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Abstract

This study explores the strategic implementation of blended learning (BL) in
English Language Teaching (ELT), focusing on both the pedagogical opportunities and the
challenges encountered in a university context. Using data from teacher surveys and focus
groups at UCLA, the research investigates how educators navigate key decisions
surrounding the integration of blended learning tools and methods. The analysis reveals two
central categories: Pedagogical Decisions for Strategic Blended Learning Implementation
and Human Resources for Blended Learning Implementation. Blended learning in ELT
offers benefits like improved support and resource use, but challenges persist in areas such
as technology integration and teacher training. These findings emphasize the need for
continuous adaptation in teaching practices.

This research examines blended learning as a promising strategy for the future of
language education, focusing on the challenges educators face in integrating new
technologies. It connects the findings to global best practices, offering insights into the
evolving role of teachers in blended settings. The study emphasizes the need for further
research into the importance of institutional support, sustainable practices, and ongoing

professional development to improve teacher effectiveness in digital classrooms.



Resumen
Este es un estudio que explora la implementacion estratégica del aprendizaje mixto (BL) en
la ensefianza del inglés (ELT), centrandose tanto en las oportunidades pedagdgicas como en
los desafios encontrados en un contexto universitario. Utilizando una serie de datos
obtenidos a partir de encuestas a profesores y grupos de discusion en la UCLA, la presente
investigacion analiza la forma en que los educadores toman las decisiones clave en torno a
la integracion de herramientas y métodos de aprendizaje mixto. El analisis revela dos
categorias centrales: Decisiones pedagdgicas para la implementacion estratégica del
aprendizaje mixto y Recursos humanos para la implementacion del aprendizaje mixto. El
aprendizaje mixto en ELT ofrece ventajas como un mejor apoyo Yy uso de los recursos, pero
persisten los retos en areas como la integracion de la tecnologia y la formacion del
profesorado. Estos hallazgos enfatizan la necesidad de una adaptacion continua en las
practicas docentes.

Esta tesis examina el aprendizaje combinado como una estrategia prometedora para
el futuro de la ensefianza de idiomas, centrandose en los retos a los que se enfrentan los
educadores a la hora de integrar las nuevas tecnologias. Relaciona los resultados con las
mejores practicas mundiales y ofrece una vision de la evolucién del papel de los profesores
en entornos mixtos. El estudio subraya la necesidad de seguir investigando sobre la
importancia del apoyo institucional, las practicas sostenibles y el desarrollo profesional

continuo para mejorar la eficacia del profesorado en las aulas digitales.
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Chapter |

1.0.Introduction

In the changing world of teaching English, there are manifold demands, challenges,
and opportunities that evolve continuously. Indeed, over these years, teachers and
practitioners tried a lot of methods and approaches in engaging students with the learning of
the English language and had various kinds of successes. Nowadays, professionals must
find their path through challenges brought about by a post-modern society immersed with a
rush into digital turbulences, a globalized and multicultural society, and the request for
personalized lifelong learning experiences beyond the constraints of traditional classroom
settings.

The role of technology in education, particularly in language teaching, has evolved
significantly since the establishment of Computer-Assisted Language Learning (CALL) in
2006. CALL laid the groundwork for integrating technology into the teaching of English as
a second language, revolutionizing traditional methodologies by promoting the use of
digital tools to enhance language acquisition. This shift gained momentum with the advent
of Web 2.0 technologies, which Flores (2015) highlights as creating ideal avenues for
improving online communication and learning among English language students.

Building on these foundations, blended learning emerged as a pivotal educational
approach, characterized by the combination of face-to-face instruction and online resources.
According to Sharma, (2010a), blended learning is more than the mere integration of
technology into classrooms. It represents a strategic blend of interaction methods that go
beyond physical meetings to foster communication through digital platforms. Sharma

further highlights this transition as integral to educational curricula worldwide, with



eLearning, online learning, and web-based education experiencing unprecedented growth in
popularity.

In Colombia, the Ministry of Education has played an active role in advancing the
teaching of English through several initiatives. Both governmental and private content have
been utilized to improve English teaching across the country. As mentioned by Usma
Wilches (2009), the Colombian government has recognized the need for improvements in
education quality, leading to the promotion of initiatives that transform teaching practices
and drive professional development programs. Universities and colleges, positioned at the
forefront of research and continuing education, have become pivotal in implementing these
changes, responding to the challenges posed by the digital transformation of education.

The rapid rise of the internet has dramatically altered the way we communicate,
teach, and learn. Online learning has offered unparalleled access to vast resources for both
instructors and learners, becoming a fundamental tool for education, especially as
institutions seek to merge traditional and technology-mediated teaching practices.

Given these considerations, it is essential to focus on the rigorous assessment of
Blended Learning (BL) methodologies, especially within the context of language teaching
and learning, to understand their impact on educators and learners alike. Picciano (2021)
emphasizes that BL has revolutionized the educational landscape by integrating traditional
classroom interactions with digital tools, enhancing the effectiveness of language
instruction. In the wake of the pandemic, there has been a marked increase in research
exploring blended and remote learning approaches (Boelens et al., 2017a). In this way,
highlighting the need to examine how language teachers experience these shifts. As
Chapelle (2003) points out, understanding teachers' perceptions and adaptation to

technology-mediated language instruction is pivotal in refining these blended approaches
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for optimal learning outcomes. Therefore, it becomes vital to not only analyze the broader
trends in blended learning but also zoom in on the specific experiences and challenges

faced by language educators in this evolving educational paradigm.

1.1.Justification

The educational landscape has undergone profound changes following the COVID-
19 pandemic, sparking a surge of interest in online and blended teaching and learning
among researchers and stakeholders alike. In the context of language education, this interest
is accompanied by a growing optimism regarding the benefits and acceptance of blended
learning methodologies among instructors. Notably, this evolution emphasizes essential
concepts such as autonomy, interaction, and flexibility, which are crucial to understanding
the experiences of both students and educators in these environments.

Despite the increase in research activity surrounding blended learning, prior local
studies have identified various barriers that impede the adoption of technology-mediated
instructional practices. These investigations have primarily focused on the roles, attitudes,
and practices of language teachers within blended and online environments, revealing a
dynamic landscape that warrants further exploration. White (2016) highlights the
importance of centering teachers in educational research, asserting that their decisions
about curriculum content and pedagogical approaches can significantly impact existing
societal norms.

The complexity of blended learning environments necessitates an in-depth
exploration of the lived experiences of language educators who are implementing these

approaches. As Vaughan et al., (2013) emphasize, effective blended learning requires a
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thoughtful integration of online and face-to-face elements, making it essential to understand
how educators perceive and navigate these instructional shifts.

This study aims to provide valuable insights into the challenges and affordances that
teachers encounter when engaging in blended learning as part of their professional practice.
By investigating these dimensions, the research aspires to inform pedagogical strategies,
identify necessary support mechanisms, and highlight professional development
opportunities tailored specifically for language teaching. Ultimately, the findings of this
study will contribute to a richer understanding of blended learning in the context of English
as a Foreign Language (EFL) education, thus advancing discussions on best practices and

effective implementation.

1.2.Statement of the Problem

The implementation of blended learning in Colombian higher education,
particularly in language teaching, is hindered by significant challenges. Despite its
recognized potential as an effective educational approach, educators often struggle to
integrate technology with traditional pedagogical methods, leading to a disconnect between
theoretical frameworks and practical application. Inadequate training and limited
institutional support exacerbate these issues, resulting in fragmented learning experiences
for students. This study aims to investigate these barriers and opportunities at the
Universidad Catélica Luis Amigd, informing future training programs to enhance the

effectiveness of blended learning initiatives.
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1.3.Needs Analysis

A thorough needs analysis, conducted through a set of four meetings with faculty
and program stakeholders, reveals their expressed interest in further investigating blended
learning implementations. This analysis also revealed a pressing need for comprehensive
insights into the experiences of English teachers at the Universidad Catélica Luis Amigo
regarding BL. Given the program’s extensive range of language courses and the varied
interaction among students and instructors, it is essential to assess both the potential
affordances and challenges of its integration. Despite its potential to enhance language
instruction, teachers encounter various obstacles that hinder effective implementation.
There is a significant demand for targeted professional development focusing on
technology integration, pedagogical strategies, and assessment methods. Moreover,
fostering collaboration between educators and administrative bodies is essential to create a
more supportive learning environment. Addressing these needs will empower teachers to
leverage blended learning effectively, ultimately benefiting student engagement and

outcomes.

1.4. Research Question

At the heart of this study lies the significant question: What are the affordances and
challenges experienced by in-service teachers and academic teams when implementing an
English blended program at the Universidad Catdlica Luis Amigd? By delving into this
inquiry, the research aims to uncover the practical dynamics of blended learning in

language education, revealing both effective strategies and the enduring obstacles faced by



13

educators. Understanding these dimensions is crucial for informing future pedagogical

practices and institutional support mechanisms.

1.4.1. Sub-Questions

How do in-service teachers perceive the effectiveness of blended learning in
enhancing student engagement and language acquisition? This sub-question will delve into
teachers' reflections on their experiences with blended learning, specifically examining how
they believe this educational approach impacts student motivation, participation, and
language proficiency. It aims to uncover insights into teachers’ views on the strengths of
blended learning in fostering a dynamic learning environment that promotes active
engagement and deeper language understanding.

What strategies do teachers employ to navigate the challenges associated with
blended learning implementation? This inquiry will investigate the specific techniques and
resources that educators utilize to overcome the obstacles related to blended learning. By
documenting effective practices within this instructional context, the study seeks to provide
a comprehensive account of how teachers can adapt their pedagogical methods to enhance

the blended learning experience and achieve better educational outcomes.

1.5. Research Obijectives

1.5.1. General Objective
To explore the affordances and challenges experienced by in-service English
teachers in the implementation of a blended learning program at the Language Center of

Universidad Catolica Luis Amig0. This objective aims to provide a comprehensive
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understanding of the perceptions, strategies, and obstacles faced by educators and academic

teams within the blended learning framework.

1.5.2. Specific Objectives

To provide a systematic account of the historical development of the English
program at the Universidad Catolica Luis Amigo Language Program. This objective will
trace the program's evolution based on teachers’ perspectives and how they perceive
curricular changes, and adaptations in response to emerging educational trends, particularly
the shift toward blended learning.

To ascertain the effective strategies employed by educators in the English program
at the Universidad Catdlica Luis Amigd Language Program. This objective focuses on
identifying successful practices in blended learning, highlighting innovative instructional
methods, technology integration, and assessment strategies that enhance language teaching
and learning.

To document the challenges and affordances faced by English teachers at the
Universidad Catolica Luis Amig6 Language Program in their regular courses. By
collecting qualitative and quantitative data, this objective aims to provide a nuanced
understanding of the barriers and benefits associated with blended learning, thereby

informing future professional development and institutional policies.
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Chapter 11

2.0. Literature Review

This section presents a comprehensive discussion of the key constructs
underpinning this research study, specifically focusing on the challenges and affordances of
blended learning implementation as highlighted by Graham & Halverson (2023). Central to
this study are several emergent categories that provide a framework for understanding
blended learning. Pedagogical Decisions for Strategic Blended Learning Implementation,
as discussed by Garrison & Kanuka (2004), emphasize the deliberate integration of face-to-
face and online instruction to foster deeper learning. Teacher Adaptation to Blended
Learning, explored by Boelens et al. (2017b), highlights the evolving role of educators in
adopting flexible strategies and continuous training. Digital Tools and Content
Development, informed by Heitink et al. (2016), considers the effective selection and use of
technology to support learning objectives. Institutional Support for Blended Learning,
based on (Kopcha (2012), underscores the importance of administrative policies,
infrastructure, and professional development. Additionally, the financial implications,
including resource allocation and costs, are examined through the work of Dziuban et al.,
(2016). These constructs set the foundation for a detailed analysis in subsequent sections of
this literature review.

