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Abstract 

The current study examines the impact of hip-hop art and music in the English class to arouse 

intrinsic interest by improving spoken English vocabulary in learners.  The researchers 

conducted the study with A1 students of two public schools from (Bogotá, Colombia) who 

showed apathy and lack of motivation towards English class.  As a result, their attitude was 

aggressive and their performance very low.   For this, the researchers resorted to hip-hop as 

pedagogical tool to attract the learners’ interests as has happened in countries such as the USA, 

China and Brazil. However, in Colombia it has been scarcely implemented to motivate teenagers 

from marginalized communities to study and to keep them safe from drug traffic and gangs.  The 

researchers used hip-hop resources such as graffiti and song lyrics along 12 sessions to expose 

learners to the language through pedagogical materials, which produced significant changes in 

students’ attitudes going from skeptic to receptive.  The researchers analyzed the collected data 

such as focus groups, surveys, video recordings and artifacts that included presentations and 

commentaries through the grounded theory method.  Results revealed that learners experimented 

significant transformations in their attitudes, which produced better disposition towards the class 

to connect contents and young literacies. In conclusion, this study advances in the research about 

the impact of including cultural features in language learning by framing a new motivational 

approach based on urban artistic resources that arouse curiosity as well as critical thinking in 

teenagers. 

Key words: Intrinsic interest, motivational approach, hip-hop, young literacies 
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Resumen 

El presente estudio examina el impacto del arte y la música hip-hop en la clase de inglés para 

despertar interés intrínseco mejorando el vocabulario en inglés hablado en los estudiantes. Los 

investigadores realizaron el estudio con estudiantes A1 de dos escuelas públicas de (Bogotá, 

Colombia) que mostraban apatía y falta de motivación hacia la clase de inglés. Como resultado, 

su actitud era agresiva y su rendimiento muy bajo. Para ello, los investigadores recurrieron al 

hip-hop como herramienta pedagógica para atraer los intereses de los estudiantes como ha 

sucedido en países como Estados Unidos, China y Brasil. Sin embargo, en Colombia ha sido 

escasamente implementada para motivar a adolescentes de comunidades marginadas a estudiar y 

mantenerlos a salvo del tráfico de drogas y pandillas. Los investigadores utilizaron recursos de 

hip-hop como grafiti y letras de canciones de rap durante 12 sesiones para exponer a los 

estudiantes al lenguaje a través de materiales pedagógicos, lo que produjo cambios significativos 

en las actitudes de los estudiantes que pasaron de escépticos a receptivos. Los investigadores 

analizaron los datos recogidos, tales como grupos de enfoque, encuestas, grabaciones de video y 

artefactos que incluyeron presentaciones y comentarios a través del método de la teoría 

fundamentada. Los resultados revelaron que los estudiantes experimentaron transformaciones 

significativas en sus actitudes, lo que produjo una mejor disposición hacia la clase para conectar 

los contenidos y los saberes juveniles. En conclusión, este estudio avanza en la investigación 

sobre el impacto de incluir temas culturales en el aprendizaje de idiomas proponiendo un nuevo 

enfoque motivacional basado en recursos artísticos urbanos que despiertan la curiosidad, así 

como el pensamiento crítico en los adolescentes. 

Palabras claves: interés intrínseco, enfoque motivacional, hip-hop, habilidades juveniles  
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Introduction 

1.1 Introduction to the study 

Engaging teenagers to learn a second language is perhaps the most difficult task that 

teachers face to change negative attitudes and feelings that usually hinder the effectiveness of 

learning.  As many things in learning, there is not one recipe with the strict steps that guarantee 

that learners are going to develop good disposition and habits towards L2 learning. This issue 

depends strongly on different intrinsic and extrinsic factors like the context and learning styles, 

which teachers cannot entirely manage in the classroom. Additionally, motivation is the result of 

a complex process that begins with an authentic, personal and intrinsic interest to achieve a goal 

which as suggested by (Ferlazzo, 2015), motivation directs individual efforts and regulates 

personal behaviors towards the objective.  The strong impact that interest has on language 

learning implies it is a relevant topic, which deserves attention. 

The current study mainly analyzes the implications of using hip-hop, a social movement 

that uses the city and its member’s experience to share feelings and opinions, as a pedagogical 

tool to generate intrinsic interest towards English learning in students from Bosanova and 

Manuel Zapata Olivella Schools and how they could improve their spoken vocabulary using it.  

According to (Mora, 2015), involving learners in environments where emerging literacies can 

promote authentic communication as well as a real wish to express feelings or thoughts may 

become a meaningful strategy to awaken curiosity and attention, creating an enjoyable 

atmosphere where anxiety for speaking can be reduced and learning can be produced. 

Considering this, hip-hop becomes a relevant topic that can help learners feel identified and 

empowered to talk about the problems or anecdotes they bring from their own context.  The 

study can subsequently be considered as the starting point of the application of a cross-cultural 
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approach where the knowledge, the culture and the customs of a particular group become the 

basis to produce new learnings (Sharkey & Clavijo-Olarte, 2012). 

1.2 Rationale of the study 

Hip-hop culture is an artistic, but also a social movement, that basically uses the city and 

the experiences produced by living in it as a source of inspiration to narrate and share feelings, 

opinions and thoughts with others, about social inequality, poverty, political disconformity, and 

revolutionary ideas about how social systems must work.  According to Motley and Henderson 

(2008), during the late 70’s, urban art was restricted merely to visual design, “muralism” and 

graffiti, but during the 80’s it was integrated to the conception of hip-hop culture and became 

part of the four elements that conform it.  Some of  the hip-hop elements like rap, graffiti, break 

dancing and turntablism can also be called street art, since the principal and ultimate reason of 

existing is communicating and creating artistic pieces from the experiences derived by living in 

an urban context (Lozon & Bensimon, 2014).  Nowadays, hip-hop has grown as a social 

movement that promotes values of peace, love, unity and healthy entertainment, and has invaded 

young people’s life around the whole world. It also promotes a new kind of literacy that involves 

teenage learners in a new way of perceiving and learning the city.   

Hence, the research study wants to advance on the construction of a language teaching 

approach based on the knowledge derived from a popular young culture as a potential tool to 

arouse students’ interest.  This enables students to engage in artistic trends which have an 

undeniable influence not only on way they look but also on how they understand and read the 

reality (Mora, 2014).  These artistic expressions are highly correlated with their lifestyle, 

expectations and concerns about their immediate context. Graffiti and rap not only stimulate 

students’ willingness to carry out tasks due to their inherent capacity to amuse youngsters, but at 
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the same time, to develop learners’ verbal aptitudes for expressing feelings and thoughts and 

even to discuss about their unconformities and discrepancies (Lin, 2011).  Therefore, hip-hop 

culture may be helpful to generate learning spaces where students modify their attitudes towards 

the second language, involving their artistic abilities to complement the English subject area 

whereby teachers present contents and tasks in new and innovative ways. 

1.2.1 Needs analysis and problem statement 

Bosanova and Manuel Zapata Olivella are public schools, which belong to Bosa and 

Kennedy zones, in the southeast of Bogotá, Colombia. Both schools host populations with low-

income families, social difficulties due to poverty, lack of employment, minor crime and drug 

dealing, which affect students’ attitudes and willingness in classes.  Regarding English language 

learning, the students show low performance in the test ICFES Test 11 (Appendix A) classified 

close to A1 level (Council of Europe, 2001).  The students selected for this study correspond to 

two groups of 42 students in eighth and 40 students in tenth whose ages range between 12 and 17 

years old making 82 totally. 

A preliminary survey (Appendix B) applied to 82 students who have the lowest level in 

English class examined students’ attitudes and opinions towards English class and the process of 

learning it. According to students, English is important since it could allow them to obtain better 

jobs or to join in more interesting college studies, travel or even meet foreign people. However, 

the lack of effective teaching strategies and the connection with real life experiences produced 

apathy and lack of interest to participate in class.  According to the same instrument, learners 

expressed that there were many reasons why they disliked or even rejected learning English.  The 

traditional teacher-centered strategies that favor grammar mechanics rather than critical thinking 

and autonomy, as well as the apparent lack of integration between the contents proposed by 
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teachers and students’ needs, do not favor the English learning environment. Students argued 

they felt disappointed when they performed an agreed task whose purpose did not represent what 

they wanted to do or learn.  As a result, half of the learners (29) preferred learning English 

through informal means such as video games and music. In addition, according to the 

preliminary survey, eighty 80% of participants felt attraction for the urban artistic movement 

known as hip-hop, which seems to be integrated in their community through graffiti, rap and 

fashion styles.  That is why; the researchers perceive hip-hop as a means to foster intrinsic 

interest towards English learning in order to improve their spoken vocabulary.  Firstly, due to its 

power to awake feelings, emotions and opinions (Lin, 2011) and secondly, because its relevant 

components such as graffiti and rap music can revitalize classroom contents promoting 

empowerment of the language in students. 

In Colombia, the introduction of hip-hop into the English classroom is still poor but 

shows to be progressing as the city is changing itself, allowing young people to understand the 

reality from the frame of community practices that promote different ways of learning (Sharkey 

& Clavijo-Olarte, 2012). 

1.2.2 Justification of problem’s significance 

In the preliminary survey (Appendix C), students justified their lack of interest towards 

English learning as a product of class contents, which did not take into account their preferences. 

These conditions generated lack of class participation making communicative situations unreal, 

creating a class environment of low student engagement and boredom. Considering this fact, the 

researchers concluded that most of the students did not feel intrinsically interested in the class 

since it did not present a real connection between the language and the real life that they live. It 
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is possible to understand that this can be one of the strongest reasons why students could not 

achieve basic competences in English. 

The results in standard tests as well as their own academic results show that for many 

students using and contrasting grammar patterns, as well as identifying differences to choose the 

correct pronunciation, become a serious problem that prevent them from expressing simple 

opinions or thoughts.  In consequence, learners in the selected groups showed difficulties 

presenting ideas coherently from limited vocabulary.  However, the researchers determined that 

arousing motivation and specifically intrinsic interest towards the class is a key factor to start 

changing the learning environment. It is necessary to provide learners with more opportunities to 

interact with the language increasing in this way their performance in class. Hence, in order to 

offer them a sequential and well- structured process the researchers decided to use one of  a set 

of motivational strategies suggested by Dornyei (2001) to improve their engagement, especially 

regarding their spoken vocabulary which will be presented in detail in the next section. 

1.2.3 Strategy selected to address problem 

Motivation is one of the most researched topics in learning due to the extreme impact that 

it has on the achievement of learner’s goals. In this matter, Dornyei & Kata (1998) suggest 

several strategies to motivate learners in the process of second language acquisition, which 

include distinctive actions that may foster positive attitudes towards learning.  The actions 

belong to categories that look for enhancing different stages of motivation such as: creating basic 

motivational conditions, generating initial motivation, maintaining and protecting motivation, 

and encouraging positive self- evaluation. Each stage proposes a series of strategies to improve 

the learning environments and to promote good attitudes towards the class. 
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From these strategies, the researchers selected the one related with the generation of 

initial motivation that looks for arousing learners’ intrinsic interest in the L2 learning process. It 

is described as to ‘whet the student’s appetite’ which means to kindle students’ curiosity and 

attention and to create an attractive image of the course (Dornyei & Kata, 1998, p. 53).  It is also 

suggested to connect L2 learning to activities that students already find interesting or hold in 

esteem. In consequence, to arouse learners’ intrinsic interest, the researchers proposed engaging 

them through hip-hop.  The strategy aims to create the conditions to help learners to improve 

their spoken vocabulary in an enjoyable atmosphere, fostering at the same time the ability to 

express their opinions in different contexts. In this regard, arts have proven to be effective to 

enhance many different cognitive processes (Brouillette, 2012; Chadwick, Hember, & Symes, 

2008; Gillenwater, 2014), as well as to promote positive attitudes towards learning. Research in 

hip-hop as a tool to enhance learning has been included in many countries such as the United 

States. It has slowly become a new educational approach (Allender, 2004; B. L. Love, 2014; 

Petchauer, 2009) answering to learners needs by adding relevant changes in learner’s motivation 

just as in their academic achievements. 

1.3 Research question and objectives 

The researchers study opened a discussion on how including hip-hop culture may help 

teachers to generate meaningful spaces, exposing learners to the language through motivating 

activities that foster positive attitudes towards English in Colombia.  In this way, it looked for 

providing them with subsequently tools from their own environment that promote self-

confidence allowing them to express their own feelings using the vocabulary learnt through 

graffiti and rap. This strategy may also permit learners to gain awareness about specific cultural 

issues about language. 
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Thus, the objectives of the project reported in this thesis were to explore the impact of 

using hip-hop to arouse intrinsic interest among eighth and tenth graders towards English and 

improve their basic vocabulary in answering the question: How might using hip-hop might 

arouse A1 eighth and tenth graders´ intrinsic interest for learning English in order to improve 

their spoken vocabulary? 

1.4 Conclusion 

It is important to remember that intrinsic interest plays an important role in learning since 

is one of the main reasons why humans acquire knowledge. Bearing this in mind, the researchers 

established a set of systematic actions based on students’ particular attraction towards hip-hop. 

Thus, the researchers expected to help them find English class enjoyable and at once useful for 

their purposes.  Hence, this strategy is thought to create a more effective communication between 

teachers and learners a part from generating improvement in vocabulary used by learners in the 

English language.  
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Literature Review 

2.1 Introduction 

This chapter presents previous studies and the state of the art regarding the researcher’s 

problem defined as the lack of interest of students from two state schools towards English 

learning. To solve it, the researchers selected the inclusion of hip-hop as a pedagogical tool to 

awaken learners’ curiosity and willingness to assume an active role in the learning process 

improving their spoken vocabulary in a cross-cultural environment that generates better attitudes 

towards the class. The following literature review exposes the relevancy of the three constructs 

of this study: Intrinsic interest, hip-hop culture and spoken vocabulary improvement. 

2.2 Theoretical framework 

2.2.1 Intrinsic interest towards the English language 

Intrinsic interest is a complex concept that goes back to Williams, Burden and Al-

Baharna (2001) findings, which  presented a motivational framework to classify external and 

internal factors that lead people to accomplish their goals.  This framework was followed and 

adjusted by Dörnyei (2001), who describes  a set of motivational strategies to explore how 

learners generate a disposition facing a target language. In this respect, Dörnyei claims that 

intrinsic interest for L2 involves positive disposition, influence of sociocultural patterns and a 

complex integration of attitudes. 

In parallel with Dörnyei’s findings, Kaboody (2013) determines constituents such as 

learners’ ideas and feelings, which make part of the intrinsic interest. This type of interest 

addresses the learners to accomplish any particular task or goal pointing out the influence of 

classroom environment, teacher, learning context, teaching methods, classmates, and teacher 

personality.  Likewise, Gardner (2010) corroborates L2 learning is influenced by the context and 
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the attitudes of the learners, presenting  issues as key aspects that provide a determining 

influence which allows them to learn a language effectively. 

In the context of learning English, intrinsic interest has a main role regarding the 

achievement of student objectives. In this matter, studies have revealed the importance of 

allowing students to discover their preferred contents as these develop better attitudes and 

disposition towards the new knowledge (Fulmer & Frijters, 2009; Oletić & Ilić, 2014; Wei, 

2015). Besides, the positive results obtained when students feel attracted to learn English by 

different contents enhanced good rapport (Gao & Cheng, 2003; Moskowitz & Grant, 2009). 

Another perspective about intrinsic interest, suggests lifelong learning as a continuous 

process in and out of school. Thus, Dörnyei, (1994) puts forward the importance of intrinsic 

interest for lifelong learners based on self-confidence, as this aspect might increase the 

attainment of a target language. In this light, Dörnyei employs the following constructs: 1. Trust 

in students to project their goals, 2. encouragement by providing praise, 3. success determined by 

ensuring a sense of self-realization and 4. opening to opportunities to tasks motivated by 

confidence-building (Dörnyei, 1994, p. 54).  On one hand, these concepts have allowed us to 

identify the relevance of arousing intrinsic interest as a key motivational factor that facilitates 

language development due to the enhancement of self-awareness by increasing students’ 

resilience.  On the other hand, the researchers have adopted Dörnyei’s considerations as 

authorities in learning have found them useful and appropriate in foreign contexts. 

2.2.2 Hip-hop culture in today’s learning 

Although hip-hop belongs to the Afro-American culture and does not reflect Colombian 

roots, feelings, or emotions, this world phenomenon arrived in Colombia as an intercultural 

revolution. According to Motley and Henderson (2008), hip-hop has changed from marginalized 
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to popular in the United States and it has even gained access to other geographic regions. Such 

access has taken place worldwide dictating the use of paraphernalia, clothing and other styles in 

teenagers’ worlds.  In this matter Hall (2011), highlights that in hip-hop culture many scholars 

(Akom, 2009; Hill, 2009; Perry, 2005; Mansbach, 2003; Rose, 2008; Stovall, 2006; Tanz, 2007; 

Watkins, 2005) have found that the four main components of this culture: the visual art, 

breakdance, the performance of the art and Emceeing based on rapping, attract powerfully today 

youngsters. 

Hip-hop culture relates positive and negative content that students experience around 

their neighborhoods close to the school, which generates immediate identification and sense of 

belonging.  Taking into account this consideration, an approach called hip-hop based education 

(HHBE) gained relevance among popular urban schools in the US for pointing out positive 

elements of this culture, demonstrating the importance of the process of identity of Afro-

American communities as the pioneers of this rhythmical and visual culture. According to Love, 

(2014), hip-hop based education (HHBE) helps learners find their democratic questioning so that 

they become participants in a true democratic society.  Moreover, Akom (2009) stated that 

critical hip-hop pedagogy (CHHP) seeks to echo Afro-American voices from marginalization, 

difficulties, socio-economic inequity which empowers students with reflections from hip-hop 

and especially, rapping, to demand for social justice and a better political organization for black 

communities. 

