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Abstract

This qualitative study is aimed at improving students writing and critical thinking skills in
three groups of students from the Cundinamarca School (Bogota, Colombia) through the
implementation of the task-based approach and the use of movie-clips. The population selected
for this study includes three different courses (third, sixth, and eleventh graders) with different
language levels, however, all of them belonging to Al according to the Common European
Framework of reference for languages (CEFR). As students of a bilingual institution, the
participants have acquired some abilities to communicate ideas, express their feelings, and
understand instructions in English. Notwithstanding, in the needs analysis stage, difficulties in the
students’ writing process and critical thinking skills were identified, revealing thus substantial
problems when constructing statements and when conveying meaning. For these reasons, this
study has been considered as an action research due to the fact that it is intended to look for
improvements in order to contribute in the language level process of the students. Consequently,
in the pedagogical implementation, movie-clips were used within the context of task-based
lessons to develop critical thinking and writing skills for effective communication. The results
obtained from surveys, rubrics and artifacts in the data analysis stage evidenced the positive
effects task-based lessons using movie clips gave to the development of writing productions in
students. Participants’ developed of writing skills was shown by two relevant aspects: lexicon
improvement and the development of higher-order critical thinking skills. Additionally, extrinsic

motivation was identified as a meaningful aspect that benefits students’ writing process.

Keywords: writing as a process, lexical development, movie-clips, task-based lessons, self-

directed learning, extrinsic motivation, critical thinking.
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Resumen

Esta investigacion cualitativa pretende mejorar el desarrollo del pensamiento critico y la
escritura en tres grupos de estudiantes del Colegio Cundinamarca a través de la implementacion
del enfoque basado en tareas y la utilizacién de videos cortos de peliculas. La poblacion
seleccionada para éste estudio incluye tres cursos con tres diferentes niveles de lengua: tercero,
sexto y onceavo grado. Sin embargo, todos ellos pertenecen al nivel Al de acuerdo al Marco
Comdun Europeo de referencia para las lenguas (MCE). Como estudiantes de una institucion
bilingle los estudiantes han adquirido ciertas habilidades para comunicar sus ideas, expresar sus
sentimientos y entender instrucciones en la lengua inglesa. Sin embargo, se han identificado
dificultades en el proceso de escritura de los estudiantes y en las habilidades del pensamiento
critico, particularmente en la construccion de oraciones y su significado evidenciadas durante la
etapa de andlisis de necesidades. En consecuencia, en la implementacion pedagdgica se usaron
cortos de peliculas para el disefio de clases basadas en tareas, con el fin de desarrollar habilidades
de pensamiento critico a través de la escritura y asi lograr un proceso de comunicacion efectiva.
Los instrumentos empleados para la recoleccion de datos fueron: talleres, rubricas y artefactos

(muestras escritas).

Los resultados obtenidos después de la fase de andlisis de datos, evidenciaron los efectos
positivos que las clases basadas en tareas utilizado cortos de peliculas dieron al desarrollo de las
producciones escritas de los estudiantes. Los participantes desarrollaron sus habilidades escritoras
mostrado dos aspectos relevantes: EI mejoramiento lexical y el desarrollo de las habilidades de
pensamiento de orden superior. Adicionalmente, la motivacion extrinseca fue identificada como

un aspecto significativo que beneficia el proceso de escritura de los estudiantes.
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Palabras clave: Proceso de escritura, desarrollo lexical, cortos de peliculas, lecciones basadas en

tareas, aprendizaje auto-dirigido, motivacion extrinseca, pensamiento critico.
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Chapter 1: Introduction

1.1 Introduction to the study

Today, the use of communicative skills has become a challenge for both English teachers
and students in Cundinamarca School 1.E.D. (Institucion Educativa Distrital) located in Bogota,
Colombia. The main reason for such a challenge is associated with the bilingual project that the
institution has developed since 2008. Through this process, the learning and teaching process has
required that the educational community is able to reflect upon new practices and strategies to
support the appropriate use of the foreign language. Nevertheless, factors such as studying habits,
traditional methodologies to guide lessons, and lack of support from parents, have negatively
affected the learning process, as reported in a series of analyses made by faculty in the last three

years.

Some of the difficulties identified deal with problems related to the development and use
of communicative abilities in writing which allow students to transfer and produce their
knowledge. Besides, the objective of bilingualism at Cundinamarca School looks for the use of
English language in real settings where students can interact and share knowledge related to their

own culture and the one presented from the target language.

Accordingly, the development of cognitive advantages in terms of meaning constructions
constitute the development of critical thinking. Nevertheless, this particular group of participants
has presented some difficulties to fulfill the objective mentioned above. In this sense, students’
productions reveal problems when moving from the receptive use of English language to the

productive use of English Language. In this way, students will be involved in a bilingual
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environment where they are going to acquire specific lexical corpus and then, they will work on
different sets of task-based lessons using movie clips. At the end, students” writing texts will be
assessed according to the level of lexical development and critical thinking skills involved by the

students in the process.

Correspondingly, this research study attempts to provide support for students’ writing
difficulties presented in their English language learning process in order to achieve the Bilingual

Plan objectives traced by the school.

1.2 Rationale of the study

The teaching of English at Colegio Cundinamarca I.E.D. is intended to contribute to the
development of autonomy from the perspective of a quality education founded on the development
of communicative competencies and critical thinking in both Spanish and English language. This
aim is established by the bilingual project the school has been sponsoring since 2008, framed upon
the Colombian National Bilingualism program. Considering the principles established in the
mission and vision of the institution, this study intends to encourage students” communicative
skills through the implementation of writing activities which emphasizes the development of lexis
in their communicative exchanges, thinking skills and autonomy development evidenced in the
students’ outcomes. With this in mind and after recognizing several drawbacks that can hinder the
strengthening of foreign language learning, a pedagogical intervention was designed, aiming at
giving both students and teachers a new perspective to increase the construction of written

productions through the use of authentic materials suitable for students.
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1.2.1 Needs analysis and problem statement

The needs analysis was implemented as the preliminary source to identify students’
difficulties in writing as a communicative skill. Information was gathered through a preliminary
survey and documentary analysis, which provided enough evidence to propose the research

questions and objectives.

The survey was based on fifteen questions divided into three types: multiple choice, yes /
no questions, and open questions. Through this instrument, researchers examined students’

strengths and difficulties when writing in simple sentences and texts in English.

As a result, the analysis of data revealed that learners had significant difficulties in
grammar when constructing meaningful sentences; also, students tended to overgeneralize
grammar rules transferring from L1 to L2 and other grammar issues related to the misuse of verb
tenses, word order, and the lack of using linking words to construct complete ideas. (Appendices

C1, C2, and C3).

Another aspect identified was the use of personal information in their writings influenced
by the colloquial style. It was caused, perhaps, by the new linguistic codes they handle to establish
personal relationships and the interference of their mother tongue. Johnson (1995) points out that
second language students acquire different ways of talking and communicating when they enter
school, but their linguistic skills and communicative styles are unappreciated. Some of the patterns

resulting from the analysis were related to:

Overgeneralization. The use of Spanish grammatical rules when writing in English are

generalized. For example; the incorrect use of plural in adjectives and word order.
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Short sentence constructions. Students write isolated words when trying to construct short

sentences. In the majority of the cases, cohesion it is not presented in the statements.

Semantic considerations. Students include personal information in their writings, therefore
students” productions are influenced by the informal way of writing about themselves. In
consequence, students must be guided in the use of linking devices and particular expressions to

help them express their thoughts and feelings in a simple but adequate style.

In the case of sixth graders, surveys showed that they have serious problems with
grammar, spelling, and a lack of knowledge to write compound sentences (Appendix C1).
Furthermore, this group of participants demonstrated difficulties related to spelling when writing
some words as these sound in their mother tongue L1. In terms of grammar, students do not feel

confident using grammar structures in L2 to express their ideas through simple sentences.

On the other hand, although third graders are highly motivated, and their attitude towards
the class is positive, it is noticeable that learners had difficulties when constructing and
understanding sentences. Indeed, they tend to write sentences without considering that cohesion
between words affects the meaning of the phrase. It is highlighted that grammar is still not
achieved at this development stage. On the contrary, learners generalize the rules when
constructing written texts. This aspect is specifically revealed in the use plural words, word order,
and collocations, even though students were previously trained in the construction of short

sentences (predictable structures) (Appendix C3).

Taking into account the analysis of these writing difficulties, students need to work on

writing to improve the communicative usage of this skill. Under those circumstances, the need
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analysis revealed that writing development and its difficulties are focused on a traditional
instructional teaching of the foreign language. In this way, instruction offers an interesting
perspective where teaching is focused on grammar and also used to generate writing proficiency as
a tool to encourage the expression of ideas. Nevertheless, this method presented difficulties in the

development of authentic texts.

The term form-focused instruction is defined as “pedagogical events which occur within
the meaning-based approach to second language instruction, but in which a focus on language is
provided in either spontaneous or pre-determined ways” (Spada, 1997, p.73). Consequently, when
teaching grammar structures, even though these can be conceived as easy to understand, it is
fundamental to provide meaning through context-based activities and meaning-based negotiation.
By means of these concepts, the meaning of words are mediated through the use of images and
realia, which help learners to make meaning connections. Notwithstanding, in students’ written
productions, spontaneous texts do not predominate due to the established grammar structures

students are used to write through the instructional teaching they received.

Moreover, the preliminary survey revealed an enthusiastic attitude and interest about the
use of movie clips in English lessons. This information was useful to frame the pedagogical
implementation. It is relevant to take into account students’ likes and interests in order to set a
friendly environment which motivates and inspires students to communicate their ideas. For that
reason, a question regarding students’ interests was included in the initial survey. In this
instrument, students wrote about their favorite movie in English. This document was designed to
identify possible influences that audiovisual media had on students’ interest and how movies could

generate motivation as authentic material to be used in the implementation of the research study.
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Hence, student interest and reactions about the possible use of movie clips in the classroom
coincide with previous literature claims that reassure the value of films in so that they portray
authentic life situations where the language is used naturally. According to Berk (2009), “students
want real-world applications to see the relevance of what they are learning. Videos can furnish

very graphic, explicit examples of a wide range of content” (p. 11).

This project was conducted with three different groups of students from the same school.
Although students were from different academic levels and development stages, their difficulties
in writing were similar. In this regard, form and meaning are the main difficulties presented in
students’ writing outcomes. Apart from that, the lack of paragraph structures and completion of
ideas are problems that may be tackled through the development of the pedagogical
implementation in order to support students to communicate by complete writing and accurate

texts that can communicate their thoughts.

1.2.2 Justification of problem’s significance

The analysis of students’ writing development shows that changes in the pedagogical
approach in learning and teaching should be urgently traced. Two main premises should lead such
scenario. Firstly, the conception of writing as a process should foster the development of English
language interaction across levels (third, sixth, and eleventh). Secondly, students must increase
their control over effective writing by carrying out a sequential process in which meaning-making
prevails. Thus, not only will the educational community develop awareness of efficient teaching
practices, but also, the findings derived from this project should prove beneficial for other EFL
practitioners interested in developing further practices and discoveries in the fosterage of writing

and critical thinking development.
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This study contributes to the development of different pedagogical strategies through the
activities proposed which can be adapted according to the students” levels and an important aspect:
their interests. In this sense, the impact that causes this kind of activities can be implemented to

motivate students to work in a different way.

1.2.3 Strategy proposed to address the problem

Considering all of the above outcomes, writing difficulties in terms of form and meaning
might be addressed through the planning and development of task-based lessons. These provide
the basis for language development. Task-based lessons can be focused on writing as a process to
use it as a vehicle to express their thoughts and feelings, and construct knowledge. According to
Ellis (2003), the activities of this implementation can be focused on the involvement of students in
“comprehending, manipulating, producing, or interacting in the target language” (p. 4) in such a

way that writing practice can be emphasized in meaning encouraging critical thinking.

On the other hand, three different sets of task-based lessons based on movie clips were
designed to foster writing based on a lexical corpus that was communally built (students and
teachers). The corpus is a set of vocabulary which guided writing constructions in terms of
patterns that established possible schemes to texts (McEnery, 2001). With this strategy, students

are expected to tackle their difficulties in writing.

The pedagogical implementation attempts to reinforce a writing strategy to guide students
to write as a process. In this sense, students will also be able to reflect about their writing process
observing their difficulties and strengths and improving their writing composition through

prewriting, editing and rewriting activities.
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The task-based activities proposed for the three groups of participants follow the same
sequence: pre — while and post stages. In the pre-watching stage, students are prepared for the
input, watch the movie clip and do short activities related with it. Then, during the while-watching
stage, students receive the input (corpus) to prepare their writings and work on the clip in detail.
Finally, in the post-watching stage, students work with different instruments such as peer-
feedback, self-assessment activities and rubrics which help them to improve their products

following a writing process and foster their critical thinking skills.

Considering the ideas expressed above, we state the following question and objectives:

1.3 Research question and objectives
» How might the use of movie-clips and task-based descriptive writing in EFL classes affect the

development of critical thinking and written production in different-level students?

Research sub-questions

» What does students’ writing production reveal about their writing development when working

with movie-clips and task-based descriptive writing?

» To what extent might the usage of movie-clips and task-based descriptive writing in the

language classroom lead to the effective usage self-directed learning strategies?

General objective

» To examine how the use of movie-clips and task-based descriptive writing in EFL classes affect

the development of critical thinking and written production in different-level students.

Specific objectives
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» To identify learners’ actions that unveil the development of their critical thinking skills through

the use of movies in EFL classes.

» To analyze the effects of task-based lessons using movie clips on students’ descriptive writing.

* To determine the possible effect of the use of movie clips on the fosterage of self-directed

learning.

1.4 Conclusion

As discussed above, the improvement of students’ writing progress might be guided by the
design and implementation of task-based lessons that could offer learners the challenge to make
significant advances on the productive stage of writing development. The execution of these
lessons is expected to be set in a meaningful, familiar, and friendly environment for students. As
such, the use of movie clips arises as the suitable environment to facilitate not only language

awareness but to encourage the development of writing.

Therefore, this research is based on task-based lessons conducted to foster communicative
writing progressively where students might have the possibility to edit, refine, and reorganize their
texts. According to the aforementioned aspects, movie clips offer an attractive and useful
alternative to support learning settings in which learners are prompted to express their feelings and

interests and draw on previous and new knowledge effectively by using a foreign language.
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Chapter 2: Theoretical Framework

2.1 Introduction

This study attempts to increase critical thinking skills in students’ writing productions
when using movie clips in the English lessons. Its aim is to design a suitable environment to assist
learners with the increase and improvement of critical thinking skills in writing development
based on Bloom’s taxonomy (1956) and Anderson (2002) update of Bloom’s proposal. For this
reason, this collaborative action research project considers writing development and its learning
process as the key construct that attempts to support the implementation of writing strategies to

overcome students’ difficulties revealed so far.

Furthermore, the improvement of higher-order critical thinking skills looks for the
enhancement of the semantics dimension (Nation, 2008) that is evidenced in students’ written
texts. On the other hand, it is relevant to revise the use of movie clips in the EFL classroom in
previous research studies to evaluate its incidence in the process of knowledge construction and to
determine what strategies would be applicable in the context of the study; these aspects would
support the development of the construction of the task-based lessons and their implementation in

this research study.

2.2 Definitions

2.2.1 Writing as a process
The process of writing as stated by Piaget (1953) involves different stages of development
depending on age and language level. Also, it is affected by educational purposes in which the

learning process takes place. For academic purposes, writing deals with accuracy and professional
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language. Notwithstanding, the process must involve learners in natural language settings to be
useful and meaningful (Brown, 2007). Therefore, this research reflects on writing as a bottom-up

process in which learners connect knowledge and express ideas using language.

Writing is considered by Graham (2008) one of the most important communicative skills
that second language students need to accomplish to convey their ideas effectively. The author
remarks that the principal characteristic of writing is that it allows people to contact regardless
distance and time. Accordingly, a proficient writer can maintain an effective communication with
the world. Thus, enhancing learners’ writing skills is associated with increasing students’ abilities

to involve effectively in the different dynamics of the world.

Writing development is considered in the English teaching and learning process as a
communicative skill that is more than a mere graphic representation of thoughts. According to
Brown (2007), when developing writing, a set of competencies is required to be present in a
process of “thinking, drafting and revising procedures that require specialized skills that not every

speaker develops naturally” (p. 335).

Nevertheless, a variety of writing practices are concerned about writing as a product. In
this case, texts are assessed by the way of how the writing looks like according to standards that
establish the success of the text as stated by the Role and Reference grammar (Van Valin, R.; &
Randy, L 1997). Contrastingly, in this research paper, different strategies were implemented to
look for teaching dynamics to foster writing as a process to help students’ difficulties presented so

far. These participants have experienced writing through methodologies that evaluate the final text
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rather than the process in order to understand and interact with students’ mental processes to be

materialized in writing as a mean of communication.

In this sense, the pedagogical intervention creates an environment where students can
understand writing as a process to be improved. As stated by Nation (2008), in order to establish
writing as a process, it is necessary to consider seven sub-processes which guide and support the
development of writing through feasible procedures. Regarding these seven sub-processes, Barnett
(1989) named the stages as: prewriting, writing, and rewriting. Inside of these subcategories,
students are able to: develop their goals as writers, think about the model of the reader, find the
suitable way to gather ideas, organize the information into a drafting process to turn their thoughts
into a written text and finally, and review what has been written and edited to make the
adjustments required (Nation, 2008). With the help of the process described before, students can
develop better writing pieces. Murray (2012) claims for process and preparation as the key for
good quality writing. The author states there are stages which allow learners to prepare a text:

brainstorming, making notes, and building the ideas into a “well designed plan” (p. 72).

Conversely, it is relevant that inside the sub-processes presented when the writing
procedure is guided, meaning and language learning became central aspects of the process of
writing texts. Nation (2008) highlights the importance of how meaning and language learning
usage is improved through the implementation of writing as a process. Apart from, writing
process gives two important advantages to learners; firstly, the identification of organization and
self-awareness about mistakes and secondly, learners can develop through the process of writing,

semantic and linguistic progress that may be evidenced in prewriting, editing and rewriting stages.
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When writing is mediated by meaning-focused writing, receptive knowledge processes are
involved in the construction of text to arise productive usages from vocabulary development
(Nation, 2008). In this way, macro and micro levels of vocabulary knowledge will determine the
way students use the vocabulary to convey meaning in ideas and progressively create them into a

set of paragraphs which will build a complete text.

Macro levels of vocabulary knowledge are determined by the receptive use of vocabulary
which is used to represent the ideas to produce a full text. This receptive use is explained by
Henriksen’s (1999) description of the three dimensions of vocabulary knowledge in terms of three
continua: “1) the partial precise knowledge dimension, 2) the depth of knowledge dimension, and
3) the receptive-productive dimension” (p. 308). Moreover, the author argues that one of the most
relevant skills learners should develop when learning to write, is a semantic network building
where learners must link their prior information about a word in the target vocabulary they are
receiving. Some characteristics of prior information students can use for the receptive process

includes looking for morphological, syntactic, and collocation similarities.

Likewise, the use of the language is seen productively in speaking and writing productions.
By this mean, reading and listening processes influence the productive development of writing.
For that reason, the preparation given in the writing process offers students the possibility to
interact with a variety of sources of information which allow them “to be local experts of the
topic” (Nation, 2008, p. 113). In the case of this research study the usage of movie clips through
listening and reading exercises will set the environment for students to develop the receptive

process of vocabulary knowledge.
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As per vocabulary acquisition, Webb (2009) presents learning vocabulary as an effective
way to increase productive knowledge. In this way, the writing process fosters the productive

learning of the language, allowing students to develop skills which are needed for writing.