This research emphasizes in registering and embodying the teacher's experiences
when implementing blended learning under a framework of reflection as an active
persistent and careful consideration of any belief or supposed knowledge in the light of the

grounds of teaching and connected with their beliefs and foundations (Dewey, 1938).
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Thus, reflection for action goes beyond reviewing past teaching experiences; it
involves using those reflections to guide future instruction. By assessing past actions and
their outcomes, teachers can identify areas for improvement and refine their strategies to
enhance future teaching (Yanuarti & Treagust, 2016). This idea enhances a specific
objective of this study which is to offer a systematic examination of the historical
progression of the English program at the Universidad Catdlica Luis Amigé Language
Program, as well as to identify the effective strategies utilized by educators within the

English program at the aforementioned institution.

2.1. Technology in the ELT classroom

The integration of technology has significantly transformed English language
teaching, with the Internet playing a central role in how we socialize, teach, and learn.
Online education offers both instructors and learners access to vast information, and as a
crucial educational tool, it has become a standard in academic programs worldwide
(Sharma, 2010b).

Another articulated tool is blended learning, a strategy to overcome difficulties
when interacting with technology. This concept refers to an instruction that combines a
face-to-face classroom component, with the appropriate use of technology (Chen et al.,
2009). Although, in general, the use of the concept of blended learning implies the
combination of the internet and digital media with classroom activities that require the
physical presence of teachers and students, as explained by Friesen (2012). These
methodologies fall under the utilitarian umbrella of computer-assisted language learning
(CALL). According to Flores (2015), CALL is a teaching and learning technique that uses

technology tools to augment language acquisition; hence, web 2.0 appears to be the ideal
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alternative to CALL when it comes to encouraging students to communicate online and
learn English as a second language.

At the extent of what Flores (2015) stated, the concept of CALL tried to revive language
learning with computers. CALL was discussed in depth by Beatty (2013), stating that its
practices starting from vocabulary acquisition software to more complex programs for
practicing languages interactively. According to Derakhshan et al. (2015) CALL does not
merely support linguistic competencies but also promotes autonomous learning skills.
Building on the growing significance of blended learning in English Language Teaching
(ELT), Vaughan et al. (2013) emphasize the need to reevaluate technology-enhanced
blended learning environments, where technology not only supports traditional face-to-face
teaching but also provides educators with strategies to address the complexities of
contemporary teaching contexts. This aligns with Graham’s (2006) definition of blended
learning as a combination of face-to-face instruction and online learning experiences,
forming a hybrid model designed to meet diverse learning preferences. By leveraging the
strengths of both traditional and digital methodologies, blended learning offers teachers a
dynamic approach to enhance teaching and learning outcomes.

The flexibility inherent in blended learning environments is great for adapting to the
diverse learning styles and needs of students. For instance, students can work through
online materials at their own pace, review complex content, and utilize manipulative tools
that enhance understanding. On the other hand, face-to-face teaching remains the vital link
in relationships, discussions, and responding to questions in real-time. This dynamic
interplay allows them to take more responsibility in their learning process while still

managing to receive guidance and support from instructors.
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This section has traced some recent research evidence in blended learning
environments, where the possibility of more active learning on students and greater levels
of personalization by the teachers will be detailed. Therefore, understanding this path
helped us to document the challenges and affordances faced by English teachers at the
Universidad Catolica Luis Amigo Language Program in their regular courses.

Vaughan et al. (2013) brought out that through technology in the classroom,
educators can create unique interactive experiences that help in substantively engaging and
collaborating with others. This not only enhances motivation but leads to more profound
learning outcomes. With the progress of technology, in the future effective blending with
the traditional teaching practice will play an even deeper role in language education. In this
way, better equip the students to face academic and real-world communication challenges.
This is a holistic approach whereby the strengths of technology and conventional
methodology are joined together to finally provide an experience of learning that is richer

and more inclusive, with constant growth for both students and educators alike.

2.2. Blended Learning in ELT

Blended learning can be seen as one of those innovative approaches to learning that
merges the best of traditional face-to-face contact with online learning activities. It is
characterized by an appropriate use of technology and resources which enhances learning
and offers students a more personalized, flexible learning environment. According to
Garrison (2008), with blended learning, there is an integrated continuum of educational
experiences provided both in an online and face-to-face environment, enhancing learning

outcomes and satisfaction. She pointed out that this approach paves the way for learner
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independence and cooperation besides increasing critical thinking and problem-solving
activities.

Sanchez-Narvaez & Chavarro-Vargas (2017) point out that blended learning can
contribute to the teaching of a foreign language because students will be in a better position
to interact more. According to them, when blended learning is implemented effectively, it
has the potential of bringing better attainment since the students will be able to practice
their skills more 'in diverse contexts'. With the integration of face-to-face and online
components, instructors can thus develop more interactive curricula to meet different
learning preferences of students. In fact, Moskal et al. (2013) reinforce that blended
learning encourages deeper approaches to learning because of cooperative activities that
challenge students to apply their knowledge in real life. They also stress the need to
appreciate the pedagogic underpinnings that afford blended learning with a future
possibility of gaining more power and gaining more prominence in the experiences of
students.

Sanchez-Narvaez & Chavarro-Vargas (2017) identified that practitioners differ in
their own perceptions of blended learning as in the adaptability to the methodological
changes demanded by the current context, ensuring this does not increase their workload or
create fear of using devices. Instead, this adaptation should occur out of convenience,
conviction, and with consideration for the type of audience they face today (Gil, 2024).
Remarkably, teachers manage to adapt by, for example, analyzing students' motivations
toward virtual education (Li, 2022).

In the Colombian context, these new concepts have taken the lead in regulating a
significant number of challenges that were earlier felt in traditional language teaching.

Various studies have confirmed that universities using this blended methodology have
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witnessed increased levels of student participation and enhanced language proficiency
among their students. Although these promising outcomes have been witnessed, tutors have
come to understand that instructional design and integration of technology must be
approached with caution for effective implementation.

Whereas blended learning develops a lot of opportunities for the enhancement of
educational processes, there is also a variety of challenges that educators face when using
this methodology. In their work, Qazi et al. (2024) raise a set of barriers to operating e-
learning strategies effectively, such as lack of training and resistance to change, in addition
to accessibility of technology. These factors most often create inconsistent practices with
frustration by both teachers and students, hence less-than-ideal learning outcomes.

Leach & Moon (2000) added that one of the major challenges for instructors is
continuous professional development and support in mastering certain technologies. They
go on to say that if not properly trained, teachers could be overwhelmed by the task of
integrating the new technologies into their teaching methodologies, hence limiting the
effectiveness of blended learning approaches. For example, Sdnchez-Narvédez & Chavarro-
Vargas (2017) indicated that most English teachers in Colombia faced difficulties adapting
to the blended methodologies due to a high level of their feeling unacquainted with
technology and required pedagogical approaches.

Besides problems of a technical and training nature, there might be complications
relating to students' commitment and motivation in the context of blended learning
environment. A study by Bouilheres et al. (2020a) showed that some students excel in
blended learning settings, while others may get disconnected or fail due to a lack of

structured face-to-face contact. In essence, agreeing on both pedagogies and technologies in
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blended frameworks requires an understanding of both the learning environment and
student needs.

Pérez & Riveros (2014) highlight the transformative potential of blended learning
in addressing socio-economic disparities and diverse learner needs within the Colombian
education system. This aligns closely with the objectives of our research, which examines
the implementation and perceptions of blended learning in the Universidad Catolica Luis
Amigd’s Language Center. Both studies emphasize the significance of integrating online
and face-to-face instruction to provide flexibility, catering to varied learning preferences—
a key focus of our investigation into how such flexibility can foster engagement and
motivation among learners. Pérez & Riveros (2014) also underscore the necessity of
teacher training and professional development for successful technology integration, which
mirrors our exploration of the challenges teachers face when adapting to blended learning
environments, particularly in terms of their preparedness to incorporate technology
effectively into their teaching practices. Additionally, their advocacy for collaboration
among educational institutions, policymakers, and technology providers to address the
digital divide resonates with our research’s emphasis on the institutional support required
for effective blended learning implementation. By drawing on the socio-economic and
technological barriers identified by Pérez and Riveros, our study extends their theoretical
framework to provide practical insights into overcoming these challenges. This connection
demonstrates the relevance of their work to our investigation, as both studies aim to
maximize the benefits of blended learning in improving educational outcomes and ensuring
equitable access to quality education.

Similarly, Torres & Pérez (2019) emphasize the importance of a carefully designed

blended-flipped approach in professional development programs, particularly for academic
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and administrative staff. Their research highlights the need for effective integration of both
online and face-to-face learning components, aligning with the broader focus on teacher
training and institutional support discussed by Pérez & Riveros (2014) as both studies
recognize the critical role of technology integration in enhancing learning outcomes."

Building on the challenges highlighted by Pérez & Riveros (2014), regarding the
integration of technology in Colombian classrooms, it becomes clear that blended learning,
while offering promising opportunities, is equally faced with several implementation
obstacles. Teachers often encounter technical problems, resistance to change, and
insufficient training, all of which hinder the effective adoption of blended learning models.
Similarly, Torres & Mendoza (2024) reveal that, teachers in Trinidad and Tobago, despite
acknowledging the importance of blended learning, struggle with logistical challenges such
as inadequate infrastructure and a lack of continuous academic support. These issues,
compounded by varying levels of digital literacy among educators, highlight the disparity
in teaching effectiveness, further complicating the successful implementation of blended
learning programs. These challenges, identified both locally and globally, underline the
need for strategic professional development and institutional support to ensure the
sustainable and effective adoption of blended learning strategies (Aurangzeb, 2018).

These findings align closely with the aims of this research, which investigates the
challenges and affordances experienced by in-service teachers during the implementation of
blended learning. The connection calls us to revisit a considerable number of key concepts
and theoretical frameworks which can further enable a deep understanding of the lived
experiences of teachers encompassing engagement with blended learning for the current

study. The exploration of such concepts provides deeper insight into the strategies teachers
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might take to handle blended learning classroom complexities and their support

mechanisms while fostering successful integration.

2.2.1. Challenges of blended learning in ELT

Pedagogical challenges in education frequently stem from the need to address
diverse student needs while adapting to ever-changing educational landscapes. Vygotsky
highlights one significant challenge: responding to the different developmental stages of
learners. His concept of the Zone of Proximal Development (ZPD) as mentioned by Chew
et al. (2008), underlines the importance of providing appropriate instructional support that
aligns with each student’s current abilities while encouraging them to achieve more
complex understanding. This approach necessitates ongoing assessments of student
readiness and tailored instructional strategies, a process that can be both time-consuming
and demanding for educators.

In a similar vein, Fullan, (2011) emphasizes the need for systemic change to
mitigate pedagogical barriers, particularly regarding the integration of innovative teaching
methods and technologies. His educational change theory illustrates the complexities
involved in implementing new practices within schools, asserting that lasting
transformation relies on educators’ commitment and their capacity to adopt these changes.
Such shifts often require professional development initiatives and collaborative efforts
among teachers to move away from traditional strategies toward new pedagogical
frameworks.

Experiences can be more fully understood only by recognizing that in-service

teachers face challenges that are not solely content-bound. In other words, such challenges
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are embedded in complex instructional dynamics—the educator must continuously adapt
their instructional methods to effectively address the diverse needs of students.

While the promise of blended learning is noteworthy, its implementation is not
without challenges. Common obstacles include technical issues, resistance to change, and
insufficient training for in-service teachers. Torres & Mendoza (2024) highlight some of
these challenges in the context of Trinidad and Tobago, where educators acknowledge the
potential of blended learning but face logistical difficulties, such as inadequate
infrastructure and limited ongoing support from academic teams. Furthermore, disparities
in digital literacy among teachers may lead to variations in instructional effectiveness,
further complicating the successful implementation of blended programs (Aurangzeb,
2018).

Another study carried out by Doe, J. (2023), uncovers some challenges when
implementing the Blended Learning approach, besides the internet connection the author
states that students tend to engage less actively during the learning process when
experiencing synchronous sessions. This contrasts with asynchronous sessions, where
instructors can more easily oversee student activity and encourage their participation. This
study carried out in Indonesia concludes that both lecturers and students responded
positively to blended learning, appreciating its effectiveness, efficiency, and support for
creativity and collaboration in both synchronous and asynchronous settings. However, they
faced more challenges, including limited time for learning activities, unstable internet, the
need for self-motivation among students, the development of appropriate English materials,
and a demand for enhanced professional development for lecturers.