On the one hand, the topic has generated controversy among scholars for the ambivalent 

messages transmitted through artistic representations. On the other hand, negative aspects such 

as social conflicts, misogynous thinking and drug taking in different locations. Lozon Jeffrey, 

Lozon, & Bensimon, (2014) claim that hip-hop presents negative ideas through rap lyrics, which 
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notably justify acts of violence, male domination, and invites to women’s degradation.  

Similarly, Cundiff (2013), clusters the lyric messages of hip-hop culture from coded-words, 

phrases involving strong aggression, women labeling in derogatory form and sexual conquest. 

All of these aspects allow young students to take part in reflections and opinions.  On the other 

hand, authors like Awad El Karim and Ibrahim (1999) just as Johnson (2014), declare that hip-

hop also has had a positive impact on youngsters.  For this reason, Nas who uses messages to 

encourage the youth to move beyond where they come from, as well as juxtapose grounds of 

realities and hope in urban scenarios.  The debate has opened a worldwide discussion about the 

strong and undeniable influence of hip-hop in modern teenage literacies (Alim, 2009; Petchauer, 

2009) and the potential pedagogical power it can have (Akom, 2009; Barrett, 2013; Love, 2014). 

These studies present different perspectives about the advantages and disadvantages of 

including hip-hop in a process of learning language from social issues.  However, the researchers 

have found there is a gap; since most studies have a common focus mainly on developing social 

skills instead of learning a second language.  In this respect, the research study becomes 

significant for Colombia, as learners require developing both aspects: Language and social skills. 

For the purpose of the current investigation, hip-hop culture becomes a useful tool to 

connect students’ interest on this urban phenomenon within the teacher- researchers’ English 

lessons.  Thus, with the aid of rap lyrics and graffiti messages, students can express their ideas to 

reflect about positive and negative aspects that hip-hop culture contains. This will gradually 

improve their spoken vocabulary in basic level of English. 

Vocabulary in the ELL classroom is highly attached to what Nagy and Scott (2000), 

describe as the importance of explicit instruction of vocabulary which allows students to increase 

memorization of instructed words in a motivational context guided with pedagogical resources to 
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benefit comprehensible learning. In this matter, the research study involves the use of pre-

teaching vocabulary to exploit students’ opinions such as basic expressions and common words 

in context.  According to Mehring (2015), individuals have four vocabularies such as words we 

comprehend when we hear them, words that can be read and words in written and spoken 

discourse.  Thus, it is necessary to involve words and expressions and a set of compound words 

(Roberts, 2008) to help students identify them within different contexts a learner can gradually 

identify when using oral production in English language learning (Todd, Khongput, & 

Darasawang, 2007; Dikilitas & Duvenci, 2009). 

Similarly, Nation and Webb (2011) signal spoken vocabulary as a wide set of words that 

need to be mastered by L2 learners so that they understand a spoken discourse in different 

contexts. Close to this, Milton (2009), claims that frequent words used in a context are vital for 

an oral communication process to learn a language gradually. 

Other authors take into account language lessons for improving vocabulary as well as 

activities that play a meaningful role to increase spoken vocabulary in foreign language learners 

by using a gradual process.  In this matter, (Beck, McKeown & Kucan, 2013; Dikilitas & 

Duvenci, 2009a; Todd & Darasawang 2007) claim that to appropriate vocabulary there are two 

tiered processes: the first refers to the words we use frequently in different contexts and the 

second, relates to words that can have connections with other words and concepts expressed by 

the learners in distinctive activities.  To achieve these processes, Beck et al. (2002) also suggest 

that understanding plays a meaningful role, as the learners need to have a clear comprehension of 

the concept of words as well as precision and particularity when using them. 
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2.3 State of the art 

2.3.1 Enhancing intrinsic interest in the English language learner 

There are plenty of studies regarding the content of intrinsic interest in the classroom 

scenario.  An example of this aspect in the Asian context is the study carried out by Lucas, 

Pulido and Miraflores (2010) with Philippine students. It suggests the importance of intrinsic 

interest relates to the students’ preferences in regards to the skills they choose for communication 

such as speaking, reading, writing or listening.  Other studies regarding the same topic in 

European schools present important advances in learning taking learners’ interests into account 

as a starting point to scaffold regular lessons (Coleman, Galaczi, & Astruc, 2007; Juriševič & 

Pižorn, 2013). 

In the same respect, studies like the one conducted by (Ζinovia, 2012) within a Greek 

high school, showed the relevance of external and internal motives as well as the needs of the 

learners to follow the importance of initial interest in lessons.  In this study, the researcher found 

that students with intrinsic interest presented lasting positive effects in learning a language than 

those who enhanced extrinsic interest.  Similar findings of positive effects from personal interest 

are addressed in Asian studies of high school and undergraduate programs, which are focused on 

the students’ personal elections when using cross-cultural aspects to learn a foreign language 

(Anyaegbu, Ting-Jessy, & Li, 2012). 

 In the local context, some studies have dealt with intrinsic interest for learning English. 

The qualitative study conducted by Nielson Nino (2011) in Bogotá with eleventh graders, 

showed that students increased their interest for learning the English language mainly based on 

playful activities in lessons (e.g. guessing games, puzzles and crosswords).  
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Another Colombian research study within a public school with seventh graders showed 

they had no previous interest for learning as they did not have the opportunity to practice it 

outside the school. In this research, Aguilar (2001), suggested that most of the students felt 

encouraged to work in activities when the styles of learning and interests had to do with their 

preferences.  In conclusion, when contrasting these studies, the researchers could determine that 

arousing intrinsic interest has been a widely-used strategy with relevant results that demonstrate 

that interest improves learning processes when is consistently fostered through learners’ own 

preferences. 

2.3.2 The impact of hip-hop culture in learning  

 Various studies reflect the importance of integrating hip-hop culture to learning. 

Especially, regarding the cross-cultural impact that generate in youngsters. For example, rapping 

as a constituent of hip-hop shows current generation with their interests, experiences and cosmo 

visions (Blanchard, 1999; Brown, 2004; Tinson & McBride, 2013; Wu, Addanki, & Saers, 

2013). Thus, rapping shows lyrics containing messages, which affect students’ perceptions.  A 

sample of this concern is shown in the study conducted by McKeithen (2010), in a public 

institution in Florida (USA) with American, Latin American and other foreign students.  The 

study revealed the positive impact of hip-hop in students’ life, as a vehicle to express opinions 

and experiences in two ways: first, in oral class discussions and second, as an artistic resource for 

personal creativity.  Similarly, Rowland (2011) exposed in his qualitative case study the 

influence of hip-hop culture in high school lessons with different students from the state of Ohio 

in the US.  His study showed the perceptions that students and teachers had regarding hip-hop in 

its different styles, and in the different subject areas taught at school.  Thus, to understand the 

huge influence of hip-hop, Rowland used a set of questions in a guided interview, illustrating the 
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students’ points of view related to hip-hop at university to unveil how it changed their 

perception, behavior and current lifestyle.  In concordance with Rowland’s findings, most of hip-

hop studies in learning comprise the importance of identity, reflection on the woman’s role and 

perspective regarding social issues that affect youngster nowadays (Beck, McKeown, & Kucan, 

2002; Chang, 2007; Emdin, 2010; Hill, 2009; Mitchell, 2003; Morrell & Duncan-Andrade, 2002; 

Stovall, 2006).  These previous studies coincide with the objective the researchers pursue in 

order to determine the way hip-hop impacts students’ learning from its social content. In 

addition, the study conducted by Jacobson (2009), illustrated visions of students in order to 

analyze the incursion of hip-hop in the learning process of the University of Florida (USA).  

Along the study, Jacobson obtained vital information about students’ stance facing famous 

interpreters, their realities in the community where they settled down which paved the way to 

understand a rebel and controversial conception of adolescents facing social problems today 

through the messages they listen from the hip-hop music. 

It is important to say that previous studies illustrated the importance of including hip-hop 

in learning as a tool to engage learners in schools.  The purposes vary from reducing the effects 

of school dropout until teenage motherhood.  As a whole, it may enable students to develop 

critical awareness to transform community realities.  However, the hip-hop integration field for 

English learning remains not too much explored. In this matter, the researchers seek to involve 

hip-hop culture within the ordinary English lessons to revitalize them arousing students’ interest 

for this culture while improving their spoken vocabulary spoken vocabulary for expressing ideas. 

Conversations in English, short dialogues and talks are part of a wide range of activities 

that require the effective use of spoken vocabulary.  In this matter, (Nation & Webb, 2011) claim 

that improving vocabulary has a direct, positive impact on our capacity to build up our language 
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proficiency as a whole. In addition, having rich vocabulary makes the language skills easier to 

perform.  Bearing this in mind, numerous studies in L2 learning have searched ways to 

strengthen vocabulary as a way to enable students to communicate successfully with others. 

Gudu (2015), conducted a study with secondary students from three Kenyan schools proving 

speaking activities need to be focused on basic words, non-verbal language and audience. 

Likewise, the study revealed participants felt intimidated when speaking to an audience due to 

limitations in the techniques to exploit speaking abilities. Similarly, Bengochea (2014), found 

that oral discussions based on selective vocabulary allowed sixth graders to increase the number 

of words used for communication.  The inclusion of new basic words repetitive in distinctive 

context benefited the retention of meanings and at the same time reduced the speaker’s anxiety to 

speak. 

Regarding the perspective of ICT skills for oral vocabulary, Lee (2009), led a study based 

on Computer Mediated Communication with a small group of American college students to 

increase verbal production in the English language by using voice-based conversations that 

helped learners negotiate meaning, check spelling and even improve acquisition of vocabulary. 

This study presented a different alternative of students’ participation allowing learners to use 

language naturally with multimedia devices, increasing the level of vocabulary acquisition.  The 

main instruments were questionnaires, which validated the researchers’ findings based on 

observational face-to-face verbal interaction on a specific content of vocabulary such as new 

words and expressions for opinions.  Additionally, a set of pre-test and post-test revealed that 

vocabulary such as car parts, and echo questions for approval or disapproval were improved by 

learners while using the ICT tools when dealing with conversations. 
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Furthermore, the role of the teacher in leading speaking activities is notably important as 

it is demonstrated in a case study conducted by Tůmová (2002), which reveals the implications 

of controlled-practice of conversation with a small group of students. The researcher found that 

students acquired English words by using not only controlled practice on the student’s book but 

also through independent practice.  The results showed that students felt bound to express ideas 

with other partners instead of a single participation, which notably influenced oral 

communication with basic EFL vocabulary. 

Other studies also shed light on the level of importance of improving vocabulary with 

basic words and expressions.  Most of them point out on the relevance of involving students 

through contents of different topics to exploit retention of words and phrases apart from 

improving short commentaries.  In this matter, Boonkit (2010); Chia-Wen, (2005); Nagy and 

Scott (2000); Reynolds and Turek (2012); Shumin (1997); Zhang (2009), demonstrate advances 

in vocabulary acquisition by students from other languages through specific contents and guided 

activities to fortify basic oral language. 

In sum, all these recent studies result in the field of spoken vocabulary demonstrated the 

relevance of strengthening vocabulary gradually enabling students to interact within the class 

single or in multiple peers.  Therefore, the researchers studied proposes a corpus of words that 

includes new terms and expressions derived from hip-hop culture in a close relation with their 

students’ reality to allow them to find stronger connections between the words and their 

meanings to express their opinions in short sentences.  This corpus allowed participants to gain 

confidence when speaking encouraging them to interact orally. 

In the local context, a study directed by Waden (2005), manifested that teamwork and 

speaking activities enhanced students’ participation and reduced anxiety. However, the 
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improvement in vocabulary and its verbal use was not so significant. This study illustrated 

through questionnaires, videotapes and face-to-face interactions whose results provided by 

students’ comments were poor regarding the use of vocabulary facing stated open questions and 

personal comments.  Despite this conclusion, the researchers want to demonstrate that 

vocabulary acquisition is a process that fostered through different ways but it does not happen 

suddenly. It requires to be tiered to allow learners find consistent connections among words 

enabling learners to build up communicative skills.   

Other studies have unveiled the relevance of scaffolding vocabulary activities and their 

importance to build up the other communicative skills.  The qualitative action research 

conducted by Gómez (2014), with tenth graders from a private school revealed learners’ 

advances in using specific scientific vocabulary as a more useful tool to help them find 

applicability in the contents they needed to learn.  Close to this, Peña and Onatra (2009) and 

Rodrigo (2014), found that transactional activities involving new vocabulary promoted 

confidence in students mainly about their preferred topics in short presentations, thus benefiting 

improvement in oral language more than in single comments or presentations. 

2.3.3 Justification of research question/objectives 

Hip-hop has generated different ideas and visions around the world. Its effect in 

youngsters is undeniable and underestimating its value as a pedagogical tool would result 

illogical if teachers are trying to find real and relevant connections among students’ contexts and 

language learning.  Aware that research on hip-hop connected to language learning need a robust 

exploration especially in Latin America, the researchers decided to explore the possibilities of 

using hip-hop to arouse intrinsic interest of our learners towards improving their spoken 

vocabulary. 
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2.4 Conclusion 

This chapter succinctly mentioned the intrinsic interest as a key element to improve 

English language learning.  This way, the main three constructs; intrinsic interest in students for 

the English language, hip-hop culture in the learning process and spoken vocabulary 

improvement in basic level of English were detailed along distinctive studies carried out by 

seminal authors in the corresponding literature as well as experts on the specific concepts. 

Therefore, the inclusion of last studies allowed the researchers to refine the preliminary notions 

of intrinsic interest and its components of self-realization, confidence and trust. In the same way, 

the hip-hop phenomenon might guide the researchers to connect the importance of distinctive 

contents’ inclusion to benefit students’ learning meaningfully integrating cross-culturality with 

their basic vocabulary in oral discourse.   
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Research Design 

3.1 Introduction 

The previous chapter discussed several previous studies that analyze the effect that hip-

hop has had in other contexts that share similar characteristics with the researcher’s students: 

Low levels of learning engagement in class and low language proficiency.  Likewise, constructs 

revealed the close relation that exists among motivation, culture and language development, 

which supports its implementation as a tool to arouse learners’ intrinsic interest to learn English 

and to improve their spoken vocabulary. 

The following chapter presents the different procedures involved in this study, as well as 

the teacher and participants’ role. Additionally, the chapter encompasses the instruments applied 

to ensure reliable results. 

3.2 Type of study 

As it is stated by Burns (2009), qualitative action research deals with real classroom 

situations and strives to generate changes as well, as reflect about one’s own practices and 

behavior. Having this as a framework, this qualitative action research study aimed to determine if 

students arouse their intrinsic interest to improve spoken vocabulary with pedagogical material 

such as worksheets, videos, photos and artistic creations within the context of hip-hop culture.   

3.3 Context 

Bosanova and Manuel Zapata Olivella schools have a population of approximately 1200 

students each. At the time of this study, both schools offer high school education and they are 

located in the south west of Bogotá, Colombia. Both schools also provide English language to 

students in an intensive-oriented program with an aim to fortify the four common language skills 

such as speaking, writing, reading and listening. Regarding the first school, Bosanova started its 
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high school education program in 2007 with English language as part of its vision of 

bilingualism as a project for the whole institution. Meanwhile, Manuel Zapata Olivella started its 

high school education program in 2009, guiding students with an intensive English process. 

3.3.1 Participants 

The study took place in Bosanova and Manuel Zapata Olivella schools with a group of 45 

students in each school. Eighth graders from Bosanova aged between 11 and 12 years old and 

tenth graders from Manuel Zapata Olivella aged from 12 to 13 years old from Manuel Zapata 

Olivella approximately. Both school grades hold a rank of English to an A1 level according to 

the CEFR (2001).  

Students belong to heterogeneous socioeconomic backgrounds, predominantly lower, 

which represent a variety of complex social problems mainly associated to poverty, 

unemployment and gangs. Despite these common difficulties, students are in a good transition to 

improve their communicative abilities, fortify the concept of citizenship and try to improve 

language skills from their very basic levels. All the aspects mentioned above affect students’ 

attitudes in classes, especially their interests for learning, which reflects their low academic 

standards. 

Regarding the English language, both schools’ ranking is close to A1 (CEFR) in two 

different forms. For Bosanova School, Andes University proposed and monitored the 

bilingualism project and ranked students with a placement test of English, while in the case of 

Manuel Zapata Olivella, the school staff designed a placement test for their students similarly to 

Flyers from Cambridge University. 
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3.3.2 Researcher’s role 

The role of the researchers was in agreement with Burns (2009) an active, participant-

observer oriented, since the researchers took part in some of the activities aimed to arouse their 

intrinsic interest. As observers, the researchers set the environment for the proposed activities 

within the lessons. Regarding observation, videotaping registered students’ voices during the 

activities while they participated in the elaboration of hip-hop artistic based production.  

3.3.3 Ethical considerations 

Ethics are an invaluable part of a research study that involves confidentiality principles to 

bear in mind. According to McKinney, Emerson and Neubert (2010), learners have the right to 

expect their data or personal information kept private in any study. In the same way, the 

researchers followed the principle of confidentiality by using a consent letter for the school board 

(Appendix D) and another one for students and parents (Appendix E).  The preliminary consent, 

obtained the principal and coordinators’ authorization to carry out the researcher’s project while 

the second received acceptance of students and parents for the research study. Students’ 

participation in the process along the research, maintained anonymity. 