For Nation (2008), the parts of the writing process that help students to develop writing
skills are based on sub-processes which regard on lexical considerations. These are related to
vocabulary knowledge and semantic variation. The author states several points which indicate the
ideal development of the writing process. For instance, the sub processes should occur in a
continuous cycle, but not all the students should follow the order suggested because it depends on
their learning styles. In addition, the sub process can help students and teachers to be aware of the
difficulties presented in writing. This identification can also improve elementary students’ writing
because texts are not conceived as a final product but as an ongoing process to examine what kind
of strategies participants have used to come up to the text. To conclude, Cameron (2001)
evidences the improvement of writing as a process through the consideration of the word unit and
word frequency. These factors provide the way to encourage vocabulary learning to start

producing a text in a new language.

As the participants of this research study differ in age, analyses will be made based on a
series of variables that affect effective written development (age, word unit usage, word
frequency, and semantic structure). According to Cameron (2001), children’s writing process
should foster scaffolding activities that correspond to the writing process. They would start by
writing a word, then a sentence and finally write a text level about fiction, poetry, and non-fiction.
Besides, children need to face the inclusion of explicit teaching of writing through model

compositions and corpus lists that can guide the construction of the text. We believe that the
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writing process should also pay attention to lexical matters since students need the vocabulary

equipment to construct comprehensive texts and even short sentences and paragraphs.

2.2.2 Higher-order critical thinking skills

Our vision of learning is based on what students need to learn to improve writing as a
process. For this intervention in the English lessons, students needed to know how to interact
meaningfully with the foreign language while learning to write. In this way, learning through task-
based activities to develop critical thinking skills involves the ability to interact with the
information that is received every day by learning to make critical judgments. When students learn
to express what is happening in their heads with the input they receive, the critical thinking
learning is activated, and the learning activity goes beyond the simple action to reproduce

knowledge.

Writing as a process involves the development of semantic elements; in this case, the
research study wants to foster the development of critical thinking skills as a way to show writing
development. Paul (2006) defines critical thinking as “the art of analyzing and evaluating thinking

with a view of improving it” (p. 4).

The process to develop critical thinking skills is closely related to the sub-processes
described by Nation (2008), which can be fostered through the inclusion of elements of thought
along such sub-processes. In the following figure, a relation is displayed between the elements

described before. Note the relations made among critical thinking and writing process.
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Figure 1. Association of critical thinking and writing process. Relation between parts of
the writing process and elements of thought. (Laverde et al., 2015)

Editing

In this sense, we hypothesize that critical thinking and writing development are
interdependent. Brookhart (2010) defines higher-order thinking as standards and classroom
learning objects. Those learning objects can be classified as “transfer, (2) those that define it in
terms of critical thinking, and (3) those that define it in terms of problem solving” (p. 3). From
these three perspectives, the learning objects fostered in the pedagogical intervention are
established as transfer. In agreement with Anderson and Krathwohl (2001), transfer promotes
retention in a meaningful learning process where students make sense of what they remember
from learning in order to use it. This classification of higher-order thinking is based on the

cognitive dimension of Bloom’s taxonomy.

As stated by the Bloom’s taxonomy (1956), people learn into three domains: the cognitive,
the affective, and the psychomotor. Nevertheless, in this research project, we emphasize the

cognitive domain in our students’ intellectual writing outcomes when learning English as a foreign
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language. Thus, the taxonomy of educational objectives that was stated by Bloom provides
educators with definitions of categories which determine the development of higher-order
cognitive thinking. Even though, Anderson (2002) clarifies and renamed the categories keeping

their original hierarchy.

e Knowledge renamed as remember

e Comprehension renamed as understand

e Application renamed as apply

e Analysis renamed as analyze

e Evaluation renamed as evaluate

Besides, Anderson (2002) calls these categories as cognitive processes to be closer to the

educative objectives which are commonly based on these processes. Additionally, those changes
pretended to update Bloom’s considerations for being used in “educational goals, objectives and
standards as an organizational structure that gives a commonly understood meaning to objectives

classified in one of its categories” (p. 218).

For the purpose of the pedagogical intervention of this research study, it is relevant to list
the descriptors which define the cognitive process students may improve through the advancement
of writing as a process. In this sense, the following figure illustrates the actions that can be

involved in students’ written productions which facilitate the transfer of information.
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Figure 2: Bloom’s taxonomy. Oregon State University (2004).The taxonomy table.

To measure students’ writing outcomes, it is important to use the descriptors (see figure 2)
that illustrate the development of knowledge from its different dimensions. Hence, the task-based

activities objects proposed will be framed upon the target dimensions and corresponding actions.

2.2.3 The use of movie clips in the EFL classroom

Movies are part of the authentic materials which show students facts, cultural elements, a
variety of accents, and different perceptions of the world. These features offer learners the
opportunity to identify, compare, contrast, assimilate, and accommodate new language based on
their prior experiences. Accordingly, the range of possibilities that movie clips put forward to
connect the target language are huge. In fact, different topics of study can be adapted to create a
highly motivating environment for learners. Despite their language level, movie clips provide
closely related information to their lives and culture. In consequence, the use of this type of

information allows learners to interact with the language even during their first stages of learning.
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Myles (2002) suggests that “writing skills must be practiced and learned through experience.
Writing also involves composing, which indicates the ability to tell or retell pieces of information
in the form of narratives or description” (p. 20). Thus, learners’ written outcomes can give an

account of both their linguistic skills and their understanding of language in context.

Additionally, their feelings and points of view can be exposed through writing because
students can connect easily the situations portrayed in the movies to their lives. In fact, Gardner
(1985) claims that social factors influence language acquisition. In his socio-educational model,
four aspects of L2 are integrated: The social and cultural surroundings, learners’ differences in
connection to linguistic aptitude and motivation, language setting, and learning outcomes. These
are motivated by individuals’ needs to use language to integrate into a specific group or

community.

Regarding the aims of this study, researchers such as: Bruner and De la Torre consider that
the acquisition of linguistic competencies when writing about movies can generate effective
communicative skills. Hence, the topics of study are integrated around learners’ interests and
realistic situations through which they can convey meaning and reach understanding. In this
context, it is important to refer to Bruner’s work in regards to feelings and thoughts of human
beings with their own perception of the world. According to Bruner (1996), movies might have a
significant relevance in the language classroom. Movies bring an artificial world that connects
thoughts and creates a set of feelings (fear, anxiety, dreams) in which each person is an agent who

interprets and adapts messages in different ways according to personal needs, wills and desires.
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In agreement with Bruner (1996), De La Torre (1996) states that movies are an exceptional
didactic resource for teaching a foreign language given that they transmit values. Certainly, movies
recreate life situations which aim to transmit constructive messages and encourage values since

these portray how to face difficulties efficiently and how to relate with others positively.

Conversely, taking into consideration that participants of this study are third, sixth, and
eleventh graders, the activities implemented will depend on the students’ level of English language
and their particular needs. In this sense, Berck (2009) stands out three sets of criteria to consider in
this selection: “(a) the students’ characteristics, (b) the offensiveness of the video, and (c) the
video structure. In the first case, it is important to take into account age, grade level, gender,
ethnicity and language dominance of the students” (p.7). The second case refers to the categories
mentioned before and irrelevant content. “A student who is offended by a video clip will
withdraw, turn off, and harbor anger, which are emotions hardly conducive to learning. The
interpretation of messages and images depend on the students’ values, beliefs and principles”

(Berck, 2009, p.7).

For that matter, regarding the structure of the video, Berck (2009) refers to length, context,
and action/visual cues as key features to adapt movies that promote the use of authentic everyday
language. For this reason, the adaptation of the movie will be based on clips taken from the
original movie that contain the pedagogical elements needed to develop the lesson. In the same
way, the video clips are classified by genre categories. Videos that contain action, adventure,
comedy, drama, science fiction and so on can arise the interest and curiosity of the students
considering the selection of age- appropriate. The genre selection will depend on the purpose of

the lesson and students’ interest and needs as well.
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2.2.4 Self-directed learning

One of the student-centered learning features that this research process attempts to foster is
self-directedness, viewed as a support for the improvement of autonomous learning and its
constant development. It is relevant to mention that this construct is related to an institutional
value that Cundinamarca School has established as one of the main goals of education. For this
reason, this pedagogical intervention will enhance the development of self-directed learning as a

suitable method to enhance lifelong learners.

Nonetheless, as supported by Benson (2013), the complexity of the understanding of
autonomy and its diverse points of view challenges teachers to consider the different contexts in
which the learners are immersed to determine the way autonomous learning should be encouraged.
In this case, task-based approach fosters the improvement of self-access learning (SDL) as part of
the development of autonomous learning (Nunan, 2003). This approach introduced self as one of
the characteristics that students require to increase their autonomy. Benson (2013) claims on the
relevance of the self as an individual and collaborative sense on the construction of autonomy. In
effect, self-directed learning and its subcategories contribute to the development of writing process

as a main characteristic that guide the process.

In fact, the relation to writing process and SDL indicates the responsibility that students
acquired when taking decisions that respond to reasons, places, characteristics, and times. These
reactions consider the stages they go through when writing. Therefore, the stages of SDL
described by Benson (1992) correspond to the process that learners follow when writing critically.
Identify, select, use, evaluate, redefine, and define are some of the actions that learners carry out

when planning, editing, peer assessing and rewriting their texts. This recognition supports



DESCRIPTIVE WRITING THROUGH THE USE OF MOVIE CLIPS IN EFL CLASSES 22

students’ writing process because self-regulation is an essential competence of students’ learning

that might shape the expected writing outcomes of students.

As stated by Little (2006), autonomous learning solves the constraint of lack of motivation
in learning. The author relates these two concepts explaining that the intrinsic motivation is
presented when the students are aware and accept their responsibilities about their learning
process. Furthermore, intrinsic motivation states the process of self-awareness of learners’
strengths and difficulties that mark the effectiveness in the use of learning in real context. Besides,
Zimmerman (2000) presents the self-regulation learning process as a way students can orientate
their personal learning goals. As a consequence, the author defines self-efficacy as the autonomy
element that allows students to be motivated in regards to their outcomes related to choices,

persistence, and emotional responses.

Consequently, autonomy, as stated by Holec (1981), is viewed as “the ability to take
charge of one's own directed learning” (p.3). Such approach highlights the existence of students’
awareness about extrinsic and intrinsic motivation as the way to foster self- awareness. In this
way, we believe that the English lessons supported by task-based writing activities and adapted to
tackle learners’ needs, expected outcomes and interests, can generate an ideal learning
environment which motivate language usage. Besides, these lessons might allow the fosterage of
self-directed learning and critical thinking. Those students who undertake the development of a
sequential writing development being cognizant of their needs and challenges, as well as the
support sources available to meet the target requirements, are more likely to take ownership of

their learning process and be able to succeed, both personally and academically.
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Additionally, through the fosterage of self-directed learning, students’ critical thinking
skills will be positively affected because, in agreement with Oliver and Utermohlen (1995),
students need to “develop and effectively apply critical thinking skills to their academic studies, to
the complex problems that they will face, and to the critical choices they will be forced to make as

a result of the information explosion and other rapid technological changes” (p. 67).

Addressing these challenges, it is necessary to identify the importance of the holistic view
of the teaching and learning process. According to Miller (1999) “Holistic education is concerned
with connections in human experience - connections between mind and body, between linear
thinking and intuitive ways of knowing, between individual and community, and between the
personal self and the transpersonal self . This study attempts to focus on the learners ‘needs to
involve the communicative and critical skills effectively to convey meaning. In this sense, many
elements come together in order to guide learners in their writing process allowing them to
consider their experiences as previous knowledge and skills that help them to evolve in their EFL

process

2.3 State of the art

In regards to movie clips and its use for pedagogical purposes, various research articles
discussed proposals that foster communicative abilities in the foreign language. Currently, trends
on education imply the implementation of real materials as TV programs, newspapers, and movies
and the use of information and communication technology (ICTs) to set environments for students
to improve the language learning. All of these materials foster students’ motivation since they raise

interest in learners and offer content that students acknowledge as real value knowledge.
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In view of the above, the following research articles establish the background teachers and
school communities have experienced when using movies, fostering writing development and
promoting critical thinking issues to develop students” learning process. This section describes
elements that can be taken into account in the development of the research project, taking

advantage of the discussion raised regarding difficulties and positive effects found.

The first research study claims for the use of films as the material which foster the
acquisition of listening abilities and encourage the reflection on culture and the identification of
corporal language as the strategy to convey meanings. Kusumarasdyati (2004) explains that thanks
to the visual support movies give to the undergraduate Indonesian students related in the research
project, they can improve oral conversations regarding the topics of the films. Moreover, the
author establishes a relationship between the use of movies and motivation with the positive effect
on students’ likes and interest. This last function is related to the objectives of this study in which
motivation plays an essential role as learning technique to generate language awareness and
autonomy in the classroom. The findings of this research paper suggest the effectiveness of using
movies as a proper environment influenced by paralinguistic and cultural information that
encourage learners to build knowledge from the notion of imaginative education. These notions

were taken into account in the implementation of the present research study.

In the same sense, Ismaili (2013) considers movies as authentic materials that motivate
students' likes and interests. In his study entitled "The effectiveness of using movies in the EFL
classroom-a study conducted at South East European University”, the author is concerned about
the situation of teaching material development and its characteristics to accomplish the currently

teaching and learning situation. In this research study, movies are adapted to be visual texts that
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motivate learners to read classical novels. Consequently, he claims that the use of movies fosters
learners to be active interpreters through the process of analyzing the movie characteristics such as
characters, theme, plot, mood, and symbolism. Hence, this pedagogical intervention attempts to
describe the effectiveness of the use of movies as visual text that motivates students to analyze
novels. Some of the issues unveiled in this study were taken into consideration to design the

present study implementation.

In another research study, Xhemaili (2013) used movies as supplementary tools for reading
through its adaptation in the context of young undergraduate students from a multicultural
language class. These students were divided into two groups: one experimental exposed to videos
activities and a control group which receive the traditional lessons. As main findings, positives
effects in active participations in the classroom were generated through movie activities because
they provide opportunities to know English. Nevertheless, Ismaili (2013) states that the success of
the use of movies in the classroom depends on how well teachers address movies to develop all
the communicative skills. This premise is to be further analyzed in the context of this research

project.

Supporting this claim, Xhemaili (2013) asserts the use of movies as an important aspect to
be included in the curriculum because they offer students real language for its characteristics as
authentic material that catches learning interest. In his research study, students reveal positive
results in reading. The main finding of this study revealed the reading experience as more

engaging and entertaining.
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Accordingly, Stewart (2006) discussed the benefits obtained from movies to improve
language skills. It is argued that movies integrate language skills progressively and they are not
only useful to increase listening and vocabulary. Indeed, he maintains that subtitles and closed
captioning (dialogue and other sound information printed across the bottom of the frame) can
support students’ increase reading speed. Another prevailing argument regarding the use of
movies is the creation of content through appealing and context-based activities to encourage the
practical learning of language. The author argues the relevance of the commercial films because
these get students’ attention and show them different worlds according to the movie context. In

this way, the language in the movie is part of that world.

In the case of this research study, writing is expected to be motivating by the topics that
movie clips evoke to students. Besides, movies are authentic materials that offer learners the
opportunity to be close to foreign language culture to expand their thoughts and inspire them to
reflect critically. In this sense, participants can compare and contrast situations presented in the
movies with their life experiences. “Cinema presents a powerful influence that contributes to
cultural change, coaching us to accept or reject aspects of our society, inspiring the way we dress,
popularizing our expressions, shaping language and meaning, and persuading our self-image”

(Education, 2003, p. 56).

In Colombia, regarding writing, some studies have been carried out to increase this skill.
Clavijo (1999) used tales and short stories to provide young learners with a meaningful input to
encourage them to express their understanding and develop narrative skills in a second language.

The researcher also underscores the levels of grammar competence proposed by Cumming (2001)
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who refers to micro and macro levels of writing development which involves three key aspects:

text, composing, and context.

Another research study deals with autobiographical writing. According to Hernandez and
Diaz (2015), context is fundamental to develop language skills. The author emphasizes on the
great influence that social context has in the construction of narratives where the learners as
writers are both authors and main characters of their compositions. In this study, it is worth

highlighting the role participants have as active agents of their learning process.

Moreover, one of the research studies complies writing and critical thinking as mental
abilities that promote writing improvement. Mufioz (2010) described the students’ writing
development when using materials which foster cognitive skills. In the results of this study
students’ development was based on their cognitive skill development and in their creative writing
where they integrated prior knowledge and vocabulary elements of L1 and L2. Finally the author
concluded that the materials used to motivate students’ writing are displayed as a bridge between

the language acquisition and the difficulties presented to facilitate the process.

On the international stage, some studies have examined the multiple advantages of films as
a tool for learning. For instance, Bezuerro (2015) explains the use of movies to encourage the
development of oral skills. The pedagogical intervention aimed to improve vocabulary and
pronunciation using the songs presented in the animation movie The Lion King. Although the
study points out how movies can be employed to explain learners how to solve challenging

situations they can face in real life situations, this aspect was not explored along the intervention.
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2.4 Conclusion

Considering the constructs defined before in this chapter, writing as a process is the
transversal feature that determines the development of writing considering the improvement of
lexis and its variations. In addition to that, the constructs that support this research proposal might
foster the improvement of writing through a progressive plan where students can advance step by
step in their writing texts. The improvement expected through the implementation phase of the

study depends on three principal elements nurtured in the theory examined:

»  Writing progressive constructions of the growing of vocabulary knowledge is mediated by the

process of gathering ideas, drafting, editing, and rewriting (Nation, 2004)

» The semantic development of ideas and opinions is influenced by the analysis of cognitive

domain levels of critical thinking.

» The fosterage of descriptive writing and self-directed learning pathways correlates with critical

thinking levels.

Moreover, the use of movies has been focused to encourage the development of writing in
terms of grammar competence to check understanding, to force learners to respond to specific
questions to verify grammar usage, time tenses, and vocabulary among others. From this
perspective, writing is limited and learners construct statements with predictable structures being
previously instructed during different lessons. It is worth mentioning the importance of context

background to generate better writing outcomes.

Considering the above, this research proposal explores, from an innovative perspective, the

use of movie clips to generate knowledge construction based on functional grammar that benefits
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the creative use of language and thinking skills, forcing learners to reflect upon, using writing to
express ideas and create new concepts. In this regard, the insights of this study can contribute to
the educational field to enhance the standards of teaching-learning practices at both national and

international levels.
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Chapter 3: Research Design

3.1 Introduction

In this chapter, the research methodology is explained. Likewise, the section presents the
description and rationale of the context, the participants, the role of the researcher, the ethical
considerations, and the methods of data collection. Procedures for validity and reliability are also

explained.

3.2 Type of study

This research study was nurtured upon the reflection of a problematic situation, a
phenomenon or a concern that emerged from the daily teaching practice in our educational
institution. In this way, this collaborative qualitative action research aims at responding the main
research query taking into consideration the following aspects. Firstly, this type of study allows
the researchers to be closer to the data taken from three different levels: third, sixth, and eleventh
graders. The groups were selected taking into consideration that researchers are guiding learning
processes in these grades .This aspect allowed researchers to know in advance the difficulties this
population had and provide a possible strategy to tackle this situation. Data analysis will unveil
the learners’ context and the interactions shown through their written productions. Secondly, this
research is mainly focused on the qualitative approach because it works with human behavior and

social facts in a particular context interpreting the observation results (Merriam, 1998).

Having in mind that this research proposal had the intention of examining critical thinking
and writing development supported by the acquisition of lexis, a mixed-method design

quantitative analysis was required. In this sense, the sequential exploratory strategy (Creswell,
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2008) was used to examine collected data. This procedure allowed researchers to integrate data in
the analysis stages (Figure 3). Consequently, participants’ written compositions were explored

from two different perspectives in order to validate the results obtained.