One more discussion addressed by Gil (2024) pointed to the appropriation of

blended learning implementation with high education teachers in Colombia, this study
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discloses the utility of platforms for blended learning, the use of social media chats, and the
practice with devices in class. In the same way, the study documented management, and
basic teaching elements, confirming a suitable, valid, and reliable structure for assessing the
grade of blended learning implementation among higher education instructors. In this
manner, (Gil, 2024) remarked on a significant advancement in research, confirming that
these kinds of instruments and tools employed in teaching measures as intended should not
be discarded, due to the valuable insights they offer.

According to Alpala & Florez (2011) who addressed research in Colombia about
challenges in teaching English as a Foreign Language through blended learning
highlighted that this approach offers rich resources and activities that help bridge in-class
learning with self-study, promoting student autonomy in English learning. EFL teachers
can guide students while allowing them to learn at their own pace, fostering independence
and autonomy and increasing technological literacy but further teachers must prioritize
pedagogical goals over merely using technology for engagement, as it does not inherently
address learning challenges. It is the teacher's role to design well-structured, pedagogically
sound blended learning courses (Alpala & Flérez, 2011). Another significant finding
identified by the author highlights one of the biggest challenges in implementing blended
learning: impersonation in blended learning courses. The author argues that to address this,
researchers should suggest diverse display materials that resonate with students' identities,
allowing them to engage personally in the learning process. By recognizing that each
learner is unique, with distinct learning styles, beliefs, and attitudes, course designers can
better accommodate these individual differences in the development of a Blended Learning

course model.
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The aim of this exploratory study is to document the emerging challenges faced in
implementing blended learning at UCLA’s Language Center and to critically examine the
new obstacles revealed through data analysis. This analysis not only sheds light on specific
areas of friction but also opens a broader discussion on the affordances of blended learning,
emphasizing how these potential advantages and limitations impact teaching practices and
learner engagement. By highlighting these issues, the study aims to contribute valuable
insights that could guide future curriculum development and foster a deeper understanding

of blended learning's role in language education.

2.2.2. Affordances in blended learning teaching in ELT

The affordances, in educational contexts, refer to the potentials various tools and
environments will afford for learning and engagement. Wray et al. (2008) described as "the
possibilities for action that a particular resource or environment provides," and hence it is
about exploiting the potential within various technologies to facilitate teaching and
learning. Recognizing the affordances of blended learning can facilitate educators in
designing more effective learning experiences by identifying strengths in both in-person
and online instruction. As such, affordances play a critical role in shaping the interactions
among learners, educators, and technology to influence the efficacy of instructional
approaches. For example, blended learning affords opportunities for increased interaction,
additional flexibility, and individual learning paths. By being aware of and capitalizing on
these affordances, educators have the potential to develop learning environments that are

supportive of even deeper engagement levels, with diverse learning preferences.
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In shaping this exploratory study of in-service teachers at UCLA’s Language
Center, the research will focus on gathering insights into the potential affordances
identified in existing literature and examining teachers’ strategies for adapting to blended
learning through reflective practice. Furthermore, it will assess teachers’ perspectives on
future applications, identifying opportunities for refining teaching methods and advancing
professional development. This approach will aim to capture both immediate adaptations
and broader visions for continuous improvement, supporting a dynamic, innovation-driven
environment in language education.

Hence, this study on blended learning in Colombia reflects awareness at the level of
affordances regarding technology use. For example, there is evidence to prove that in
instances where educators make effective use of the digital tools at their disposal, students
can realize increased autonomy and engagement in their language-learning process (Blake,
2013). This view of affordances is in line with the principles of inclusive education, whose
purpose is to create equal opportunities for learning among all students.

Along the same line, the affordances created around blended learning have attracted
quite a huge number of scholarly interests, especially regarding professional development
for in-service teachers. Graham (2018) noted that with inclusion of the formats of blended
learning, the teachers' professional development could be convincingly improved both in
the areas of pedagogical techniques and technological competencies.

Vaughan et al. (2013) emphasize the collaborative nature of blended learning, where
strategies and resources are shared by teachers, fostering communities of practice.
Similarly, Mendoza (2024) highlights the importance of teacher training in boosting
confidence in technology integration. In his study, which also focuses on a Colombian

university, it was found that when teachers received the right training, they were more
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confident in incorporating technology into their teaching practices, which aligns with the
broader notion that professional development is crucial for successful blended learning
implementation.

Academic teams play a crucial role in ensuring the smooth operation of blended
learning programs, as literature emphasizes the importance of institutional support—
including training and sufficient resources—in addressing the challenges faced by in-
service teachers. Torres & Pérez (2019) have shown at the study patterned at a Colombian
University, that during the implementation process, academic teams play a vital role in the
provision of scaffolding for teachers transitioning to the blended learning environment. The
academic teams give support through professional development sessions and community
nurturing to help the teachers they work with to overcome or avoid problems and maximize
the effectiveness of the program.

In examining the rising importance of blended learning within ELT, Graham (2006),
highlights its dual benefits: the integration of traditional instruction with online learning
experiences effectively caters to diverse learning preferences. Furthermore, recent research
indicates that blended learning environments foster increased engagement and flexibility
for both students and teachers (Vaughan et al., 2013). For instance, local investigations
have been conducted, demonstrating that blended learning is crucial for addressing the
specific needs of the Colombian educational context, promoting personalized and effective
teaching practices (Mendoza, 2024).

Research also demonstrates that while some students thrive in blended learning
environments, others may struggle due to insufficient structured interaction (Bouilheres et
al., 2020a). This dichotomy reinforces the critical need to examine both pedagogical

strategies and technological applications in blended learning frameworks to ensure optimal
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learning outcomes. Hence This literature review indicates that despite the promising
potential of blended learning, significant challenges must be addressed for successful
implementation. These challenges encompass technical issues, resistance to change, and
gaps in teacher training. As observed by Torres & Mendoza (2024) in Trinidad and Tobago,
logistical problems, inadequate infrastructure, and limited ongoing support are common
barriers educators face.

Mendieta et al. (2012) sustained that over the past decade, educators have
increasingly observed that as technology permeates more aspects of daily life, it becomes
an integral part of the pedagogical structure within educational institutions. This dynamic
shift underscores that, regardless of individual attitudes toward technology, academic
institutions are progressively embedding it within their teaching frameworks. Caro Torres
& Parra Pérez (2019) emphasize technology’s role as a crucial enabler, enhancing
adaptability and flexibility in learning. This approach not only allows for tailoring
instructional practices to better align with the unique needs of today’s learners but also
actively contributes to their academic success in higher education. In this evolving
educational landscape, technology’s integration is positioned not merely as an addition but
as a transformative element that supports personalized learning paths and prepares students
for the complexities of a tech-driven world.

The preceding sections of this theoretical framework establish a strong foundation
for examining the specific challenges and affordances inherent in implementing blended
learning within ELT. Through the integration of various research insights and alignment
with established theoretical frameworks, this study deepens the understanding of in-service
teachers' experiences with blended learning, balancing pedagogical strategies with evolving

technological possibilities. Addressing challenges related to infrastructure, professional
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development, and adaptive teaching methods alongside the affordances of increased
interaction, autonomy, and flexibility provides a holistic view of the blended learning
landscape. These insights contribute valuable perspectives on curriculum development,
supporting responsive educational practices in a tech-integrated learning environment.
The following section outlines the study's research methodology, specifying its
guiding questions, objectives, participants, context, and the instruments employed,
ultimately paving the way for further advancements in ELT through a nuanced blended

learning approach.

Chapter 111

3.0. Method

3.1. Introduction

This research aims to explore the experiences of in-service English teachers
regarding the implementation of a blended learning program at the Language Center of
Luis Amigd Catholic University. Central to this investigation is the research question: What
are the affordances and challenges in-service teachers, and academic teams have
experienced when implementing an English blended program? To answer this question, the
study aims to gain in-depth insights into the unique experiences of educators teaching
English in a blended learning setting.

To address this main objective, the research pursues specific goals that include, to
provide a systematic account of the historical development of the English program at the

Universidad Catolica Luis Amigo Language Program. First, providing a systematic
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account of the historical development of the English program at the UCLA, to better
contextualize the blended learning implementation process.

Secondly, to ascertain the effective strategies employed by educators in the English
program at the Universidad Catolica Luis Amigo Language Program. It aims to identify
effective strategies that educators employ to enhance language instruction within this
model, recognizing the varied and evolving approaches necessary for student engagement
in blended learning.

Lastly, to document the challenges and affordances faced by English teachers at the
Universidad Catolica Luis Amigo Language Program in their regular courses. It seeks to
document both the challenges and affordances that English teachers encounter in their
regular courses, offering a nuanced understanding of the factors that influence the
successful integration of blended learning in this context.

To better understand the intricacies of blended learning within the English as a
Foreign Language (EFL) classroom, it is vital to examine the strategies employed by
teachers. Understanding their perspectives offers a nuanced view of their practices in both
synchronous and asynchronous environments. This exploration involves not only
describing their instructional methods but also identifying the challenges and opportunities
encountered in the implementation of the English Blended Learning Program.

This exploratory qualitative study was conducted at a private university in Medellin,
Colombia, and focuses on the subjective experiences of the participants, providing a rich
context for examining the viewpoints of in-service English instructors. Merriam & Tisdell
(2015) emphasize that the aim of qualitative research is to understand the "meaning people

have constructed" in specific contexts, making this methodology particularly appropriate
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for this study. The primary objective is to theorize the challenges and affordances that
teachers experience within the blended learning framework.

This study employs an exploratory qualitative approach, which is particularly
effective for examining under-researched topics where open-ended inquiry is essential
(Creswell, 2012). Such approach seeks to understand complex contexts like blended
learning, allowing researchers to capture diverse perspectives on technology integration and
instructional practices, emphasizing on flexibility, making it well-suited to exploring how
teachers adapt to the blended learning environment within their unique institutional
contexts.

This chapter will outline the research design, detailing the context and participants
involved in the study. It will also describe the research instruments and procedures
implemented, address ethical considerations, and discuss the expected scope and potential

constraints of the research.

3.2. Context

The landscape of foreign language learning in Colombia is shaped by numerous
variables that reflect the intricacies of educational policies across the nation. English
Language Teaching (ELT) is not simply a technical and pedagogical activity; rather, it is a
multifaceted phenomenon that intertwines with socio-political and socio-cultural contexts,
significantly influencing the acquisition of English as a Foreign Language (EFL). As such,
it is imperative for private institutions and universities to innovate and enhance their
language programs, enabling educators to adopt effective strategies that meet the diverse

needs of learners.
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This research investigates the status of EFL instruction and the implementation of a
blended learning approach at Universidad Catdlica Luis Amigd (UCLA). The study takes
place at the Language Center, which is part of the university’s language department and
offers instruction in several languages, including English, French, and Italian. English
courses are designed for learners at various proficiency levels, specifically ranging from Al
to B2, with a curriculum that emphasizes the development of comprehensive language
skills for a wide-ranging student population.

The Language Center follows the curricular standards established by the Language
Department, which includes two synchronous sessions each week: one hour focused on
Oral English and two hours on Grammar instruction. Additionally, students engage in three
asynchronous sessions weekly through a Learning Management System (LMS), allowing
for independent study. Each English course, lasting 16 sessions over a semester, requires
students to dedicate approximately 30% of their work to asynchronous tasks. Programs at
the university typically include between three to five English courses across the
undergraduate curriculum. On average, each instructor teaches two to three English courses
per week. This blended approach aligns with the Common European Framework of
Reference (CEFR, 2001), and adheres to the Ministry of Education's standards in Colombia
(Ministerio de Educacion Nacional de Colombia., 2006).