3.4 Data collection instruments 

The instruments designed obtained accurate data from lessons’ observations, 

monitoring and assessments of the activities carried out in the classroom. Thus, to assure the 

effectiveness of motivation in learning English and the use of spoken vocabulary, the researchers 

proposed four main instruments to validate the research study. The instruments used with 

students were surveys, focus groups, video recordings and field notes. In the upcoming sections, 

the researchers describe the implications of each instrument. 
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3.4.1 Descriptions and justifications 

3.4.1.1 Surveys 

The researchers applied to both students’ population from Bosanova and Manuel Zapata 

Olivella Schools a pre-survey asking for their motivation in learning English, their specific 

interest for learning it, and strategies to improve it.  Afterwards, the researchers employed a final 

survey to identify new points provided by students in order to contrast their responses with the 

initial survey. Researchers proceeded to transcribe the information provided in order to verify 

complete answers and track validity of the information given by students according to the 

content of the questions proposed by the researchers (Appendix F).  In this matter Kerlinger 

(1977), holds that surveys as a research instrument are mainly focused on individuals to explore 

their beliefs, attitudes, behavior, and interests. 

3.4.1.2 Focus groups  

Focus groups were useful for this study since they enabled students to talk about their 

interests and perspectives about the impact of the English language through hip-hop culture. The 

focus groups included opening questions for a group of 10 students from Bosanova and Manuel 

Zapata Olivella schools each. These instruments are practical and do not lead to correct or 

incorrect answers. Learners have the possibility to evaluate others’ perspectives in a quiet and 

reflexive environment (Kruger & Dunning, 2002). The focus groups were applied in the 

beginning and final stage of the piloting. They were completely piloted for a reliable and valid 

process when colleting the responses of students (Appendix G). 

3.4.1.3 Field notes 

 This study used various sets of field notes, which registered most of the students’ 

impressions, considerations, expectations and improvements.  To start, the researchers designed 
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a template to register comments, perspectives and use of the language within the activities. The 

researchers also wrote down results of observations regarding artistic production of students, 

their proposals about their favorite song lyrics, and their oral production facing activities for 

presentations and discussions. In this matter, Mulhall (2003) signals that researchers might have 

an agreement that is important to record in field notes observed events and write a report in situ. 

According to this, the researchers decided to use a Microsoft Word format in order to 

register the most important findings regarding the previously mentioned aspects in order to 

identify progress or drawbacks in the students’ use of language and the connection of hip-hop 

culture with the spoken vocabulary (Appendix H). 

3.4.1.4 Video recordings 

Specific lessons regarding oral production exhibited students’ creativity through urban 

arts when using posters with graffiti and explanatory bulletin boards of hip-hop, just as the 

spoken vocabulary added in the students’ reports and presentations.  

These instruments enabled the researchers to monitor the enhancement of the English 

language based on the pre, while and post stages (Appendix I). In this aspect Flewitt (2006), 

pointed out “the use of video to collect dynamic visual data in education research and proposes 

that using visual technologies to collect data can give new insights into classroom interaction and 

established methodological practices” (as cited in Jewitt, 2012, p. 18). 

3.4.2 Validation and piloting 

Throughout the study, the researchers divided the use of instruments into three 

stages called preliminary action, implementation and post-action carried out at the 

beginning and final stages of the implementation. Based on 12 sessions, students intervened 

in lessons during three months of observations.  Along the stages, the researchers along with 



ENHANCING ENGLISH THROUGH HIP-HOP 25 

other researchers evaluated instruments such as surveys, focus groups, field notes and video 

recordings to identify ambiguity and lack of pertinence.  The last sequences of triangulation 

allowed researchers to amplify their vision of the instruments in order to correct them before 

their application.  In this regard Denzin (1978), characterizes the use of distinctive collection of 

data, multiple researchers, and different methodologies to investigate a phenomenon and validate 

its findings. 

Along the triangulation stage, the researchers established four valuable concepts provided 

by the instruments such as personal interest for the English language, hip-hop activities involving 

English, basic vocabulary, and oral presentations.  They offered a clear view of the students’ 

intentions and points of view to guide them in the lessons. 

3.5 Conclusion 

The chapter has described the plan design for each of the stages in order to overcome 

possible difficulties students could have found when dealing with questions, ambiguity and even 

clarity in the use of the instruments. According to this, the appropriate application of 

triangulation based on the research colleagues’ view, an expert from the university helped us 

refined the instruments in order to be used in the implementation stage. 
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Pedagogical Intervention and Implementation 

4.1 Introduction 

This chapter aims to explain the pedagogical intervention, including a detailed description 

of the steps that were followed to determine the possible effect of using of hip-hop culture in the 

forms of rap and graffiti, to promote students’ engagement to their English class and to foster in 

them spoken vocabulary improvement when interacting through community based learning 

activities. 

 With this study, the researchers expected to help learners to find more effective ways to 

identify and learn new vocabulary so they are able to talk about the situations that happen in their 

everyday lives and share them with their peers.  By using hip-hop, the researchers hope to 

provide them with a motivating and meaningful tool to be exposed directly to English language, 

allowing them to practice in a more flexible and authentic environment.  Thus, learners will have 

the possibility of learning words and common expressions used in rap lyrics, that are useful to 

express their own opinions about community practices like graffiti or rap. 

Engaging students and heightening intrinsic interest for learning English using hip-hop 

demanded planning and using different systematic and sequenced actions to allow them to 

incorporate new vocabulary to express their thoughts and opinions.  In order to identify the 

impact of the implemented actions during the intervention, the project followed the action 

research cycle proposed by Kemmins and McTaggart (2008), which consisted of four phases: 

planning, action, observation and reflection. However, the process’ interest does not reside in the 

mechanical act of following these stages, but in generating in students a strong and authentic 

sense of development and evolution and understanding on their practices, and the situations in 

which they practice.   As a result, the entire intervention encompassed two big stages in which 
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students received meaningful input and produced good quality output represented in the 

incorporation of new vocabulary to simple expressions about hip-hop and their life.  In addition, 

data collection instruments presented the impact of the tasks implemented during aforementioned 

phases. 

During the planning stage, the researchers identified a problem that affected learners’ 

performance in English class, which related to motivation.  When being asked about the reasons 

why they did not find English appealing or useful, the researchers noticed that the use of 

traditional strategies and a teacher focused curriculum made students feel frustrated about 

learning.  Additionally, researchers observed that students felt more attracted by new artistic 

trends such as hip-hop, rap and graffiti, which showed a great potential not only to increase their 

interest but also to make them reflect about real daily-life topics in their native language as well 

as in English. 

A deep analysis of the ideas provided by other authors in previous similar studies and the 

researchers ‘observations related to the influence of hip-hop culture as a predominant agent that 

shapes the personal and community identity allowed researchers to reflect and decide to integrate 

hip-hop in regular classes to improve learners’ interest for learning. 

4.2 Visions of language, learning, and curriculum 

4.2.1 Vision of language 

This study considers language from a constructivist perspective which it is the result of 

an internal and individual process of continuous interaction between the person and its social and 

cultural environment (Corrales, 2009).  For this reason, language mediates a set of perceptions, 

personal experiences, and meanings, transmitted by the natural environment that involves 

individuals and also customs, daily techniques and the mass media influence. In addition, human 
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language is determined by aspirations attitudes transmitted by the social group in which learners 

are immersed (Jones & Brader-Araje, 2002).  In this respect, this study looks for integrating 

social common situations related with hip-hop in which learners cannot only learn about the 

elements that conform the language but how to use them in different contexts as well. 

From another view, Vygotsky’s theories cited in (Powell & Kalina, 2009) regarding the 

relation between thought and speech consider that culture is the product of human life and 

human social activity, and language is the vehicle through which knowledge is transmitted. 

However, it is not its only purpose.  Language is also the representation of human superior mind 

processes and serves as a psychological tool that causes a fundamental change in mental 

functions (Jones & Brader-Araje, 2002).  As a result, language has a very important role not only 

to express what we think or feel, but also to participate in the construction of meanings in the 

individual as in the community sphere determining their consequent behaviors, attitudes and 

conceptions.  Having this in mind, the researchers can observe how hip-hop has spread among 

particular social groups with thousands of terms and expressions that not only name things in a 

different way but also that generate a sense of belonging to a group and identity due to the values 

of this culture (P. A. Duff, 2002; Ibrahim, 1999; Rose, 2008).  Language in this context becomes 

an instrument that empowers and joins the members of the group around a common code to 

express and share with their pairs about their collective reality. 

4.2.2 Vision of learning 

This research study agrees with Vygotsky’s (1987) concept that learning occurs when the 

individual is able to relate the historical, social and cultural context to his own process. In this 

sense, the learner is an active agent who assimilates and accommodates new experiences in order 

to relate them with his previous knowledge, causing in this way modifications to the established 
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patterns (Hirtle, 1996).  Hence, from a constructivist perspective, learning is the result of 

multiple factors that link prior knowledge with new experiences and the direct relation between 

the social context and the individual interpretation of the reality that each student makes and the 

particular meanings that life acquires (Jones & Brader-Araje, 2002).  In this study, students learn 

from hip-hop as a community based practice whose cultural value young people appreciate.  The 

researchers have chosen two hip-hop elements that could improve language aspects: rap and 

graffiti.  These social movements have become significant for them since they show their reality 

and their collective conceptions about life, which could arouse their intrinsic interest for learning 

English in order to be able to interact more effectively with the other members of the group. 

4.2.3 Vision of curriculum 

The curriculum in this study considered the criteria group, study plans, programs, 

methodologies and processes that contribute to the integral formation of individuals, and to the 

construction of cultural, national and local identity.  Regarding this concept, both Bosanova and 

Manuel Zapata Olivella designed curriculums to respond to meaningful learning and 

constructivist approaches that consider the learner as owner of previous concepts that combined 

with new meaningful, stimulating and contextualized input. This generates an imbalance that 

produces modified knowledge. In the case of Bosanova School, bilingualism processes promote 

comprehension methods while Manuel Zapata Olivella promotes principles of leadership and 

entrepreneurism through a meaningful learning approach that provides learners with tools to 

compete in the areas of graphical design and business management. 

Both curriculums at Bosanova and Manuel Zapata Olivella were designed considering the 

standards for English language teaching established by the common European Framework 

references (Council of Europe, 2002), and the standards provided by the Ministry of Education 
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(Ministerio de Educación Nacional, 2006).  The syllabus is process-oriented which implies that 

teachers focus on the skills and processes necessary to acquire a foreign language. It is organized 

around tasks rather than grammar or vocabulary, which means that using the language in 

authentic situations is more relevant than recognizing the elements that conform it (Nunan, 

1988). Both schools considered a process in which contents, especially those regarding learners’ 

preferences, can determine a final product associated with English learning. At the end of every 

year, learners expected to fulfill the requirements established by the national standards provided 

by the Ministry of Education.  However, given the intensity of three hours a week and a 

fragmented level of exposure to the target language, the learners are still far from a considerable 

improvement in the English lessons. 

4.3 Instructional design 

4.3.1 Lesson planning 

Adults and teenagers who have successfully learnt a foreign language usually report 

being involved in three situations that positively influenced their process.  The first situation 

contemplated exposition to the foreign language regularly even if learners understand it but 

cannot produce it spontaneously.  The second is being motivated for any reason to learn, and the 

third is having the chance to use the language in different contexts or having the opportunity to 

interact with other people (Harmer, 2001).  In normal conditions, any person would learn in these 

situations.  However, as students are part of difficult contexts replicating these conditions into 

the researcher’s particular classrooms becomes difficult.  The exposure to the language is very 

low since their local environment does not use English on a daily basis. For that reason, the only 

contact that they have with it is in the English class and with the English teacher.  This lack of 

exposure makes the process slow and boring, which generally causes low motivation and apathy 
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to try to learn in different ways. As a result, interaction becomes almost impossible and generates 

a sense of inability to advance in a particular content, which frequently derives in the learner’s 

perception that English is useless and too hard to achieve. 

Bearing this in mind, this study uses Harmer’s classroom sequence that integrates 

engagement, study, and language activation (ESA) to imitate the conditions in which individuals 

usually show success.  The use of hip-hop as a tool to raise the learner’s intrinsic interest has a 

double purpose taking into account its features as widespread cultural form of expression. On 

one hand, hip-hop shapes individuals as well as their community identity while gathers them 

around common daily life issues and hobbies.  On the other hand, it exposes them to the real use 

of the language and gives them the chance to interact challenging their own progress. 

Engage stage: During this stage, the teacher involves the student’s emotions and feelings 

to arouse intrinsic motivation and generate a better disposition to learn.  Engagement in this 

study happens at the very beginning of the class usually driven through image discussion or 

brainstorming.  Both image discussion and brainstorming deal with controversial topics treated 

in rap lyrics and graffiti pieces, which communicate issues like poverty and resilience, violence, 

sexism, family disintegration etc. Engagement can be identified by the teacher through some 

observable indicators such as body language, consistent focus, verbal participation, student’s 

confidence and enjoyment (Thangam, 2013).  During this stage, two main actions take place: 

Warm up: Presentation of a general-purpose question related with the topic of the song 

or the graffiti piece. During this stage, students analyzed pictures or photographs that encouraged 

them to express their opinions. 

Pre-teaching vocabulary: The teacher selected a group of words that affected the 

understanding of the lyrics.  This means that the words selected are those that have strong 
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meaning in the lyric and related directly with the topic of the class.  It is important to highlight 

the fact that the teacher-researchers presented a pre- selected vocabulary does not mean that it 

would be the only vocabulary which learners would work with. 

Excerpt 1. Activity, Bosanova School, Appendix J, Listening exercise. 

 

 

Study stage: During this stage, learners focus their attention on vocabulary, and how 

they use it to express distinctive ideas.  Study is a typical element of the English language 

classroom that involves awareness and conscious effort. In this stage, learners infer and identify 

vocabulary and meaning of sentences as a whole, contextualize words, frequent patterns and 

make interpretations of messages in their own elaborated graffiti.  
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Activation stage: This element describes activities and exercises in which the principal 

aim is to get students to use language through role-plays, presentations, compositions, etc., that 

put leaners in communicative situations.  During this stage, students produce spoken speech to 

express their ideas and the main aim is to help them practice oral vocabulary by involving them 

in a based hip-hop activity. 

4.3.2 Implementation 

The research study took place in a 2-hour lesson along three months.  For this, rap and 

Graffiti aimed at arising learners’ intrinsic to improve their spoken vocabulary enabling them to 

talk about daily issues.  However, each one contributed in a different way bearing in mind their 

nature and their specific potential to activate knowledge. This means the inherent capacity of 

each one to provide input or to promote outcomes. 
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Figure 1.  Diagram of the implementation based on Harmer’s 2001 (ESA) 

Considering these ideas and following Harmer's, (2001) learning sequence: Engage, study 

and activate, the lessons were organized into two blocks assigned to each one of the components 

as Figure 1 shows.  The implementation started with an opening session about history, elements 

and purposes of hip-hop culture, which motivated students to speak and to participate in the 

planned tasks, and provided them framework about the vocabulary that they were going to deal 

with. 

In previous studies ( Lin, 2011; Schmidt, 2003), it has been demonstrated that the power 

of rap cannot be restricted to its catchy rhythm and its riming lyrics.  Rap is a phenomenon of 

expression that has spread throughout the world contaminating everyone with new words, 

sayings and topics.  In other words, it has influenced not only as a music gender but also as a 

transformative element of language.  For this reason, learning rap becomes a vehicle to provide 

learners with input on vocabulary and language forms during the study stage. As a result, 

learners focused their attention on the way rap presents new words, and how they used them to 

express different kinds of feelings and opinions. 

During the following five sessions, learners focused their attention in the vocabulary and 

contexts presented in three rap songs suggested by them.  As a result, they were involved in 

different listening and speaking tasks whose main purpose was to encourage them to produce 

spoken speech based on the topics proposed during each class.  As part of the evidence of the 

outcomes produced by students, they were supposed to create a rap song using the words and 

ideas that they had learnt during the rap study sessions and then record it. 

The second stage deals with the activation of previous English knowledge in learners by 

interacting with graffiti art.  This part of the project started with the presentation of a graffiti 



ENHANCING ENGLISH THROUGH HIP-HOP 35 

artist who talked to students about how this style had changed many people’s lives and how 

visual work is a way to express new perspectives about politics, teenage life, problems, religion, 

and other debatable issues. 

As in the rap song analysis phase, students were immersed into this new artistic trend 

during the following five sessions. In these lessons, they talked about their own points of view 

about different topics, enhancing in this way their spoken speech.  The most relevant aspect of 

this part of the research study was that learners interacted with their peers using the language 

acquired during previous sessions in authentic situations about graffiti that is around them.  The 

use of some of these artworks through photographs, videos and pictures, encouraged students to 

share their own feelings and opinions.  The whole sequence of activities proposed in the 

instructional design explains details in the following timetable. 

Table 1 

 Implementation sessions 

Session number  Date Number of Hours Activities 

1 March 16 2 Introduction to Hip-hop culture 

2 March 21 2 Learning vocabulary and expressions 

through a rap song: “Same love” 

(Macklemore, 2012) 

3 March 28 2 Rap workshop: (Smile- 2pac, 1997) Using 

words from the song in different contexts. 

4 April 6 2 Rap workshop. Lose Yourself (Eminem, 

2002) Learning verbs and narrating events 

using them. 
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5 April 10 2 Creating a rap song- cooperative work 

 

6 May 11 2 Urban arts around the city- Graffiti 

presentation. 

7 May 15 2 Graffiti: Art or Vandalism- photo gallery 

and reading task 

8 May 26 2 Graffiti workshop: Street art based on 

graffiti styles: discussion 

9 May 29 2 Graffiti workshop: participating and 

interacting with classmates using common 

graffiti vocabulary and interaction with 

partners (painting) 

10 June 1 2 Graffiti Vs Rap: Discussion 

 

11 June 5 2 Final session Product presentation 

 

12 June 12 2 Final session Product presentation 

 

 

 It is important to emphasize that during the whole process; students were active 

participants and each one developed vocabulary according to their own needs and expectations. 