Sequential exploratory design

Phase-one: Qualitative synthesis

Phase-two: Quantitative synthesis
informed by results of qualitative
synthesis

Figure 3: The three stages of the sequential exploratory strategy (Creswell,2008)

Furthermore, it is considered that the collaborative action research approach intervenes in
the problematic situation that students have. The researchers intended to look for changes and
improvements that can contribute systematically to the English learning process of their students.
According to Kemmis and McTaggart (as cited in Burns, 2010, p.7), action research involves a
cycle which contributes to study deeply the students’ writing process and development. The four
phases suggested are planning, acting, observing, and reflecting (see figure 4), which summarize

the way to work on this research.
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Planning

Movieclipsin the English
classes

Acting

Reflecting Task-based lessons
takinginto consideration
on how can movies in EFL students’ favorite
classes contributein the movies
development of critical —_—
thinkingin written descriptive
productions

Observing

Students’writing
development,
description and
critical thinking

Figure 4. Four stage phases in our Collaborative Action Research.

This collaborative action research was planned to generate a big impact in the school
because it explores and describes the strengths and weaknesses of three student groups and

proposes a way to tackle those students’ challenges.

3.3 Context
Cundinamarca Bilingual School is a public institution located in Bogota Ciudad Bolivar
District, Galicia neighborhood. The school foundations are related to the human development,

bilingualism process, and critical thinking. To accomplish the bilingual project, students take

English classes 5 hours per week since the foundation of the school eight years ago. However, this

has not been a steady process considering some aspects like new students, inexperienced teachers,

and lack of motivation of some members of the school community.
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With this in mind, English teachers and the bilingual coordinator have designed the
curriculum and syllabus for the English classes taking into account the Common European
Framework of Reference for Languages (CEFR), the Communicative Approach, the English
standards established by the Colombian Ministry of Education and, most importantly, students’
needs and interests. In this regard, at the beginning of each academic year, students take two
diagnosis weeks where teachers analyze their weaknesses and strengths to adjust the syllabus of
the English courses. This reflects the commitment and the importance of the bilingualism process

in our school.

In Colombia, the Ministry of Education (MEN, 2006) together with the British Council has
adopted a series of policies that attempt to foster the development of Second Language in
Educational Institutions. The goals and standards for English instruction and levels of competence
are determined by MEN in the bilingualism project: “Estandares basicos de competencias en
lenguas extranjeras: inglés. Formar en lenguas extranjeras: jEl reto! - Basic standards for

competences in foreign languages: English. Teaching in foreign languages: The challenge!”

(Guerrero, 2008, p.28).

According to that, the school has been in charge of designing a bilingual project to

contribute to the growth of Second Language in Colombia. In general terms, the policy states that:

Asi mismo, los estandares de inglés constituyen una orientacion fundamental para que los
profesores de inglés, los directivos y los padres de familia tengan claridad sobre las

competencias comunicativas que se espera que desarrollen los nifios y nifias de los niveles
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Bésico y Medio, para ayudarles a lograr la meta planteada en el Documento Vision

Colombia 2019. (MEN, 2006 )

In the same way, English language standards provides a crucial orientation for English
teachers, directors and parents to be clear about communicative competencies are expected
from children of basic and intermediate levels, in order to help them to achieve the goal set

up in the Vision Colombia 2019 Document. (MEN, 2006)

Every year, the school is implementing changes according to the policies the government

establishes in terms of bilingualism in Colombia.

3.3.1 Participants
Three groups of learners with different English language level: third, sixth, and eleventh
graders. According to the CEFR, the standard of the language of the groups that constitute the
population is Al, A2, and some students can be classified into B2 but with different levels of

grammar.

Third graders can recognize simple expressions of classroom language to participate,
express ideas, and respond when they are asked. Also, they are to construct simple statements with
predictable structures in written activities. They are familiarized with multiple choice answers,
yes/no questions connected to classroom topics as well as the verb like to express their preferences
for different subjects. This is related to the English exposure they have experienced since early
stages of language learning. In this grade, 16 students were randomly selected, using their
attendance list using uneven numbers, to determine their areas of difficulty and monitor their

progress, handle data and determine how effective were both the pedagogical strategies and the
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Task based lessons implemented during the intervention. It should be noted that this group
represents a representative sample of the whole population involved in the study. In the other

courses, focus groups were also selected using the same procedure.

The second group of participants (fifth graders) has passed through a similar experience in
terms of language learning. They have been exposed to language input for almost four years, and
they have been trained in the use of language expressions for longer. In consequence, they can
identify a wider range of instructions and write longer (although predictable) statements. In this

grade, 18 students were selected.

Eleventh graders have certainly acquired a higher level of language in both listening skills
and grammar skills since they can understand even more complex instructions and construct more
elaborate statements when working in writing activities. Notwithstanding, they still lack grammar

skills to express ideas spontaneously or creatively. In this grade, 20 students were selected.

3.3.2 Researchers’ role
This collaborative action research suggests the existence of specific roles for all agents
involved. Thus, researchers in this study are teachers-observers. They are active participants and
observers of the problems they face every day. As stated by Burns (2010), “doing Action Research
can reinvigorate our teaching, lead to positive change, raise our awareness of the complexities of

our work, and show us what drives our personal approaches to teaching” (p. 7).
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3.3.3 Ethical Considerations
Research ethics relates to conducting investigations in moral and responsible ways (Burns, 2010).
To accomplish these aspects, the principal, the academic coordinator, the parents, and the
participants involved in this research project were previously informed about their contribution as
well as the confidentiality of the study (Appendix B). They were also notified about their
participation in the pedagogical implementation which would be only under their authorization
and the data collected would be confidential and used only for educational purposes. Researchers
designed two consent letters that explained in detail that anonymity of participants that would be

held in reserve by the new Children and Adolescents’ Act (Ley 1098 de 2006).

Finally, when analyzing data and using samples of the participants, their anonymity was
protected by using codes associated to their productions (letters and numbers were used, i.e.,
11s.1, 6s.1, 3s.1, etc.). Data samples were organized in an excel spreadsheet where data was
colored and coded with two letters to determine the different categories emerged from students

‘written productions.

3.4 Data collection instruments

3.4.1 Description
The data collection procedures in this study were organized in three stages and
implemented in two cycles. Surveys, questionnaires, and rubrics were used in order to examine
students’ written productions and the development of critical thinking skills (Appendices C,D, E

and F).
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3.4.1.1 Surveys

Surveys are used to obtain information related to particular issues and may invite either
factual or attitudinal responses (Burns, 2003). The surveys in this study were piloted and then used
after the implementation. The initial survey contained fifteen questions: two multiple-choice, eight
open and three yes/no questions (Appendix C1-C2 and C3). The final survey was adapted
depending on the level of the students: third, sixth, and eleven grades. It contained questions about
students’ interest, perceptions, and understanding about the use of movies to learn English. The
questions were written in Spanish to guarantee students’ understanding, especially for third and

sixth graders.

3.4.1.2 Questionnaires

Burns (2010) argues that questionnaires applied to students about their views on various
aspects of language learning can provide researchers with positive sources of information. Now,
according to Johnson and Christensen (2008), questionnaires consist of a series of questions for
the purpose of gathering information such as thoughts, feelings, attitudes, beliefs, perceptions, etc.
from respondents. Questionnaires were designed (Appendices D, E and F) to unveil learners’

thoughts about working with type of task-based activities using movie clips.

3.4.1.3 Rubrics

According to Andrade, (2000) rubrics are teaching tools that support student learning and
the development of sophisticated thinking skills. In this sense, the rubrics designed for this study
had two different aims: Firstly, the assessment of students’ writing texts taking into account the

critical thinking skill and their lexical development regarding the use of verbs, linking words,
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adjectives, prepositions, and articles (Appendices G, H, I). Secondly, this instrument supports the
reliability of the task-based lesson being also assessed by the Wilcoxon test. This test is defined as
a statistical and non-parametric method that will assist the researcher in contrasting the data from
rubrics to study the changes and movements of students’ development of critical thinking skills

(Appendix J).

3.4.2 Validation and piloting
Multiple types of sources were employed to compare and contrast data and to ensure
reasonable validity and reliability. Triangulation is the best technique to know the validity and
reliability of participants’ outcomes. This term is defined by Sagor (2000) as “the use of multiple

independent data sources to corroborate findings” (p. 5).

According to Meriam (1998) and Johnson and Christensen (2008), the trustworthiness of
qualitative research depends on its external and internal validity. External validity refers to the
applicability of the findings to other situations while internal validity refers to the accuracy
findings have to describe the phenomenon investigated. The confirmation of findings by the use of
triangulation (multiple data sources) can reduce the effect of the natural bias of the researcher. For
this study, comparing and crosschecking data from multiple sources allowed the researchers to
discover similar results. The conformability of these findings allows the researchers to evidence

the consistency of the data (Patton, 2002).

In this project, reliability was established when the degree of the information produced
stable and consistent results. All the information and the instruments designed were carefully

planned to ensure a match between the objectives established in the intervention for the three



DESCRIPTIVE WRITING THROUGH THE USE OF MOVIE CLIPS IN EFL CLASSES 39

different students’ levels. Moreover, reliability was ensured through the use of a statistical
instrument that validated the effectiveness of the task-based lessons in regards to the fosterage (if
any) of students’ writing process. Hence, the use of the Wilcoxon test determined the degree and
range of the effectiveness of the pedagogical implementation. From this statistical perspective,

data supports the reliability of the instruments and methods used.

3.5 Conclusion

The research design of this study allowed the researchers to gather and examine data from
a myriad of qualitative and quantitative sources in order to determine the effectiveness of the
pedagogical intervention, specifically in regards with the participants’ writing process and its
development. The mixture of methods and procedures allowed for an effective triangulation of
results and also supported the study with consistent and reliable methods and strategies that

proved effective in a study in which various phenomena were under analysis.
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Chapter 4: Pedagogical Intervention and Implementation

4.1 Introduction

This chapter contains the explanation of the strategies selected for developing the
pedagogical intervention. Task- based lessons are the base of the intervention through the use of
pre-, while-, and post-activities. In this pedagogical intervention, five movies were adapted in
short movie clips to provide the linguistic input required for the writing process. These movie
clips were chosen according to students’ interests and needs in order to support the development
of the task- based lessons and motivate learners to gradually develop their critical thinking skills.

According to Richards, (2005) classroom activities should be a mirror of the real world. He
argues that authentic materials provide information about the target language together with
cultural trends contextualizing the learning process. Richards sustains those context-related
materials “relate more closely to learners’ needs and they support a more creative approach to
teaching” (p. 20). In this sense, the use of movie clips not only integrates language to students’
reality but it offers the opportunity of creating appealing and interesting activities to raise

motivation levels and encourage language use.

4.2 Visions of language, learning, and curriculum

4.2.1 Vision of language

For the purposes of the study, the development of grammatical competence is
fundamental. Students were required to develop grammatical skills to accomplish certain linguistic
goals and be able to express their ideas and feelings about movies critically. In agreement with

Canale and Swain (1980), the communicative (or functional/notional) approach was organized
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based on communicative functions (e.g. apologizing, describing, inviting, promising), which
allowed the usage of particular grammatical forms necessary to express these functions
appropriately.

Similarly, it was necessary to improve students’ vocabulary usage. In this way, students
could be equipped to convey meanings through complete sentences that helped them to produce
accurate writing. Hence, language is used to establish communicative exchanges, to respond and
participate in classroom activities and, when writing short texts to express their understanding,

opinions and defend ideas.

4.2.2. Vision of learning

Learning is understood as a way to develop critical thinking skills. Students need to know
how to interact meaningfully with others using a foreign language as a vehicle to establish
communication. In this way, learning about critical thinking skills involves the ability to interact
with the information that is received every day through the development of critical judgments.

It is suggested that the fosterage of students’ critical thinking skills could benefit their
learning by being aware of their own cognition. Students can efficiently reflect, react, and control
their learning. According to Adams and Hamm (1996), “the ability to raise powerful questions
about what has been read, viewed or heard is a dimension of thinking that can contribute to the
process of constructing meaning” (p. 40). Hence, students were given the possibility to develop
thinking skills when discussing, questioning, and arguing about the topics generated mainly by the
movie clips. In this study, the activities planned for the intervention could guide learners to
explore language self-sufficiently, when expressing their view to others, when sharing their

drawings and writings and when reading their compositions. In this sense, language skills were
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integrated to generate not only better outcomes in participants but to give English a functional

usage.

4.2.3. Vision of curriculum - Task-based approach
The vision of curriculum of this research project is directly connected to the
implementation of task-based activities, which are designed to foster the students’ critical thinking
through the development of their writing skills.

According to Willis (1998), “tasks are activities where the target language is used by the
learner for a communicative purpose to achieve an outcome” (p. 23). Task-based activities help
the students at all levels use language as a tool to carry out specific tasks. Willis (1998) also
recommends six types of tasks, which stimulate critical thinking and are systematically organized
from simple to complex. In this project, we took into account Willis’ classification to design the
activities:

e Creative: brainstorming, comparing, sharing personal experiences, fact-finding.
e Comparing: matching, finding similarities and/or differences.
e Sharing personal experiences: describing, explaining, giving opinions, narrating.
e Ordering and sorting: sequencing, ranking, categorizing, classifying.
e Problem solving: analyzing real or hypothetical events, reasoning, decision-making,
giving advice.
e Listing: brainstorming, fact-finding.
In this way, the tasks proposed in this project give the students opportunities to work with

different types of activities that include their real life events and motivate their learning process.
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These tasks are also focused on three stages: pre-task, task cycle, and language focus. In
the first stage, the teacher introduced the topic and the purpose of the task. In the second stage, the
students developed the activities being monitored by the teacher. They planned and prepared a
written report using the target language in order to achieve a real outcome. Finally, language focus
allowed students a specific study of features that occur in the language used during the second
stage. At the end, the scaffolding process through which participants explored and constructed
language awareness when they completed the activities, allow them to revised their compositions

and improved both their writing skills and critical thinking.

4.3 Instructional design

4.3.1 Lesson planning

Researchers applied a set of lessons during 25 hours. Each lesson lasted 2 hours in average,
delivered on three days every week. A lesson was a set of scaffolded activities to facilitate
learners” understanding. Each lesson was planned to guide learners in the accomplishment of
different tasks in order to enhance thinking and writing skills gradually. Materials such as movie
clips, worksheets, and writing texts allowed students to progress step by step in the different levels
of higher-order thinking skills. Each lesson plan included explicit reference to the task-based
lesson approach. Furthermore, the lesson plan included the different stages and the pre-, while-

and post-activities, framed upon a scaffolding scheme to foster writing development.
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4.3.2 Implementation

Each set of two-hour lesson included: a warming up activity to draw participants™ attention,
a pre- watching activity to activate their background knowledge and while- watching and post-
watching activities to verify their understanding and progress. Respectively, the stages are guided
by a specific aim that complies with the levels of the high cognitive domain. Descriptions of
activities are also provided.

Warming up: It starts with a ludic activity that introduces the vocabulary contained in the
movie clip. For instance, some close and open ended questions and flash cards were to verify
learners” comprehension and active prior knowledge. This stage is the first part of the pre-
watching activity.

Pre-watching stage: Considering the task sequence that characterizes all task-based lessons,
Willis (2008) suggests designing some mini tasks to start providing students with the exposure to
the input. For that reason, in this stage of the lesson the trailer of the movie is shown, followed by
a mini task that prepares students to receive the input. Third-grade students watched the trailers
using subtitles as a source to support understanding. As per sixth and eleventh graders, they
watched the movie without subtitles, and used listening strategies such as listening for the main
idea, predicting and drawing inferences. After checking understanding through open and close
questions the trailer was shown twice if necessary and students moved on to the productive stage
in the activities proposed in the worksheet. Besides, students started the main writing piece from
the worksheet.

While-watching stage: Willis (2008) explains that the target task is developed in this stage
of the lesson. For this purpose, in this point, students received the vocabulary input that was

necessary to start producing their writings. With the help of a vocabulary corpus, students
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identified the vocabulary required to write the draft and to provide peer- feedback to their partners.
In this while- watching stage, the writing process steps were developed through the use of the
vocabulary recorded in the corpus (Appendix J). To exemplify, they had to describe their favorite
character and/or respond questions about it to intervene in class debates. In addition to that,
concordance was considered to organize and select the vocabulary used in the corpus construction
to facilitate understanding and generate better written outcomes (O’Keeffe & McCarthy, 2010).
Another example, recurrent verbs and adjectives which served to assist learners in the construction
of descriptive texts. There was a corpus for each movie worksheet to provide students with a
suitable model and elements for writing.

Post- watching stage: At the end of this stage, students carried out peer-feedback activities
based on rubrics to improve and contribute to the individual and collaborative writing process.
Later during the stage, students edited and rewrote their text taking into account the peer feedback
and teacher assessment. In this stage, students revised and improved their compositions taking
into account the suggestions provided together with the language knowledge acquired along the
entire process. The final writings contained better constructed statements that unveiled students’
thought and feelings. Willis (2008) suggests some of the following post activities which can be
used in this implementation to foster the writing development: “planning and giving a report of the
task, reflecting & repeating the task with other partners, comparing recordings of task done by and
noting useful words, phrases and patterns” (p. 6).

Moreover, during the pedagogical intervention, several artifacts and instruments were used
in the three different students’ levels: surveys, artifacts, worksheets, and rubrics for peer feedback
and self-assessment. The exploratory survey allowed the researchers to choose the movies and

then design the corresponding worksheets. Additionally, the research team considered that science
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fiction and animation movies could encourage learners™ creativity and motivation, with
comprehensible dialogues and vocabulary. As a result, third graders preferred Shrek and Finding
Nemo Sixth graders chose Back to the future and Big Hero 6 and eleventh graders chose Avengers
and Big Hero 6. (Appendix C). Additionally, at the end of the while- stage, students worked with
rubrics designed for each group of pupils. Rubrics facilitated the assessment of language and
development of their critical thinking skills.

Finally, students could reflect on their writings taking into account the peer feedback and
editing done in the last stage. (Appendixes N, O, P).Indeed, Participants’ writings were guided
through questions that aimed to enhance their reflective skills. Hence, the post stage of the

intervention allowed learners to rewrite their texts and reach to conclusions.

4.4 Conclusion

The pedagogical intervention created a learning atmosphere in which learners could
explore, experiment, and improve their writing abilities based on context-based topics. Such
scenario generated effective language use and practical knowledge construction. Positively, the
use of movie clips as an authentic material was seen as a source to support the development of
thinking skills. Additionally, the way lessons are structured through pre-, while- and post- stages,
allowed learners to monitor their progress constantly when editing and revising their
compositions.

We hypothesize that the aforementioned aspects impact the improvement of lexis and
cohesive writing skills, together with the fosterage of higher-order cognitive domain skills, these

aspects will be further explained in the next chapter.
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Chapter 5. Results and Data Analysis

5.1 Introduction

In this chapter the process of analyzing the data collected is described. This analysis was
carried out using open, axial, and core coding procedures based on the Grounded theory approach
to analyze qualitative research data. The analysis was based on a constant process where the
information was reduced to look for patterns and findings regarding critical thinking skills stages,

writing process development, and the improvement of motivation in students.

5.2 Data management procedures

The synthesis of the data is focused on qualitative information collected from the students’
productions. Under those circumstances, Burns (2002) recommended the use of two principal
tools to examine the data. These are categorizing and analyzing practices through the process of

inductive coding.

Simultaneously, the qualitative approach that guides the data analysis is based on the
Grounded theory stated by Corbin and Strauss (2008). This method allows the research study to
carry out three important aims. Firstly, through coding procedures, the emergence of categories
and the comparison and contrast of the information is produced. Secondly, through the
conceptualization of patterns and structures from the comparison of the data gathered, conclusions
are reached and thirdly, the theory is built based on data triangulation to explain the phenomenon

described.

In concordance with these three aims, data was classified and organized according to the

indicators this process arose. Therefore, the analysis of qualitative information might evidence
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relevant aspects about the possible development of critical thinking skills when student’ writings
are considered as a process. Ethical considerations regarding privacy, anonymity, and
confidentiality are maintained (Cohen et al., 2007). Each artifact implemented in this intervention
was accompanied by a rubric where participants peer-evaluated their writings. Additionally, to
manage the emerging data, it was assembled in an MS Excel matrix that compiled each instrument
used in order to have an organized way to classify and analyze the information (Appendix L). All
data from participants were anonymously handled using specific codes (3.S1, 6.S1 and 11.S1).