This study explores the experiences of seven in-service English teachers, five males
and two females, all of whom hold degrees in English Language Teaching (ELT). To
ensure confidentiality, the participants are referred in the collected data and the study as
BLT-01 through BLT-07. Their ages range from 34 to 62 years (M = 42). Each teacher is
responsible for groups of around 20 students, aged 17 to 25, who come from medium

socioeconomic backgrounds. These students are progressing through English learning
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CEFR levels Al to B2 and preparing for an international exam (B1-B2) required for their

undergraduate studies.

3.3. Data collection Instruments

To effectively address the research question, which explores the affordances and
challenges experienced by in-service teachers and academic teams during the
implementation of an English blended program at the Language Center of Universidad
Catolica Luis Amigo, a comprehensive data collection process was developed. This section
outlines the specific instruments used, including surveys, semi-structured interviews, and a
focus group, each purposefully selected for its suitability in capturing the experiences,

reflections, and collaborative insights of participants involved in blended learning.

3.3.1. Surveys and Questionnaires

Given the exploratory nature of this study, questionnaires and surveys served as
efficient, structured tools to gather broad initial data from participants. According to Gay &
Airasian (2002) surveys are particularly effective in capturing participants’ attitudes,
beliefs, and self-reported behaviors in a relatively concise time frame, allowing researchers
to achieve breadth in their initial exploration. The surveys administered in this study
allowed participants to detail their backgrounds, experiences, and perspectives on blended
learning, contributing to a foundational understanding of their professional contexts.

Five participants (BLT-01, BLT-02, BLT-03, BLT-04, and BLT-06) completed the
first data collection instrument. The first survey instrument, the Online Socio-demographic

Survey for Blended Learning Teachers (OSDS-BLT), was administered to collect
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sociodemographic information and professional background data, specifically targeting
teachers’ experience with blended learning, their involvement in program design, and their
general opinions on this teaching modality (see Figure 1). By capturing both objective and
reflective data, the OSDS-BLT survey established a comprehensive profile of the teachers
engaged in this research. Information from the two remaining teachers, who joined later, is
included in the subsequent graph, ensuring a comprehensive representation of all

participants (see, Appendix 1).

Figure 1
Socio-demographic Survey for Blended Learning Teachers.
Participants Age  Teaching Position = Academic Background = Working Experience
at UCLA
BLT-01 35 Professor Bachelor’s Degree 7 —9 years
BLT-02 40 Professor Eg;iﬁlﬁ:ﬁﬁ; 7 -9 years
BLT-03 40 Assistant Professor Master’s Degree 4 — 6 years
BLT-04% 62 Professor Master’s Degree 10 years or more
BLT-05 34 Professor Doctoral Degree 7 — 9 years
BLT-06* 46 Senior Instructor Master’s Degree 4 — 6 years
BLT-07* 38 Professor Master’s Degree 4 — 6 years
*Blended Learning Teachers who provided answers in just one of the instruments applied.

Note: this chart compiles the different ages, teaching positions, academic backgrounds and
working experience from participant teachers.

Following the OSDS-BLT, participants completed the Online Survey for Blended

Learning Teachers (OSBLT), comprising 30 semi-structured questions tailored to
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investigate nuanced aspects of blended learning (BL). This second survey is built upon
foundational insights gathered in the initial survey, aiming to elicit teachers’ perspectives
on the instructional strategies, challenges, and digital tools they used (see, Appendix 2).
Research supports that semi-structured questions allow flexibility for participants to explore
topics in detail while remaining within a defined thematic scope (Creswell, 2015).
Therefore, the OSBLT enabled a balanced exploration of essential themes, from student
engagement and classroom management to the use of technology, while remaining focused
on the pedagogical and practical complexities teachers face in a blended learning setting.

In capturing data on the affordances and challenges of blended learning, the OSBLT
addressed a wide array of topics, including synchronous and asynchronous teaching
strategies, student feedback, and engagement in hybrid environments (see Figure 2). This
approach, as Creswell (2015) suggests, fosters a comprehensive data landscape by allowing
researchers to integrate diverse responses, which, when analyzed collectively, offer critical

insights into broader trends within blended learning environments.
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Figure 2

Second Component of Instrument 1. OSBLT.

Survey for Blended Learning Teachers.

Please take a moment to provide us with some information about your experience with Blended Learning. Your responses will
remain confidential and will be used solely for research purposes.

@ Full name (optional) Age

@ Were there any significant milestones in the Program's approach to blended learning during 2017 to 2022?
Please briefly describe:

% @ Tell us about your experience when implementing Blended Learning in terms of Teaching Language. Can you mention
any successful or challenging experiences?

Tell us about your experience implementing Blended Learning in terms of Technology Use. Can you mention any
successful or challenging experiences?

@ Tell us about your experience implementing Blended Learning in terms of Classroom Management. Can vou mention
any successful or challenging experiences?

Note: Excerpt of The Online Survey for Blended Learning Teachers from the English
Program (OSBLT). A more in-depth questionnaire (for full questionnaire, see Appendix 2).

The topics covered in the questionnaire ranged from essential aspects such as
teaching language and classroom management to more intricate components of the BL
model, including technology use, student engagement, and the balance between online and
in-person teaching. Furthermore, it explored participants’ perceptions of BL’s primary
goals and its overall effectiveness. Other significant areas of focus included teaching
strategies in both synchronous and asynchronous settings, the integration of technology
tools, and feedback mechanisms from students, all of which are vital in understanding the
adaptability and efficacy of the blended learning environment.

The questionnaire also delved into the specific challenges teachers encountered
during BL implementation, providing insights into professional development needs and

how teachers envision the future of blended learning. By addressing these comprehensive
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topics, the OSBLT instrument (See Figure 3), offered a holistic view of the affordances and
constraints teachers experience within the BL framework, ensuring the collection of diverse

perspectives necessary for thorough analysis.

3.3.2. Semi-structured interviews and Focus Group

To deepen the insights gained through surveys, semi-structured interviews and a
focus group were conducted as the study’s primary qualitative instruments. These methods
are particularly well-suited for studies exploring lived experiences, as they foster
participant-centered dialogue while guiding conversations toward key research topics
(deMarrais et al., 2024). The interviews provided participants with an open-ended platform
to articulate their insights and experiences regarding pedagogical strategies, technology

integration, and the challenges they face within the blended learning model.

The Online Interview for Blended Learning Teachers (OI-BLT) was structured
around 14 questions, each designed to elicit in-depth discussions on teachers’ instructional
approaches, their adaptation to the blended learning model, and their use of digital
resources (see Figure 3). The interview participants (BLT-04 and BLT-05) were
encouraged to reflect on both the affordances and challenges of the BL environment,
providing critical insights into the alignment of institutional resources and support systems

with their teaching needs (see, Appendix 3).
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Second Instrument. Online Interview for Blended Learning Teachers (OI-BLT) and Focus

Group Interview for Blended Learning Teachers (FGI-BLT).

Unfolding Practices while implementing Blended Learning at Universidad Catolica Luis Amigo.

0 Key Developments and
Transformations.

Personal Contribution and
Perspective.

Deepening Understanding.

Synchronous and
Asynchronous Mix.

Historical Technology
Usage and Evolution.

What are the most notable developments or transformations in blended learning you have
observed at Universidad Catolica Luis Amigé’s English program?

From the time you joined the program, how have you contributed to the evolution of blended
learning, and what personal insights can you share about its progression?

Since your integration into the program, what changes have you witnessed, and how have you
adapted to the evolving blended learning environment?

How do synchronous (real-time) and asynchromous (self-paced) parts work together in
blended learning?” What percentage of the blended learning program do you think is
synchronous and how much is asynchronous? Could you also tell us how this amount is split
between synchronous and asynchronous sessions?

Taking this balance into consideration, what do you think are the differences between what
happens in the real classroom and what happens on the digital platform? Is there a discernible
difference? If so, do the ways you teach differ between these two learning environments, or
do you use the same methods whether they are synchronous or asynchronous?

Let's look back at the tools you used for synchronous activities in the past as you think about
your journey." Now, in the present, have you noticed any changes in how we use technology?
How has the program changed over time, especially when it comes to using technology to help
with the learning process?

Note: Excerpt of the Second Instrument. Online Interview for Blended Learning Teachers
(OI-BLT) and Focus Group Interview for Blended Learning Teachers (FGI-BLT). The
same form was implemented in both strategies to collect data. (for full questionnaire, see

Appendix 3).

Focus group, meanwhile, offered an additional layer of collective reflection and

community-driven dialogue. The Focus Group Interview for Blended Learning Teachers

(FGI-BLT) gathered three teachers (BLT-01, BLT-02, and BLT-07) in a collaborative

setting to discuss their shared experiences with blended learning implementation. As

supported by Gay & Airasian (2002), focus groups create an environment where

participants can identify common challenges, share solutions, and discuss reflective

practices, thus enabling the emergence of trends and patterns that might not surface in

individual interviews (see, Appendix 3).
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Topics covered in these group discussions included the integration of technology,
balancing online and in-person instruction, peer support, and the institutional resources
available to teachers. By facilitating peer-to-peer exchanges, the focus groups helped reveal
the collective challenges and strategies adopted by teachers in response to the demands of
blended learning. These dialogues highlighted blended learning’s potential as a forward-
looking strategy in English language teaching, capturing not only individual perspectives

but also a sense of shared purpose within the cohort.

3.3.3 Structured Reflection and Research Framework

The data collection approach of this study is grounded in a reflective, qualitative
methodology designed to capture the complexities of blended learning within English
language teaching (ELT). Reflective practices, as described by Schén (1987), provide a
framework through which educators can critically analyze their teaching strategies,
challenges, and responses to dynamic instructional contexts. This approach aligns with the
concept of "sistematizacion de experiencias," a systematic method for organizing
experiences that emphasizes knowledge-building through structured reflection (Jara, 2022).
However, rather than following a purely experience-based systematization, this study draws
upon Schon’s principles of reflective practice to uncover both practical insights and

theoretical implications within the blended learning model.

Schoén (1987) principles of reflective practice emphasize reflection-in-action, where
professionals evaluate and adapt their actions in real-time to bridge theory with practice.
For educators, this involves addressing puzzling or challenging situations by actively

reframing them, drawing on intuition and professional experience to explore solutions.
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Schon highlights that reflection is both cognitive and emotional; teachers must not only
analyze but also acknowledge and process their emotional responses to better understand
their teaching dynamics. This reflective process encourages educators to critically examine
their assumptions and interactions, leading to deeper, transformative learning that enhances

their professional effectiveness (Mezirow, 1990)

By integrating data from surveys, interviews, and a focus group, this study’s
reflective framework facilitated an in-depth exploration of how blended learning impacts
instructional design, teacher adaptation, and student engagement. This approach not only
enabled a detailed analysis of immediate challenges—such as technology integration and
content development—>but also highlighted the potential affordances of blended learning,
including enhanced teacher autonomy, flexibility in pedagogical methods, and increased

student participation.

The structured reflection facilitated by this methodology allowed for a holistic view
of blended learning implementation, providing a grounded understanding of both its
affordances and challenges within the Language Center of Universidad Catolica Luis
Amigd. This multi-faceted data collection strategy thus offers a robust foundation for
analyzing how blended learning is operationalized within ELT, contributing valuable

perspectives on its role in shaping the future of language education.

3.4. Validation and Piloting

This phase was essential to guaranteeing the study's validity because it called for the
use of objective, unambiguous questions as well as close observation of the interviewees'

question order and wording to prevent pressuring them to provide predetermined responses.
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The caliber of answers was carefully monitored, enabling modifications to the interview
structure to guarantee lucidity and pertinence. To reduce any potential biases that might
affect participants' responses, care was also taken to preserve a neutral tone and vocabulary.
This helped to create an atmosphere that supported participants' genuine and honest
presentation of their viewpoints. This complete evaluation was crucial in pointing up any
possible weak points, restrictions, or gaps in the interview process, guaranteeing that the
questions were both detailed and pertinent.