In this sense, the results of every student are different.  However, the researchers can affirm that 

hip-hop provided them with reasons to study the language, heightening in this way their curiosity 
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and intrinsic interest to continue improving their knowledge of the language and adopting 

autonomous behaviors to achieve the goal.  In terms of acquisition, the researchers can say 

students learn vocabulary as result of the relation established between the form and the meaning, 

which gave them the opportunity to focus more on the ideas that they wanted to transmit.  The 

results discussed in next chapter depended on the amount of effort that each one of the students 

put to solve and to participate during the tasks. 

4.4 Conclusion 

This chapter discussed the main actions and materials used by researchers to carry on the 

study. The inclusion of a cultural aspect of students’ immediate realities showed that as 

suggested by (Mora, 2014; Sharkey & Clavijo-Olarte, 2012).  The communities around the 

schools rejects English language as important in a globalized world because the residents 

perceive it as a hard content to digest.  However, it is present in the music listened in the 

community changing their life style.  In this matter, hip-hop shapes their identity and gives them 

reasons to behave in certain marginalized ways when using jargons that make part of a daily 

communication code.  Hence this study, will reveal how hip-hop as an opportunity to increase 

learners’ performance in a foreign language leaving aside preconceptions of difficulty and 

boredom. 

Last considerations make part of important points for further research.  The next chapter 

will show how the collected information validated and confirmed if the initial research question 

improved learners’ motivation to study English and if there is really a relevant improvement in 

learners’ spoken vocabulary. 
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Results and Data Analysis 

5.1 Introduction 

This chapter discusses the data analysis procedures carried out to answer the research 

question of this study. In addition, it presents the resultant core category and its subcategories 

that explain the relevance of arousing intrinsic interest through hip-hop culture to improve 

spoken vocabulary. 

5.2 Data management procedures 

The research study used qualitative data provided by learners and teachers through the 

following data collection instruments: Surveys, focus groups, video recordings and checklists to 

determine the categories that represented participants’ most frequent opinions and behaviors 

regarding the impact of integrating hip-hop as a pedagogical tool in the English classroom and its 

effect in students’ spoken vocabulary.  Data analysis followed the grounded theory and as 

suggested by Strauss & Corbin, (1994), it was divided into three main stages: Open coding, axial 

coding and selective coding which allowed researchers to define categories and to respond the 

research question as detailed below.  

Open coding: After obtaining information from observations, perceptions and students’ 

performance along the lessons through the data collection instruments, the researchers organized 

the data into a Microsoft Excel matrix to be able to contrast and prioritize it.  Then, the 

researchers reduced, grouped and coded information looking for defining general patterns across 

them.  As a result, a list of twenty- three frequent and relevant codes emerged. 

Axial coding: The researchers contrasted and compared the most frequent codes.  This 

process allowed researchers to find associations and a hierarchical structure among the concepts, 
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which led us to create consistent categories and subcategories to answer the initial research 

question.  

Selective Coding: As a result of the aforementioned procedures, a core category emerged 

supported by three categories that explained how using hip-hop as a pedagogical tool arouse 

learners’ intrinsic interest to study English, facilitating the improvement of their spoken 

vocabulary in three main ways: promoting positive attitudes towards learning; fostering cultural 

awareness, and encouraging learners to express their ideas orally.  In this respect, Corbin & 

Strauss, (1990) describe the selective coding as “the process of selecting the core category, 

systematically relating it to other categories, validating those relationships, and filling in 

categories that need further refinement and development” (p. 116).  

5.2.1 Validation 

This study employed the triangulation of previously stated instruments to validate the 

findings in the distinctive data obtained.  From the view of Moisander & Valtonen, (2006), the 

common application of the triangulation process is the use of multiple methods that constitute a 

qualitative research.  Therefore, the researchers transcribed the resulting information from the 

instruments and the artifacts used during the implementation.  Having done this, the researchers 

used the open coding method (Corbin & Strauss, 2008) as a method to discriminate and 

characterize codes to form blocks of data.  The researchers coded the different concepts obtained 

from a selected population of 10 students from both institutions.  Likewise, the researchers 

labelled them as “participant #” to identify and contrast their responses throughout the data 

analysis process.  In addition, the information was color coded to discriminate segments of data 

that allowed researchers to group them into concepts that shared some commonalities (Charmaz, 

2006). 
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5.2.2 Data analysis methodology 

As a systematic process, the grounded theory allowed the researchers to reduce the 

amount of information obtained through data collection instruments which were subsequently 

triangulated with three purposes.  First, to ensure the concepts were comprehensive and robust 

regarding the initial question (Denzin, 1994).  Second, to elucidate real complementary aspects 

that occurred during the implementation. Third, to examine the consistency of the different data 

sources. 

The initial stage of open coding provided us with a list of twenty-three codes that  

consistently appeared through the data collection instruments.  Table 2 shows the preliminary 

codes resulting from the triangulation. 

After systematizing and contrasting the results from the open coding, the researchers 

found patterns evidenced different concerns: A first group of insights referred to the perception 

that students have about improving their personal experience towards the English class.  A 

second group of comments showed how students identified hip-hop culture as an integrative 

element that triggered their willingness to talk about the way they understand the world and how 

this view actually shaped their identity.  The final set of answers referred to the linguistic gain, of 

using hip-hop as a useful strategy to learn words and expressions that they can use to interact to 

express their agreement or disagreement. 

The next figure shows the researchers’ findings of commonalities and associations among 

codes. The result of this procedure allowed researchers to establish proper connections, group 

and label codes into subcategories. 

Table 2 

Open coding 
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How might using hip-hop might arouse A1 

students in 8th and 10th grade intrinsic interest 

for learning English in in order to improve 

their spoken vocabulary? 

 Self- confidence to express my ideas 

 Willingness of improvement 

 Self- perception of evolution 

 Sense of usefulness and applicability 

 Perception of enjoyment 

 Challenging environment 

 Novelty 

 Learning by doing 

 Relatedness with the context 

 Sense of belonging 

 Familiar vocabulary words 

 Integration of culture to learning 

 Easier to learn new words 

 Connection between images, words, 

meaning 

 Recognition of word order 

 Opportunities to interact 

 Team work 

 Expressing opinions and personal ideas 

 Agreeing and disagreeing 

 Discussing on social values 

 Authentic situations 
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Communication based on real topics. 

Figure 2. Axial coding 

5.3 Categories 

5.3.1 Overall category mapping 

After a continuous and selective analysis, the researchers managed to group the codes 

into major categories.  Figure 3 details the organization of the categories found after contrasting 

and comparing the information. 
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Figure 3. Final categorization 

Finally, after a progressive an extensive contrast and relation of concepts with the 

proposed subcategories, the researchers broadened codes into major categories, regrouped to 

validate the discriminated information to state the selective coding, which justifies the stated 

research question.  Thus, the coding process allowed the researchers to find similarities in the 

identified codes to relate meaning in the responses provided by the application of all the 

instruments. 

5.3.2 Discussion of categories 

After the open and axial coding process, three categories emerged: First, hip-hop fosters 

learners’ positive attitudes and participation in English class.  Second, hip-hop promotes cultural 



ENHANCING ENGLISH THROUGH HIP-HOP 44 

awareness.  Third, hip-hop promotes oral production to express ideas and opinions in spoken 

interactions.  The following is the description of the categories obtained during the data analysis 

carried out after implementation stage.  

5.3.2.1 Category 1: Hip-hop fosters positive attitudes and participation in the 

English class 

A contrastive analysis between the first and final surveys (Appendix O) applied to 

students, and the final focus group, showed how the integration of hip-hop to the English 

classroom transformed students’ opinion about English as a subject.  At first, 63% of students 

answered that they did not like English since it was boring and difficult. In addition, they felt 

classes were very grammar-centered which made them non-authentic in terms of communication.  

However, after the pedagogical implementation, 80% of participants revealed different 

perceptions regarding the same question as shown in excerpts 2 and 3 below. 

Excerpt 2. Participant 10, Bosanova school, Appendix K, Focus group. 

 

Excerpt 3, Participant 1, Manuel Zapata Olivella school, Appendix L, Focus group.  

“Pues me ha parecido que la clase cambió mucho y yo me siento más alegre de 

aprender estas nuevas cosas. He aprendido a escuchar rap con otro punto de vista y el 

inglés ya me parece más fácil” (Participant 10) 

“Well, I think the class changed a lot and I fee happier to learn these things. I have 

learnt to listen to rap from a different point of view and now I think English is easier. 

(Participant 10) 
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5.3.2.1.1 Subcategory 1: Hip-hop generates awareness on improvement 

The data revealed that integrating hip-hop to the English classroom allowed learners to 

identify their own progress, producing a feeling of self-evolution. As a result, learners’ interest in 

learning started and was sustained during the intervention, which means students consciously 

adopted a more relaxed attitude towards the class and showed commitment on the proposed 

tasks. This new learners’ disposition allowed them to adopt strategies to learn and remember new 

vocabulary according to their necessities and then used it to participate in prepared talks and 

discussions. Excerpt 3 shows the observations that teacher-researchers made at the end of the 

process regarding one of the participants. 

“Esta música a veces es un poco pegajosa y la gente aprende más cantando que 

estando haciendo ejercicios. También cuando hablan sobre canciones mejora su 

percepción”. (Participant 1) 

“This music is sometimes catchy and people learn more singing than doing 

exercises. Also, when they talk about the songs they improve their perception (on 

English).” (Participant 1) 
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Excerpt 4. Teachers notes, Appendix M, Field notes. 

 

In the survey applied in the last session, 92.1% of the students answered that rap and 

graffiti were relevant to learn English. In this matter, Bosanova students showed more interested 

in rap lyrics since they presented explicitly situations that were similar to the ones they were 

immersed in in their own contexts while Manuel Zapata Olivella students preferred graffiti since 

it allowed them to interpret messages in different ways facilitating communicative exchanges 

about their own ideas.  Additionally, students considered that these activities helped them to find 

the necessary associations to remember the meaning of new words presented in class. The 

following graphs show the opinion of learners regarding the usefulness of rap and graffiti to 

learn English.  

 

 

 

 

Session 1: His attitude towards the class is very bad. He seems sleepy and 

disgusted with the task. He could not find connection between the vocabulary and the 

song and for that reason he could not complete the exercise. He liked the song and 

asked me about its meaning. 

Session 10: His attitude has evolved. He seems more committed on the task 

although he still has difficulties to express general ideas through complete sentences. 

However, he is using the vocabulary provided correctly to communicate what he 

thinks. He seems more confident and involved in the graffiti topic. 
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Figure 4. Survey question 6 
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Figure 5. Survey question 7 

Based on learners’ answers and the attitudes observed during the different activities 

carried out, the researchers could confirm that working cooperatively and using local knowledge 

regarding hip-hop enhanced their confidence and empowered them to continue finding strategies 

to learn based on their interests. Besides, the researchers sought to arouse students’ interests and 

to use ideas through different tasks such as rap composition, graffiti gallery and graffiti 

composition, in which they could express their own thoughts regarding a specific topic but using 

the proposed vocabulary. Figure 4 shows how learners used graffiti to express a personal idea 

about the topic. 
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 Figure 6. Graffiti sample 

Graffiti painting was accompanied by students’ ideas through short oral or written 

messages that showed what they felt about the situations pictured in rap lyrics or their own. 

Thus, graffiti as alternative to provide messages to enhance students’ analysis helped them to 

create new ideas that encouraged them to participate and communicate orally. Excerpt 5 shows a 

student’s message example that explains his creation.  

Excerpt 5. Participant 11, Appendix N, Graffiti message. 

 

 

“I think graffiti transmits different messages, sometimes it talks about politics, 

the life in the street or emotions of people of life. For me, it is life because I can 

express my ideas and all people can look it. Many people say is vandalism but in my 

opinion is a form of expressing free (sic)” (Participant 11) 
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5.3.2.1.2 Subcategory 2: Hip-hop transforms the classroom into an engaging and 

challenging learning environment 

89.47% of students revealed through the survey and the final focus group, their 

perceptions about activities and the classroom transformation as the main place where learning 

takes place. Learners who show a genuine interest for hip-hop culture revealed they felt included 

and identified with the issues presented in class, which empowered them to participate in a more 

confident way. On the other hand, students who did not feel attracted to hip-hop (because they 

have particular inclination for rock or other arts) presented a critical attitude and disposition to 

defend their ideas towards this issue. Regarding this group of students, it is important to observe 

how their attitude changed as well as the others’ one. In the beginning, they rejected to use hip-

hop during class and in fact they opposed to the use of the tool. However, they found space to 

express their own point of view towards hip-hop without changing their own position towards 

their preferred music (Rock, Latin, etc.). The existence of diverse opinions contributed to the 

learning environment since both sides had reasons to feel involved in the tasks and generated a 

cooperative sense of group support and individual ideas. According to Celce-Murcia, Larsen-

Freeman, & Williams, (2014), the high rank goals that need the cooperation of all the 

participants of a group to achieve them, have been stated to be successful means of joining them 

even in non-receptive groups. Excerpt 6 shows how learners perceive benefits in the 

transformation of the learning environment and how it affects their learning process. 
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Excerpt 6. Participant 6, Manuel Zapata Olivella School, Appendix O. 

 

5.3.2.2 Category 2: Hip-hop promotes cultural awareness 

Data analysis revealed that including culture to English class allowed learners to establish 

stronger connections among words, expressions and their meaning, which fostered stance-taking 

and oral participation. In this matter, Dörnyei, (2001) claims that because languages are socially 

and culturally bound, their effective study requires a positive disposition towards everything the 

L2 is associated with: its culture, its speakers and its influence. In this way, teachers are enabling 

learners to be sensitive to different value systems, and to the diverse perspectives every culture 

has. Considering this, the researchers concluded that as Morrell, (2002) points out hip-hop 

helped learners to recognize and appreciate different cultural values that enriched their learning 

experience while they were encouraged to develop personal contacts and effective intercultural 

skills.   

5.3.2.2.1  Subcategory 1: Hip-hop fosters inclusion of culture learning 

The comparison between the results of initial and final survey allowed researchers to 

identify the interest that learners have on integrating culture to the ESL classroom.  89% of 

responses in post surveys (Appendix O) as well as focus groups demonstrate students recognize 

“La música con el arte son buenos para una clase y más para un proyecto. Pero, el 

rap no me gusta mucho y la verdad a veces sentí que era decir cosas del rap que no me 

interesan. Pues el rock es mejor y no muestra tantas cosas negativas” (Participant 6) 

“Music and art are good for a class and even more for a project. But I don’t like rap 

too much and sometimes I felt everything was about saying things about rap that I don´t 

care. I think rock is better and it does not show so many negative things” (Participant 6) 
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the value that culture has on learning since it provides usefulness and practical application to 

communicative real-life situations.  

The following excerpt confirms the learner’s opinion about the effect of including this 

cultural element as a promoter of interest in the English lessons taught at Bosanova school. 

Excerpt 7. Participant 2, Bosanova School, Appendix P, Final survey 

 

In the comment, the learner highlighted on an element that fosters motivation as well as 

learning: Feeling identified with the context of the class allows students to perceive themselves 

as an important part of the process.  This allows them to assume a position regarding the values 

systems and the different perspectives that constitute the learning situation.  As a result, learners 

focus their efforts on improving their linguistic features while they also attempt to understand the 

differences between foreign and own’s culture. 

5.3.2.2.2 Subcategory 2: Hip-hop allows young urban literacies to be visible 

Data also revealed that 82% of the learners who participated during the implementation, 

enjoyed and engaged in the new learning environment for two reasons:  First, because hip-hop 

allowed them to express their real thoughts about simple things without using prefabricated and 

non-authentic situations.  Second, because it generated a sense of inclusion and identity in the 

English class. In addition, it allowed them to show the world the way they understand reality and 

how they perceive their own culture.  This is in other words, what Morrell and Duncan-Andrade 

(2002); Williams & Zenger (2007), have considered new perspectives in literacy. This term has 

“Me parece que hay más gente interesada en aprender inglés ya que se 

identifican con el hip-hop” (Participant 2) 

I think there is more people interested in learning English because they 

are identified with hip-hop (sic). (Participant 2) 
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been historically used to describe the abilities that individuals have to read and write across 

different contexts. Literacy is a mean to understand, communicate and gain useful knowledge 

(King-Shaver & Hunter, 2009).  However, the new media trends and life styles enact, situate and 

mediate young people´s literacies in multiple ways (Alvermann, Hinchman, Moore, Phelps, & 

Waff, 2007) providing them with new points of view and tools to comprehend their environment. 

In this matter Mora (2014), argues that young people’s literacies are rich in images and resources 

that help the learner to situate himself into the learning process.  In this case, hip-hop is filled 

with plenty of meaningful situations that can promote critical literacies as well as intrinsic 

interest for improving linguistic features.  

One of the results of this study shows that many learners and especially those who like 

this style and culture, usually feel discriminated and excluded of English class, and frequently 

think they cannot achieve much in terms of language performance.  This finding is important 

given the perspective of the study, where English and hip-hop are not opposite but 

complementary areas that can benefit learners to have an open-minded perspective about 

language and context. In other words, hip-hop allowed them to feel an active part with voice into 

the learning process, as the following excerpt shows.  

Excerpt 8. Participant 13, Appendix Q, Focus group. 