The first number represents the grade and the “S” last number identifies individual participants.

5.2.1 Validation

Taking into consideration the principles of Grounded theory, the qualitative samples
collected attempted to show observable consistency and reliable results supported by a
methodological procedure to validate data (Strauss & Corbin, 1990). In this study, data was
confirmed considering the interpretive validity which attempts to “catch the meaning,
interpretation, terms, intentions that data have for the participants” (Cohen et al., 2007, p. 135).
Validation was also supported by triangulation procedures that allowed examining data from
different perspectives. In this sense, the triangulation method contrasted various sources of

information to increase the level of confidence of this study (Cohen et al., 2007).

The Wilcoxon signed rank test was used for the analysis of data collected. This test is a
non-parametric statistical method used to compare the distribution of independent but related
paired observations from the same participants (Corder & Foreman, 2009). To ensure that this
method gave a valid result for this study three assumptions were followed. Given that there were

two phases during the pedagogical intervention, data concerning students’ performance was
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classified into categories. Then, a statistical analysis was run and information was merged. By
means of SPSS Statistics 19 software, all critical thinking skills and lexis development variables

were effectively transferred from the qualitative data analysis to the quantitative phase.

5.2.2 Data analysis methodology

To conduct the data analysis methodology two phases were determined, supported by
quantitative and qualitative methods to examine data. As claimed by Creswell (2008), mixed
methods contribute to the development of an effective triangulation process, as these methods
expand the understanding of the phenomena, moving from an exploration phase to an explanatory

one.

5.2.2.1 Open coding

In order to start analyzing raw data, color coding allowed us to look for patterns and even
repeated information that pointed out particular pieces of data. Consequently, colors stranded out
from the qualitative analysis of students’ written productions taken from the workshops, rubrics,
and questionnaires in this stage of the research study. Samples collected were organized taking
into consideration the initial categories mentioned above. Equally, learners written samples were
classified to examine the levels of critical thinking. Therefore, preliminary findings revealed

students’ ability to identify, describe, and organize information when writing.

The first concepts that emerged are presented in Table 1:
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Table 1.

Initial codes after the open coding procedure.

How might the use of movie clips and task-
base descriptive writing in EFL classes
contribute to the development of critical
thinking and written production in multi-
level students?

Writing process. (Corpus)

e  Linking words
e Vocabulary (adjectives, verbs, nouns, articles).

Critical thinking levels

Knowledge
Comprehension
Application
Analysis
Synthesis
Evaluation

Motivation

Self- directed learning
Intrinsic motivation
Extrinsic motivation
Self-awareness

Self-monitoring

We established these as units of analysis, which indicate the phenomena that were

discovered in the pedagogical intervention.

5.2.2.2 Axial coding

In the first phase, students’ writing outcomes were classified and analyzed to establish the

axial coding process. The instrument that was used to assess student’ writing process was a rubric

in which lexical development and critical thinking skills were examined regarding levels of

performance and complexity. Through this process, data was examined making use of quantitative

means through the assessment of students’ texts in numerical scales to be able to use the Wilcoxon

signed rank test. Data was analyzed through the use of a rubric (Appendix J) where all the
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students’ writings were categorized according to the target critical thinking skills and lexis
development features. In order to evaluate the students’ performance, the statistician of this study
suggested a specific percentage of the skills according to the level of complexity: knowledge 25%,
comprehension 35%, application 40% and analysis 45%. In the same vain, each skill contained an
analysis of lexical items such as verbs, linking words, adjectives, prepositions, and articles where
students demonstrated the use of these categories into their writings. The test was run with 99%
confidence in the software displaying positive results when evaluating the instruments of third,

sixth, and eleventh graders implemented in the study.

Moreover, color coding allowed the discovery of preliminary units of analysis. After
completing this phase, a subsequent analysis was made following the same mixed methods of data
analysis. At the end, data of the two phases were compared in order to unveil information that

responded the main inquiry of the study.

5.2.2.3 Selective coding in the description of categories

As the primary focus of this research study was to examine learners’ written development
fostered through the use of movie clips, writing as a process was analyzed through two
subcategories in order to identify the core category: the first one was related to the lexicon
development in written students’ productions and the second one showed the higher-order
thinking skills variations students presented when developing three main critical thinking skills

levels, comprehension, knowledge and analysis.
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The subcategories resulted from the preliminary analysis of data were organized on the

basis of how task-based lessons affect critical thinking skills through the writing process, as

illustrated in the Figure 5.

Self-Awareness Self-Awareness

Task-Based
lesson affect

Critical Thinking
5 skills through the [
) Motivate : i — sge
Ext.nns‘lc - Descriptive wriling process | ‘Festerwnifing.as ‘ Lexis Variations
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Writings
texts
Analyze ! Semantics
7 Analysis
Promote Critical
Thinking Skills
Levels
Classi
il Knowledge
Identify
Comprehension
List
Describe

Figure 5: Preliminary categories and subcategories after the axial coding procedure.

5.3 Categories

5.3.1 Introduction

Three methodical procedures were followed to identify and decide on the main categories,
subcategories and the final core category in this study (Corbin & Strauss, 2007). The analysis of
data is based on a constant process where the information was reduced to look for patterns and
findings of critical thinking skills and writing development in students. In this regard, the

synthesis of the data is focused on qualitative information gathered from the students’ productions.
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These are categorized and analyzed through the process of inductive coding based on preliminary

units of analysis and categories (Corbin, 1990).

This inductive coding was led by the use of Grounded theory because it gave us the
possibility to work in a collaborative analysis considering that this population comes from three
different groups of students with different levels. Grounded theory supports the analysis of diverse
groups’ data sets and increased the reliability of the theory built. Data was compared and

contrasted taking into account conceptual similarities and differences.

5.3.1.1 Category mapping

After analyzing and reducing the data through the color coding process, the axial and
selective coding stages led to the final categories identify and integrate the response into this
research study. As observed in figure 6, the inductive coding determined the identification of the
main category colored in green and the four subcategories that represent the reduction of data in

the axial coding procedure.
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Task based lessons affectthe writing process in
students ‘descriptive texts

Development of lexis, critical thinking and self-
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Critical thinking skills

Figure 6: Final categories and subcategories after the selective coding procedure.

The categories and the relations with the core category will be explained in the following

section.

5.3.1.2. Identification of core category

After considering patterns in data about students' lexical attainment, aspects regarding to
motivation and critical thinking skills levels emerged. These trends became sub-categories that

were closely related to the writing development identified through the grounded analysis.
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The core category emerged from the patterns related to the writing process followed in the
task-based lessons. These exposed the way students’ text started developing descriptive

characteristics.

The core category was named as development of lexis, critical thinking and self- awareness
through movies, and task-based descriptive writing. The emerging sub-categories were macro
level of receptive and productive lexicon development, higher-order critical thinking skills
variations, and self-awareness. These categories served as the bridge to answer the research

question of this study.

Task-based lessons were an effective approach to lead students’ writing as a process.
Writing progression was demonstrated through the macro level of receptive and productive
lexicon development which according to Nation (2008) is part of the sub-processes and sub-skills
developed through writing training. Its principal objective is to help students to improve writing
productions. Additionally, as initially posed by Zheng (2012), the development of writing happens
when students move from receptive to productive writing. This process was determined by the
lexicon developed and the increase of the amount of words students used to construct their formal
writings. In this sense, these were focused on descriptions, identifications, understanding, and
analysis as a part of the semantic development based on the use of higher-order critical thinking

skills.

5.3.2 Analysis of categories
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5.3.2.1 Description of categories

As the primary focus of this research study was to examine learners’ written development
fostered through the use of movie clips, writing as a process was analyzed through two
subcategories: the first one was related to the lexicon development in written students’ productions
and the second one showed the higher order thinking skills variations students presented when
developing three main critical thinking skills levels, comprehension, knowledge, and analysis. On
the other hand, motivation to write was evidenced in students’ responses where self-awareness and

extrinsic motivation evolved as important factors along the writing process.

5.3.2.1.1 The macro level of receptive and productive lexicon development.

According to Barnett (1989), writing as a process is understood as the way students
express their thoughts, also used as a means of communication. Besides, it assists the development
of mental processes since, while drafting, editing and rewriting, cognitive activity occurs.
Henceforth, the implementation of writing about movie clips sought to foster writing as a process

instead of writing as a product.

Data analysis revealed that the lexical development was the first sub-category found. We
consider that the use of an annotated corpus (McEnery, 2001) was beneficial in the three student
groups in order to analyze their written productions. The lexical corpus was built based on
sampling and representativeness criteria (Sinclair, 2004) (Appendix J). Furthermore, it showed the
learners’ written development in terms of sentence building, paragraph constructions, and lexicon

progress mediated by vocabulary modeling.
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After the implementation of corpus linguistic in the pre-, while-, and post-activities of the
lessons, students increased the scope of the vocabulary and its corresponding development of

sentences and paragraph enlargement.

In the first cycle of the implementation, learners wrote short sentences and implemented
peer- building strategies to form a list of possible vocabulary they could use to start composing
their ideas in written way. These sentences were short in the average of 10 to 15 word-length and
with limited use of adjectives or verbs. Besides, the intervention aimed to generate thinking skills
and evaluate the written outcomes depending on the language level. As it is shown in the Tables
2, 3 and 4 from left to right, the corpus analysis about students’ draft compositions evidenced the

used of different kind of word units and its corresponding quantity

Table 2
Corpus analysis first cycle 3™ grade. Movie: Shrek

[

Group from | Verbs Prepositions Adjectives | Number of Words

35.1to3s 16

Table 3
Corpus analysis first cycle 6 grade - Draft 1.Movie: Back to the Future 1.

Possessive
Adjectives

Group from | Verbs | Linking Prepositions | Articles | Adjectives

6s.1to

Drafis 1-2
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Table 4
Corpus analysis first cycle 11" grade. Movie: Avengers

Group from | Verbs | Linking Prepositions | Articles | Adjectives Number of Words

11s.1to Words
11.5.20
Draft 3 2 4 2 2 10

As observed in the tables above, when the first fragment was examined during the first

cycle of the pedagogical intervention, the results showed that students displayed limited use of

vocabulary in the three levels.

The samples below (Samples 1, 2 and 3) were spontaneous writings which expressed
students’ general inferences about the movie trailer they watched in the pre- watching stage of the

lesson. As noted, students used some sequence sentences and verbs presented in the corpus built

and given in the input part of the lesson.

The dragon is dangerous and big, it is strong and fast.
Sample 1. 3. S 3. First cycle writing-draft 1. Movie: Shrek

Yes, it is possible because the technology now. | am curiouss.
Sample 2. 6. S 2. First cycle writing-draft 1.Movie: Back to the future

The movie is about group the avengers fight for protect the world of invasion the aliens
Sample 3. 11. S 1. First cycle writing-draft 1. Movie: Avengers

It is important to remain that the first cycle was accompanied by the corpus construction

and writing technics that guided students to the writing process. Then, in the second cycle students
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were able to put into practice the corpus enrichment through the development of peer -feedback

and re-writing activities.

Consequently, at this stage, an analysis of the corpus role and usage looked for qualitative
and guantitative data that showed the possible increase in the scope of the vocabulary in first
place. Regarding qualitative characteristics, the exploration of the data determined the use of the
word units generated from the corpus. These were built in a collective work in the classroom
because all students contributed to complete the corpus using their previous knowledge and the
vocabulary learnt in the writing process. Furthermore, linking words, prepositions, articles and
adjectives supported students’ critical thinking skills because these provided a wide range of
possibilities to write complete paragraphs in function of describing, explaining, exemplifying and

analyzing their ideas in a coherent way.

In second place, quantitative analysis of the use of the corpus as a writing support allowed

data to evidence the enhancement of the vocabulary in the corresponding cycles.

The analysis (measures) of these samples indicates that the lexical richness is determined
by the use of a variety of vocabulary. According to Nation (2007), measures help to figure out the
state of vocabulary knowledge of a learner and its progress. Identically, the analysis of the data
gathered through a corpus, indicates the skills students started developing about vocabulary

knowledge and word unit usage.

It is relevant to consider that word unit recognition was a main strategy learners used to

develop thinking in a foreign language. According to Cameron (2001), the recognition of word
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unit and word frequency encourages students to start producing a set of words in the new

language.

In the second writing, students’ samples evidenced an increase in the usage of adjectives,
verbs, and linking words. Besides those vocabulary elements, the majority of the writers were able
to express their point of view. In this way, as stated by Murray (2012), an effective paragraph
structure requires the use of a sequence of arguments developed logically in accordance with the
thinking process. Certainly, in students’ productions these logical steps were determined through
the use of the corpus and the peer- assessment they did in the lesson. Tables 5, 6 and 7 from left to
right showed the quantitative and qualitative elements which were analyzed in the corpus usage

from the two cycles in the three different levels.

Table 5
General results corpus analysis first cycle 3™ grade. Movie: Shrek

Group from 3 5.1 Linking MNumber
to 35 16 verhs words Prepositions Articles Adjectives  |[of words

First version 2 1 i} 2 11 15
Final version 12 5 2 2 9 a0

Table 6
General results corpus analysis first cycle 6™ grade. Movie: Back to the Future

Group from 6 5.1 Linking posessive |NMumber
to6s. 16 Verbs words Prepositions  |Articles  |[Adjectives |adjectives |of words
Draft 3 1 2 1 1 15 15
Final version 9 5 ] 4 19 35 47
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Table 7
General results Corpus analysis first cycle 11™ grade. Movie: Avengers

Group from 11 5.1 Linking Number
to11s.20 Verbs words Prepositions  |Articles  [Adjectives [of words
Draft 3 2 L.} 3 2 15
Final version 12 9 3] 5 20 52

Therefore, Henriksen (1999) analyses three dimensions that determine how the lexicon
development can be examined. “1) The partial precise knowledge dimension, 2) the depth of
knowledge dimension, and 3) the receptive-productive dimension” (p. 24). In the analysis of the
students’ written development, it is possible to examine the receptive- productive dimension
according to the vocabulary size. Webb (2009) defines the knowledge of receptive vocabulary as
the ability to recognize the form and definition of a word to look for some other words as
synonymous. In addition, at this phase of the students’ writing process, it is observed progress in
terms of productive abilities in writing. These allows learners to use the word meaning of linking
words, sequence sentences and prepositions to write complete ideas in a comprehensive paragraph.
The following samples illustrate the way students started following a logical development of their
writings by planning, editing, doing peer feedback, and rewriting their paragraphs. The logical
development was provided by the task-based lessons through the use of receptive vocabulary

established in the corpus.

Shrek is about friendship , shrek is about loving and solidarity , shrek is about amability,
responsability and generosity that princess fiona ... and shrek and donkey, is about
tolerance ... is about loyalty.

Sample 4. 3. S 5. First cycle writing-final. Movie: Shrek
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Yes, because if anticipate the future or the past we could improve some things they
passed or may pass.

Sample 5. 6. S 1. First cycle writing-final. Movie: Back to the Future

My father is my ordinary hero because he works as a police officer. First, he is very
special for me because he works every day and protect people that he doesn’t know.
Finally, He is my best hero and is a model because | want to study for be a police too.

Sample 6. 11. S 18. First cycle writing-final. Movie: Avengers

The individual analysis of each student evidences lexicon development from a receptive
process in which the use of a corpus and peer-feedback guided students to increase their use of
vocabulary. Then as observed in Table 8, students started developing a productive process when

they wrote their final paragraph including more vocabulary and focusing on meaning-making.

Table 8
Individual analysis first cycle 11.s18. Movie: Avengers

Individual # of words | First Writing Second Draft Final
Writing
11:18 9 12 34 49

It is worth to mention that third graders followed the writing process of prewriting, editing
and rewriting in a different way than the sixth and eleventh graders regarding their English
learning level. Indeed, they were scaffolded by the teacher in the writing assessment through
general discussions, feedback, and classroom interaction. In addition to that, the rubric managed to

peer-assess was explained and used by the tutor to examine students’ written productions.
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In the second cycle, students’ written production was characterized by the presentation of
macro level of vocabulary knowledge. This was done by analyzing the entire group of words
written, as well as the different uses the students used to construct a detailed paragraph. In the
second movie, participants improved their productions in both length and quality. In the sample
below, data revealed that the student has reached a better level of improvement in his writing
process and displayed a more appropriate organization of the statements to communicate the
writer’s ideas. In general terms, the participant employed sequence words (coded in red) to make
the transitions when retelling the story. Indeed, the use of the sequence was spontaneous and
accurate in the construction of the final statement. Lastly, the student made use of the verbs given

in the corpus and employed the target conjunctions to express consequence.

First, Coral is dead Marlin is sad because Coral is dead. Next ,capture a Nemo ,Marlin
go to find Nemo and Marlin is Make plan with Dory the accompany a marlin to find
Nemo, after that is meet wiht the sharks and after is meet with the turtles and the sharks
is not eat and is return friends. Finally, is encounter a nemo one day, next day Nemo go
to school DE

Sample7. 3. S.4. Second cycle writing-final. Movie finding Nemo

Moreover, the use of rubrics for peer- feedback demonstrated their effectiveness to assist
students in being aware of the vocabulary elements they included (or not) in their writings.
Moreover, rubrics allowed them to improve their writings as a mechanism for editing and

evaluating their receptive writing process (Appendices G, H and ).

In the following table, the number of words used by the students in the pre-, while-, and
post-writing of a paragraph are displayed taking into consideration the arrows as a reference to

evidence the level of word usage and the kinds of word unit students wrote.
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Table 9
Corpus analysis cycle2 11" grade

Group Sequence Number of

general statements: (Verb Modals Linking words |Prepositions [Articles Adjectives |Mouns words

15t writing |4 o 19 ’E m& 400 19|18 3

Dt |0 15 20 B AT 12
sequence Sequence and Pointof  |Mumber of
statement Verbs Modals consequences  |Adjectives view words

el 00 20 o v nl 3 [ o[

Students remained in the controlled productive state of the receptive dimension because
they made use of the corpus given to enrich their learning process, acquiring new vocabulary and
peer correcting their writings. In this sense, the corpus provided students with a model of reference
that guided the writing strategies developed through the lessons. In this strategy, students’
outcomes followed a process in which the receptive writing evolved into the productive one. The
sample below shows how the lexicon development improved regarding the use of writing
strategies in the pre-, while-, and post -writing activities. This finding is closely related to Zheng’s
(2012) analysis of the uses of degrees of receptive mode dimension to the productive one. He
states the importance of how the receptive vocabulary can be active and become into productive

vocabulary.

My robot must explain me mathematics, my robot must be teacher of mathematics. my robot must
do the homework for me and the robot can understand my real teacher. my robot must not pay
attention to the distractions in class and must not talk by phone in class.

Sample 8. 11. S.6 Second cycle writing -draft. Movie: Big Hero 6.

| think, my robot must explain me mathematics because i have problems. For that reason my robot
must be teacher of mathematics. Besides, my robot must do the homework for me and the robot
can understand my real teacher. Finally, my robot must not pay attention to the distractions in
class and must not talk by phone in class. He should pay attention for me.

Sample 9. 11. S.6 Second cycle writing -final. Movie: Big Hero 6.
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For example, in the second cycle of the implementation, students worked on the movie
“Big Hero 6”. In the first part, students improved their writings by means of the use of a variety of
verbs, linking words, prepositions, articles, and adjectives. Some of the students included in their
ideas possessive adjectives and demonstrative pronouns. In the first draft, the average of words is

from 13 to 15, in the second draft, from 12 to 14, and in the final part they wrote from 14 to 16.