The validation process for the Online Socio-demographic Survey for Blended
Learning Teachers (OSDS-BLT) and the Online Survey for Blended Learning Teachers
(OSBLT) (see Appendices 1 and 2) was conducted with expert guidance, leading to a
refinement from an initial set of 30 questions for the OSBLT down to a more focused 14
questions for the OI-BLT (Online Interview for Blended Learning Teachers) and FGI-BLT
(Focus Group Interview for Blended Learning Teachers) (see, Appendix 3). Additionally,
piloting the interview allowed us to assess the effectiveness of prompts, follow-up
questions, and interview flow, enhancing data collection quality and ensuring a robust

methodology prior to full implementation study (Kvale, 2009).

3.5. Ethical issues

According to Patton (2002), the ethical conduct of the investigator has a significant
impact on the validity and reliability of a study, identifying the researcher's credibility,
rigorous procedures, and a fundamental appreciation of qualitative inquiry as three essential
components for ensuring the legitimacy of qualitative research. Patton (2002) emphasizes

the importance of considering the protection of subjects from harm, the right to privacy,
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and the concept of informed consent prior to the study's commencement. However, Patton
(2002) acknowledges that difficulties must be resolved as they arise once the investigation
is underway, asserting that these ethical quandaries are determined not by a set of general
pre-established norms, but by the investigator's own sensibility and values. As outlined in a
preceding chapter, participants' identities are safeguarded through assigned codes (BLT-01,
BLT-02, BLT-03, BLT-04, BLT-05, BLT-06, and BLT-07). Furthermore, across the
various instruments employed, participants were clearly informed that their responses
would be utilized solely for research purposes (see Appendices 1, 2 and 3).

Before starting data collection, the researchers underwent a meticulous validation
process to establish their credentials as researchers within the academic framework of
Universidad Catdlica Luis Amigd. The researchers first acquired a certification document
from Universidad de la Sabana, which confirmed their enrollment as students in the
research component of the master’s degree program in English Language Teaching for
Self-Directed Learning. (See Appendix 4).

Furthermore, meticulous attention was given to the creation and signing of explicit
consent forms, ensuring that authorization was obtained from the institution and hence, the
individual participants. The explicit consent obtained from the participants served to
establish the ethical authorization of the researchers to collect information (See, Appendix
5). It is of outmost importance to emphasize that the data collected throughout the study
will be handled with the utmost integrity, adhering strictly to ethical guidelines, and will
not be used for any commercial purposes, as outlined in the consent form. The dedication to
safeguarding privacy and upholding ethical principles in data management transcends the
study's timeframe, as it explicitly guarantees that the information will not be divulged for

any purposes beyond those specified in the research objectives.
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3.6. Data management procedures

The researchers followed a systematic and ethically sound approach called grounded
theory, which is designed to generate concepts and their relationships to understand
variations in behavior within the studied domain (Glaser et al., 1987). Grounded theory
ensures the reliability and ethical management of the data through its iterative process of
data collection, coding, and theory development. By allowing theories to emerge directly
from the data rather than imposing pre-existing hypotheses, grounded theory emphasizes
the importance of capturing the participants' experiences authentically. This approach is
particularly effective for addressing complex research guestions, such as the one presented
in this study: What are the affordances and challenges in-service teachers, and academic
teams have experienced when implementing an English blended program at the Language
Center of Luis Amigo Catholic University? Data from various instruments were
systematically compiled in an Excel worksheet (see Figure 4) named Data Matrix (DM-
BLT), with each data set organized across individual sheets detailed throughout the results
section. This arrangement facilitated cross-referencing for thorough analysis, ensuring

thorough analysis while maintaining the integrity of the data.
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Figure 4

Data Matrix (DM-BLT), a compilation of data collected from the different instruments,

coding and categorization.
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Technology Use Strategies

Participants | Code analysis | Transcrip |k

Note: the data collected in this worksheet is widely demonstrated through different

appendices (Appendices from 6 to 11).

3.6.1. Data Processing

The analysis of the collected data was conducted through a systematic and rigorous
process to ensure that all information gathered provided a comprehensive understanding of
the blended learning experiences of English teachers at the Language Center of Universidad
Catolica Luis Amigo. The data from various instruments were first consolidated in a central
repository, named the Primary Data Repository for Blended Learning Teachers (PDR-
BLT). This repository included detailed records of the responses to the Online Socio-
demographic Survey (PDR/OSDS-BLT), which captured essential background information

about the participants (see, Appendix 6), as well as the comprehensive Online Survey for
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Blended Learning Teachers (PDR/OSBLT) (see, Appendix 7). Additionally, it housed the
transcriptions from two distinct interview sets: the individual online interviews (PDR/OI-
BLT) and the Focus Group Interviews (PDR/FGI-BLT) (see, Appendix 8).

To facilitate the analysis of this extensive data, the Data Matrix (DM-BLT) was
implemented. This matrix served as a framework for organizing and interpreting the
findings by systematically cross-referencing responses across all instruments. By using this
structured matrix, the research team was able to identify patterns and commonalities in
teachers' experiences, perceptions, and challenges regarding the blended learning model.
The cross-referencing process allowed for the identification of recurring themes and
insights, which were then organized into codes that captured the essence of the teachers'
narratives (see, Appendix 9).

These codes played a pivotal role in guiding the development of the study's
conceptual framework. Through an iterative process, the codes were refined and grouped,
leading to the emergence of the main category and two subcategories that encapsulate the
core findings of the study. It must be noted that after collecting the codes extracted from the
gathered data and transforming them into categories (see, Appendix 10), researchers
engaged in a reflective exercise of writing memos. This memo-writing aimed to generate
deeper insights, ensuring a well-informed analysis when reporting the results and findings
(see, Appendix 11). These categories will be elaborated upon in the results chapter, where
they serve as the foundation for understanding the multifaceted experiences of teachers
implementing blended learning at the university. This methodical approach to data
processing ensured that the analysis remained grounded in the participants' voices while
allowing for a nuanced interpretation of the complexities within blended learning

environments.
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3.6.2. Data Analysis

The research question of this study revolves around the experiences of practitioners
when implementing blended learning including peers and people who participated in
different ways during the implementation. As for the objectives of the study, the first and
specific objective is to provide a systematic account of the historical development of the
English program at UCLA Language program. A more specific purpose is to ascertain the
effective Strategies employed by educators in the English program and to document the
challenges and affordances faced by English teachers at UCLA.

Principles from the Grounded Theory Methodology were applied to approach the
data. Initially, we provide a summary of the elements employed in the analysis of this
study, which was Grounded Theory (hence referred to as GT), as well as how the data were
managed and analyzed using open coding, axial coding, and selective coding.

When looking at the many and varied methods for analyzing the data in the
research, GT emerges as an analytic tool operated to comprehend how those experiences
and biases wrap up the practices employed in the blended Learning implementation. This
process employs inductive reasoning, which progresses through stages of comprehension,
synthesis, theorizing, and re-contextualizing (Morse & Clark, 2019).

Strauss & Corbin (1998) emphasized the necessity for a method that facilitates the
transition from data to theory, enabling the creation of new, context-specific theories.
Given that this study is rooted in its context and participants, it aligns with this purpose.

The initial analysis began with coding the data from the Online Socio-demographic
Survey for Blended Learning Teachers (OSDS-BLT) and the Online Survey for Blended

Learning Teachers (OSBLT) (see Appendices 1 and 2) and the Online Interview for
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Blended Learning Teachers (OI-BLT) and the Focus Group Interview for Blended Learning
Teachers (FGI-BLT) (see, Appendix 3), leading to the identification of twenty-one initial
codes across diverse topics. Researchers then crafted memos to explore teachers'
perceptions, synthesizing ideas to pinpoint common patterns. Through this reflective
process, 38 recurring themes were distilled and subsequently grouped into nine focused
codes. These nine codes served as the foundation for defining one main category and two
subcategories central to this study.

In a visual display (see, Figure 5), screenshots extracted from the Data Matrix (DM-
BLT) exemplify each stage (see, Appendices 9, 10 and 11): starting with initial codes and
memos, moving toward the clustering of themes, and concluding with the structured codes
that informed the categorical framework. This sequence visually captures the analytical
progression, showing how data-driven themes evolved into clearly defined research
categories, thus aligning with grounded theory’s principles of iterative analysis and theory-

building.
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Figure 5
Coding Process extracted from Data Matrix (DM-BLT), demonstrating initial coding from

instruments analysis through the writing process of memos to grouping codes.
Grouping Codes Process

Initial Coding Writing Memos Process | l

i e = = | -——-:-—t-—— l_.‘—.——l

Note: the data collected in this worksheet is widely demonstrated through different

appendices (Appendices from 6 to 11).

Chapter IV

4.0. Results

4.1. Introduction

In the present chapter, the exploration of teachers' experiences during the
implementation of blended learning in their classes at UCLA has been crucial for several
reasons. Firstly, unfolding these experiences provides insights into the practical challenges

and successes that teachers encounter, which can inform future practice and policy.
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Blended learning, which combines online and face-to-face instruction, requires teachers to
adapt their teaching strategies, manage new technologies, and meet diverse student needs in
innovative ways. (Bach et al., 2006).

Moore (2021) has extensively discussed the complexities of distance education and
the role of the instructor in facilitating meaningful learning experiences. By examining
teachers' experiences, researchers can identify specific professional development needs,
effective pedagogical approaches, and the necessary support structures for successful
blended learning implementation. As stated before, teachers might highlight issues related to
technological infrastructure, student engagement, or the need for more training in digital
tools. These insights are invaluable for designing training programs, developing resources,
and creating policies that support teachers in this evolving educational landscape.

Moreover, teachers' experiences can reveal the impact of blended learning on student
outcomes at their institution. Teachers are still on the front lines of observing how blended
learning affects student motivation, understanding, and performance.

This study can shed light on which blended learning strategies are most effective,
allowing for evidence-based improvements to be made. This iterative process of feedback
and refinement could help in creating a more effective and responsive educational
environment. In summary, analyzing how those teachers unfolded the implementation of
blended learning at UCLA is essential for addressing practical challenges, informing

professional development, and enhancing student learning outcomes.
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4.2. Academic Team Profile and Contextual Background

The Online Socio-demographic Survey (OSDS-BLT) provides an insightful
snapshot of the teaching demographic involved in blended learning at the university's
English program.

o The OSDS-BLT Survey showed that the average age of the teachers who
participated in the blended learning survey is approximately 42 years (see,
Appendix 1). This suggests a relatively experienced cohort, likely composed
of teachers who have been in the field for a substantial period. With ages
ranging from 34 to 62, there is a mix of younger and more senior educators,
which could imply a variety of perspectives on blended learning.

o Most teachers who answered the survey are relatively experienced, with half
(50%) having been teaching for 7-9 years. Another 33.3% of the participants
reported having 4-6 years of teaching experience, while 16.7% have taught
for over 10 years. Notably, there are no teachers with less than 4 years of
experience in the program, which suggests a well-established and
experienced faculty engaged in the implementation of blended learning.

o The distribution of teaching positions within the English Program at the
university indicates a diverse range of roles among the blended learning
faculty. Notably, 50% of the respondents hold the title of "Professor,” while
33.3% are "Assistant Professors,” and 16.7% are categorized as "Senior
Instructors." There were no "Associate Professors”, or other positions

represented in this sample.
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o The highest level of education completed by the teachers reveals a highly
qualified and academically diverse faculty. Most of the teachers, 50%, have
completed a master’s degree. Additionally, one teacher (16.7%) holds a
Doctoral Degree, representing the highest level of academic achievement.

o One teacher (16.7%) holds a bachelor’s degree, which, although representing
the minimum qualification for teaching, may be offset by practical teaching
experience.

o The inclusion of one teacher with an "Especializacion en Ensefianza del
Inglés” (16.7%) provides an interesting layer of specialized knowledge in
English language teaching. The teacher holding this Specialization in
English Teaching represents a lower academic scale compared to those with
a master's or doctoral degree. However, within the blended learning context,
this specialization offers a practical foundation for applying language
teaching methodologies, particularly in integrating face-to-face and online
components. While the specialization may not carry the same depth of
research or theoretical breadth as a master's or doctorate, it provides a direct
focus on pedagogical practices, which could be highly relevant for adapting
to the technological and interactive demands of blended learning
environments.

o The major or area of specialization to the highest degree of the teachers
showcase a broad range of academic expertise, primarily focused on
language education and pedagogy.

o Three out of the six respondents (50%) have their highest degree directly

related to English or language teaching, specifically “English Teaching,”
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“Language Teaching,” and “Master’s in Foreign Language Teaching and
Learning.” This indicates a strong alignment between the teachers' academic
backgrounds and their practical responsibilities in teaching English through
blended learning.