 

“Mi opinión del proceso (de aprendizaje) ha cambiado mucho porque ya no 

me siento ignorante y he participado más. Y hasta me gusta hablar en clase así me 

equivoque. (Participant 13) 

My opinion about the process (learning process) has changed a lot because 

now I don´t feel ignorant and I have participated more. And Now I even like to 

speak in class even though I commit mistakes. (Participant 13) 
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5.3.2.3 Category 3: Expressing ideas orally 

Findings regarding the use of vocabulary to express opinions, revealed hip hop helped 

students activating prior knowledge during activities which allowed them to differentiate 

expressions necessary to state opinions.  In this matter, Celce-Murcia et al., (2014) express that 

employing vocabulary through meaningful activities, which lead students to express ideas, better 

joins the topic of the lesson with the participation of students as they get involved by 

motivational activities that bring them to discover their communicative abilities. 

5.3.2.3.1 Subcategory 1: Learning vocabulary meaningfully 

The researchers identified that learners associated the meaning of new words with images 

presented in graffiti or rap lyrics through catchy chorus and reiterative words. These 

associations, added to the selected vocabulary, helped them to find appropriate ways to 

complement their concepts about hip-hop culture. The next figure shows a graffiti piece 

produced by a student during session 7 to express his opinion about hip-hop. 
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Figure 7. Sample of graffiti production 

 

Thus, the written composition by students in the current study, proved that language 

activation helped them to enhance ideas not only in artistic production but in the impressions 

achieved by students’ reflection. Thus, students added new expressions that helped them express 

their ideas in written form before starting with their verbal comments to the class.  

The main objective when selecting basic vocabulary was to guide them to present their 

comments. However, most students forgot how to include subjects in long sentences due to an 

interference with L1 when using the subject in English statements as implied. In the excerpt 8, 

students tended to use implied subject in comments although the intention of the message was 

clear from the activities. 

 

Excerpt 9. Participants 6 and 7, Bosanova School, Appendix R, Video recording. 

 

Researchers measured vocabulary through the use of two types of checklists: First, an 

initial and a final one used before and after the implementation. Both contained one hundred 

words planned to be learnt during the study implementation and showed learner’s prior 

knowledge regarding the topic as well as their final performance. Second, researchers used short 

checklists with no more than twelve words during each session (Appendix X). A sample of ten 

students was tracked during third, sixth and tenth sessions to control their progress. The 

 

We think that music represents expressions fundamentally in the history of the 

country. Speaks a lot of persons who listens this music. Hip-hop exposes the new styles 

of the country. (Participants 6 & 7) 
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information of this exercise was registered in a matrix that is shown in (Appendix W).  As a 

result, from the total base line of one hundred words; students showed progress of 40% regarding 

the initial checklist in which 80% evidenced managing only an average of 20% to 30% of the 

proposed units. The final results showed 65% of these participants identified and contextualized 

more words, as well as used them to express their ideas orally. 

To evidence spoken vocabulary improvement, the researchers analyzed video recorded 

samples and checklists which showed students moved from using isolated and disconnected 

words to complete sentences including the words presented in context enabling them to express 

more complete ideas and more spontaneous opinions. The following excerpt shows the students’ 

contribution in oral presentations. 

 

Excerpt 10. Participant 7, Bosanova School, Appendix S, Video recording. 

Session 1:  

T: What is hip-hop for 

you? 

P7: mmm…music, dance. 

T: Do you like hip-hop? 

Why? 

P7: yes. because is funny 

and interesting (laughs)  

 

Session 4: 

T: What is rap for you? 

P7: for me, rap is music. 

speaks the society and the 

problems of reality.  

T: Do you like rap? Why? 

P7: Yes, for me rap is real 

and this music is 

revolutionary  

 

Session 8: 

T: What is graffiti for you? 

P7: I think graffiti is art. It 

shows the ideas that artist have. 

People think is crime but I 

consider it make the city more 

beautiful because the colors.  

T: Do you like graffiti? 

P7: Yes. I like the colors and the 

emotions express. Mmm… I 
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think is good look graffiti and 

not black spaces. 

 To be able to validate learners’ vocabulary improvement researcher designed vocabulary 

checklists that measured the amount of words that students handled before and after each 

session: learners used the words in different contexts to demonstrate they had understood the 

function of the word and its meaning. Figure 8 shows a sample of ten students from both schools 

started the process and how their performance increased for the final test. 

 

 

Figure 8. Pre-test and final test sample Manuel Zapata Olivella School 
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Figure 9. Vocabulary performance during pre-test and final test.  

5.3.2.3.2 Subcategory 2: Agreeing and disagreeing about hip-hop 

The verbal participation in the lessons allowed students to associate basic vocabulary and 

expressions (e.g. I think, in our opinion, among others) when they held verbal interactions. 

However, some of the students did not master the oral presentation effectively as it was the first 

time they communicated their ideas. The next excerpt of a video recording taken at the end of the 

implementation session unveiled students’ use of spoken vocabulary regarding the elaboration of 

a graffiti or images about the hip-hop music or culture. 

Excerpt 11. Group 9, Bosanova School, Appendix T, Video recording of final 

presentation 

1 2 3 4 5 6 7 8 9 10
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In consequence, students used expressions previously practiced along the implementation 

sessions to state their agreement or disagreement regarding their classmates’ perceptions of hip-

hop culture. This allowed students to bring up ideas from a set of preliminary statements (e.g. we 

believe, we think that) which most of them employed in short instance of presentations. 

However, some students did not achieve to clearly agree or disagree because they could not 

successfully structure the pattern of statements to provide a total clear message.  

Despite the challenges involved in using presentations in the language classroom, we feel 

that they can be valuable activities in helping learners improve their L2 skills, develop their 

research skills, improve their creativity, and gain confidence speaking in front of others. (p. 210) 

The next Excerpt illustrates the difficulties in some of the students when agreeing or disagreeing: 

Excerpt 12. Participant 3, Appendix V, Video recordings. 

Questioning Intervention       

T:  What does Hip-hop music represent for you? Does it have positive or negative 

aspects? 

S#3:  positive because reflects society. Uhmmmm.(St does not answer) 

T. positive because reflects society in what form or in what way? 

Group 9: “We think that hip-hop is bad and good. The hip-hop is bad 

because call the attention of people with naked woman. It is good because in many 

songs the hip-hop they spoke for the life when they grow. And because it is a second 

opportunity for people like criminals” 
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S#3.  The government, People attitudes. . 

T: and the negative aspects? 

S#3 (The student speaks a little Spanish). A la gente no le importa los demás. 

T: (Teacher guides the student) People do not care about what society thinks. 

Spokes girl [group # 4] 

Spokes girl: Of the society and of the …? 

T: who agrees? Roger, do you think Hip-hop is a bad music. I mean that shows bad 

aspects of society? 

S#4. No.  

T: Why? 

S#4. Because it shows society because is not bad. Because Hip-hop shows society. 

Because... Ehmm, Hip-hop is greet. 

T: What do you want to say? -/ GREET/ {Teacher shakes hands} or /GREAT? / (T. gives 

a thumbs-up sign) 

 

As shown in excerpt 11, Some participants still found difficulties to express their ideas in 

a complete way. 16% of students from both schools have troubles to use the vocabulary orally. 

The particular case of participant 3 shows that he is able to comprehend what the teacher is 

asking but his vocabulary seems insufficient to produce coherent and complete ideas can be 

comprehensible for us. However, this could imply that either he needs more exposure to the 

language and oral practice, or that he needs more reinforcement on common expressions to agree 

or disagree. 
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5.3.3 Core category 

After reducing data, the researchers concluded the core category of the study is that hip-

hop fosters intrinsic interest to learn English and cultural awareness promoting oral participation 

in class. Therefore, the researchers confirmed that hip-hop culture knowledge empowers this 

kind of population and heightens their curiosity in a challenging way to start the process of 

learning English. In addition, it provides learners elements to connect culture to the formal 

process in the classroom.  In this matter, Chesley, (2011) states that vocabulary acquisition is a 

multifaceted process in which personal identity, in the form of cultural knowledge, social ties,  

plays a crucial role. Bearing this in mind, the researchers determined that the core category 

answers the research question as it is shown in Table 3. 

Table 3 

Core category 

 

 

Core category

Hip-hop fosters learners' intrinsic interest to learn English and cultural awareness 

promoting oral participation in English class.

Research question

How might the inclusion of hip-hop through pedagogical material arouse A1 eight and 

tenth graders interest towards improving their spoken vocabulary.
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5.4 Conclusion 

The researchers identified meaningful elements to validate the participants’ enhancement 

in English language. The results of the study indicate that learners value the inclusion of hip-hop 

to the English class for three reasons.  First, it fosters positive attitudes towards English. Second, 

it promotes cultural awareness and finally it enables learners to express their ideas orally. These 

findings allowed us to conclude that involving culture into the regular classroom engaged 

learners with real-world literacy practices and generated a learner-centered environment that 

fostered engagement and motivation. Next chapter explains the implications of these findings 

and opens the discussion on the importance of transforming traditional teaching practices 

regarding young people’s literacies. 
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 Conclusions and Pedagogical Implications 

6.1 Introduction 

Results presented in previous chapter revealed the close relation between intrinsic interest 

for learning, cultural awareness and spoken vocabulary improvement in the English classroom. 

This, allowed researchers to solve the research question. Based on this, researchers stated a 

conclusion: Arousing learners’ interest through the inclusion of hip-hop culture produced several 

and significant transformations in the learning atmosphere that influenced directly learner´s 

cultural awareness and their spoken vocabulary. Likewise, data revealed students’ engagement 

increased when including young people’s literacy practices into the English classroom. 

 This chapter shows the pedagogical implications of these findings and compares them 

with the results of previous studies in the same field. The resultant contrast allows researchers to 

confirm the positive impact created by the inclusion of popular urban culture in the ESL 

classroom. Finally, it discusses on the further research opportunities that this results offer for the 

future. 

6.2 Comparison of results with previous studies’ results 

Introducing elements from arts such as music, drama, literature or visual arts, have 

proven through time to be a useful strategy to increase motivation to learn different subjects as 

well as to enhance thinking skills.  According to Níkleva, (2013), the multiplicity of verbal and 

nonverbal codes that appear in arts, foster communicative and sociocultural competence, and 

enrich learners’ interlanguage.  Likewise, reflection and interpretation are promoted.  In this 

matter, Gillenwater, (2014) also suggests that arts increase and refine learners’ visual literacies 

while Duff, (2002) finds that popular culture not only helps to improve rapport between teachers 

and learners but also promotes discussions that become meaningful for students who 
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progressively improve their linguistic performance.  Taking this into account, the findings of the 

researchers’ study corroborated the results provided by prior research that highlights the positive 

effects of integrating hip-hop into the English class and even its controversial messages to 

promote cultural awareness. In this respect results, open room for discussion on the advantages 

of working with art in the spaces and with the people where it is generated, allowing learners to 

interact in real communicative situations that arouse interest, sensitivity and willingness to 

participate.  

However, engaging learners requires a process that involves a series of smaller steps to 

guarantee not only to surprise learners with new knowledge but also to sustain that curiosity to 

achieve real learning.  In this matter, Dörnyei, (2001) suggested that generating intrinsic interest 

in the process as a way to achieve initial motivation helps learners to feel more self -confident 

and facilitates linguistic achievement. In this respect, the researchers study found that hip-hop 

allowed learners to find connection between the class and their real context which subsequently 

generated willingness to participate in oral tasks and commitment during the class.  In contrast 

with Zinovia, (2012) who studied the differences between motivated and non-motivated learners 

of English; the researchers concluded that changing positively learners’ attitude considerably 

transforms the results on their performance. In addition, the researchers’ study found that 

creating positive conditions in the classroom generates a big gap between intrinsically interested 

learners and the non-interested ones. The results of Zinovia, (2012) are consistent with the 

changes produced after integrating hip-hop to the researcher’s ESL classroom, where learners 

revealed a better disposition towards the class since they perceived a transformation in the 

traditional grammar-centered learning environment they were used to. Thus, according to the 

outcomes observed after data analysis, the researchers corroborate that intrinsic interest is 
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strongly related with the perception of satisfaction that learners have after achieving a task. This 

affirmation agrees with Bandura & Schunk, (1981) who found that challenging students 

generates greater interest in any activity. This affirmation explains why the learners’ intrinsic 

interest increased when integrating rap and graffiti to their class. In fact, these cultural trends are 

relevant to their daily life and including them make students feel confident and interested due to 

their own literacy and knowledge are sources of learning. 

With this in mind, the researchers also agree with Eisenberg & Thompson, (2011) who 

argued in their study that having a high level of intrinsic interest fosters creativity which in 

consequence promotes self-determination (p. 130) improving learners’ willingness to take risks, 

consider diverse solution to problems and persist in translating initial ideas into workable 

innovations. In this regard, the researchers’ thesis found that after transforming the learning 

environment into more pleasant and confident zone in which learners felt identified with the 

materials and information used in their learning process; they improved their participation in 

proposed tasks, which as a result increased their involvement in oral activities.  

In addition to the benefits of increasing intrinsic interest in learning English, the study 

integrated a second element considered by previous research related with taking advantage of 

local knowledge and cultural practices of a community. Regarding this, Sharkey & Clavijo-

Olarte, (2012) argued that the realities in which learners inhabit must not be ignored and 

moreover, they must be considered as meaningful resources that connect the desired linguistic 

outcomes with the real usage that students may do of the target language generating a sense of 

identity and appreciation for own culture. Regarding this affirmation, the researchers’ study 

confirmed and legitimized the role of hip-hop as an established practice that generates 

community identity. Therefore, a series of learning processes that support English language 
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learning are produced into it.  It is worthy to mention that even if this culture is not traditionally 

Colombian, young people from marginalized communities around the world have adopted it due 

to the fact that the situations depicted (poverty, political abandonment, violence, etc.) are 

common for everyone regardless the place.  In fact, they empower them to express feelings and 

opinions regarding unconformity and protest as a way to share the common difficulties. 

Finally, arousing interest through the use of arts and taking advantage of the local 

knowledge of the community allowed us to understand and use young literacies as effective ways 

to teach students in inclusive and affirmative environments ( Petchauer, 2009). The results of the 

study supported previous research and revealed the importance of integrating cultural elements to 

help learners to feel identified with the situations they are participating in. 

Hip-hop helped researchers to fill the gap existing in prior studies regarding its use to 

produce linguistic improvement at the same time to generate intrinsic interest since it presents an 

interesting combination of three elements: arts, language and young literacies. These 

characteristics and the increasing number of people who follow this culture have made it a 

suitable tool to motivate 21st century students to have an active participation in their learning 

processes. Previous research has been conducted in this specific field around the world allowing 

teachers and learners to create new approaches not only to acquire a second language but also to 

go beyond it, taking position regarding the mass media, politics and socio cultural current events. 

Countries like the USA, Germany and China are pioneers in introducing elements from hip-hop 

culture in the ESL classroom in several fields which has led them to talk about hip-hop based 

education ( Love, 2014; Morrell, 2002; Kirkland, 2008), critical hip-hop language pedagogies 

(Akom, 2009; Tinson & McBride, 2013; Alim, 2007), critical hip-hop literacies  (Barrett, 2013; 

Kelly, 2013; Morrell, 2002) critical language awareness (H. Alim, 2007) and some other terms 
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that describe the impact of using hip-hop and popular culture to develop communicative as well 

as thinking skills in youngsters. 

 Like in most of these studies, the researcher’s thesis found that hip-hop is a meaningful 

tool not only to engage but also to promote diversity and tolerance in their classrooms as it 

comprises different artistic ways of performance that can foster the development of talents in 

diverse fields. Additionally, the researchers found that it also promotes cultural awareness (Alim, 

2007; Barrett, 2013; Morrell, 2002)since it allows students to observe from an objective position 

one’s own culture and its values, beliefs and perceptions and analyze them from a critical point 

of view (Appendix S) . In this regard, the researcher’s study shows that integrating hip-hop to 

their regular classes generated a sense of belonging and self-identification that allowed 

participants to express their ideas about different topics that generated divergent opinions but 

also fostered acceptance and comprehension of others’ insights. 

Regarding linguistic results, the researcher’s thesis validated previous studies such as 

Chesley, (2011) and  Lin (2011), in which hip-hop integration to English class benefited 

vocabulary acquisition for different reasons. First, hip-hop provides learners, and especially 

those who prefer this style with enjoyable exposure to the language. However, many hip-hop 

opponents consider that its undeniable relation with marginalized communities and their realities, 

exhibits explicit, violent and misogynistic expressions that are not appropriate in a learning 

process. In this matter, the researchers study could conclude that this does not represent a barrier 

to use it effectively since not all the material available has this characteristic and teachers can 

easily manage its messages. Second, hip-hop helps learners to establish a connection between the 

words and their referents in meaning. The cultural connection fosters the retrieval of words in 

different contexts. This affirmation supports (Graves, August, & Mancilla-Martinez, 2013) who 
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claim that without real meaningful referents vocabulary will not be acquired impeding 

developing other linguistic processes.  

Bearing this in mind, the study revealed that the researcher’ students achieved the 

acquainted vocabulary stage mentioned by Reutzel and Cooter (2011), as they could learn high 

frequency words or tier 2 that occur across a variety of domains and with multiple meanings and 

functions.  As well as Beck, McKeown, & Kucan, (2002) who demonstrated that content areas 

fostered context bounds that helped learners to discriminate the meaning of the words and 

gradually the interpretation of its function in speech.  In this matter, results unveiled hip-hop 

provided learners with the content necessary to establish a relation between the words and their 

meaning allowing them to identify their function in different contexts. 