Table 10
Corpus analysis second cycle 6" grade-draft 1-2 and final.
Group Werbs | Linking | Prepositions | Articles | Adjectives Possessive Demonstrative Number of
from 6s.1 Pronouns/Adwverbs Words
Words Adjectives
to 6.5.18

Draft 1

Draft 2

Final 1-2

At the end of the implementation, students wrote about a robot and described some of
his/her characteristics. Clearly, students demonstrated improvement in terms of construction of the
sentences and the use of the target lexical elements. They clearly followed the stages required for
effective writing: planning, revising and editing, giving peer-feedback. In the lesson, there were
activities where students practiced on the structure of a paragraph and the corresponding input to
be included in their writings. Additionally, in this stage, students included vocabulary that was
suggested by them, which was registered in the corpus. This suggested that they put in action the

prior knowledge students had about the movie and were able to transfer information effectively
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from the first movie clips. Along this process, students improved the use of the vocabulary to

express their ideas in a complete paragraph rather than in simple sentences.

Correspondingly, in third grade, students had to describe their favorite character in the two
cycles of intervention. Two corpora were organized and provided (see appendix J) to encourage
writing process in students. The excerpt below displays a more structured fragment. On it, the
participant used three different verbs, two adjectives and the conjunction because to explain his
point of view regarding his favorite character. The learner could not only identify but also classify
the vocabulary studied to use it into the written text. In addition to that, this fostered the increase

of vocabulary usage as it can be observed in the sample below.

Dory because she is good and accompain to martin in the adventure to find Nemo, she is generous

Sample 10. 3. S 7. First cycle writing-draft. Movie: Finding Nemo

Table 11.
Corpus Analysis First Cycle 3" grade.-Final. Movie: Shrek

Group
from 3.s.1 linking number of

t0o 3516 verbs words prepositions articles

First

version

Final

version

5.3.2.1.2 Development of higher-order critical thinking skills.

The use of movie clips as one of the sources that facilitated writing gave learners the

opportunity to develop comprehension, knowledge, and analysis skills based on the topics
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presented in the clips. These processes are related to Anderson and Krathwohl’s (2001) taxonomy
approach to higher-order thinking as transfer factual knowledge. The authors explain how
meaningful learning is showed by the process of transfer information through analysis,
comprehension, and knowledge. This approach is closer related to Bloom's taxonomy where these

processes are stated as the cognitive domain.

For the purpose of analyzing how critical thinking skills affect students’ writing, the
analysis technics were based on the statistics analysis done using the Wilcoxson test and
qualitative results examined through the use of the assessment rubric, the word unit usages to
imply meaning and the students’ performance interactions in the peer assessment experienced

when writing is considered as a process.

5.3.2.1.2.1 Comprehension

In the data analysis of students’ writings, the color coding technique was used to determine
the levels of critical thinking skills that were developed. The yellow color evidenced the
comprehension level where they demonstrated understanding of facts describing, comparing,

contrasting, interpreting, and stating main ideas using short statements.

Initial stages of the critical thinking process were revealed in students’ written productions.
Movies were a useful task to generate writing in students and activate prior knowledge. For
example, in third grade, for the last activity prepared for the movie Shrek, students had to write
about the core message of the film (see sample 21). Finally, the statement “and I like for Shrek is

Kindness for donkey” reveals a certain level of comprehension when the learner activates prior
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knowledge and uses the word like to express his feelings and ideas instinctively based on prior

experiences and the use of context-related information.

Shrek is about...Kidness...shrek and donkey is friends and shrek is generosity for donkey and princess

Fiona, and the dragon love the donkey and | like for shrek and Fiona get married.

Sample 17. 3. S 5. First cycle writing-draft. Movie: Shrek

Additionally, in the above sample, the comprehension level emerged. It shows how
students were able to identify and reflect upon the values presented in the movie, which reveals
thinking skills involved in the construction of the paragraph. According to Benk (2009), the use of
movies provokes potential outcomes in the students, and in this particular case, results coincide in
so that they “foster creativity, deeper learning and provide an opportunity for freedom of
expression” (p. 2). The excerpts below also display how learners conceive and express the idea of
what a superhero represents. Students transferred the information they comprehended from the
movie clips to write about the general topic of the movie and it was proved that movie clips were

appealing for their likes and interest.

what my superhero does is: try that nothing bad happens to anyone.

Sample 18. 6. S 5. Second cycle writing-draft 1-2. Movie: Big Hero 6

aliens caused for the brother of Thor

the movie is about of a group of mens that use the power for save the city of a invasion

Sample 19. 11. S8. First cycle writing-draft. Movie: Avengers.
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5.3.2.1.2.1.1 Description

Data revealed that description was the main source in the comprehension level that
students use the most when improving their writings. Through it, characteristics and properties
were used as a proper way to structure their texts. An important fact of comprehension (renamed
as understanding by Anderson and Krathwohl, 2001) is the students’ capacity to process and
construct meanings through functions as describing to exemplify, classify, summarize or explain.
Through descriptions and other strategies such as intensive listening and skimming strategies,
students could transfer the information presented in the movie clips to understand the situations

and complete the fragments appropriately.

| like Dory because she is small and funny , | don’t like Darla because she is bad and
dangerous

Sample 20. 3.S 6.Second cycle writing-draft. Movie: Finding Nemo

As presented in the Sample 20, the student exemplified and explained the character’s
features to describe his or her favorite character. In addition to that, the text in this sample was
analyzed through the assessment rubric (see appendix J) in which the descriptors related to

descriptions were higher than the others.

Additionally, in sixth grade, participants were able to describe robots and used listing and
parallelism as pre-writing strategies. They also used possessives and adjectives to construct

adequate statements to express their inventions.

-My robot is low. -My robot is not fat. -My robot is black and white. -My robot has big
hands. -My robot has small feet. -My robot is of battery. - My robot has tv.

Sample 21.6.S11 Second cycle- final. Movie: Big Hero 6
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In the case of eleventh graders, descriptions evolved from the simple sentences
constructions with noun, verb, and adjective to complete descriptions which exemplify, explain,

and summarize their point of view in a complete paragraph as show Sample 22.

We think our robot is smart, it is tall and blue. Besides, it likes going to dance, reading,
drawing and playing soccer. After that we conclude our robot functions are: he should be
intelligent and clean, good looking and he must study and finally, he must be inventor.

Sample 22. 11. S 3. Second cycle writing-draft. Movie: Big Hero 6

Hence, in the three levels, students developed their descriptive skill by using several lexical
units to describe a person or an object as seen in the quantitative analysis of lexical development.
Moreover, descriptions were different and evidenced students’ creativity and comprehension from
different points of view. For instance, third graders exemplified their characters using concrete
adjectives which were superficially mentioned in the movie clips. Nevertheless, sixth and
eleventh graders used more abstract attributes to describe or exemplify their point of view about
the characters. Results from the Wilcoxon test validate this finding given that the development of
critical thinking skills happened progressively in accordance with the different stages of thinking
development proposed in the literature. For the same sample regarding comprehension, the
instruments demonstrated effectiveness with a value of 0.01 in the upper limits of the lateral
asymptotes with 99% reliability where most of the differences are positive when comparing the

two cycles of intervention.

5.3.2.1.2.2 Knowledge

As stated by Judge, Eales-Reynolds, et al. (2009) critical thinking is the skill that allows

students to reflect on their own thinking to help them to identify strengths and difficulties to
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rethink to improve knowledge. In this way, knowledge was presented in students’ writing as the
main tool used to express their understanding of the movie clips. In the sample below, the learner
was able to define, identify, and match adjectives to construct a descriptive paragraph to write

about his/her favorite character.

Gingy, it is intelligent, gingy has sweet in the body , it is cookie, it is weak , it is
delicious, the color is brown , it is small.

Sample 23. 3. S9.First cycle writing-draft. Movie: Shrek

Sixth graders also showed that previously learned material was used by remembering facts,
terms, basic concepts, and answers (Bloom, 1956). They demonstrated the first level of critical
thinking (Level 1 Knowledge) when they defined, identified, matched, named, recalled, stated, and
re-told features and facts associated with the context in which writing was facilitated. The
following sample shows that the student was matching and comparing the idea of “dreaming” as a

way to travel through time to attend a special historical event: “El Bogotazo™.

Do you think it is possible to travel along the time? If possible, where would you like to travel and
why? s the past a 1948 9 april a Bogota Colombia.

Sample 24. 6. S9.First cycle writing-draft. Movie: Back to the Future

Moreover, in the analysis of the text through the assessment rubric evidenced the higher

quantity in the descriptor related to knowledge.

In the case of eleventh graders, knowledge and identification were related to the
development of meaning in their paragraph construction process. Through the identification of

primary and secondary ideas, students knew relevant aspects expressed in the movie clips.
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The movie is about the superheroes, they fight with the brother of Thor because Loky
brings monsters of other planets but finally the avenger saved the world.

Sample 25. 11. S17. First cycle writing- draft. Movie: Avengers

Additionally, the peer- assessment process and the use of rubrics allowed students to

identify potential difficulties they and their partners had in their texts. In this part of the process,

learners used the input received to identify relevant criteria to improve their writings. As

suggested by Andrade (2000), students used the rubric descriptors to identify what aspects they

needed to improve in their texts and responded well to the interaction and feedback generated with

one another.

Critical
Thinking
Knowledge

It is difficult for
me to generate
ideas for writing.
8.5

| identify and
describe key
figures, places,
oreventsin a
particular
context. 6.S

| recognize or
locate basic
facts, ideas and
concepts.

| generate ideas, describe
events, and reorganize
concepts.

Sample 30. Second cycle. Rubric 1. Movies: Back to the future - Big Hero 6.

Accordingly to the statistical analysis, in the case of knowledge, when comparing the two

cycles of pedagogical intervention, with a sample of 15 subjects from third grade, 19 from sixth

and 19 from eleventh grade, knowledge development displayed a significant difference for

positive ranks demonstrating efficiency with 99% reliability between the first and second cycle of

intervention. This is supported by a value of 0.005 in the upper limits of the lateral asymptotes.

These demonstrate the stability of the data.
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5.3.2.1.2.3 Analysis

Analysis as a subcategory, arises when students communicate their thoughts, breaking into
parts the ideas to organize attributes and illustrate them by creating their point of view. In this
view, third graders were able to produce texts with an admissible amount of words and suitable
word order patterns (Richards, 1983). Students also connected their personal experiences and build

meaningful statements that conveyed meaning effectively as presented in the following samples:

The message of the movie is, | think is accepting the differences of others because Marlin
accepting differences of Dory

Sample 26. 3. S 6.Second cycle writing-final .Movie: Finding Nemo

I like return the time since my father shoot himself in the head for help he and stop for
that he and star for that he didn't do it.

Sample 27. 6. S.11. First cycle writing-draft. Movie: Back to the Future.

As well as that, eleventh graders, during the analysis phase accompanied by the peer
assessment rubric, they associated their real life and context with the topics of the movie. Indeed,
this analysis allowed students to produce complete paragraphs where they expressed their point of
view upon a topic of interest. In the second writing cycle, learners presented descriptions with
similar structure and ideas. However on them, the analysis’ productions were diverse and offered a

myriad of judgments generated along the process.

An ordinary hero is a person who serves the people. For that reason, all the people who
serves the people are ordinary heroes. Professions as: doctor, fire fighter, police, militar,
teacher are ordinary heroes because they serve to the improve other's lives.

Sample 28. 11. S.12. First cycle writing-final. Movie: Big Hero 6.
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Because when you learn by means of didatics media such as movies, our brain can store
data in a better way, we are more concentrated when something draws our attention.

Sample29. 6. S.6 Final questionnaire. Question 1.

In regards to the statistical analysis, when comparing the corresponding data cycles in
regards to the analysis skill, most of ranks were positive demonstrating an effectiveness with a
value of 0.04 in the in the upper limits of the lateral asymptote. Despite this value growth in

regards to the last comparisons, this does not affect the reliability of 99% of the instrument.

As a support to evaluate the students’ process, statistical analysis was run displaying the
totality of the results in the three levels. All in all, after contrasting data collected during both
cycles of intervention, positive ranks were superior in most participants, with a value that moves
from 0.01 to 0.344 with 99% efficacy of the instruments employed to assess students’
compositions. In the comparison of totals according to the weighing established for critical
thinking skills (knowledge, comprehension, application and analysis) the effectiveness of the
instrument with a final value of 0.01 in the upper limits of the bilateral asymptotes and 99%
reliability with a majority of positive ranks (14 positives -5 negatives) . The graphic of the first
cycle displays that most participants are over the 50" percentile with a median of 2.3 in third grade
and 2.07 in eleventh grade. The percentile represents the descriptors of the rubric (Appendix J)
used to assess participants considering their performance levels: low, basic, high, and superior. In
the second cycle, the median increased to 2.9 in third grade and 3.48 in eleventh grade, revealing a
significant improvement with an increased regularity in the distribution of data which illustrates a
general progress in the development of thinking skills, particularly in the skill with higher

weighing (analysis).
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In contrast, in sixth grade, when comparing the results and in accordance with the
weighing of the four thinking skills, a significant quantity of negative ranks was found with a
value of 0.344 which evidenced that data collection instruments need to be reformulated to
evaluate the participants’ progress appropriately. The graphic illustrates that in the first cycle,
most of the students show a result below the 50" percentile with a low distribution of data and an
upper limit with a median of 1.9. This value indicates that differences among students’ results
were reduced but their progress in thinking skills was not evidenced. Therefore, the instrument
needs to be revised in terms of weighing, emphasizing on the application skill. The test revealed
that the instrument requires adjustments since the results obtained were similar, being superior the
positive ranks only for one unit. This is supported by a value of 0.570 in the upper limits of the
bilateral asymptotes. In the same vein, when comparing the totality of the results and in
accordance with the weighing of the four thinking skills, a significant quantity of negative ranks
was found with a value of 0,344 which evidenced that instruments need to be reformulated to
evaluate to participants’ progress appropriately. This analysis suggested that the language level of

the instrument was estimated to be above the level corresponding to their real skills.
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Figure 9. Sixth grade — Wilcoxon signed rank test total statistical results.

5.3.2.1.3 Self-awareness

Writing as a process through task-based lessons fostered self-awareness actions in students.
They felt extrinsically motivated to write, and they could reflect on their progress that motivates
them even more to complete the goal to write a full paragraph that expressed their ideas. Bruner
(1990) states that routines and scaffolding activities allow students to be interested in the task. In
this case, the writing process provided students with a suitable learning routine that helped them to
be motivated to improve their writings. Besides, as the writing process was presented step by step,
the goals were easier to lead and fulfill. When students realized the quality of their productions,
they feel motivated to continue writing. Thus, two different subcategories related to motivation

evolved in this analysis. These will be further explained.
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Additionally, the results displayed the increasing of motivation in students. In the case of
sixth graders, at the beginning of the activities, some of the students commented that the movie
“Back to the Future I” was and old film. They proposed other options taking into account their
interests in recent productions. However, when the teacher focused on the objective of the lesson
and explained the activities they were going to develop, their attitude changed and they were eager
to start. According to Wexler (2014) the best way to increase students’ motivation is to spark
students’ interest at the beginning of each lesson. We believe educators need to make it explicit to

be able to cater to students’ attention and interest.

Students’ motivation also increased when they were gradually gaining understanding of the
story of the movie, the role of the characters, the relationship between them and of the specific
situations showed. Even when tasks were not compulsory, students demonstrated interest in doing
them as independent work. Henceforth, in agreement with Ryan and Deci (2000), students
expressed that writing had an instrumental value that lead them to get other outcomes related to
their English learning process: “Extrinsic motivation, refers to doing something because it leads to

a separable outcome” (p. 55). As it is supported by the following samples: 30, 31 and 32

“Por qué las peliculas me ensefian palabras para aprender inglés para ser buen estudiante
y sacarme buenas notas....Porque son dlvertidas y puedo sacar un resumen de lo que
sucedio en la pelicula”

“because movies teach me words to learn English , to be a good student and get good
grades....because they are fun and I can summarize what happened in the movie”

Sample 30. 3. S.5 Final questionnaire. Question 1-2

Do you think it is possible to travel along the time? If possible, where would you like to travel and
why? | would travel to the past, I belibe that dreaming can travel through time.

Sample 31. 6. S.4. First cycle writing-draft. Movie: Back to the future.
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My ordinary hero_ Extra work

What is an ordinary hero? He is a person that have powers and help people but not super
powers as superheroe.s

Write a short description about your ordinary hero:  She is a person who works as
house wife;she is very special because she organize the house alone. She is my ordinary hero
because she can do many things in the same time to help the family.

What kind of hero would you like to be? 1"d like to be a police because protect people
and help and is the profession | want to study.

Sample 32. 6. S.4. First cycle writing-draft. Movie: Back to the Future.

As a source to foster such relation between language and real life situations, a section that
gave account of the principles and values reflected in the movies was added in the corpus used as a
support to write. As a result, participants’ outcomes revealed their ability to reflect upon the core
message of the movies and correlated characters, actions, and persona features. We believe that
such inclusion was positive, in that it unveiled features associated with students’ emotional
intelligence, by learning about their feelings. Goleman (1995) maintains the development of
emotional intelligence contributes to the learners’ intellectual progress and brings benefits to the
society as a whole. The author also explains the importance of bringing students” mind and heart

to the classroom which take an active part in their learning process.

With the use of rubrics, students established their goals, motivating them extrinsically to
achieve the aims stated in the instrument. According to Andrade (2000), rubrics can guide
students’ self- assessment process when reflecting about the quality of their productions and
stating their goals and criteria. Additionally, learners were able to activate background experiences

and language prior knowledge to build up short statements giving account of their understanding
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and expressing their point of view (Cohen, 2014). Movies provided a familiar context that

encouraged participants to write meaningfully and independently.

The study revealed that students achieved a higher degree of independence when using

movies to connect language and life experiences outside the school. In this view, Benson (2013)

maintains that learners can reach autonomy when relating their systems of constructs (concepts) to

new knowledge: “When learning is a matter of adding information to an existing construct it is

likely to be relatively unproblematic” (p. 39). Along this research, the activities proposed provided

a solid support to integrate students’ background that facilitated language self-understanding and

use in lifelong learning contexts as is generated by the following peer evaluation rubric.

Table 12
Second cycle writing. Rubric 2 peer — evaluation - final. Movie: Big Hero 6
I need to_work I did this OK. I did well. I did this very
on this! well!

Grammar | have to | did some I did not do any I did not do any
My written participate more | mistake related to | mistake related to | mistake related to
statement of active in class and | the topic we the topic we the topic we
findings was pay attention to studied and the studied and the studied and the

clear, had good
details, and was
easy for others to
understand.

the grammar in
the sentences.

production have
good details but
my partners not
read my
comments

production has
some details to
motivate my
partners to read
my comments.

production has
good details to
motivate my
partners to read
my comments
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Critical thinking | I don’t create and | | include my ideas | I do all the I do all the
Synthesis copy my new in the activities and activities correct
I synthetize, plan, | classmates. | writings and write | motivate my using my
compare, create, don’t motivate my | just the classmates to imagination and
imagine my ideas | classmates to instruction. imagine and create entertained
and consider invent include in the written to my
other’s opinions writings partners

when writing

Along this research, the activities proposed provided a solid support to integrate students’

background that facilitated language self-understanding and use in lifelong learning contexts.

5.3.2.2 Core category

After analyzing and reducing the data through the color coding process and the corpus

analysis of students’ written productions, the core category integrates the response to this research

study.

Task-based lessons were an effective approach to lead students’ writing as a process.

Writing progression was demonstrated through the macro level of receptive and productive

lexicon development which according to Nation (2008) is part of the sub-processes and sub-skills

developed through writing training. Its principal objective is to help students to improve writing

productions. Additionally, as initially posed by Zheng (2012), the development of writing happens

when students move from receptive to productive writing. This process was determined by the

lexicon developed and the increase of the amount of words students used to construct their formal
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writings. In this sense, these were focused on descriptions, identifications, understanding, and
analysis as a part of the semantic development based on the use of higher-order critical thinking
skills.