One teacher holds a “Bachelor in English,” which, while a more general
degree compared to graduate-level qualifications, still indicates a focus on
the core subject of English.

The presence of a specialization in “Superior Education” suggests an
educator with expertise in higher education systems, policies, and advanced
teaching strategies.

One teacher holds a PhD in “Education Science,” a highly advanced
qualification that represents the peak of educational expertise.

The survey responses regarding teachers' experiences with blended learning
when both implementing and designing a course provide valuable insights
into their comfort levels and expertise in managing this educational format
within the English Program at Universidad Cat6lica Luis Amigo.

When asked to rate their experience with blended learning (see, Figure 6)
during course implementation, most respondents (50%) reported being
“Somewhat Experienced,” while 33.3% indicated they were “Very
Experienced.” Only 16.7% of the teachers felt “Neutral” about their
experience, and none rated themselves as “Somewhat Inexperienced” or
“Very Inexperienced.”

In contrast to implementation, teachers’ self-reported experience with

designing a blended learning course revealed a slightly different distribution.
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A striking 83.3% of the respondents rated themselves as “Somewhat
Experienced,” indicating that while most teachers are comfortable designing
blended learning courses, they may not yet feel fully proficient in this area.
Only one teacher (16.7%) rated themselves as “Very Experienced,” showing
that while most of the faculty are capable, few feel they have mastered the
course design process. Interestingly, no teacher rated themselves as

inexperienced.

Figure 6

BL Teachers rating their own experience when designing and implementing a Blended

Learning Course at Universidad Catolica Luis Amigo.

How would you rate your experience with Blended Learning...

... when implementing a course? ... when designing a course?
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Note: teachers’ responses provided a better understanding on how Blended Learning is

implemented inside Language programs at UCLA.
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4.2.1. Knowledge and Experience with Blended Learning

A second part of the instrument, named the Online Survey for Blended Learning
Teachers (OSBLT) applied among the teachers at the university's English program was an
online questionnaire to conduct a second survey and thus expand the responses obtained
from the first part and inquire about their own definitions that entail the knowledge of
blended learning as an approach. The questionnaire proposed a series of 30 semi-structured
questions that oriented the teachers in the different fields covered by this context of

language education (see, Appendix 2).

4.3 Main Category and Subcategories

Following the principles of Grounded Theory and the collection of qualitative data
through the instruments applied, it was crucial to create codes that symbolized attributes of
the data. This coding process enabled the formation of categories that revealed specific
patterns related to the research question.

The aim of coding was to generate and develop concepts from the data, utilizing
participants' words or procedures noted during the interpretation (Corbin & Strauss, 2008).
During that progression, the data analysis process provided a main category that emerged
from the survey and the protocol for data collection (see Figure 7). The main category is
named A Vision of Strategic Blended Learning in Language Education: Challenges and
Affordances. This category encapsulates two subcategories, the teachers' experiences
regarding Pedagogical Decisions for Strategic Blended Learning Implementation in ELT:
Operativity, Technology, and perspectives in Human Resources for Blended Learning

Implementations.



Figure 7

From codes to categories.

Subcategory

Note: The Funnel Chart shows the process from coding to group categories.
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Pedagogical Decisions for Strategic Blended Learning Implementation in ELT:

Operativity, Technology.

Institational
Support for
Blended
Learning.

Digital Tools
Teacher’s and Content
Adaption to Impact on Development
Blended Costs and and Challenges
Learning. Resources. of Technology

Integration.

Pedagogical
Strategies and
Best Practices.

Caurriculum
Development
and Teacher
Training.

Blended
Learning as a
Strategy for
the Future.

Reflective
Practice and
Adaptation.

Pedagogical Dec]
for Strategic Blen
Learning
Implementation in
ELT: Operativity,
Technology.

A Vision of

Strategic Blended

Learning in
Language
Education:
Challenges and
Affordances.

Student
Engagement
and
Participation.

lended Learning
Implementations.

Main Category

Subcategory

56

This category addresses the multifaceted aspects of implementing blended learning

in the context of English language teaching (ELT), with a particular emphasis on the
pedagogical decisions that guide its strategic implementation. It explores the tools and

platforms employed by teachers, the strategies they integrate into their daily instructional
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practices, and the pedagogical choices that shape how these technologies are utilized to
enhance learning. A central focus is the operationalization of blended learning, where
teachers must not only choose appropriate digital tools but also ensure their effective
integration into lesson planning and delivery. The balance between technology and
traditional pedagogical approaches is underscored, highlighting how educators carefully
navigate this intersection to optimize both teaching effectiveness and student learning
outcomes.

Furthermore, this category brings attention to the institutional support that plays a
crucial role in enabling teachers to adapt to blended learning environments. Teachers
discussed the significance of having access to institutional resources, professional
development opportunities, and a supportive infrastructure as essential factors for the
successful adoption of blended learning. The impact of blended learning on costs and
resource allocation also emerged as a recurrent code with teachers pointing out both the
financial challenges and the potential cost savings that blended learning can bring when
efficiently managed.

The integration of digital tools and content development was another key aspect
teachers highlighted. While these tools have the potential to greatly enhance language
instruction, teachers pointed to challenges such as ensuring technological reliability,
developing high-quality content, and navigating issues related to student access and
engagement. These insights were derived from a comprehensive analysis of data obtained
through surveys and focus group discussions with English teachers at the UCLA Language
Center. Teachers reflected on their experiences, articulating both the advantages and

difficulties they faced in adopting various technological tools, and emphasizing the need for
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ongoing professional development and institutional backing to overcome the challenges of

technology integration in ELT.

4.3.1.1. Teacher’s Adaption to Blended Learning

The responses provided by teachers from the blended learning English program at
UCLA, offer valuable insights into how they have adapted to this evolving teaching model.
The theme of "Teacher's Adaptation to Blended Learning™ captures their diverse
experiences, strategies, and challenges in incorporating both online and face-to-face
components into their instructional practices. As teachers responded to a set of questions
aimed at uncovering their adaptation processes, they revealed not only the operational and
pedagogical shifts they had to make but also how they balanced technology integration with
traditional teaching methods. These responses emphasize the critical stages of
implementing blended learning, from the selection of appropriate materials to fostering
student engagement, all while navigating both the opportunities and difficulties that arise in
a blended learning environment.

The transition to blended learning in English language teaching (ELT) has
introduced a variety of challenges for educators, requiring significant adaptation in both
pedagogical strategies and daily practices. BLT-02 Highlighted the structured approach
necessary for implementing blended learning, emphasizing the importance of promoting
activities, orienting students, and selecting appropriate materials. This reflects a focus on
methodical planning to support learning. “Blended learning was a useful tool, but it

required a sequence of stages to carry out different tasks, including the promotion and
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orientation of activities and the selection of appropriate material.” (OSBLT, BLT-02, Q-02,
2024).

Teachers’ adaptation to blended learning reveals a complex process, particularly in
balancing traditional teaching methods with technology integration. The challenges
associated with this transition are often rooted in teachers' limited experience with blended
models and the significant time commitment needed to implement such methods
effectively. “The only experience with blended learning was during a few courses that |
taught ‘a distancia’ at the university a few years ago. However, | am interested in learning
more about this as | believe that remote education is gaining more strength.” (OSBLT,
BLT-01, Q-03, 2024).

In reflecting on the transition to blended learning environments, the later expanded
response provided by BLT-01 on the Focus Group interview, stated that the pandemic has
acted as a catalyst for strategic pedagogical shifts within ELT (English Language
Teaching). Teacher responses point to a growing integration of virtual learning
environments, particularly as instructors sought to balance synchronous and asynchronous
modalities. BLTO1 acknowledges this shift by highlighting the increased presence of virtual
courses post-pandemic, demonstrating how external forces have shaped internal
pedagogical decisions:

I think that maybe since the pandemic occurred there are more courses as |
mentioned before..., mediated by this kind of tool. Maybe it is that because of the
pandemic... I think that it’s maybe because of that. Those virtual learning
environments have been growing, so I think that maybe... it’s been as adapted, in
terms of development I think it’s that... is a part of those courses. (FGI-BLT, BLT-

01, Q-01, 2024).
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Another teacher highlighted the challenges involved in adapting blended learning.
BLT-02 echoed this sentiment, emphasizing that while blended learning can be useful, it
requires significant time and focus.” It is useful, but it requires a lot of time to focus on.”
(OSBLT, BLT-02, Q-03,2024).

Teachers also reflected on the need for adaptability when asked in the second
instrument (Focus Group Interview — FGI-BLT), about how they perceived blended
learning evolution at their English program. Adaptability emerged as a key factor in
strategically implementing blended learning. BLT02’s response underscores the necessity
of modifying strategies for virtual teaching:

“Something that was meaningful ...is the learning experience we can create.

Because we have to adjust, we have to modify our strategies to a virtual learning

event... for students was difficult because they were adapted to listening to the

professor in the classroom. But here, we were mediated by a screen, right? And we
were chained to a screen. But something that was very interesting, the capacity to
hear others. Because we could chat with other students. We can learn about the way
they were feeling. How they were touched by these pandemic times and those kind
of things... It was not only about a class. It was only learning and growing as

individuals as well.” (FGI-BLT, BLT-02, Q-05, 2024).

This points to the ongoing evolution of the teaching role, where teachers are
expected to adapt not just to the tools but also to new ways of thinking about interaction,
motivation, and feedback, found in teachers’ responses in an extended way in the second
instrument applied (Focus Group Interview — FGI-BLT).

Similarly, BLTO5, when asked about the balance that must be present in a

synchronous and an asynchronous session in blended learning courses, echoes this shift in
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method, asserting that a teacher cannot teach in the same way in both, underscoring the
necessity of rethinking adaptation in these different contexts: “So, | said to them: - Guys,
you can't teach a digital class, a virtual class, the same as a face-to-face class. | mean, it has
always been my premise.” (OI-BLT, BLT-05, Q-04, 2024).

Flexibility, customization, and a focus on specific learning objectives have become
essential components of successfully navigating these challenges. Teachers must
continuously refine their approach to blend online and in-person components in a way that
meets diverse student needs while optimizing the educational process. BLT-01 underscores
the role of learning goals, student needs, and available resources in guiding the balance.
“The balance between online and in-person components should be guided by the learning
goals of the course, the needs and preferences of students, and the available resources and
technologies. Flexibility, engagement, and effective use of instructional time are essential
considerations in achieving an optimal blend for learning.” (OSBLT, BLT-01, Q-18, 2024).

BLT-05 also highlights the need for a flexible approach that adapts to the specific
goals and content of each course. “The balance is set according to the goals and content to
be developed in the course. Besides, the population is another factor to consider.” (OSBLT,
BLT-05, Q-18, 2024). BLT-05 points out that the student population also plays a key role
in determining the appropriate balance between online and in-person components. Factors
such as students’ learning preferences, technological proficiency, and access to resources
are important considerations for teachers when designing a blended course. BLT-01 and
BLT-06 stress the importance of flexibility and engagement in designing a balanced
blended course. Teachers view flexibility as key to achieving an optimal blend that
effectively uses instructional time, integrates technology, and meets the diverse needs of

students.



62

Essential components of successfully navigating teachers’ challenges when adapting
to blended learning are those related to specific learning objectives. BLT-06 highlights the
need for clear objectives at the outset of course design. Having well-defined goals ensures
that the online and in-person components are used purposefully and effectively to enhance
learning. “Clear objectives must be stated from the very beginning to design blended course
and know what and how online tools will be used mixed with in person classes” (OSBLT,
BLT-06, Q-18, 2024).