6.3 Significance of the results 

Including hip-hop in the ESL classroom in two public schools in Bogotá, Colombia, 

showed relevant pedagogical implications regarding the researchers’ main interests.  The study 

suggests the inclusion of young people’s literacies as sources of knowledge and motivation in the 

English classroom transforms traditional teaching practices into challenging environments that 

benefit learners in several ways: firstly, hip-hop as a social practice engages teenagers because it 

generates strong links with their immediate reality creating deep feelings of identity.  As a result, 

they associate words and meanings easily, which increases the quality of their vocabulary 

enabling them to express their ideas through coherent phrases.  Second, the learner becomes the 

center of the process producing more involvement and commitment.  In addition, learners 

develop social skills that allow them to communicate with others.  Finally, including cultural 

issues like hip-hop and other urban arts becomes a means to learn and appreciate the positive and 

the negative aspects of culture in order to use language critically. 
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6.4 Pedagogical challenges and recommendations 

Teaching foreign languages to 21st century learners implies several challenges that 

include preparing them for being active participants of a global society in which they have to be 

able to produce and share knowledge.  Doing it in a different way would leave them behind their 

own society, depriving them from opportunities of improving their life quality.  For these 

reasons, involving learners in motivating environments where they can develop language and 

cognition through culture, becomes an opportunity to be critical agents of self and social growth. 

Bearing this in mind, the researchers recommend including hip- hop and other urban 

cultures as critical literacies that promote motivation and intrinsic interest in learning a foreign 

language.  However, it is important that teachers analyze learners’ needs and expectations 

carefully to avoid sending wrong messages on sensitive students’ points of view.  In the same 

way, the researchers suggest to be selective when using rap lyrics to avoid sending wrong 

messages that favor dangerous or illicit activities or teaching the language in a non- useful way 

that restrict learners’ expression possibilities fostering the use of rude or inappropriate 

expressions. 

6.5 Research limitations on the present study 

The study showed two major limitations. The first was that the researchers did not take 

into account learners who were not interested in hip-hop culture. The fact that finally they could 

participate actively taking advantage of the topic was merely accidental since lesson planning did 

not consider the minority of students who did not enjoy this trend and were explicitly against it. 

However, the pace of the class and the attitude assumed by learners promoted the participation of 

diverse points of view fostering inclusion and encouraging opponents to participate. On the other 

hand, research instruments designed to record vocabulary improvement did not intend to 
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measure quantitatively the units learnt per class. However, during implementation researchers 

were advised that learners and teachers’ perception did not evidence properly the development of 

this skill. It was necessary to implement vocabulary checklists to be able to track quantitatively 

students’ performance. This improvement allowed researchers to validate the spoken vocabulary 

increase since it permitted them to compare the advance during the time of the implementation 

and to corroborate the findings with the performances in video recordings. 

6.6 Further research 

The results obtained in this study show that integrating elements from arts and popular 

culture the EFL classroom are a significant strategy to promote learners’ motivation and to 

develop better attitudes towards learning.  The study left room for further exploration on how 

they may impact learning in different fields as well as the linguistic effects of introducing them 

in significant environments.  In further work, teachers and learners can analyze the type of 

vocabulary used by hip-hop in particular and the influence it has in the construction of learners’ 

identity.  Likewise, how the attitude of instructors towards artistic trends such as hip hop or any 

other could influence or limit the learners’ vocabulary acquisition.  On the other hand, it would 

be advisable to study the role and impact of involving real artists who speak English in the 

scaffolding process and their influence in the vocabulary that learners could develop. 

English language can be enhanced by using the strategy of integrating artistic forms that 

may benefit different kinds of population. However, Colombia is still behind with a traditional 

curriculum that privileges grammar forms and communicative situations imported from different 

countries that are usually disconnected from its learners’ daily life in a very teacher centered 

perspective.  For this reason, the researchers suggest to explore more deeply how arts and 

popular culture may be included in schools’ syllabi not only to develop esthetic values and motor 
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skills but also to generate a student-centered approach able to promote autonomy, critical 

thinking and cultural identity in the core subjects.        

The findings suggest that there is still space to explore the impact of hip-hop literacies in 

the EFL classroom specifically in areas such as pronunciation and grammar that were left aside 

during the implementation but present several challenges due to the urban nature of the language 

used by urban artists. In addition, studying common patterns that could help learners to subsume 

grammar, which could enhance positively their fluency affecting their spoken performance. 

6.7 Conclusion 

The current study demonstrated that arousing intrinsic interest through hip-hop based 

activities changed the attitude of learners towards the class positively impacting directly on their 

spoken vocabulary.  The first observable transformation was learners’ disposition to attend to 

class and their willingness to participate in the activities proposed.  Likewise, they changed the 

perception about hip-hop culture which benefited the way they interacted with their peers.  Most 

of students involved in the project improved self-confidence to talk or to write when it was 

required to express ideas or opinions.  In addition, they demonstrated a more tolerant attitude and 

sensibility towards social issues that are expressed through rap songs and graffiti pieces.  This 

change made classes more appealing for them and fostered their autonomy when preparing tasks, 

exercises, presentations etc. 

Regarding vocabulary, participants showed to be more aware of the meaning of words 

and expressions used to talk about daily issues since they found ways to relate words with their 

meanings and being confident to use them in different situations.   

Based on the different findings the researchers could conclude that integrating hip-hop 

culture to the EFL classroom generated a multicultural approach that challenged teachers, 
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learners and institutions to teach the language from a more dynamic and motivating perspective. 

This implies making students active participants of their own learning process to allow them to 

acquire necessary skills to interact effectively in the community of knowledge.  Hip-hop as a 

representation of popular young culture that dominates the current scene reveals the reality and 

points of view of a social group that is not all the time considered by bookstores or big education 

enterprises.  Using it as a tool to motivate students to learn English demonstrated that feeling 

identified with the topics proposed by teachers played an important role in obtaining positive 

outcomes in spoken vocabulary but still leaves room for further explorations that allow learners 

to construct intelligible discourse that allows them to interact critically with technological tools 

and mass media. 

 

 

 

 

 

 

 

 

  



ENHANCING ENGLISH THROUGH HIP-HOP 73 

References 

Aguilar, M. (2001). Motivating Students to Learn English by Responding to their Interests and 

Learning Styles. PROFILE Issues in Teachers’ Professional Development, 2(1), 31–33. 

Retrieved from http://www.revistas.unal.edu.co/index.php/profile/article/view/11346 

Akom, A. A. (2009). Critical hip hop pedagogy as a form of liberatory praxis. Equity & 

Excellence in Education (Vol. 42). Taylor & Francis. 

Alim, H. (2007). Critical hip-hop language pedagogies: combat, consciousness,and the cultural 

politics of communication. Journal of Language, Identity and Education., 6(2), 161–176. 

Allender, D. (2004). Popular Culture in the Classroom. English Journal, 93(3), 12. 

Alvermann, D. E., Hinchman, K. A., Moore, D. W., Phelps, S. F., & Waff, D. R. (2007). 

Reconceptualizing the literacies in adolescents’ lives. Routledge. 

Anyaegbu, R., Jessy, W. T., & Li, Y. (2012). Serious game motivation in an EFL classroom in 

Chinese primary school. The Turkish Online Journal of Educational Technology, 11(1), 

154–164. Retrieved from 

http://search.proquest.com/openview/1f8dde82cad3d08f6850b8953010bb15/1?pq-

origsite=gscholar 

Awad El Karim, M. I., Ibrahim, A. E. K. M., Karim, M. A. El, & Ibrahim, A. E. K. M. (1999). 

Becoming Black: Rap and hip-hop, race, gender, identity, and the politics of ESL learning. 

TESOL quarterly (Vol. 33). JSTOR. https://doi.org/10.2307/3587669 

Bandura, A. (2001). Social cognitive theory: an agentic perspective. Annual review of 

psychology (Vol. 52). United States: Annual Reviews, Inc. Retrieved from 

http://www.ncbi.nlm.nih.gov/pubmed/11148297 

Bandura, A., & Schunk, D. H. D. (1981). Cultivating competence, self-efficacy, and intrinsic 

interest through proximal self-motivation. Journal of personality and social psychology 

(Vol. 41). American Psychological Association. 

https://doi.org/http://dx.doi.org/10.1037/0022-3514.41.3.586 

Barrett, C. (2013). (Re) Imagining TESOL through Critical Hip Hop Literacy. The International 

Journal of Critical Pedagogy, 4(3), 100–115. Retrieved from 

http://libjournal.uncg.edu/ijcp/article/view/327/480 

Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life : robust vocabulary 

instruction. Guilford Press. 

Bengochea, A. (2014). The Effects of Vocabulary Instruction on Bilingual Students’ Lexico-

Semantic Acquisition in English-Medium Contexts: A Systematic Analysis. Retrieved from 

http://scholarlyrepository.miami.edu/oa_dissertations/1322 

Blanchard, B. (1999). The Social Significance of Rap &amp; Hip-Hop Culture. Retrieved 

August 18, 2016, from 

http://hiphoparchive.org/sites/default/files/the_social_significance_of_rap_hip_hop_culture.

pdf 



ENHANCING ENGLISH THROUGH HIP-HOP 74 

Boonkit, K. (2010). Enhancing the development of speaking skills for non-native speakers of 

English. Procedia Social and Behavioral Sciences, 2, 1305–1309. 

https://doi.org/10.1016/j.sbspro.2010.03.191 

Brooks, G., & Wilson, J. (2015). Using Oral Presentations to Improve Students’ English 

Language Skills. Kwansei Gakuin University humanities review (Vol. 19). Retrieved from 

http://hdl.handle.net/10236/13201 

Brown, H. D. (2004). Language assessment: Principles and classroom practices. New York: 

Pearson Education. 

Burns, A. (2009). Doing action research in English language teaching: A guide for 

practitioners. New York: Taylor and Francis. 

Celce-Murcia, M., Larsen-Freeman, D., & Williams, H. (2014). The grammar book: An 

ESL/EFL teacher’s course. Heinle and Heinle. Retrieved from http://www.tesl-

ej.org/wordpress/issues/volume3/ej12/ej12r7/?wscr 

Chadwick, P., Hember, M., Symes, J., Peters, E., Kuipers, E., & Dagnan, D. (2008). Responding 

mindfully to unpleasant thoughts and images: Reliability and validity of the Southampton 

mindfulness questionnaire (SMQ). British Journal of Clinical Psychology, 47(4), 451–455. 

https://doi.org/10.1348/014466508X314891 

Chang, J. (2007). Can’t stop won’t stop: A history of the hip-hop generation. Retrieved from 

https://books.google.com/books?hl=es&lr=&id=LwaXZpD11ukC&oi=fnd&pg=PP1&dq=C

hang,+J.+(2005).+Can%25E2%2580%2599t+stop,+won%2527t+stop%25E2%2580%25AF

:+a+history+of+the+hip-

hop+generation.+St.+Martin%25E2%2580%2599s+Press.&ots=z_urj8BRbi&sig=LC7nBq

H1BYyE1CG_ 

Charmaz, K. (2006). Constructing grounded theory: A practical guide through qualitative 

research. London, UK: SagePublications. 

Chesley, P. (2011). You know what it is: learning words through listening to hip-hop. PloS one 

(Vol. 6). https://doi.org/10.1371/journal.pone.0028248 

Coleman, J., Galaczi, Á., & Astruc, L. (2007). Motivation of UK school pupils towards foreign 

languages: a large-scale survey at Key Stage 3. Language Learning Journal. Retrieved from 

http://www.tandfonline.com/doi/abs/10.1080/09571730701599252 

Corbin, J., & Strauss, A. (1990). Grounded theory research: Procedures, canons, and evaluative 

criteria. Qualitative Sociology, 13(1), 3–21. Retrieved from 

http://link.springer.com/article/10.1007/BF00988593 

Council of Europe. Council for Cultural Co-operation. Education Committee. Modern 

Languages Division (Strasbourg). (2001). Common European framework of reference for 

languages : learning, teaching, assessment. Press Syndicate of the University of 

Cambridge. 

Cundiff, G. (2013). The Influence of Rap and Hip-Hop Music: An Analysis on Audience 

Perceptions of Misogynistic Lyrics. Elon Journal of Undergraduate Research in 

Communications (Vol. 4). Retrieved from http://www.inquiriesjournal.com/a?id=792 



ENHANCING ENGLISH THROUGH HIP-HOP 75 

Dornyei, Z. (2001). Motivational strategies in the language classroom. Cambridge: CUP. 

Retrieved from http://www.cambridge.org/download_file/744164/0/ 

Dornyei, Z., & Kata, C. (1998). Ten commandments for maotivating language learners: Results 

of an emprical study. Language Teaching Research, 2(3), 203–229. 

Duff, P. A. (2002). Pop culture and ESL students: intertextuality, identity, and participation in 

classroom discussions.(Media & Pop Culture). Journal of Adolescent & Adult Literacy 

(Vol. 45). International Literacy Association. Retrieved from 

http://go.galegroup.com/ps/i.do?id=GALE%257CA84052420&sid=googleScholar&v=2.1&

it=r&linkaccess=fulltext&issn=10813004&p=AONE&sw=w 

Eisenberg, J., & Thompson, W. F. (2011). The Effects of Competition on Improvisers’ 

Motivation, Stress, and Creative Performance. Creativity Research Journal, 23(2), 129–

136. https://doi.org/10.1080/10400419.2011.571185 

Ferlazzo, L. (2015). Building a Community of Self-Motivated Learners (1st ed.). New York: 

Routledge. https://doi.org/10.4324/9781315797472 

Flewitt, R. (2006). Using video to investigate preschool classroom interaction: education 

research assumptions and methodological practices. Visual Communication, 5(1), 25–50. 

https://doi.org/10.1177/1470357206060917 

Fulmer, S. M. S., & Frijters, J. C. J. (2009). A review of self-report and alternative approaches in 

the measurement of student motivation. Educational Psychology Review, 21(3), 219–246. 

https://doi.org/10.1007/s10648-009-9107-x 

Gao, Y., & Cheng, Y. (2003). The relationship between types of English learning motivation and 

motivational intensity—a quantitative study on Chinese college undergraduates. Foreign 

Languages Research, 77(1), 60–64. Retrieved from 

https://scholar.google.com/scholar?q=Gao+and+Cheng%2C+2003+motivation&btnG=&hl

=es&as_sdt=0%2C5 

Gardner, R. (2010). Motivation and second language acquisition: The socio-educational model, 

10(1). Retrieved from 

https://books.google.com/books?hl=es&lr=&id=Ky15oSCIfLwC&oi=fnd&pg=PR9&dq=G

ardner,+R.+C.+(2010).+Motivation+and+second+language+acquisition:+The+socio-

educational+model+(Vol.+10).+New+York:+Peter+Lang.&ots=gi0JGDK-

8K&sig=_Wbew4eEuU0qxbO40e82JX9HXPQ 

Gillenwater, C. (2014). Reading Images: The Phenomenon of Intertextuality and How It May 

Contribute to Developing Visual Literacy with Advanced Placement English/Language Arts 

Students. Journal of Ethnographic & Qualitative Research (Vol. 8). Cedarville University. 

251 North Main Street, Cedarville, OH 45314. Tel: 937-766-3242; Fax: 937-766-7971; e-

mail: jeqr@comcast.net; Web site: http://www.cedarville.edu/jeqr. Retrieved from 

http://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=c

rawler&jrnl=19353308&AN=99055930&h=NaMx55G2nf7BxtLjZk7YzRn8mR6bFOuvHe

uxb5%252FJxj91d%252BorM9WhpMfLc9hif2G6NCyhyowC8LwqkssXBs9%252F2Q%25

3D%253D&crl=c 

Gómez, D. (2014). The Impact of Peer and Self-assessment on Teenage B2 Students´ Use of 



ENHANCING ENGLISH THROUGH HIP-HOP 76 

Present Perfect Simple, Present Perfect Continuous and Past Perfect Simple in their. 

Universidad de La Sabana. Retrieved from 

http://intellectum.unisabana.edu.co/handle/10818/10718 

Graves, M. F., August, D., & Mancilla-Martinez, J. (2013). Teaching vocabulary to English 

language learners. Teachers College Press. 

Gudu, B. O. (2015). Teaching Speaking Skills in English Language using Classroom Activities in 

Secondary School Level in Eldoret Municipality, Kenya. Journal of Education and Practice  

(Vol. 6). 

Gutiérrez, D. G. (2005). Developing oral skills through communicative and interactive tasks. 

Profile Issues in TeachersProfessional, 6(1), 83–96. Retrieved from 

http://www.scielo.org.co/scielo.php?pid=S1657-

07902005000100008&script=sci_arttext&tlng=es 

Hall, M. R. (2011). Education in a Hip-Hop Nation: Our Identity, Politics & Pedagogy. New 

York. Retrieved from http://scholarworks.umass.edu/open_access_dissertations 

Harmer, J. (2001). English language teaching. Harlow: Pearson Education Limited. Addison 

Wesley Publishing Company. 

Hill, M. L. (2009). Beats, Rhymes, and Classroom Life: Hip‐Hop Pedagogy and the Politics of 

Identity. 

Hirtle, J. S. P. (1996). Social Constructivism (Coming to Terms). English Journal (Vol. 85). 

Ibrahim, A. E. K. M. (1999). Becoming Black: Rap and Hip-Hop, Race, Gender, Identity, and 

the Politics of ESL Learning. TESOL Quarterly, 33(3, Critical Approaches to TESOL), 

349–369. 

Jacobson, G. L. G. (2009). Realness and hoodness: Authenticity in hip hop as discussed by 

adolescent fans. Retrieved from http://scholarcommons.usf.edu/etd/2027/ 

Jewitt, C. (2012). An introduction to using video for research. Carey Jewitt, MODE Node. 