As a matter of fact, descriptive writing was an outcome of the receptive process motivated
by the use of movie clips as a way to consolidate ideas to write. Nation (2008) presents the
concept of gathering ideas as a component of the writing process. This can be presented in “open-
ended, free-ranging activities” (p. 117), which leads the learners’ ideas about a certain topic, in
this case those which are considered in the movies. Nonetheless, some significant differences were
shown in sixth graders in comparison to third and eleventh graders. The differences were
evidenced regarding the analysis skill that showed lower development in sixth graders texts than
in the others. Additionally, the task-based lesson based on movie clips affects students’ motivation
since students felt extrinsically motivated to write and discovered that self- awareness and self-
determination facilitated their improvement for writing. According to Nation (2008), self-
awareness helps students to organize their ideas in an “acceptable piece of formal writing” (p.

114). As an example of the aspects described above, a third grader wrote:

Monster university is my favorite movie because is about two monsters that enter monsters
university and there watching the movie you feel emotion.

Sample 33. 3. S.5. Final survey. Movie: Monsters University.

5.4 Other findings
The study revealed that students achieved a higher degree of independence when using
movies to connect the English language with life experiences outside the school “When learning is

a matter of adding information to an existing construct it is likely to be relatively unproblematic”

(Benson, 2013).
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Furthermore, active learning and motivation levels were increased through task-based
activities. Participants used authentic language based on realistic situations since these type of
activities “involve partnership and collaboration, they may call on the learners’ past experience,
and they tolerate and encourage a variety of communication styles” (Richards & Rodgers, 2001,
p.182). Certainly, the use of movie clips made possible writing improvement and guided students

to connect movie situations to the English language to express their ideas.

5.5 Conclusion

The results of the analysis of data gathered through the pedagogical intervention evidenced
positive effects using task-based lessons based on movie clips to the development of writing
productions in the three-level students (third, sixth and eleventh graders). All students developed
their writing skills shown by two relevant aspects: lexicon improvement and the development of
higher-order critical thinking skills. Even though learners’ progression was different because of
their English level, all of them increased their writing skills helped through the use of pre-, while-,
and post-writing strategies. In this way, the writing process fostered critical thinking skills by
means of movie clips, viewed as suitable support sources in a real life learning environment to
write about. Students felt motivated to write and improve their compositions along the process

instead of looking for the attainment of an immediate product.
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Chapter 6: Conclusions and Pedagogical Implications

6.1 Introduction

This chapter discusses the main findings presented in the data analysis. Besides, it regards
the pedagogical implications and limitations based on the research question and objectives stated
in chapter one. Moreover, we propose the further research taking into account the analysis of the
literature review presented in chapter two. Furthermore, the discussion of the findings has been
considered taking into account the relevance of the pedagogical intervention and the data

management.

The main discoveries found after the analysis of data revealed the effectiveness of the use
of task-based lessons to foster the critical thinking improving in written descriptive texts. The core
category revealed the development of lexis and critical thinking through movies and task-based

descriptive writing in the three-level students.

6.2 Comparison of results with previous studies’ results.

Task-based lessons based on movie clips have given a positive environment for students to
develop higher-order critical thinking skills classified in the cognitive domains of knowledge,
comprehension, and analysis. The participants of this research study, despite having differences in
age and English level, took advantage of the information movies provided them to improve their
writing development. In regards to the positive environment movies present, our study coincides
with Xhemaili’s (2013). In his study, films also engaged students and facilitated language learning

since movies enhance communicative competencies (reading, listening, and writing).
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Furthermore, our research differs from Xhemaili (2013) in regards to the limitations found
in his study, which were opportunities for us. He found it difficult to choose a suitable movie that
combined English learners level and age, but we could effectively manage these aspects and
students responded well to the selection and usage of materials. Besides, Xhemaili found that
watching an entire movie was time-consuming, a factor that was tackled in our study, since the
pedagogical intervention structured specific stages that provided students with vocabulary from
the movies (pre-watching stages) and addressed time limitations using movie clips. This fact
allowed students to focus on specific situations to grasp information and be able to manage

effectively issues related to their attention span and cognitive load.

Another research outcome related to our study refers to the improvement of higher-order
critical thinking skills. Writing as a process fosters students’ development of higher-order levels in
the cognitive domain. Students could go from the first level until the third level of cognitive
development since the writing process increased their knowledge of vocabulary. This increase
became a relevant tool for students to write complete sentences and paragraphs that showed
complete and complex ideas. In this sense, Ismaili (2013) found similar outcomes in his research
study when adult learners displayed understanding of meanings, and discussed and analyzed the
movie events. Besides, these students learned more vocabulary that made them more fluent in
writing, because the new vocabulary provided them with opportunities to express their ideas

easily.

Using a task-based approach based on movie clips had an encouraging effect on students’
written outcomes given that films portray real-life situations that students connect to their personal

experiences favoring both language use and reflective skills. According to Ismaili (2013), this is
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based on the fact that movies expose learners to “real language,” used in “authentic settings and in
the cultural context that the foreign language is spoken” (p. 121). Other related studies have
displayed the benefits that movies have to catch the learners’ interest and how they can positively
affect their motivation (Kusumarasdyati, 2004; Luo, 2004), the influence that other cultures have
to set up a common background to improve language knowledge ( Kitai & Chan, 2015), and even
the influence that movies have in the development of speaking and thinking skills (Li & Wang,
2015). Finally, films give learners the opportunity to learn language purposefully beyond the
classroom (Richards, 2015) to break down school barriers and use English to refer to other

realities and life situations.

6.3 Significance of the results
Students’ compositions were not only examined in the “surface structure” (or grammatical

aspects) but they were considered as a whole, in agreement with Barnett’s proposal (1989):

Each piece of writing was seen as a progressive version that transformed writing to
facilitate communicative exchanges: both teacher and students profit from treating writing
as a mental process and a means of communication. When students realize that teachers
read their writing to understand what they are trying to say rather than to judge their

grammar and usage, they write more interesting compositions. (p. 39).

This approach to writing sets aside from preparing mere products and rather prioritizes the
value of a developmental and systematic procedure that also fosters self-awareness, boots
motivation, and works toward the enhancement of lifelong learning skills. Certainly, along the

intervention, the results displayed a significant improvement in participant’s compositions. Indeed,
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they felt more motivated to review and continue building texts, particularly during the second

stage. Moreover, they raised awareness in regards to writing itself.

Movie clips expose students to authentic language through which they verify and reinforce
their classroom knowledge. Additionally, clips were meaningful to model students” writing since
they could identify vocabulary in use and, in consequence, produce coherent statements. Equally
important, the use of corpus provided learners with linguistic elements that served to the
improvement of lexis to enrich their writing not only in length but cohesiveness and meaning.
Context-based lessons generate a significant construction of knowledge given that the content
portrayed the functional dimension of language. This type of input generates communicative

possibilities and learners can put into practice English knowledge.

As showed in the findings, improvement could be measured primarily in terms of the
vocabulary enhancement. Through the use of the corpus and its co-construction, students received
the necessary input to include more vocabulary in their writings. Particularly, third graders
increased the number of adjectives each time they rewrote their text about the characters, and they
also included linking words in order to connect sentences to write paragraphs. Sixth graders used
more adjectives and verbs to write about the plot of the movie or the situations, and eleventh
graders improved the number of words and enhanced the meaning of the vocabulary used to

convey their opinions.

Furthermore, with such an increase in vocabulary, students were able to increase their
critical thinking skills that were mediated by the levels of cognitive domains. Through the

implementation, students followed the stages of writing as a process that offered them the tools to



DESCRIPTIVE WRITING THROUGH THE USE OF MOVIE CLIPS IN EFL CLASSES 88

write progressively. Through these stages, learners could improve their writing when planning,
editing, and receiving peer feedback of their texts. This study results prove to be significant in so
that several strategies implemented assist learners to develop habits of thought. Additionally, peer-
feedback in writing had a significant value, and as Nation (2007) stated, peer feedback was
particularly useful at the revision stages. Besides learning to write, participants learnt how to help
their partners by giving ideas and opinions about their positive and negative aspects in their
writings. The rubrics were useful resources students interacted with to learn how to help their

partners’ compositions.

6.4 Limitations of the present study

Limitations were mainly related to time restrictions. As this study was carried out in three
public institutions, lessons are commonly affected by extracurricular activities that forced
researchers to adjust the timeline at various points during the pedagogical intervention. In this
regard, the methodology implemented was not steady, and the students’ progress was not as
significant as expected. To tackle this type of limitations and find more meaningful results, it is

necessary to require more time to gather more conclusive results.

Even though the use of movies created an appealing setting to generate writing in the three
levels, the lack of enough grammar competences impeded the construction of more elaborate texts.
To achieve this purpose, it would be required that the pedagogical implementation is applied for a
longer period and the researchers work on training learners in specific grammar aspects for better

understanding.
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A further significant limitation, at the very beginning of the study, was related to the
number of participants. The study was carried out in a public institution where each group had
from 38 to 40 participants. For this reason, three groups of 16 to 20 were selected randomly in

order to make data collection and analysis less demanding and less time-consuming.

Accordingly, a large number of activities were planned which made the process of
implementation longer than expected. Although the results were rewarding, we consider that some
activities could have been avoided, reorganized and/or reformulated to optimize time and generate

better training to students.

6.5 Pedagogical implications and further research

Regarding language teaching, this study demonstrated the importance of implementing
context-based activities that generate better learning opportunities and language awareness, in this
sense, learners will be able to put into practice what is learned in the classroom. Consequently, it
IS necessary to make adjustments to school curricula to enhance the development of English
competencies that reflect students’ perspective and cultural background. Certainly, movies offer a

realistic context that facilitates understanding and portrays “language in use” situations.

Heron et al. (1995) concluded that:

Video is lauded for contextualizing language (i.e., linking language form to meaning) and
depicting the foreign culture more effectively than other instructional materials. Videotapes
permit students to hear native speakers interacting in everyday conversational situations

and to practice important linguistic structures. (p. 775).
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Considering the above, videos expose learners to real language and grammar helping them
to improve their skills independently when contrasting their knowledge with the situations
portrayed. In addition to that, one of the advantages this type of material has is adaptability and its
influence on the global culture. Therefore, learners build up a common background through which
they can share thoughts and feelings with language communities without time or boundaries
restrictions. In this study, task-based lessons gave learners the opportunity to elaborate meaning-
focused statements and paragraphs to construct writing skills progressively. Tasks demand
learners to take active part in knowledge construction: “a "task’ requires participants to function
primarily as “language users” in the sense they must employ the same kind of communicative

processes as those involved in real life activities” (Ellis, 2003, p.3).

In summary, the findings obtained offer new perspectives regarding content, methodology,
and curricula design in our institution. This research study can contribute to change educational
perspectives in terms of content, lesson planning, and methodologies in the English language
classroom. Notwithstanding, this study revealed the multiple advantages that movies provide for
EFL settings. Indeed, learners’ abilities were improved in terms of descriptive writing skills,
critical thinking skills, and even in aspects associated to extrinsic motivation. The results obtained
along with the research experience can be shared and published to give alternatives to language

teachers in Colombia to renovate and/or reorganize educational policies at the national stage.

Finally, it is important to include new techniques and dynamics to foster writing in
students. For that reason, a further practical research would be based on the use of alternate ICT
sources to support writing. For instance, the creation of blended environments is demanded at this

juncture (Marsh, 2012). Virtual classrooms can provide learners with different type of content,
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training students not only in the development of language competence but in the construction of
digital skills required to access all kinds of knowledge. It is well-known that technology is
opening the opportunity to include virtual learning in asynchronous settings, thus it would be
relevant to provide students with these spaces to be able to develop and self-assess writing
practices. As a result, we suggest further research based on the pedagogical advantages of the use
of movie clips and writing process in the development of critical thinking skills levels. It is
fundamental to use context-based information to create a meaningful learning environment where
students use language purposefully. Undoubtedly, movies set up a common background that

facilitates communication between the members of the learning experience.

All in all, research in teaching is needed to improve classroom practice. Teachers must take
active part in order to solve or improve language learning. According to Burns (2010), “intervene
in the deliberate way in the problematic situation in order to bring about changes and, even better,
improvement in practice” (p. 2). Thus, we believe that the findings obtained in this study can
inspire other researchers to explore other alternatives to improve teaching-learning dynamics since
the methodology used along the intervention offers useful strategies to create better and more

efficient learning settings.
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Appendix A: Samples — Writing issues

Sample eleventh grader

2. ANSWER THE FOLLOWING QUESTIONS

B. Do you think it.is possible to travel the time? -
\%-ﬁ\ \JJ‘:\\} YR s %)&\)\

id you like to travel? Wiio?

- -

fh"a)?h F e
~ leke trucel P e Tolre al

gor AR = ¢ FSS o w&“(d 5‘{'01-{)

Sample fifth grader

Sample third grader
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Appendix B. Consent letters
SCHOOL COMSENT
Bogota, Septiembre de 2014

Senor

William Galvis
Rector
Colegio Cundinamarca Bilingile |ED

Respetado Rector

Actpslments nos encontrsmos cursando 1a Mbestria en Didderica del Fagiés con Enfasis en
Ambienter de dprendizgie Aurdwnoree an la Universidad de La Babana Dugants ssts semestrs
comenzaramoe:s 4 desamollsr nuestro provecte de mrado, la cusl tisme pog objstive majorar al mivael de
szoritura v ol fomento da habilidads: da penessmisnto ootico o los grades tercero, sexto ¥ onoz a
travas da difsrentes tipos da actividadss besadss an clips ds paliculas. Conszidersmos gue esta
investigacion refiersa al trabajo que 22 lleva a csbo con el provecto da Bilinstizmoe sn la
institecion, ol ceal e relevants para ol &rea de inglss oo los difsremter grados.

Ezt2 provecto feguisrs fecoEs muoaestras dal trsbajo de loe estodisnts: para incloifes =n
dicho provecto, las cualss ssran uma aplicacion de snopsstss, cosstionarios, robricas v tallerss. Wos
gustzna contar con su  autorizacion para secolectar dicha  informacion e igualmenta para
comunicarle: a los padres da los estodismtss gus z= han galaccipmade Dichs informacion zera
compartida con fines investigatives ¥ en alla WO aparscersn los nombees realss de loe nifios, 22
emplasrsn sepdonimos para mantsner ol caracter confidencisl (Ley 1008 da 2006 Codizo da la
Infancia v la Adolescancis)

Por tltimo, uwstad pusds temer acosso & todos loe documsntos gue contendra dicha
investigacion ceando wetad a=1 lo maquist

Agradacamos su colaboracion.

Atemtamanta

NANCY LAVERDE CASTANEDA MAYERLY SALAFAR TOBON
Dipcente de Ingles Grado Once Diwpcente de Ingles Grado Sexio.
FEOOSEVELT S0OLER RAMIBEZL Antorizado:

Dipcente de Ingles Grado Tercero. Eector
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Parents’ consent letter

PARFNTSE CONSENT LETTEE
Bogota, Septiembre de 2014
Apreciados Padres de Familia:

Actialmenta no: sncontramos curzando 1a Adbesrria en Didderica del Ingids con Enfasis en
Ambienter de dprandicgie dwtdnomee s la Tindversidad ds La Sahans Dursmta sste ssmastys
CcomeanEsrsmoe A desamellar pusstro poovecto de grado, la oopal tisns por objetivo mejorar Sl mivel da
ezcritura ¥ 2l fomento da habilidadas do ponsamiento cotico e los grados tercern, soxto ¥ OnO2 A
teavas da difsrentss tippe de actividads: basads: on Clips de palicelas. Considersmoes qus asta
investizacion refitarza 2l trabajo gue 22 llava a cabo con 2l provecte de Bilingiizmoen la
institecidn, 2l cual 2= relavante para =l frea de inglds an los difsrentes grados.

Eztz provecto reguisre 1scoEsr musstras del trabajo de los estediantes para inclweirdos =n
dicho provactn, la= coslss sorsm una aplicacion da encpestss, cosstionarics, ribricas v tallorss,
Apracianamos su permise para analizar los trsbajos de sws hijes v poder incluides en nusstro
provacto. DHcha informacidon sera compartida con fines imvestigatives v en alla MO aparececim los
nmombeas realss da los nifes, =2 emplasran sopdomimos para mantensr ol caractsr confidencial (Lay
1008 da 2008 Codigo da la Infancia v la Adolssconcis). Tistade: puredeon temer acpaso al dooemeanto
gus tecoge 2l materisl mencionade coando lo dessen.

Esta imvestigacion coenta con la suterizacion del Fector v Coordinador Acadsmico quisnes
tispem conmcimisnte dal trabajo a desamollar.

Zi asta de acperdo, por favor firme las dos copdas de este formato, comserve una ¥ regresa la
otra Cwalguisy duda prads coneultala prssto goe estarsmae dispasstos 3 rssolver sns ingeistndes

Autorizamos utilizar ol materisl descrito en la parte de smiba gee sera slaborado por mi kkijo
o hdjar

Mombrz da la hadya:

Firmada la hadea;

Mombrz dal Padya:

Fimna dal Pada:

Mombes dal sztpdianta: e

Dpecente de Imgles Coordimador Acadengico.
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Appendix C1: Initial Survey — 6" grade

Appendix C: Initial Sarvey

- -
COLEGIC CUNDINAMARCA EILINGUE LLE.D. 1?'
EMNCUESTA INICIAL GRADD SEXTO b | '

5
EL CINE COMO INSTRUMENTO DIDACTICO PARA EL APRENDIZAJE DEL IHGLEE .
COMO LENGUA EXTRANJERA

El cbjettvec de éaeta encussta @s obbener informacidn acerca de tus opinlones esobre peliculas de cina
Tomara 10 minutos. Recwsnds que tu informacion no sera revelsda.

Oa acusrde con 13 expariancla gue hae tendde con 13 paeliculas de cine responds 13s slgulsntas
preguntas:

1. iTegust & cne? S Na

Ui G

=

5

2 iCuEiss han sido s 3 peilculas fEvonitasd,
a b .
3. jaue Bipo de palicuias son ius fEwariias?

n

CIENCIA FICCHON AVENTURA TERROR
DRAMA AT ROMANTICAS
FANTASTICAS SOMEDIA ANIMADAS
MUSICAL DOCUMENTALES OTRAC

£,i00n qué facusncla was 3 ona?

5. Te ha sida posinls war plilculas compisiss por imamnet? 2 .
G. Can Dase an 13 0ima plilcula que visis, respands:

3. ;i Cud fy ==3 0Ema ploula T

AUS U2k gue mEs ie gust de 13 palloulay

7. iud meansales t2 ha daiado las pailowias que has wisto (amdstad, respelo, amar, compafisrdsma,
soidaridad, beaitad, honesBdad,  sincenidad, &ig)T

Podrizs escoriior an INGLES con fus propias palaivas sare 13 pallcula que mas 2 Bamd I3 Fienchan?

MUCHAS GRAZIAS POR 5U AYUDALL



DESCRIPTIVE WRITING THROUGH THE USE OF MOVIE CLIPS IN EFL CLASSES 105

Appendix C2: Initial Survey — 11" grade

e
COLEGIC CUNDINAMARCA BILINGUE |LE.D. ':"

ENCUESTA INICIAL GRADD OHCE g : J

EL CINE COMO INSTRUMENTC DIDACTICO PARA EL APRENDIZAJE DEL IHGLE& .
COMO LENGUA EXTRANJERA

El cbjsttes de éeta sncuseta se obtenar Informaclon acarca ds tue opinlonss scbre paliculas da cina
Tomard 10 minutee. Recusrds que tu Iinformacion no sara revaiada.

Ds acuwards con 13 sxpariancls gqus has tenido con las paliculss ds cine responds las elgulantes
preguntas an Ingka:

Do you like watching W%_ Mo
Why do you like watching movies?

b~

3. WWihat nd of mawias do you MEaY

&How often do you go to the cinema?