The teachers’ responses to the questions on their adaptation to blended learning
underscore both the complexity and the potential of this educational approach. Their
experiences show that, while blended learning offers students new modes of interaction and
engagement, its successful implementation requires careful planning, adaptability, and a
willingness to embrace technology. Teachers recognized the importance of balancing
online and in-person elements to meet the diverse needs of their students, with flexibility

and clear objectives being crucial to the process.

4.3.1.2. Digital Tools and Content Development and Challenges of Technology

Integration

Teachers' experiences with the use of technology in blended learning reveal a
wealth of affordances that have enriched the teaching and learning process. For instance,
BLT-03, in a short sentence, emphasized the use of applications to improve English
language skills, showcasing how digital tools can target specific learning objectives and
promote student engagement, stating: “Applications to improve English with task

objectives” (OSBLT, BLT-03, Q-04, 2024). A teacher (BLT-04) shared her/his extensive
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learning on how technology serves as an invaluable tool in language teaching, reinforcing
the benefits that come with integrating technology into the curriculum. “I learn a lot with
regards to technology use as a useful tool to language teaching.” (OSBLT, BLT-04, Q-04,
2024). Later, the same participant provided in an online interview, an extended version of
the previous response:

“...luse a lot of different strategies to make them work in different fields or
in different, let's say, spaces that they can use. For example, working at home or
working with a cell phone. Or maybe chatting or maybe change the cell phone
language. A lot of different strategies involving technology that can help them work
with the language. But the idea is to use a lot of different strategies because, as you
know, times are changing. And, of course, they need to involve technology in the
learning process. Yes?” (OI-BLT, BLT-04, Q-02, 2024).

Some other teachers have successfully integrated digital tools to enhance student
interaction and foster independent learning. ““l use technology in the classroom as well as in
the planning of my courses. Not only in the development or creation of materials but also in
seeking out platforms that help me motivate my students in class and in their learning
process.” (OSBLT, BLT-01, Q-04, 2024). This teacher (BLT-01) highlighted technology's
role as a motivator, helping to sustain both student and teacher interest. From other
perspective, participant BLT-05, add a valuable insight into this BL manner of integrating
digital tools to promote students’ interaction and their willing to learn when asked in the
online interview:

“I can tell you that the cut of the so-called semester exams or what the
university calls the PACIs (Prueba de Aptitudes y Conocimentos Individuales or

‘Individual Skills and Knowledge Test — ISKT-), which are two, one is done by the
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teacher and the other is done by the faculty. So, for example, | have more than five

years that | do not do a PACI in a physical way, but I use the Campus Virtual as a

tool for the development of this type of activities... And, for example, in May, the

other week, for example, at the end of May, which is the closing of this semester,
the university already has a question bank where students, according to the level,
interact with them and a virtual test is developed or established for development.”

(OI-BLT, BLT-05, Q-02, 2024).

The use of technology has allowed teachers to create more personalized learning
environments, enabling students to develop specific language skills at their own pace while
exploring creative ways to interact with content. As stated, “They (technology tools and
platforms) give more possibilities to explore skills in the students”. (OSBLT, BLT-03, Q-
19, 2024). The same teacher also provided another example: “They (blended learning
environments) encourage students to be active and learn by themselves”. (OSBLT, BLT-03,
Q-21, 2024). These examples underscore how digital tools can create dynamic, interactive,
and personalized learning environments. However, while technology brings significant
advantages, teachers also noted challenges, such as BLT-06’s experience with distractions
like cell phones in the classroom. Overall, teachers have experienced both the positive
impacts of technology integration and the obstacles it can introduce. “Since I've been
implementing online tools, the students are less prone to be unfocussed by their cell phones
although this is still a strong tendency.” (OSBLT, BLT-06, Q-04, 2024).

The responses from teachers underscore the dual role that technology plays in a
blended learning environment. BLT-01 and BLT-05 both noted that digital platforms not
only facilitate content delivery but also enhance interaction, allowing for more engaging

classroom dynamics. “I use technology in the classroom as well as in the planning of my
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courses. Not only in the development or creation of materials but also in seeking out
platforms that help me motivate my students in class and in their learning process.”
(OSBLT, BLT-01, Q-04, 2024). “B-learning facilitated me to face the new challenges and
scenarios of post pandemic students.” (OSBLT, BLT-05, Q-04, 2024). This aligns with
BLT-04’s observation that technology fosters creativity and enables students to instantly
access information, enriching their learning experience. “Technology enhances creativity
and helps students gather information instantly.” (OSBLT, BLT-04, Q-19, 2024). Similarly,
BLT-03 shared how online tools gave learners the opportunity to explore language skills in
new ways, encouraging autonomy and deepening their engagement. “They (technology
tools and platforms) give more possibilities to explore skills in the students.” (OSBLT,
BLT-03, Q-19, 2024). Educators recognized that technology, when well-implemented,
serves as a versatile tool for both motivation and skill development.
However, teachers also shared the challenges they faced, which balance out the
positive aspects of technology integration. BLT-05 stated a set of arguments on this issue:
“So, one says, no, it's just that they are digital natives, and they already have
a chip on how to handle those tools, etc. please don't believe that... The challenge,
rather than showing them the tools, and for them to say: - oh, this video is very
beautiful, this tool that allows me to create videos is very beautiful! But instead...
Well, how productive are you? Right? How efficient are you to create, to make an
academic product, etc.... Because... as I said, [ know how to write, or rather, I know
how to type on a cell phone, but do | know how to write a paragraph, do | create a
good argumentative essay, right? With criticism, with a conclusion... The fact that a

student stays all day glued to WhatsApp, sending messages, receiving, or handling
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an email, doesn't mean he's a good writer. It doesn't mean he's a good producer

(referring to language learning content).” (OI-BLT, BLT-05, Q-08, 2024).

While technology integration offers numerous benefits, teachers also encounter
significant challenges in guiding students' productive use of digital tools for academic
purposes. For instance, BLT-05 emphasizes that, despite students’ familiarity with
technology, they often lack skills for effectively producing academic content. The teacher
points out that digital fluency, such as frequent texting or basic software use, does not
necessarily translate into the critical thinking, structured writing, or in-depth analytical
skills required in language learning. Thus, a key challenge is moving beyond superficial
engagement with technology to foster genuine academic productivity, requiring educators
to bridge the gap between digital familiarity and academically relevant digital skills. This
highlights the complex balance teachers must strike to harness technology's potential while
addressing its limitations in fostering deeper educational outcomes.

To wrap up this issue, the integration of digital tools in blended learning
environments has provided educators with a wide array of opportunities to enhance both
teaching practices and student learning outcomes. Teachers like BLT-03 and BLT-04
emphasized how technology has expanded their ability to target learning objectives and
foster creativity, while BLT-01 and BLT-05 highlighted the motivational and interactive
potential of digital platforms. However, as BLT-05 pointed out, challenges such as
maintaining student focus and navigating distractions remain significant obstacles to
effective technology integration. Ultimately, while technology offers transformative
potential, achieving the right balance between digital tools and pedagogical objectives will

be key to sustaining successful blended learning implementations.
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4.3.1.3. Institutional Support for Blended Learning

The degree of institutional support provided by universities plays a critical role in
equipping teachers to effectively implement blended learning within their classrooms.
Teachers surveyed from the English program at UCLA, assess their experiences with
institutional support for blended learning. Their responses reveal a varied spectrum of
perceptions, ranging from limited guidance, as stated by one teacher: “We received some
feedback in teachers’ meetings.” (OSBLT, BLT-05, Q-02, 2024) to more structured support
systems, when asked about how the institution helped them improve their blended learning
skills for teaching: “The implementation of active teaching through the virtual campus.”
(OSBLT, BLT-03, Q-02, 2024). For example, while some teachers noted a lack of
significant institutional instruction on blended learning: “There was little approach to
learning or instruction on blended learning from the university or the program.” (OSBLT,
BLT-01, Q-02, 2024) others acknowledged receiving orientation, tools, and ongoing
professional development: “The university has provided us with orientation and the tools to
implement BL.” (OSBLT, BLT-04, Q-27, 2024) and “The appropriate implementation of
online tools plus the design of different rubrics for evaluation.” (OSBLT, BLT-06, Q-02,
2024) serves as an example along with another response from the same teacher facing
professional development provided by the institution: “Different courses the universities |
work for offer frequently.” (OSBLT, BLT-06, Q-27,2024). The second instrument applied
also brings some examples on Institutional support for BL teachers:

“Previously, I was discussing that the university has been open in
these kinds of strategies and this kind of approaches for education....

Basically, I realized that the university has opened different spaces, has
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acquired different tools and different, how can I say, spaces or it has been
more, apart from being open, it has brought staff, right?... Like the kind of
trainers who give us, so to speak, guidelines, tips to implement this kind of
strategy, or rather, approaches in education....So, maybe later on, I will go
deep in that but, basically, I am going to focus the most notable
developments in two aspects: 1. Spaces are open and tools are acquired and
2. The university is aware of who is in what, studying what, if there are
teachers doing master's degrees.” (OI-BLT, BLT-05, Q-01, 2024)

The degree of institutional support provided by universities is crucial in preparing
teachers to successfully implement blended learning. In the case of UCLA's English
program, responses from surveyed teachers reflect a spectrum of experiences with
institutional backing. For example, some instructors reported limited support, like one who
mentioned only receiving “some feedback in teachers’ meetings” (OSBLT, BLT-05, Q-02,
2024). Others highlighted more structured efforts, such as “the implementation of active
teaching through the virtual campus” (OSBLT, BLT-03, Q-02, 2024), which facilitates
blended learning by enabling both teachers and students to engage with materials flexibly.

To further support teachers, administrative staff at the Language Center conduct
regular orientation sessions each semester, updating teachers on rubric usage, lesson
planning, and follow-up activities within the platform “Virtual Campus.” This platform is
integral to the blended learning environment, enabling asynchronous and synchronous
components to be well-coordinated. Additionally, the Language Center has initiated a "Big
Brother/Big Sister" strategy, where experienced educators mentor colleagues on both
language and technological aspects of blended teaching. For students, this approach is

similarly applied, allowing peers to guide each other in navigating online components. This
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structured support underscores the institution's commitment to creating a comprehensive
support system that not only provides technical guidance but also fosters a culture of
mutual support among educators.

These initiatives demonstrate the diverse institutional approaches to blended
learning support, underscoring the importance of targeted, continuous backing to prepare
educators effectively. The presence—or absence—of such support significantly impacts
teachers’ readiness and confidence in delivering blended instruction, ultimately shaping the
learning experiences and outcomes for students. These responses not only highlight the
diversity of institutional approaches but also underscore the importance of consistent,
targeted support to ensure that educators feel prepared to embrace blended learning as a
pedagogical model, the institutional backing - or the lack thereof - impacting teachers’
readiness and effectiveness in delivering blended instruction.

Teachers’ responses demonstrate that institutional support for blended learning
within the English program varies significantly, with some educators reporting robust
guidance and others noting gaps in preparation. While teachers like BLT-04 and BLT-06
benefited from structured support, tools, and professional development opportunities,
others, such as BLT-01, experienced a lack of comprehensive institutional direction. These
insights emphasize the need for universities to provide consistent, in-depth support to all
educators, ensuring that blended learning is not only introduced but sustained as a
successful teaching model. Moving forward, institutions must recognize that empowering
teachers through adequate resources, feedback, and training is essential for the long-term
success of blended learning programs, fostering both teacher confidence and student

engagement.
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4.3.1.4. Impact on Costs and Resources

The implementation of blended learning in English Language Teaching (ELT)
requires thoughtful pedagogical decisions that align with both operational needs and
technological advancements. One critical aspect of this process is understanding the impact
on costs and resources, as teachers and institutions must balance affordability with quality.
Teachers at Universidad Catdlica Luis Amigo highlight that transitioning to blended
learning can alleviate some financial burdens for students, particularly around materials. As
noted by BLT-05:

“...There are books that are too long, I can tell you that I have seen 'Moby
Dick' or 'Around the World in 80 days', so imagine printing that bulky book. It
always has an economic charge that more than one student is not willing to assume
because the books are perfectly digitalized, perfectly manipulable digitally... So
why would | take them with me if I have unlimited access to my cell phone or tablet
to the reach of my fingers? So that type of strategy is... that one does in a virtual
way, that one combines.” (OI-BLT, BLT-05, Q-04, 2024).