London: NCRM. Retrieved from http://eprints.ncrm.ac.uk/2259 

Johnson, E. M. (2014). My Culture, My Voice: The Impact of Youth Hip-Hop and Spoken Word 

on Adolescent Participants in Positive Youth Development Settings. Retrieved from 

http://sophia.stkate.edu/msw_papers/341/ 

Jones, M., & Brader-Araje, L. (2002). The impact of constructivism on education: Language, 

discourse, and meaning. American Communication Journal, 5, 1–10. Retrieved from 

http://ac-journal.org/journal/vol5/iss3/special/jones.pdf 

Juriševič, M., & Pižorn, K. (2013). Young foreign language learners’ motivation–A Slovenian 

experience. Retrieved from http://digibug.ugr.es/handle/10481/17424 

Kaboody, M. Al. (2013). Second language motivation; the role of teachers in learners’ 

motivation. Journal of Academic and Applied Studies, 3(4), 45–54. Retrieved from 

http://www.academia.edu/download/36789725/2_язык_диплом.pdf 

Kelly, L. L. L. (2013). Hip-Hop Literature: The Politics, Poetics, and Power of Hip-Hop in the 



ENHANCING ENGLISH THROUGH HIP-HOP 77 

English Classroom. English Journal, 102(5), 51–56. Retrieved from doi:10.1111/j.1758-

0854.2009. 01016.x 

Kemmins, S., & McTaggart, R. (Eds.). (1988). The action research planner (third). Deakin 

University Press. 

Kerlinger, F. N. (1977). The influence of research on education practice. Educational 

Researcher, 6(8), 5–12. 

King-Shaver, B., & Hunter, A. (2009). Adolescent literacy and differentiated instruction (3rd 

ed). New York: Heinemann. Retrieved from 

http://www.alexiscullerton.com/uploads/2/4/7/2/24729748/adolescent_literacy_and_differe

ntiated_instruction.pdf 

Kirkland, D. E. (2008). You Must Learn": Promoting Hip-Hop Education. Youth Media 

Reporter, 2(1–6), 42–46. 

Kruger, J., & Dunning, D. (2002). Unskilled and unaware--but why? A reply to Krueger and 

Mueller (2002)., 189. Retrieved from http://psycnet.apa.org/journals/psp/82/2/189/ 

Lee, J. (2009). The effect of computer-mediated communication (CMC) interaction on L2 

vocabulary acquisition: A comparison study of CMC interaction and face-to-face 

interaction. Retrieved from http://lib.dr.iastate.edu/etd/10723/ 

Lin, C. (2004). Video transcoder, video transcoding method, and video communication system 

and method using video transcoding with dynamic sub-window skipping. US Patent 

6,711,212. Retrieved from https://www.google.com/patents/US6711212 

Lin, Y. (2011). Bibliography on Hong Kong popular music. 

Love, B. (2014). Urban Storytelling: How Storyboarding, Moviemaking, and Hip-Hop-Based 

Education Can Promote Students’ Critical Voice. English Journal, 103(5), 53. Retrieved 

from http://search.proquest.com/openview/af26b9baebb9d3a175f1bf4551a38037/1?pq-

origsite=gscholar 

Lozon Jeffrey, B. M., Lozon, J., & Bensimon, M. (2014). Music misuse: a review of the personal 

and collective roles of “problem music.” Aggression and Violent Behavior (Vol. 19). 

Elsevier. Retrieved from http://www.journals.elsevier.com/aggression-and-violent-

behavior/ 

Lucas, R. R. I., Pulido, D., Miraflores, E., Ignacio, A., Tacay, M., & Lao, J. (2010). A study on 

the intrinsic motivation factors in second language learning among selected freshman 

students. Philippine ESL Journal, 4(1), 3–23. Retrieved from http://www.philippine-esl-

journal.com/wp-content/uploads/2014/01/V4_A1.pdf 

Mansbach, A. (2003). Hip-hop intellectuals: A radical generation comes of age. San Francisco 

Gate. Retrieved from http://www.sfgate.com/entertainment/article/Hip-Hop-Intellectuals-A-

radical-generation-3236378.php 

McKeithen, B. (2010). Play it loud: Hip-hop in the language arts. Retrieved from 

http://etd.lsu.edu/docs/available/etd-04292010-141731/ 



ENHANCING ENGLISH THROUGH HIP-HOP 78 

Mehring, J. (2015). Developing vocabulary in second language acquisition: From Theories to the 

Classroom. Retrieved from 

https://www.hpu.edu/CHSS/LangLing/TESOL/ProfessionalDevelopment/200680TWPfall0

6/03Mehring.pdf 

Milton, J. (2009). Measuring second language vocabulary acquisition, 45(1). Retrieved from 

https://books.google.com/books?hl=es&lr=&id=mbFV1eQqxIQC&oi=fnd&pg=PA1&dq=

Milton,+J.+(2009).+Measuring+second+language+vocabulary+acquisition+(Vol.+45).+Mul

tilingual+Matters.&ots=Ylc-2yh_mM&sig=spzSOVStZn2MBi0YthmbgufL0Es 

Ministerio de Educación Nacional. (2006). Estándares Básicos de Competencias en Lenguas 

Extranjeras: Inglés. Formar en lenguas extranjeras: Inglés¡ el reto. Bogotá: Imprenta 

Nacional. 

Mitchell, T. (2003). Australian hip hop as a subculture. Youth Studies Australia, 22(2), 1–40. 

Retrieved from 

https://search.informit.com.au/documentSummary;dn=793918732307024;res=E-LIBRARY 

Moisander, J., & Valtonen, A. (2006). Qualitative marketing research: A cultural approach. 

Retrieved from 

https://books.google.com/books?hl=es&lr=&id=Zz56vpAv3_YC&oi=fnd&pg=PP2&dq=M

oisander,+J.,+%26+Valtonen,+A.+(2006).+Qualitative+marketing+research:+A+cultural+a

pproach.+London:+Sage.&ots=B5V1eafVeo&sig=ni58gbZ0aVHvPNj-CX24fPb9Dwg 

Mora, R. (2015). City Literacies in Second Languages. Journal of Adolescent & Adult Literacy, 

59(1), 21–24. Retrieved from http://onlinelibrary.wiley.com/doi/10.1002/jaal.440/full 

Mora, R. A. (2014). Critical Literacy as Policy and Advocacy. Journal of Adolescent & Adult 

Literacy, 58(1), 16–18. https://doi.org/10.1002/jaal.329 

Morrell, E. (2002). Toward a critical pedagogy of popular culture: Literacy development among 

urban youth. Journal of Adolescent & Adult Literacy, 46(1), 72–77. Retrieved from 

http://www.jstor.org/stable/40017507 

Morrell, E., & Duncan-Andrade, J. J. (2002). Promoting academic literacy with urban youth 

through engaging hip-hop culture. English Journal, 6(91), 88–92. Retrieved from 

http://www.jstor.org/stable/821822 

Moskowitz, G., & Grant, H. (2009). The psychology of goals. Retrieved from 

https://books.google.com/books?hl=es&lr=&id=kSxc2HEudrsC&oi=fnd&pg=PA16&dq=M

oskowitz+and+Grant,+2009&ots=eji1XkPoYN&sig=asx4GSezmRDiRvkwUVD2DB8NVo

Q 

Motley, C. M. C., & Henderson, G. G. R. (2008). The global hip-hop Diaspora: Understanding 

the culture. Journal of Business Research, 61(3), 243–253. 

https://doi.org/doi:10.1016/j.jbusres.2007.06.020 

Mulhall, A. (2003). In the field: notes on observation in qualitative research. Journal of 

Advanced Nursing, 41(3), 306–313. https://doi.org/10.1046/j.1365-2648.2003.02514.x 

Nagy, W., & Scott, J. (2000). Vocabulary processes. Handbook of Reading Research, 3(1), 269–

284. Retrieved from 



ENHANCING ENGLISH THROUGH HIP-HOP 79 

https://books.google.com/books?hl=es&lr=&id=2vhQAwAAQBAJ&oi=fnd&pg=PA269&d

q=Nagy+and+Scott,+2000&ots=lVj1BwlhdT&sig=5_bkfXKs-y8ZODVkDmiLhV-atj4 

Nation, I. S. P., & Webb, S. A. (2011). Researching and analyzing vocabulary. Boston MA: 

Heinle, Cengage Learning. Retrieved from 

https://scholar.google.com/scholar?q=Nation%2C+I.+S.+P.%2C+%26+Webb%2C+S.+A.+

%282011%29.+Researching+and+analyzing+vocabulary.+Boston+MA%3A+Heinle%2C+

Cengage+Learning&btnG=&hl=es&as_sdt=0%2C5 

Nielson Nino, J. B., & Nino, J. N. Actividades didácticas de motivación en el aula para la 

enseñanza del inglés como lengua extranjera de los estudiantes de grado undécimo del 

colegio Champagnat de Bogotá (2011). Retrieved from 

http://repository.lasalle.edu.co/handle/10185/7862 

Níkleva, D. G. D. (2013). La intertextualidad entre lengua y artes en la enseñanza de idiomas. 

Onomázein, 27(1), 107–120. Retrieved from 

https://dialnet.unirioja.es/servlet/articulo?codigo=4420934 

Nunan, D. (1998). Syllabus Design. Oxford University Press. 

Oletić, A., & Ilić, N. (2014). Intrinsic and Extrinsic Motivation for Learning English as a Foreign 

Language. ELTA Journal, 2(2). Retrieved from www.eltajournal.org.rs 

Peña, M., & Onatra, A. (2009). Promoting oral production through the task-based learning 

approach: A study in a public secondary school in Colombia. Profile Issues in 

TeachersProfessional, 11(2), 11–26. Retrieved from 

http://www.scielo.org.co/scielo.php?pid=S1657-

07902009000200002&script=sci_arttext&tlng=en 

Perry, I. (2005). Prophets of the hood. Duke University Press. 

Petchauer, E. (2009). Framing and reviewing hip-hop educational research. Review of 

Educational Research, 79(2), 946–978. Retrieved from 

http://rer.sagepub.com/content/79/2/946.short 

Powell, K., & Kalina, C. (2009). Cognitive and social constructivism: Developing tools for an 

effective classroom. Education. Retrieved from 

http://search.proquest.com/openview/4104a728f3f4a3ec594553ef871dbd54/1?pq-

origsite=gscholar 

Reutzel, D. R., & Cooter, R. D. (2011). Teaching and assessing vocabulary development. In A. 

and Bacon (Ed.), Strategies for Reading Assessment and Instruction: Helping Every Child 

Succeed,  (pp. 233–270). 

Reynolds, M. R., & Turek, J. J. (2012). A dynamic developmental link between verbal 

comprehension-knowledge (Gc) and reading comprehension: Verbal comprehension-

knowledge drives positive change in reading comprehension. Journal of School Psychology, 

50(6), 841–863. https://doi.org/10.1016/j.jsp.2012.07.002 

Roberts, T. (2008). Home storybook reading in primary or second language with preschool 

children: Evidence of equal effectiveness for second‐language vocabulary acquisition. 



ENHANCING ENGLISH THROUGH HIP-HOP 80 

Reading Research Quarterly, 43(2), 103–130. Retrieved from 

http://dx.doi.org/10.1598/RRQ.43.2.1 

Rodrigo, J. (2014). The Impact of Oral Communicative Strategies through Cooperative Work 

Activities on EFL beginner learners at Universidad de Cordoba. Universidad de la Sabana. 

Retrieved from http://intellectum.unisabana.edu.co/handle/10818/9810 

Rose, T. (2008). The hip hop wars: What we talk aboutwhen we talk about hip hop and why it 

matters. New York: Basic Civitas Books. Retrieved from 

https://scholar.google.com/scholar?q=Rose%2C+T.+%282008%29.+The+hip+hop+wars%3

A+What+we+talk+aboutwhen+we+talk+about+hip+hop+and+why+it+matters.+New+York

%3A+Basic+Civitas+Books&btnG=&hl=es&as_sdt=0%2C5 

Rowland, R. R. K. (2011). Hip-Hop High School: A Study of the Attitudes, Beliefs and 

Perceptions of Suburban High School Faculty towards Representation of the Hip-Hop 

Culture. ERIC. Retrieved from http://eric.ed.gov/?id=ED524407 

Schmidt, J. (2003). German Rap Music in the Classroom. Die Unterrichtspraxis / Teaching 

German, 36(1), 1–14. https://doi.org/10.2307/3531679 

Sharkey, J., & Clavijo-Olarte, A. (2012). Community-Based Pedagogies: Projects and 

Possibilities in Colombia and the United States. Breaking the Mold of Education for 

Culturally and Linguistically Diverse Students, 129. 

Shumin, K. (1997). Factors to consider: Developing adult EFL students’ speaking abilities. 

English Teaching Forum, 35(3), 1–8. Retrieved from 

https://scholar.google.com/scholar?q=Shumin%2C+1997+english&btnG=&hl=es&as_sdt=

0%2C5 

Stovall, D. (2006). We can Relate: Hip-Hop Culture, Critical Pedagogy, and the Secondary 

Classroom. Urban Education, 41(6), 585–602. https://doi.org/10.1177/0042085906292513 

Straus, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory procedures and 

techniques. 

Strauss, A., & Corbin, J. (1994). Grounded theory methodology. In Handbook of qualitative 

research (Vol. 17, pp. 273–285). Retrieved from 

http://www.clemson.edu/ces/cedar/images/e/e1/2-Grounded-Theory.pdf 

Tanz, J. (2007). Other people’s property: a shadow history of hip-hop in white America. 

Bloomsbury Publishing USA. Retrieved from 

https://books.google.com/books?hl=es&lr=&id=P0-

gAwAAQBAJ&oi=fnd&pg=PR9&dq=Tanz,+J.+(2007).+Other+people’s+property:+a+sha

dow+history+of+hip-

hop+in+white+America.+Bloomsbury+Publishing+USA.&ots=X6pp8j83ML&sig=OTY6N

WtUosyLPd1KJpZtCi_qQ7w 

Thangam, R. (2013). Effectiveness of ESA ( engage, study,activate) approach in improving the 

communication skills of the learners in English at tertiary level. Alagapa University, 

Karaikudi, India. 

Tinson, C. M., & McBride, C. R. E. C. (2013). Introduction to Special Issue: Hip Hop, Critical 



ENHANCING ENGLISH THROUGH HIP-HOP 81 

Pedagogy, and Radical Education in a Time of Crisis. Radical Teacher, 1(97), 1–9. 

https://doi.org/10.5195/rt.2013.43 

Todd, R., Khongput, S., & Darasawang, P. (2007). Coherence, cohesion and comments on 

students’ academic essays. Assessing Writing. Retrieved from 

http://www.sciencedirect.com/science/article/pii/S1075293507000050 

Tůmová, M. (2002). Speaking activities aimed at developing fluency in EFL classes. Univerzita 

Pardubice. 

Wade, K. C. (2009). Construyendo un segundo idioma. El constructivismo y la ensenanza del 

L2. Zona Proxima, (10). 

Watkins, S. C. (2005). Hip hop matters: Politics, pop culture, and the struggle for the soul of a 

movement. Beacon Press. 

Wei, T. (2015). Tianlan Wei, Ph. D. Journal of Doctoral Studies, 10(1), 1–17. Retrieved from 

http://www.cep.msstate.edu/faculty/pdf/wei_cv.pdf 

Williams, M., Burden, R. L., & Al-Baharna, S. (2001). The role of the individual in motivation 

theory. In Z. Dornyei & R. Schmit (Eds.), Motivation and second language acquisition (pp. 

171–184). Honolulu: Second Language Teaching & Curriculum Center. 

Williams, B., & Zenger, A. (2007). Popular culture and representations of literacy. Routledge. 

Retrieved from https://books.google.com/books?hl=es&lr=&id=WrR-

AgAAQBAJ&oi=fnd&pg=PP1&dq=Williams,+B.,+%26+Zenger,+A.+(2007).+Popular+cu

lture+and+representations+of+literacy.+Routled&ots=90EnluYr7O&sig=d29Js4Km0P6PK

h1stw3wnZHPPc0 

Wu, D., Addanki, V., & Saers, M. (2013). Learning to freestyle: Hip hop challenge-response 

induction via transduction rule segmentation. In 2013 Conference on (p. 102). Seattle. 

Retrieved from http://repository.ust.hk/ir/Record/1783.1-55842 

Zhang, B. (2009). FL Vocabulary Learning of Undergraduate English Majors in Western China: 

Perspective, Strategy Use and Vocabulary Size. English Language Teaching, 2(3), 178. 

https://doi.org/10.5539/elt.v2n3p178 

Ζinovia, Κ. (2012). Intrinsic and extrinsic motivation of second chance school students towards 

English as a foreign language and its significance to their progress. Greek Open 

University. Retrieved from https://apothesis.eap.gr/handle/repo/13783 

 

 

 

  



ENHANCING ENGLISH THROUGH HIP-HOP 82 

Appendix A: Icfes Results 

Bosanova and Manuel Zapata Olivella Schools 
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Appendix B: Preliminary survey sample 

 

 

 

 

 

Actividad TOTAL Bosanova MZO 

Escuchar música 33 15 18 

Ver películas 30 16 14 

Chatear 7 2 5 

Tomar cursos 6 4 2 

Hablar con extranjeros 1 1 0 

Leer 5 4 1 

Total 82 42 40 
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Appendix C: Preliminary survey 

ENCUESTA 

1. *Responda la siguiente encuesta para reconocer sus opiniones con relación al proyecto “Enhancing 

English learning through hip hop” 

1. ¿Te gusta el inglés? 

            ¿Si              No                por qué? 

2. ¿Qué estrategias usas para aprender inglés? 

3. ¿Qué haces en tu tiempo libre? 

4. ¿Consideras que la música influye en tu aprendizaje? 

¿Sí              No          Por qué? 

5. ¿Piensas que las artes urbanas son atractivas para aprender nuevas palabras en inglés? 

             Sí             No 

¿Por qué? 