5. Do you like watching movies on intemet?es, W

8\WWhat & vyour favorite movie and why?

7. What was the lzst movie youwstched?,

2. & What do youlike about that last mowvis?

5. Do you think movies give you messages for life? Explain.

0. would youlike to learn English throuzh movie dips? Explain.

Thanks for your haip!
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Appendix C3: Initial Survey — 3" grade

o
COLEGIO CUNDINAMARCA BILINGUE LLE.D. 'r'
EMCUESTA INICIAL GRADD TERCERC ™ '

i
EL CINE COMO INSTRUMENTO DIDACTICO PARA EL APRENDIZAJE DEL |HGLEE .
COMO LENGUA EXTRANJERLA

El cbjstive da &eta sncusets es cbtenar informacion acerca de tus opinionss sobra peliculas 48 cina
Tomara 10 minutes. Recusrds que tu informacidn ne eard revetada

Do acuerds con 13 experlancla que hae tenddo con las pelicutzs de cine responds l3s slgulantas
praguntas an ngias:

1. ;T2gusis war paiiculas? I g
£ P quag

2 Cress quelas pliculas dlan 3gon 990 de ensafianza para wovidal = Mg
£ P quag

3 ;Ous mensdje te h3 dglado l3s pailouias que has vislD amistad, respsta, amar, compaferiama,
saidaridad, k=aitad, hanes@idad, sincaridad, =7

4 Marca con un3 X qudl S5 & ganang de [paiicula gue mas e qusia:

Awvamura Animaciin
Clandia Flockin Comada
5 Cress qus pusden ullizar pailcuias an laciase de nghdsll B Mg

{Por quag
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Appendix D: FINAL QUESTIONNAIRE - Eleventh graders

Dear student. Please answer the following questions about the process we followed using the
movies: Avengers and Big Hero § .

1. Didyou enjoy learning English through movies?

2. Do you think you improve your critical thinking skills? Why?

3. How doyou feel now writing in English? Compare with your writing skill two months ago

4 Were useful the discussions you made inclass? Why?

5. Would you like to continue using movies to improve your writing and critical thinking skill?

Thanks foryour help and support!
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Appendix E: FINAL QUESTIONNAIRE - Sixth graders

Cuerido estudiante. Por favor conteste las siguientes preguntas acerca del proceso seguido con
el uso de las peliculas que hemos trabajado: Back to the Future 1y Big Hero 6.

1. iTe gusto aprenderingles a traves de peliculas? Por
QuE?r

2.4 Comote sientes ahora cuando escribes eninglés?

3. i Fueron dtiles las actividades gue hicimes en clase para gue escribieras mejor? ; Por gue?

iGracias portuayuda vy apoyo!

Thanks foryour help and support!
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Appendix F: FINAL QUESTIONNAIRE - Third graders

Querido estudiante. Por favor conteste las siguientes preguntas acerca del proceso seguido con
el uso de las peliculas que hemos trabajado: Shrek and Finding Nemo.

J.;Entiendes y conoces nuevas
palabraseningles despues de verlas
peliculas?

2 ;Disfrutaste estudiaringlés viendo
peliculas de animacion?

3...5Sientes gque eres mas autonomo e
independiente, que aprendes sin ayvuda,
ahora que estudias inglés con peliculas?

4.;Crees gque mejoras tu escritura en
ingles cuandotrabajas con peliculas?

5.2 Crees gue entiendes mejor la clase
deingles cuandotrabajas con peliculas?

§.;,Crees que mejord tu habilidad de
escuchar, hablaroleereningles?

iGracias por tu ayuda y apoyol

Thanks for your help and support!
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Appendix G: Eleventh grade — Rubric

Fubne 1. Peer-Evaluation hMowvie 1 worksheet 2

Srammar

My written
statement of
findingswas
clear, had good
details, andwas
easy for others
tounderstand
ritical thimking
Synthesis

| synthesize,
plan, compare,
create, imagine
my ideas and
considerother's
apinionswhen
writing

Fubne 2 Peer -evaluation movie 2 worksheet 1
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Appendix H: Sixth grade — Rubric

*

111

Spelling | have some problems I5pel::nuwnmrd5 it adiect The organization is
with the organization and cams h" Wrie adgcives appropriate forthe
3 recognizing the and adverbs using - .
speliing of the words | : o type of piece being
write main organization of | the comectorder wiithen
) the sentences )
Grammar Wy written
. . . statement of
| have some difficulties | identify the verb in lidentify and use | findingswas clear,
3 3 the sentences and i
when using different 4= diffarences in comecthy regular had good detsil,
tenzes h sente and imegularverbs | and was easy for
esch sentence others to
understand.
Caornrnunication I . | use linking words
Wy writing is notcoherent| | communicate my t0 connect The purpase and
enough and the message | ideas using short sentences and airn of the writing
is not clear. sentences comecthy. deas are vary clear.
Teamwork | am good st | co-operated and
It iz difficult for me to | like o work in a Eﬁizin deas in shared the work
waork in groups. groups, actively. argruu g fairly with the other
groug. group rmemmbers.
.. . . | identify and | recognize or | generste ideas,
LTl o It:ﬁg E;ui:tj:auarsnf:rm describe key figures, | locate basicfacts, | describe events,
Knowledae \gvritin places, oreventsin |ideasand and rearganize
g 2. & particularcontext. | concepts. concepts.
. . | write simple
it L | identify or
nining Itis difficult for me to | s=lactappropriste | dascribe ::ft?:eg
- words and concepts | characters, setting, g
write simple sentences. t0 use in contesxt ot ble d sppropnate words
Comprehension ) spulultE:r: man and identify a
) context.
L L It is difficult for me to ) | apply speliing,
Crtical thinking apply speling, grammar Iusest!'ucturestu !lnterpretand _ grammarand
) 3 determine word illustrate a specific .
Appcation and punctuation rules in meanin oontext punctustion rules
writing. 9 ) in writing.
miteal thinking | 115 difficutt for me to | identify and :nﬁﬂﬁﬁ“f‘
9 |ide ntify specific analyze infomnation contained in | identify, analyze
information contsined in | contained in charts, charts. tables and comparne
An B} charts, tables, graphs or | tables, graphsor - hsl,ur ' infomnation.
bres disgrams. diagrams. arap
diagrams.
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Appendix I: Third grade — Rubric

- ol ; Bilingual Scheol Cundinamarca IED. Afterncon shift ’%
N

Third grade_ Student’s rubrics F

Rubric No. 1

HRAGR °°)°

1. 1 like to write about movies.

2. 1like to write about physical description, likes and
dislikes_

3. 1like to write stories.

4. Writing is easy for me.

5. Wirting iz difficult for me

6. Writing is fun.

T. I'want to be a better writer.
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Appendix J — Assessment, Rubric for Wilcoxon’s signed rank test and results

Assessment rubric knowledge

The verb somewhat The verb somewhat The verbs correctly

The verb does not The verb does not matches the action in  matches the action matches the action in

match the action inthe match the action in the the sentence The verb

agrees with the

inthe sentence.
The verb agrees

the sentence. The verb

sentence. The verb does sentence but the verb  does not agree with the

VERBS 15% N . . N ) .
not agree with the agrees with the subject subject but the with the subject subject.
subject and the but the sentence is sentence has 1-2 but the sentence is Sentence is written
sentence is written with written with some grammatical and/or written with some  correctly with no
Some errors errors spelling errors. errors errors.
The sentences are
Th £ linki The sentences are not build i Joical The sentences are
e use of linkin, uild in @ logica
i £ buildina logical o8 build in a logical
The sentences are a words in the sentences - argument by L
N : \ated s f— argument by linking Jinki argument by linking
series of unrelatel is inconsistent or inking one
LINKING WORDS 20% N . N L one statement to 2 one statement to
statements with no ineffective. Linking R statement to -
another but establish another establishing
flow. words do not clearly ~ N another but do not R
o certain connections _ clear connections
connect opinicns and R establish clear ~
between ideas. B between ideas.
reasons. connections
several adjectives  Well selected and
seldom use of — X
. . some use of adjectives are used to varied use of
adjectives to describe h . . . .
No Use Of BU[ECHIVES O oo o to describe a situation  describe a adjectives to describe
describe a situation of person of a person. situation of a a situationor a
ADJECTIVES 20% a person. ) person. person
Mo use prepositions to  Rarely use The use of some The use of Correct selection of
PREPOSITIONS 10% show the relationships prepositions to show  prepositions express prepositions help the
Does not use definite Sometimes uses Consistently uses
and indefinite articles  Rarely uses definite definite and indefinite definite and
correctly (e.g., omits the and indefinite articles articles with nouns indefinite articles
ARTICLES 10% article entirely) with nouns correctly. correctly. with nouns correctly.

Assessment rubric comprehension

The verb somewhat The verb somewhat The verbs correctly
The verb does not The verb does not matches the action in  matches the action matches the action in
match the action in the match the action in the the sentence. The verb  in the sentence. the sentence.The verb
VERBS 10% sentence. The verb does sentence but the verb  does not agree with the The verb agrees agrees with the
not agree with the agrees with the subject subject butthe with the subject subject.
subject and the but the sentence is sentence has 1-2 but the sentence is Sentence is written
sentence is written with written with some grammatical and/or written with some  correctly with no
some errors errors spelling errors. errors errors.
The use of linking The sentences are not  The sentences are  The sentences are
The sentences are a words in the sentences puild in a logical build in a logical  build in a logical
LINKING WORDS 15% series of unre_lated ?5 incon_sisterjt o_r argument by linking a_rgu_mem: by argument by linking
statements with no ineffective. Linking one statement to linking one one statement to
flow. words do notclearly  another but establish  statement to another establishing
connect opinions and  certain connections, another but do not  clear connections
No use of adjectives to seldom use of some use of adjectives several adjectives Well selected and
describe a situation of  adjectives to describe to describe a sifuation are used to varied use of
ADIECTIVES 15% aperson. a situation of a of a verson. describe 2 adiectives to describe
prepositions in order to use of prepositions express a shallow use of prepositions allows
indicate the relation making difficult the relationship among the writer to create
PREPOSITIONS 5% among ideas. description of ideas ideas order to express descriptive ideas
Usually uses
Does not use definite Sometimes uses definite and Consistently uses
and indefinite articles  Rarely uses definite definite and indefinite indefinite articles definite and
correctly (e.g., omits the and indefinite articles articles with nouns with nouns indefinite articles
ARTICLES 5% article entirely). with nouns correctly. correctly. correctly. with nouns correctly.
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Assessment rubric application

APPLICATION

SKILL

VERBS

LINKING WORDS

ADIJECTIVES

PREPOSITIONS

ARTICLES

40%

15%

20%

20%

10%

10%

The verb does not
match the action in the
sentence. The verb does
not agree with the
subject and the
sentence is written with
SOME errors

The sentences are a
series of unrelated
statements with no
describe a situation of
a person.

are incorrect because
these do not provide

The verb does not
match the action in the
sentence but the verb
agrees with the subject
but the sentence is
written with some

Errors
Ihe use of linking

words in the sentences

is inconsistent or
SEUIUTIL LSE UL

adjectives to describe

n mibpntine

provide the additional
information to stablish

The verb somewhat
matches the action in
the sentence. The verb
does not agree with the
subject but the
sentence has 1-2
grammatical and/for

spelling errors.
The sentences are not

build in & logical

areument by linking
SUTIE 05€ UL dujeiives

to describe a situation

B R
are related through the
use of prepositions

114

The verb somewhat The verbs correctly

matches the action
inthe sentence.
The verb agrees
with the subject
but the sentence is
written with some
errors

The sentences are
build in & logical

areument by
Severdl dujeruves

are used to
Anmmwilnn -
prepositions
provides ideas

matches the action in
the sentence The verb
agrees with the
subject.

Sentence is written
correctly with no
errors.

The sentences are
build in a logical

argument by linkineg
WL SEIeULEU dTlu

varied use of

ndinnbirian £n

Anmwitn

Prepasitions helps the writer to

Does not use definite

and indefinite articles
correctly (e.g., omits the

article entirely).

Assessment rubric Analysis

AMALYEIS

SKILL

VERBS

LINKING WORDS

ADJECTIVES

PREPOSITIONS

ARTICLES

45%

15%

20%

20%

10%

10%

ANALYZE

The verb does not match
the action in the
sentence. The verb does
not agree with the
subject and the
sentence is written with
SOIME Errors

The sentences are a
zeries of unrelated
statements with no
flow.

Mo use of adjectives to
describe a situation of a
person.

The use of prepositions
do not provide the ideas
with necesary
relationships.

Does not use definite
and indefinite articlas
correctly [e.g., omits the
article entirely).

Rarely uses definite

with nouns correctly.

The verb does not
match the action inthe
sentence but the verb
agrees with the subject
but the sentence iz
written with some
errors

The use of linking words
inthe sentences is
inconsistent or
ineffective. Linking
words do not clearly
connect opinions and
reasons.

seldom use of
adjectives to
describe a situation
of a persaon.

Some ofthe
preopositions used,
provide ideas with
additional information

Rarely uses definite
and indefinite articles
with nouns correctly.

and indefinite articles

Sometimes uses

definite and indefinite

articles with nouns
correctly.

The verb somewhat
matches the action in
the zentence. The verb
does not agree with the
subject but the
sentence has 1-2
grammatical and/or
spelling errors.

The sentences are not
build in 2 logical
argument by linking one
statement to another
but establish certain
connections between
ideas.

some use of
adjectives to
describe & situation
of a person.

The use of prepositions
determine necesary
details to establizh
relationships among
ideas.

Sometimes uses
definite and indefinite
articles with nouns
correctly.

Usually uses
definite and

with nouns
correctly.

The verb somewhat
matches the action
in the zentence.
The verb agrees
with the subject
but the sentence is
written with some
errors

The zentences are
build in 2 logical
argument by linking
one statement to
another but do not
establizh clear
connections
between ideas.
several
adjectives are
used to describe
a situation of a
person.

The writer uses
several
propositions which
provide necesary
details to establish
relationships
ameng ideas
Usually uses
definite and
indefinite articles
with nouns
correctly.

indefinite articles

Consistently uses
definite and
indefinite articles
with nouns correctly.

The verbs correctly
matches the actionin
the zentence.The verb
agrees with the
subject.

Sentence iswritten
correctly with no

Errors.

The sentences are
build in 2 logical
argument by linking
one statement to
another establishing
clear connections
between ideas.

Well selected and
varied use of
adjectives to
describe a
situation ora

the correct use of
preposition provides
necessary details
which establish
relationships among
ideas.

Consistently uses
definite and indefinite
articles with nouns
correctly.
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d rank test

s signe

s

Quantitative results for Wilcoxon

APPLICATION
SK VE LI AD PR AR

5T

L7 211 2 1 1

2 11 2 1 3

311 41121 3 22 311

4 34 41 133 4 34 411

4 31 31125 3 31 311

4 42 41 1 3

544 4 1 1

4 33 31125 3 33 311

3 32 31124 222 311

3 32 3 2 226 2 32 3 2 2

323 21123 422 411
322 21121 2 22 211

342 31126 3 22 211

3 22 31123 3 22 211

322 21121 422 411
312 31121 4 22 411
212 31119 112 311

212 2114,7 112 211

APPLICATION
SK VE LI AD PR AR

5T

4 33 411

211 3 2 3 2

3 33 3 3 2

311 3 1 2 2

4 34 41 133 4 34 41 2

5 55 4 2 242 4 33 4 2 2

554 41 23% 554 5 1 2

4 44 41 134 5 54 4 2 2

3 34 31 225 5 44 41 2
4 33 31 2 3

4

3 33 3 1 2

21125 4 22 4 2 3

23

4 34 31131 111 111

5

21 236 1 11 5 1 1

4 5

544 31 236 5 44 4 1 2

4 55 4 2 442 5 44 4 1 3

4 45 41 237 4 44 41 3
4 44 41 437 5 44 41 4

4 23 41 432 4 33 3 4 3
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Appendix K — Corpus

Bilingual School Cundinamarca IED. Afternoon shift
Eleventh grade-Corpus

|
Avengers Movie- Personality Verbs Articles and Adjectives Pointof view ~ SEquence:

Cuestion based writing prepositions:

for feelings

1. What'sthe
movie about?
Why?

2. Summary

3. Howdoyou
feelwhen
wathicng the
maovie? Why?

4. Whatisthe
message of the
maovie? (your
point of view)
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Avengers Mowvie- Personality werbs Aarticles and prepositions: Adjectives for Point of view sequence and
Question based writing feelings CONSeqUence:

My ordinary hero

why?

What is an ordinary herc?

Who is your ordinary
hero? Describe himy/her.
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Eig hero mowvie - Question  Personality verbs Modals Addjectives for Point of view Sequence and
based writing feelings CONSEqUEnCe:
My robot

ri

15 there any problem you
hawe and you would like
to sohre?

what rules, abilities and
prohibitions should your
robot has?
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Bilingual School Cundinamarca IED. Afternoon shift

Sixth grade-Corpus

Back to the Futwre- Personality Verhs Articles and Adjectives Point of view SEqUEnCe:
Question bazed writing prepositions:
for feelings
[ The Lowe I thimk ®  First,
What's the Ambitious travel A Emation | believe #  Mext,
movie about? ) g0 About Happy | consider *  After that,
why? Friendly think of Excited *  Finaly,
Surnmary like For " | learnt
do Intellizent
How Co you Loyal manufacture to
feel when make Tired Sequence statements:
watchingthe | adventurous : Embarrassed
mavie? why? - Mervous This movie i
What is the consider about
nﬁ;agenfthe s  The message of
mavie? [your the movie is
paint of view] s |'would like to

travelto...
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Could

Back to the Fubure- Personality verbs / Modal verbs Articles and Adjectives Point of view SEQUENCE:
Ouestion based writing Prepositions J Freguency
adverbs for feelings
Time hachins
is
travel The 1 think
Do you think is it | Curious EXpETiEnce A Interesting
possible to improve Ahout Sequence statements:
travel glong . Interested hawve of Greater
tims? exist For The rnu_sage of
do To Ammbitious the movie is
Wh&_re would T 1 like to trawvel
you like to fike to..
trawvel? Why? | want to
g0 HISTES travel...
S'E'_E | would trawel
Dovyiou think 3 o ) to...
time machine dreaming
oould be return
considered aza stop Because
workd's shoot
threatening or a koreoww
techinclogical anticipate When
advanoe, whry? passed Wiy
correct
carry
interfere
do
change
destroy
help
Can
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BigHero&— Personality Verbs Articles and Adjectives Point of view Sequence:

Question based writing for feelings

1. What'sthe
movie about?
Why?

2. Summary

3. Howdovyou feel
whenwatching
the movie?
Whyv

4. Whatisthe
message of the
mowie? [your
point of view)
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Big Hero & — Question Personality Verbs Prepositions Adjectives for Point of wiew Statements
based writing Plodal Linking words feelings

[ Articles
My robot

Describe your robot.

Can you describe the
skills and personality
traits that your robot
has?

What can your robot do?
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Big Hero & — Question Personality Werbs Articles and Adjectives for Point of wiew Sequence and
based writing prepositions: feelings CONSEqUENCe!