6. ¿Crees que podrías aprender palabras en inglés a través del grafiti? 

   ¿Sí            No          Por qué? 

7. ¿En cuál arte urbana le gusta trabajar más? 

             Hip hop culture                Grafiti                         Rap ¿Por qué? 

8. ¿Has aprendido palabras en inglés cuando escuchas rap (en inglés)? 

9. ¿Crees que el rap y el grafiti son actividades con las que se puede aprender vocabulario en 

inglés? 

                   Si      no            Explica 
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Appendix D: Authorization letter for the principal 

Carta de Autorización para Rectora 

Estimado  

Maria del Pilar Tenjo Peñuela 

Rectora 

Por medio de la presente, yo Luz Angela Baena Carreño, docente titular de la asignatura 

de lengua extranjera en el grado 901 solicito su consentimiento para aplicar en el colegio el 

proyecto denominado “Enhancing language learning through urban arts “. Esta propuesta forma 

parte de mi proyecto de investigación como candidata al título de Maestría en enseñanza del inglés 

y ambientes autónomos de aprendizaje en la Universidad de la Sabana. 

La investigación tiene como propósito integrar elementos de la cultura urbana: Graffiti, 

música urbana y otras tendencias con las que los estudiantes suelen tener contacto al aprendizaje 

del inglés a través del desarrollo de hábitos de estudio, autorregulación, motivación entre otros.  

Se espera que esta propuesta se desarrolle durante el presente año 2014 y el 2015, tiempo 

durante el cual se buscará que los estudiantes elijan libremente una de las actividades relacionadas 

con el arte urbano y que empiecen a desarrollar tareas de acuerdo con su interés Recuerden que el 

objetivo primordial es que los estudiantes encuentren formas alternativas de asumir el estudio de 

la lengua extranjera y que creen estrategias individuales que les permitan mejorar el conocimiento 

que tienen de la misma. 

Para el desarrollo de esta investigación será necesario que los estudiantes contesten algunas 

encuestas y que participen en algunos talleres en los que se tomarán fotografías. Estas actividades 

se realizarán con el fin de obtener información y evidencia de los trabajos propuestos. 
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Es importante anotar que las actividades propuestas en este proyecto no incidirán de manera 

negativa en el sistema de evaluación de los estudiantes y que si no es de su interés están en libertad 

de no participar. De la misma manera el trabajo de clase no se verá afectado por su participación 

o no dentro de las actividades. 

Al firmar este consentimiento ustedes aceptan participar en el proyecto y apoyar las 

actividades que se generen dentro de él. De la misma manera conceden permiso para recolectar la 

información protegiendo la identidad de los estudiantes y para exponer el material fotográfico que 

será primero presentado a ustedes. 

Agradezco de antemano el apoyo a mi propuesta que con seguridad logrará impactar en la 

manera como nuestros estudiantes desarrollan su proceso de aprendizaje del inglés y que llevará a 

la generación de nuevas estrategias que beneficien a toda nuestra comunidad. 

Atentamente, 

Luz Angela Baena Carreño 

Licenciada en español e inglés. Universidad Pedagógica Nacional 

Candidate to Master in English Language Teaching and autonomous Learning 

Environments. Universidad de la Sabana 
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Appendix E: Consent informed letter for parents and students 

 Bogotá, abril 29 de 2014 

Estimados  

Padres de familia y estudiantes del grado 901 

 

Por medio de la presente, yo Luz Angela Baena Carreño, docente titular de la asignatura 

de lengua extranjera en el grado 901 me permito invitarlos a ustedes y a sus hijos a participar del 

proyecto denominado “Enhancing language learning through urban arts “. Esta propuesta forma 

parte de mi proyecto de investigación como candidata al título de Maestría en enseñanza del inglés 

y ambientes autónomos de aprendizaje en la Universidad de la Sabana. 

La investigación tiene como propósito integrar elementos de la cultura urbana: Graffiti, 

música urbana y otras tendencias con las que los estudiantes suelen tener contacto al aprendizaje 

del inglés a través del desarrollo de hábitos de estudio, autorregulación, motivación entre otros.  

Se espera que esta propuesta se desarrolle durante el presente año 2014 y el 2015, tiempo 

durante el cual se buscará que los estudiantes elijan libremente una de las actividades relacionadas 

con el arte urbano y que empiecen a desarrollar tareas de acuerdo con su interés. Recuerden que el 

objetivo primordial es que los estudiantes encuentren formas alternativas de asumir el estudio de 

la lengua extranjera y que creen estrategias individuales que les permitan mejorar el conocimiento 

que tienen de la misma. 

Para el desarrollo de esta investigación será necesario que los estudiantes contesten algunas 

encuestas y que participen en algunos talleres en los que se tomarán fotografías. Estas actividades 

se realizarán con el fin de obtener información y evidencia de los trabajos propuestos. 
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Es importante anotar que las actividades propuestas en este proyecto no incidirán de manera 

negativa en el sistema de evaluación de los estudiantes y que si no es de su interés están en libertad 

de no participar. De la misma manera el trabajo de clase no se verá afectado por su participación 

o no dentro de las actividades. 

Al firmar este consentimiento ustedes aceptan participar en el proyecto y apoyar las 

actividades que se generen dentro de él. De la misma manera conceden permiso para recolectar la 

información protegiendo la identidad de los estudiantes y para exponer el material fotográfico que 

será primero presentado a ustedes. 

Agradezco de antemano el apoyo a mi propuesta que con seguridad logrará impactar en la 

manera como nuestros estudiantes desarrollan su proceso de aprendizaje del inglés y que llevará a 

la generación de nuevas estrategias que beneficien a toda nuestra comunidad. 

Atentamente, 

Luz Angela Baena Carreño 

Licenciada en español e inglés. Universidad Pedagógica Nacional 

Candidate to Master in English Language Teaching and autonomous Learning 

Environments.Universidad de la Sabana. 

------------------------------------------------------------------------------------------------------------ 

Al firmar este consentimiento, yo confirmo que he entendido la información que se me 

entrega y mi participación en este proyecto es libre y voluntaria y no generará bajo ningún motivo 

obligatoriedad en su desarrollo. Por favor devuelva este desprendible lo más pronto posible. 

Nombre del estudiante ____________________________________________________ 

Nombre del acudiente ______________________________________________________ 



ENHANCING ENGLISH THROUGH HIP-HOP 90 

Si _____  no _____ acepto que mi hij@ participe en la investigación dirigida por la docente 

Luz Angela Baena. 

Bogotá, Abril 29 de 2014 
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Appendix F: Survey Modal 

IED PATIO BONITO II 

ENHACING ENGLISH LANGUAGE LEARNING THROUGH HIP HOP 

ENCUESTA: 

La siguiente encuesta tiene como objetivo identificar la opinión de los estudiantes frente 

al tema de la motivación y el hip-hop como instrumentos para mejorar el aprendizaje del inglés. 

Contesta las siguientes preguntas 

1. ¿Te gusta el inglés?   Sí ______   No ______ 

¿Por qué? ______________________________________________________________ 

________________________________________________________________________ 

2. ¿Dedicas tiempo a practicar inglés fuera de la clase? Sí ______   No ______ 

¿Cómo? ________________________________________________________________ 

________________________________________________________________________ 

3. ¿Usas alguna estrategia para aprender inglés?   Sí ______ No ______ 

Cuál _____________________________________________________________ 

4. ¿Qué tipo de actividades te han ayudado a aprender inglés? 

________________________________________________________________________ 

________________________________________________________________________ 

5. ¿Cuáles son tus fortalezas y cuáles son tus debilidades en la clase de inglés? 

_____________________________________________________________________ 

_____________________________________________________________________ 

6. ¿Qué sabes acerca del arte urbano? 

________________________________________________________________________ 



ENHANCING ENGLISH THROUGH HIP-HOP 92 

________________________________________________________________________ 

7. ¿Te gustaría aprender inglés a través de algunas formas de hip- hop como el grafiti o rap? 

¿Cuál elegirías de manera individual? _________________________________________ 

________________________________________________________________________ 

Gracias!!!!! 
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Appendix G: Focus group format 
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Appendix H: Field Note Format 

Field note sample 

2. Researcher´s name: Sergio Espitia 3. Date: May 10 

4. Session 7 5.  

6.  

7. Number of participants 35 

8. Goal:  Ss will verbally comment what they like about street arts [fashion-music-graffiti] 

9.  

10. Activities during the session: 

11.  

12. 1-Ss write some comment about what they like of street arts. 

13.  

14. 2- Ss complete statements to understand ideas about what hip-hop represents. 

15.  

16. 3- Ss decide about their perception of hip-hop in groups by stating positive or negative 

comments about street arts.  

17.  

18. 4- Ss tell class about what they think teens find attractive in street arts and fashion. 

19.  

20.  

21.  

22. Personal insights about the session: 

23. Reactions and attitudes from the participants: 
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24.  

25. Students express what they think about people who love rap. Most of them consider is 

an artistic kind of music while a minority group states that rap influence on teenagers’ 

minds. 

26. A group of 4 students did not find anything appealing in Hip-hop music due to their 

religious conceptions and because they think this music alters students’ behaviour and 

good manners. 

27.  

28. Successful activities: 

29.  

30. Ss compared individuals they have seen on the streets with rap celebrities and they 

found people showed both positive and negative aspects in their life such as fashion 

and behavior. 

31.  

32. Less successful activities 

33.  

34. Ss had difficulties when expressing their ideas because they wanted to use new words 

they had not used before. I posed open questions without more than one model of 

possible answers which took students to get off the subject easily. 

35.  

36.  

37. Goal achievement:  

38.  
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39. Ss expressed what they like about hip-hop partially because they expressed some ideas 

but the whole message was not understandable. In this matter, I did not provide 

students with sentences as good patterns to elaborate appropriate answers. In addition, 

they needed to use new words which became an obstacle for them to freely express 

what they really wanted to say. 

40.  

41.  

42. Comments for coming sessions: 

43.  Students need to be provided with sentences samples guided by structural pattern and 

at the same time with critical statements to open their conscience about the impact of 

urban arts. 
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Appendix I: Video-recording Format 

Video-recording format to state observations 
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Appendix J: Class Activity 

Listening exercise pre-teaching 
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Appendix K: Focus group Matrix sample 

Focus group session transcript 
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Appendix L: Final focus group 

Focus group answers transcription 
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Appendix M: Field notes sample 

Session 1 transcription 
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Appendix N: Focus group 

Question 6 transcript responses 
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Appendix O: Post survey sample 

Comparative analysis between Manuel Zapata Olivella and Bosanova 

1. Ha cambiado tu opinión sobre el inglés durante el proyecto? 

RESPUESTAS 

Bosanova % 

Si 36 85.7 

no 6 14.3 

 

MZO % 

Si 36 90.0 

no 4 10.0 

 

General 

si 72 87.8 

no 10 12.2 

 

2. ¿Consideras que el proyecto genera un ambiente de motivación para el aprendizaje del inglés? 

Bosanova % 

Si 39 92.9 

no 3 7.1 

 

MZO % 

Si 35 87.5 

no 5 12.5 

 

General 

si 74 90.2 

no 8 9.8 
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3. ¿Cómo te sentiste durante las clases del proyecto? 

Bosanova 

Tranquilo, relajado, seguro de mí mismo. 23 54.8 

Alegre y con ganas de aprender 27 64.3 

Ansioso, miedoso al hablar 6 14.3 

Me ayudó a pensar diferente sobre ciertos temas 20 47.6 

Me produjo pereza 4 9.5 

No me gustó 2 4.8 

 

MZO 

Tranquilo, relajado, seguro de mí mismo. 20 50 

Alegre y con ganas de aprender 18 45 

Ansioso, miedoso al hablar 8 20 

Me ayudó a pensar diferente sobre ciertos temas 19 47.5 

Me produjo pereza 7 17.5 

No me gustó 5 12.5 

 

General 

Tranquilo, relajado, seguro de mí mismo. 33 40.2 

Alegre y con ganas de aprender 43 52.4 

Ansioso, miedoso al hablar 7 8.5 

Me ayudó a pensar diferente sobre ciertos temas 31 37.8 

Me produjo pereza 3 3.7 

No me gustó 1 1.2 

 



ENHANCING ENGLISH THROUGH HIP-HOP 105 

4. Piensas ahora que el arte se puede usar para aprender inglés? 

Bosanova % 

Si 36 85.7 

no 8 19.0 

 

MZO % 

Si 39 97.5 

no 1 2.5 

 

General 

si 75 91.5 

no 7 8.5 

 

 

5. Consideras que el uso del rap contribuyó a aprender nuevas palabras en inglés? 

 

Bosanova % 

Si 40 95.2 

no 2 4.8 

 

MZO % 

Si 36 90.0 

no 4 10.0 

 

General 

si 76 92.7 

no 6 7.3 
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6. Consideras que la interacción con el grafiti te ayudó a conocer nuevas palabras en inglés? 

Bosanova % 

Si 37 88.1 

no 5 11.9 

 

MZO % 

Si 38 95.0 

no 2 5.0 

 

General 

si 75 91.5 

no 7 8.5 

 

7. ¿Aprendiste otras cosas a partir de la 

interacción con los elementos del hip hop (rap y grafiti)? 

 

 

 

 

 

 

 

 

 

Bosanova % 

Si 37 88.1 

no 5 11.9 

MZO % 

Si 36 90.0 

no 4 10.0 

General 

si 73 89.0 

no 9 11.0 
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8. Ha cambiado tu opinión acerca del hip hop? 

 

Bosanova % 

Si 25 59.5 

no 17 40.5 

 

MZO % 

Si 29 72.5 

no 11 27.5 

 

General 

si 54 65.9 

no 28 34.1 
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Appendix P: Final Focus Group 

Percepción final del proyecto 
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Appendix Q: Video Recording-Oral presentation 

Video-recording transcript session 11 

 

 

 

 

 

 

 

 

 

  

s4 s5 s6 s7 

    

absent We think that music represents 

expressions fundamentally in the 

history of the country [who] 

speaks a lot of the persons who 

listens this music. Hip-hop 

exposes the new styles of the 

country. 

G9.-In our opinion [of] the hip-hop…[], inspires 

reality. It is also an art street. It is special for young 

and teens, because it contains drugs and violence and 

shows bad parts of the society. The hip-hop is the 

truth of the real life of the people in the world/. (sic) 
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Appendix R: Video-recording 

Students final presentation about Hip-hop positive and negative aspects 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

T: What is rap for you? 

P7: for me, rap is music. speaks 

the society and the problems of 

reality.  

T: Do you like rap? Why? 

P7: Yes, for me rap is real and this 

music is revolutionary 

T: What is graffiti for you?  

P7: I think graffiti is art. It show 

the ideas that artist have. People 

think is crime but I consider it 

make the city more beautiful 

because the colors.  

T: Do you like graffiti?  

P7: Yes. I like the colors and the 

emotions express. Mmm… I think 

is good look graffiti and not black 

spaces.  
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Appendix S: Video recording Oral presentation 

Video-recording session 11 presentation transcripts 

 

Session 11 s1 

  

Goal: Oral opinions about the 

hip-hop culture for students.  

[Teams Intervention] 

We think that the hip-hop is a good music because the 

lyrics are [realist] and talk about the [problematics] of the 

world and the people. The hip-hop music also…The hip-

hop music is also a bad music because the bandits, the 

prostitution and the [unclear]. They want to show their 

opinion of the [politics] of the world. 
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Appendix T: Video recording oral presentation with basic vocabulary 

Artifact transcript about students’ oral interaction 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

s7 

 

G9.-In our opinion [of] the hip-hop…[], inspires reality. It is also an art 

street. It is special for young and teens, because it contains drugs and 

violence and shows bad parts of the society. The hip-hop is the truth of the 

real life of the people in the world/. 
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Appendix V: Artifact Teacher-student interaction 

 

Video-recording transcription final presentation teacher-student interaction 

 

Questioning Intervention  
     

T:  What does Hip hop music represent for you? Does it have positive or negative aspects? 

S#3:  positive because reflects society. Uhmmmm. (St does not answer) 

T. positive because reflects society in what form or in what way? 

S#3.  The government, People attitudes. . 

T: and the negative aspects? 

S#3 (The student speaks a little Spanish). A la gente no le importa los demás. 

T: (Teacher guides the student) People do not care about what society thinks. 

Spokes girl [group # 4] 

Spokes girl: Of the society and of the …? 

T: who agrees? Roger, do you think Hip hop is a bad music. I mean that shows bad aspects of 

society? 

S#4. No.  

T: Why? 

S#4. Because it shows society because is not bad. Because Hip hop shows society. Because 

Ehmm, Hip hop is greet. (sic) 

T: What do you want to say? -/ GREET/ {Teacher shakes hands} or /GREAT? / (T. gives a 

thumbs-up sign) 
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Appendix W. Vocabulary checklist matrix 

Number of questions of pre and post tests: 100 

Number of students tested: 80 

Number of students in the sample: 20 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

ST # pre- test Final test Session 3 Session 6 Session 10 

ST  1 16 64 6 7 10 

ST 2 26 54 8 9 9 

ST 3 34 59 3 5 8 

ST 4 17 76 4 6 7 

ST 5 13 65 5 7 9 

ST 6 8 56 2 4 7 

ST7 24 70 1 5 6 

ST8 67 95 10 10 10 

ST9 30 86 6 8 9 

ST 10 10 93 10 10 10 

Average 24.5 71.8 5.5 7.1 8.5 

Date 16/3/2015 12/6/2015 28/3/2015 11/5/2015 1/6/2015 

1 2 3 4 5 6 7 8 9 10

pre- test 16 26 34 17 13 8 24 67 30 10

final  test 64 54 59 76 65 56 70 95 86 93
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Appendix X: In class checklist. 
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