My Super Hero

Strong Hawve A fan Affactive
What kinds of super Penetrate The
talents do you have? Intzlligent Change OF Z=d Sequence statements:

Fly On

Immaortal Freers In - My superhero

- can
Hypnotize
What do yogur do with Generous L '!"Pk My superhero

these talents? has
- My superhero
Translate helps

Reaches
Destroy

Trawel
Lowely

Sociable
Hows can you help people
wiith your talents? Craative
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127

Bilingual School Cundinamarca IED. Afterncon shift

Third grade-Corpus

b

Finding Memo Movie- Personality Verbs Articles and prepositions: Adjectives for  Point of view SEQUenCE:
Question based writing feelings
1. what's the ®  Honest «  Goto ®  Responsibility . interesting || o *  Fist
r‘rll':l-'u'r!lri;!ahl:lLl‘t? M Lowing M Scape - Gensrosity M funmy a 1 beii . —
Wiy . Intellizent - Help - Solidarity ] educational .
I summary ®  Tolerant *  Agempain *  Kindness . wongerful : : E::H : l:liﬂ:-l:m
3. How do you . Bad . Investigate #  Tolerance L zad
feelwhan « cood s Makeaplan ®  Honesty *  entertaining
Wathisng the *  GENErous *  Find nemo ®  Friendship . good
maovie? Why? s Funny = Love L] fantastic
4. whatis the e  Educated s Loyalty SequUEnCE statements:
message of the . Responsible ®  Commitment L] My favarite
maovie? [your . Friendh character is....
point of view) bemauss.
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Shrex Movie-Questan \alues Nouns 1-Maovie Nouns2-Main Verbs 2actions  Adjectives
DaSEd WTiting characters inthe movie |previous
Knowledge)
Run
_ . * Responsibility The swamp Shrek Cook
- ::r:: it;atl::m? *» Generosity The forest Princess Fiona  Escape + Big
Why? » Solidarity The castle Donkey Fight s Small
5. Summary s Kindness The church Lord Farguard  Rescue + Fast
7 :::T;Sﬁfn:'” * Tolerance Duloh City The Dragon Get married s Beautiful
wathign the = Homesly Gingy Goes to * Ugly
maovie? Why? *  Friendship Thevillagers  Punish * Strong
B. What isth:fth s love The knights Interrupt « Dangero
movi four | LoVl us
¢ Commitment

point of visw]
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Appendix L — Color mapping (excel format)

Open Coding

Color coding Wiriting process. Corpus Critical thinking levels
grammar

extrinsic motivation
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Bilingual 5chool Cundinamarca TED . Afternoon shift ==
Eleven grade o
Teacher Mancy Lulieth Laverde Costaffeda ! p

s name: date:

1. Fillin the blanks with the general information about the movie. Look the answers argund the dassroom.

Avengeris directed by The.screenplay was written by
Ironman is characterized by The. movie was relzased by
Soundtrack is sung by JThe location used was

The special =ffects are made by Hulk is characterized by

2. What da you know about the movie? Wirite what do you remember about the mowvie plat?, Then cmpare with your
partnars

The mavie is about

The main characters are

The conclusion of the maovie is

3. Complate the following santencasand write true or false according to what you know of
the mavie

The plan=t |occupy] Ali=ns TRUE FALSE
Spider man {call the awengers TRUE FALSE
The avengers {heig soldizrs TRUE FALSE

The black armar {wear) ironman TRUE FALSE

4. Watch the trailar of the movie and confirm your predictions. Correct if necessary

5. Rearrange the sequence of the maovie clipin ten sentences by wing passive voice.

1 &
z 7
3 8
4 )

131

Post- watching

Aocording to the situation gheengg you consider thiscould be 2 real svent in the future? Wiite your answers; do not
forget to use passive woice

Then share your ideas with your partners

Do you consider, the planet will be taken by aliens?

Do you think, Super heroes will be created to save the workd?
Do you consider, super powers will b2 bought by normal people?
Do you think, life in other planets will bz possible?

Do you consider, Technolagy will provide humans with powerful weapons
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Appendix M: Eleventh Grade- Movie: Avengers

Bilingual 5chool Cundinamarca IED . Afternoon shift .

H| Eleven grade %
Teacher Mancy Lulieth Laverde Costafleda |
Student's name: b
The mvengers’ characters
Live to rise

What is the meaning of the titlhe?

List=n and watch the svengers’ sound track. Complete the table with the verbs youlisten

"Liwe To Rize”

What il all you
gl Tit into the o=nbter of owr hand?

Tihe=n yow it waznT you
Wi hedd the sum of evernything you Keew

We'r= insan= but not alon=,,
You hold on and k=t go

Like= the sun wee will to riz=
Like= the =un we will e and and then ignit= again
Likoe the =un we will e bo ris= again

What il the one thing that I mixzs=d

Was =verything [ need to pazs the te=xt?
Andif I wihat happens then?
Can I still count on you a=s & friend?

We'r insane But not alons,
Yo on and k=t go

Like the =un we will lve to rise
Like the =un we will e and @iz and then ignitz again

e sun we will e to ris= again, again, again, again.
my Tac=

Warm your Taos

Like the =un we will s to =
Like the =un we will e srd di= and then ignit= again

Like= the =un we will lve to rise=
Likie the =un we will e and di= and then ignit= again
Like the =un we will e to ris= again, again.

Warm, Tound, =, hold, die,
Understand, Tail

I think | like, don't fike this movie
because_ .

Rate:

In growps, disouss the following topics sbout one famous character in the swengers | yoy, will find this questions in =
Ly P'D-'Itr i -'rl itﬂlle“]

Watch the movie dips and then answer.

Your character is

Wha iis he arshe characterized by

Which are their principal characteristics?

Why is he or she uniquse?

How does he or she become a super hero? f you do not know create the anseer.

How the warld can be saved by your super hearo?

‘What do you think your super hero need to hawe to be the best super haro?

Prrepare a power point presentation to present to your partners the reasons why is your super hero the best
For the presentation take into scoount:

Description of your superhars {using passive woice if possible )

Imazes

How the warld can be saved by your super hearo?

Caompare your super herowith other and state why he or she the best is

Complete the following char according to your partners’ presentation

He orshe is the best
becaus=

Name Charact=ristics He arshe s goad at
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Appendix N: Eleventh and Sixth Grades- Movie: Big Hero

Bilingual School Cundinamarca IED. Afternoon shift
English Class. Teacher: Mayerly Salazar Tobon Nancy Laverde
Big Hero 6- MovieWorksheet

Students’ name:

1. Pre- watching After watching the trailer of the movie Big Hero & complete the following

chart with information reguired.

name | occupations favorite activity activity Hefshe other information
of activities hefshe never | always does

charac does

ters

2. While watching:

A. Look at the movie dip 1 and organize the sequence of the story. wWrite the numbers from 1 to
10

___The boy explains the police the robots arecontrolled telepathic with Nano robots
___ B3y max uses tape to cover his holes

___ They escaps in3 car

____Baymax can fly

___Baymax and Hirp disappears of the police office

—_Bigmay, iz out of battery

____The police officer dossn't believe his story, =0 he calls his parents

___Hirg creates an armor and some upgrades for Bay max

Hirg falls down and Bigmayx, protects him
___The boy goes to the police station and talk to the police officer
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B. Watch the movie dlip 2 and answer true or false about the following semtences, i they are fake

explains why?

1. Hirgletsfalling down a rock on his foot.
True False___

2. Baymax goes out when Hirg says his name.
True___ False

3. Baymax is big and throws the books to the floar.
True____ False___

4. Bay max says: hello | am your personal robot.
True____ False

5. Hirgsays that hisscale of painis zero.

True False
6. Baymax helps Hirg to stand up from the floor.
True___ False
7. Hirgcriesfor his injuries.
True False
8. Hirg'sdiagnosticis ok.
True False

3. After watching. Super Hero, self.

In the movie, Hirg invents robots and works with electronics.

A, Create a robot with spedial characteristics to help you in your daily routines. Describe theskills
and personality traits your robot has.

I The name of my robotis:
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B.In Big Hero &, the main characters have mad skills, and when they are acting as Big Hero &, their
gkills and some of their personality traits are supsrcharged.

Supsrheross and their secret identities are often considered ofter egos. Supsrman, 3ssumes the

identity of the newspaper reporter Clark Kent in order to live amonz the ctizens of Metropolis
without arousing suspicion. Batman i a character created by Bruce Wayne in order to disguise
himself for the purposes of fighting crime.

Super Alter Ego-Mow, analyze your own personal personality strengths and skills or abilities you
hawve. Answer the following guestions.

- what iz the name of your supsr hero?

- ‘What kind of supsr hero talents do you have?

- what do you do with ywour talents?

- How can you help people with your supsr talents?
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Appendix O: Sixth Grade: Movie Back to the Future

T .

PRE-WATCHING
1. For your information, the following vocabalary is related to the production of 2 film. Chose the comect

B& m“"““i““:”’jml ] _m —tmm@

m ] =] i | |
m - = HH E
i 4 | |
B |
. T T 11~
L fe | [ [ | | ]
- - 1 -
ET E 1 | 1€ .
] — scifl
b | dncurnenta: wehan
Retrieved from: to-the-Futu
Acrem Dawn
1 Part I1 (€} 3 A scary mevis. (£}
1 Tha sy (4 u A maimaces. ()
ES Somegoms v nTies movk revkens (9} n Sckvarzazagzar’s fibn gomrg. (9}
4 A moda anard (5) 12 A fammy woia. (6}
b A monia aboutreal B (11) 13 A caroon fibm (%)
1] A shoet sagmant of 2 fibm. (1) 4 Tt yo wse fo filn 2 movda. (6}
T Famoes movie skark. (4 13 A movie i spacs. (3}
2 Gm.o\f(l:;mq'pmphntomhhh;:tgamdo\fn 16 Famom movia aben (1)
o (5
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Fiant e
2 2 : 3. SEARCH INFORMATION ON THE MET TO COMPLETE THE FOLLOWING TAELE. SOME
4.51X WORDS: Look at the following poster and write down INFORMATION IS AT READY GIVEN TO HELD YOUL

FIVE words that you think of as you look at it. Share the words
with your partner(s). Why did you choose them?

PALLS 0comy 5.
DN '-v'\"'{.» R MICHAEL J. CHISTOPHER ROBERT
i “\u( ¢ FOX LLOYD ZEMECKIS
oy - P s Place & date of birth / 22 Octaber 1938
™ TRILOG .l dead Sigmiford Connecticut
&
THE GREATEST TRILOGY usaA
ool Nationality Canadian
N USC School of
. Y ¢ Studies Cinema-Televizion's
| 0 Bosrd of Councilors
Marriage & Famiby Single
TV =series
Firgt film/ year The Lift 1972
Other films
Your own words O Your partner’s words and why? Last film/ year The Fb_';r«_) iwes&
L L Emmy 1987 | prv Awards 1950
Awards year
2. 2. Ea,'_f:f L”re’he Back to the Future
3 3
4 4

o
o
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1. Write the names of the main charactars of the film “Back to the futurs" and their relation with the

WHILE WATCHING

main character Marty McFly.

2. THE FOLLOWING ACTIVITIES ARE DIVIDED INTO THREE CHRONOLOGICAL PARTS.

In 1984...

1. Ar= the next santsnces trus or f2l:2? Corract the wrong ones.

A[TTF
B[TIF]
c.
D.
E[T]F]
F[TIE]

In 1985, Biff Tanenbulliad George McFly

The BRAND of the car iz a GMC Silverado

80 Em/Giz tha valocity the car neads to travel slong the tima.
Einstain travelad slong the tima did ke coms back frozen?

Did Einstein last 15 minutes traveling to the past?

After chazing Marty, the tarrorizts van iz vanizshed along ths tims.

136

1 Complata the dislog batweasn mary, LOFADNE and gopges in the living soom at JJgF e s bowsa
with the newt list of woods:

ITERIOEMAELY S HOUSE - LIVING ROOM

Marty siomped in the Siisg rocm o i nay & the kixckaw Fis Gakar, GasrgeldeFly, nat piieg on the couck aad
ek king & bowdeg mack e TP

MARTY

Anyhadysean the 7

Dad covetinpsd i siees ot the TV, ipeorieg o mod Racrieg the guotpiing LORATNE W Fly Lodead fai the Lviag rocwm from
sl Jeiiet kit

LORATNE

Tvabesn you fr five mimiess! Didn'tyon meT

MARTY

Iwas practicine I've gotan mextwesk—I 2ot practice. Howam I 2gpms ==t famons if ] dom't
]

Mown sl kv btd Dacd, & biig Somat dgo, sl bt bads Goihatinsdin, Mo, 2t sl dgd &F47, il v iy i td s ol
g fad salte Fiar brdus lasiv wey pirdalkad with grdy sod bar fead ot o), lead witk wriskley Bask of Wary's
sy et s st g afally.

LORATNE
Youn won't gt if you dox'taat, edther!

Skt dhoclead Back st e ik
Aty sormdd boaetl by loip disd

MARTY
Diad, youn sesnthe ?

GEORGE
What drill™

MARTY
The drill! {exasperad) The drill] bonght you fior Iwas mingitlas

Dad dide's menve kir g frowm ke T

GEORGE
I :
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Marty phook kir kead sod weeat dui the ki ke, pidieg doms b kit moshar ot st Bod o she seble, She Lrpesd ook iets
s Srving mod.

IN 1955... Many gcapad slong the time.
3. Choos= tha right answer.

a Mlarty Klsin
a2 When Marty wakas up on 1935 insids Lomsinis b. ClintEsstwnd
what name doas ha wa’?

. CalvinKlsin

d. Michasl J. Fox

& Gasolins
b. Basad upon Dy Erown explanation. What doas the
carnead to teaval back 19847 b. Ciil

c. Lighting

d. Garbags

a Lowa
. What doa: Biff Tapsm hats the most? bLatEin
Gondays) slong the tims

d. hsnur=

& Enchantment undar tha 223

d. Warty haz a plan to join hiz parents in 3 party. b. Party in the woods.
What iz the nsma of the party?
¢. 523’z party on the woods.

d. Marty's party undsr the s=a7:
Woods.
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2 HitsGeorza.
) o i R POST- WATCHING
2. Marty iz closa to join hiz parents, but they ars b Marria: Logsin with Biff T apam.
wary shy, and ha iz going to dizappasr. 1. In the film, 2 car was usad fo travel alonz the time Ffyou had the chancs to manufacturs your own time
What must ba do to help them? . Plays the guitsr and animate the machine how would vou meke it? Draw your madsl )
party.

d. Take: Georms and Lofain to a
mod= intimata placa.

a Diog.

b. Marty.

f What iz the word Marty hates the most?

¢ Pig. 2.Ia you think a time machine conld be considered 25 a world s threatening or a teclmolo gl advance, why?

d. Chicken.

NOW MARTY IS IN 1985 AGAIN, BUT THINGS HAVE CHANGED.
3. There are many ideas sbout traveling through time. You will find an articla r=lated to thiz topic

4. Match Column A with column E to show the oerentlifa of the characters ballow:. ballow:. a..Baad the following articla.
Columm A Columm B Traveling Through Time

Oy SRR
Ceprgellc Fly{ ) 1. Survive, and travel to the future.

What is time7 |s time travel possible? For centuries, these guestions have intrigued mystics,
philesophers, and scientists. Much of ancient Greek philosophy was concerned with understanding
Biff Tangn 7. He ziven & black truck. the concapt of eternity, and the subject of time is central to all the worlds religions and culures. Can
: () e 8 the flow of time be stopped? Cartainly some mystics thought so. Angelus &%ﬁ,yg\,aibcm-cenmrjl
philesopher and post, thought the flow of time could be suspendad by mental powers:

Fnume®romn, { )| 3. Now is a Sci-Fi writer Time is of your own making;
its chock ticks in your head.
The moment you stop thowght

Marty Mc Fly { )| 4.Is a rich woman thanks her husband time too stops dead.

The line between science and mysiicism somefimes grows thin Today physicists would agres that
Lorgin { | 5 Is a car repairer time is onee of the strangest properties of our wniverse. In fact, there is a story circulating among
scientists of an immigrant to America who has lost his watch.

Tk frem o 4

b. Te complete the reading text you need to drag all the pieces spread sll over the page to the
cloverdike chart. By doing this you will be able to read the last part of the article.
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b. Tocomplete the reading text you need to drag all the pieces spread all overthe page to the
cloverdike chart.By doing this you will be able to read the last par of the article.

}“ E3ngud Schosl Cundmamarca IED. Afterscca Shift "'\'
'i: i‘ aish Grade - Jrachep: Mayerly Solma ) ii".
' - -

1. What do you think about the message or
theme of Back to the Future is?
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Appendix P: Third Grade: Movie: Shrek

ARTIFACTS —MILOTING WORKSHEET

-8
——
cundinamarca School LE.D.
Designed by: Mister Soler

shrek worksheet

VOCABULARY
INSTRUCTIOMS =+ Cut and paste the images inside the charts according to the words stated below.

MOVIE PLACES

MAIN CHARACTERS

140

THE SWAMP THE FOREST

IDUALOH CITY THE CASTLE THE CHURCH

OGRE PRINCESS FIONA LORD FAROUARD COMEEY THE DRAGON
GINGY THE EMIGHTS THE VILLAGERS
VERES —*ACTIONS IN THE MIOWIE
Fun Cook Escape Fight
Resoue Get marriad Goes 1o Punish

Intarrupt
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Bilingual School Cundinamarca IED. Afternoon shift

Third grade. Lesson 1

Rationale:

Shrek is very positive and educational film. It deals with hopes, fear, desires and a myriad of feelings and
emotions of the characters on various issues. The selection of Shrek aims at providing the learning
experience for students that is not only relevant to their interests and reeds, also appeals to the decper
interests and concemns of the students as individuals of the society. Issues like *“Whether inner beauty is
more important”, "How to face challenges: be courageous; be strong.”, "Friendships”... allow students to
develop their awareness and critical thirking to reflect upon, deconstruct the complexity of challenges
facing the characters, and think deeper to judge right from wrong. Above all, such themes have huge
potential for both language and values learning.

ainv (ov

Part 1: Write down the name and two characteristics of the characters below.

MY TEACHER'S FAVORITE CHARACTER

Re—wpldts fhd déscripfionn Hhad goe Wittn frome yor ocher and add ang ofher
chayacfirisfie youe Hhink gote coadad inelnde

My teacher’s favorite character is

F.ole in the movie (related fo hiv'her ocoupation)

He/she is

Fhysical appearance (Parts of the bedy)

He' she has got
He' she has got
He' she has got

He/' she has got

Physical characteristics

He/'she is

FPersonality

He/she is
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Pre-viewing
1. Doyou know what is a fairy tale, myth or legend? Write some examples.

2. Broinstorm elements often oppear in foiry toles like prince, princess, castle, witch, magic
(spell). evil person _. etc. (flash cords)

g il In Shrek film. Princess Fiona is a beautiful
' woman inthe and an at night.

While viewing 3™ & 4™ movie -clips of Shrek. Circle the correct words.

1. Princess Fiona is beautiful

2. Shrek lives in the swamp” Duloe citfy

3. Fiona is prisoner in a small howse / big castle.

4. Shrekis an prince charming! ogre

5 Prince Fiena changes in the nights, she becomes o donkey ~ ogre
6. Donkey goes fo / doesn'? go fo with Fiona and Shrek.

7. Shrek is has got bad temper / good temper
8. Lord farquard is the villain / hera of the story

Post-viewing
Competition ~ Quiz guestions The class is divided into 4 teams for the competition.

SEQUENCING

Inztructionz> Write a number according to the story, from the beginning
( clip 1) to the end (clip 5)

¢ Donkey discovers Princess Fiona's secret: every evening at sunset Fiona
turns into a female ogre and stays like that until sunrise.

e Just before Fiona kisses Farquaad, shreK interrupts the wedding

* Shrek declares his love for her.____

* Shrek and Donkey outwit the fire-breathing dragon, who has taken a
fancy to Donkey._

e Shrek & Princess Fiona live happily ever after (give more examples from
other fairy tales).____

¢ Shrek first encounters a talkative Donkey._

¢ Lord Forquad & Princess Fiona are about to get married_____.

* Fairytale creatures e.g. 3 little pigs. blind mice come to Shrek's
swamp.____

* Lord Forquad forces Shrek and Donkey to rescue Princess Fiona from a
castle tower in exchange for Shrek getting his swamp ___

e The sun sets and Fiona turns back into an ogre.

* They rescue the beautiful Princess Fiona out of the tower
goes to Duloc city with princess Fiona and Donkey.__

* Shrek fights knights in a fournament._____
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1. What do you think about the message or theme of

Shrek1s?
G e

I/F -
; It is about

AT RS Sl