As another example of the impact on costs and resources, participants BLT-04 and
BLT-05 provided an insight on how the institution reduce the use of printed materials for
learning language:

“The combination with the platform, for example, Google forms or, for
example, quizzes or, for example, other platforms or even the virtual campus to
apply the exams to them (students). But something extra is that they (students)
should come to a system classroom (Computers’ Room) and we have to monitor the

progress of the exam. So, they... they don't use maybe an extra person helping them
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or maybe using translators or maybe dictionaries online and all the stuff. So, I think

it's a very interesting tool to make them work here in the university in the systems

classroom (Computers’ Room) with the midterm and the final exams.” (OI-BLT,

BLT-04, Q-11, 2024).

“At the beginning, the university provided a format to you in order to have
support of the expenses, right? Like the expenses in copies, you took them out from
the same university and carried the billing statements. Nowadays, | don't know,
myself and others, we have saved those expenses for the university because we don't
use it anymore. That has been in disuse. That doesn't apply anymore because
nowadays you have the virtual tool that, one, you save those costs for the ecological
part, for the economic part, and the other is that it is a valuable tool in the
assessment process.” (OI-BLT, BLT-05, Q-03, 2024).

Blended Learning positively impacts cost management and resource allocation in
English language teaching. By shifting to digital platforms and reducing reliance on printed
materials, the institution has achieved cost savings and ecological benefits. Participants
BLT-04 and BLT-05 explain how technology, like the virtual campus and other online
tools, not only saves expenses but also enhances exam integrity by using system classrooms
where students’ progress is monitored. This approach reduces the need for physical
resources and ensures fair testing conditions, minimizing external aids like translators or
online dictionaries.

Moreover, BLT-05 underscores that digitalization reduces economic burdens for
students by eliminating the need for printed textbooks. The flexibility of 24/7 access allows
students to engage with materials at their convenience, which can deepen their learning,

especially for challenging topics. Teachers use digital resources to supplement lessons with
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extra explanations, quizzes, and practice exercises, creating a rich, adaptable learning
environment without additional financial strain. This strategic integration of blended
learning makes English language education more sustainable, affordable, and effective for
all parties involved. By adopting such resource-efficient practices, the institution aligns
with broader educational goals of accessibility and environmental responsibility, ultimately
fostering an inclusive, tech-enabled learning ecosystem.

The transition to digital resources reflects the institution's strategic adaptation to
modern educational demands and demonstrates a strong commitment to optimizing
resources. This shift not only aligns with cost-effective practices but also responds to the
evolving expectations of digital literacy in academic environments. The accounts from
BLT-04 and BLT-05 illustrate how technology is reconfiguring resource allocation,
suggesting that the institution recognizes both the environmental and financial implications
of reduced physical material use.

The implications extend beyond immediate financial savings. By alleviating the
economic burden on students, digital resources foster a more inclusive learning experience,
especially in settings where affordability can impact access to quality education.
Furthermore, the use of virtual assessment spaces indicates an institutional emphasis on
academic integrity and accountability. This model not only streamlines resource use but
also showcases the potential of blended learning to create a balanced and enriched
environment where access to resources is equitable and tailored to learner needs. Thus, the
transition to blended learning is more than just a technical upgrade; it represents a holistic
reimagining of how educational resources can be deployed efficiently while ensuring a

high-quality, accessible language education experience for all.
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4.3.2. Subcategory 2

4.3.2.1. Human Resources for Blended Learning Implementations

This category examines how blended learning is shaped by the interaction of key
participants—both teachers and learners—highlighting the human resources critical to its
successful implementation. It encompasses pedagogical strategies and best practices that
educators employ to navigate blended learning environments, as well as the importance of
reflective practice and adaptation in improving teaching approaches. Teachers must
continuously adapt to new technologies and student needs, engaging in reflective practices
that allow for the evolution of their instructional methods. This category also considers
curriculum development and teacher training, emphasizing the need for well-structured
programs that equip educators with the skills necessary to integrate digital tools effectively.

Additionally, the category highlights student engagement and participation as
pivotal in blended learning environments. Teachers discussed strategies to maintain active
student involvement, both online and in-person, noting that the role of students as active
participants is essential to the success of blended learning models. Finally, this category
touches on the forward-looking aspect of blended learning, viewing it as a strategy for the
future of education. As blended learning continues to evolve, both teachers and learners
will need to adapt, supported by ongoing training and professional development
opportunities. These insights were derived from survey responses and focus group
discussions with English teachers at the UCLA Language Center, where participants
reflected on the best practices and challenges associated with curriculum development and

teacher training in blended learning settings.
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4.3.2.2. Pedagogical Strategies and Best Practices

Pedagogical strategies and best practices play a vital role in the successful
implementation of blended learning environments. English program teachers shared their
approaches, revealing a wide array of strategies that leverage technology to enhance student
engagement and language skill development: I use technology in the classroom as well as
in the planning of my courses. Not only in the development or creation of materials but also
in seeking out platforms that help me motivate my students in class and in their learning
process.” (OSBLT, BLT-01, Q-04, 2024). Later, this participant had the opportunity to
expand perception when answering a question from the Focus Group Interview:

“We have the opportunity today, not only with the online courses. But also,
with the face to-face courses to share materials on “Campus Virtual”. So, I think
that we... most of us... we share some materials that we create on “Campus
Virtual” but also, we share some games and videos with the students...like, to
reinforce the topics we worked with them during the courses, during the classes. So,
if we... How do we realize if they are engaged with these activities? It’s because
there, during the class, we talk about the activities and the way they developed those
activities on the “Campus Virtual”. So, I think they enjoyed it because this
generation is more... they feel more comfortable using technology. So, I think it is
also an opportunity for us, teachers, to reinforce that part... that teaching process...
(FGI-BLT, BLT-01, Q-07, 2024).

Teachers like BLT-01 emphasized the comprehensive use of digital tools not only in
classroom activities but also in course planning, highlighting their efforts to identify

platforms that motivate students.
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Similarly, BLT-03 focused on using applications to improve English proficiency by
aligning digital tasks with specific learning objectives: “Applications to improve English
with task objectives.” (OSBLT, BLT-03, Q-04, 2024) while BLT-04 reflected on how
technology has become an indispensable tool in their language teaching practices: “I learn a
lot with regards to technology use as a useful tool to language teaching.” (OSBLT, BLT-04,
Q-04, 2024). These diverse pedagogical strategies underscore how blended learning enables
educators to creatively integrate technology to meet educational goals, though teachers also
face challenges such as maintaining student focus amidst technological distractions: “Since
I've been implementing online tools, the students are less prone to be unfocussed by their
cell phones although this is still a strong tendency”. (OSBLT, BLT-06, Q-04, 2024). These
challenges, particularly regarding the distraction technology can introduce, BLT-06 noted
that although the implementation of online tools helped keep students more focused, the
pervasive use of cell phones in class remains a significant challenge.

Classroom management in a blended learning environment is inherently tied to the
pedagogical strategies teachers employ to create an effective and engaging learning
experience. Teachers in the English program, through their responses, demonstrate how
interactive, student-centered strategies play a crucial role in managing classroom dynamics.
“I think the games or activities used in class with students help me with classroom
management” (OSBLT, BLT-01, Q-05, 2024). For instance, BLT-01 emphasizes the use of
games and activities to help maintain classroom control, while BLT-05 highlights how
students' familiarity with content before class, akin to the flipped classroom model,
enhances classroom management. ““I can feel more control in my classroom, cause the
students know the contents and objectives before the class.” (OSBLT, BLT-05, Q-05,

2024). Supported in the same way by BLT-03: “(I) Check assignments sent to the virtual
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campus first in the class.” (OSBLT, BLT-03, Q-05, 2024). These strategies align with best
practices that not only promote student engagement but also reinforce discipline and
structure in a blended setting.

Observing students’ learning styles, as stated by BLT-02: “The observation of
students' learning styles.” (OSBLT, BLT-02, Q-05, 2024) and fostering personal
responsibility, as BLT-04 mentioned: “I learn to trust the students in terms of personal
responsibility with their learning process.” (OSBLT, BLT-04, Q-05, 2024) further shows
that pedagogical approaches to blended learning are closely linked to managing behavior

and ensuring smooth lesson flow.

Yet, teachers also face challenges, such as the disruptive potential of artificial
intelligence tools, as noted once more, by BLT-06, pointing to the need for continuous
adaptation of pedagogical strategies to maintain an effective learning environment. “For
me, the most challenging experience has been related to the use of Al in class since these
tools can be an obstacle in some of the activities or tasks proposed for the classes. This can

hinder the autonomy in students' work” (OSBLT, BLT-06, Q-05, 2024).

The teachers' responses illustrate how classroom management in blended learning is
deeply influenced by the pedagogical strategies they employ. Whether through games and
interactive activities, or methods like checking assignments before class (BLT-03) and
instilling student autonomy (BLT-04), teachers demonstrate that the effectiveness of
classroom management depends on thoughtful application of teaching practices. However,
managing challenges, such as the rise of Al tools in the classroom (BLT-06), highlights the
evolving nature of best practices in blended learning. Ultimately, effective classroom

management reflects how well pedagogical strategies are adapted to engage students,
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address diverse learning needs, and navigate technological complexities, making it a crucial

component of teaching success in blended environments.

The effective implementation of blended learning in the English program is
supported by both pedagogical strategies and best practices. Pedagogical strategies
encompass the broader approaches that guide teachers in integrating technology and
managing classroom dynamics, such as using digital tools to foster student engagement or
applying task-based learning methods. Best practices, in contrast, refer to specific,
research-informed techniques that have proven effective in these settings, including the use
of interactive activities, ensuring students are familiar with course content before class, and
encouraging autonomy through personal responsibility in the learning process. These
elements are fundamental to creating an engaging and effective blended learning
environment. The thoughtful combination of adaptable pedagogical strategies and
established best practices allows for a dynamic approach to language instruction, enriching
the learning experience by blending traditional and digital methods. As technology
continues to transform education, it remains essential for educators to refine and adjust
these approaches to address emerging challenges and take advantage of new opportunities

in blended learning environments.

4.3.2.3. Reflective Practice and Adaptation

Teachers’ responses reveal their thoughtful engagement with the blended learning
model, highlighting the importance of balancing technology with pedagogical guidance.
BLT-01 and BLT-02 both stress the essential role of teacher guidance and interaction in
ensuring that technology is used purposefully in the classroom, rather than simply as a tool

for automation. “I think it would be the integration of technology in class with different
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resources, although guided by the teacher.” (OSBLT, BLT-01, Q-16, 2024) and BLT-02
stressed out “Teacher's guidance and interaction.” (OSBLT, BLT-02, Q-16, 2024) to
connect with BLT-01’s ideas on this perspective. Similarly, BLT-03 points to the value of
personalized instruction and the need to challenge students with online tasks that maintain
their engagement. “Giving the students personalized instruction plus online challenging
tasks.” (OSBLT, BLT-03, Q-16, 2024). This personalized instruction is noted by BLT-01
when answering questions on the Focus Group Interview:

“...Students can have that personal interaction with the teacher. That is not
just to have the information on the campus, but also, they can share...uh... the
information, they can ask questions, the teacher can teach them the topics related to
the course. So, | think that maybe the change, the powerful change, is that part of
the connection students can have with the teacher.” (FGI-BLT, BLT-01, Q-03,
2024)

The complexity of managing this blend is further underscored by BLT-06, who
emphasizes the necessity for learners to balance autonomy with self-discipline in
navigating digital tools. “Learners must know how to balance the use of online tools
properly and the face-to-face classes mixing autonomy, knowledge of digital tools and a
clear discipline to handle their pace.” (OSBLT, BLT-06, Q-16, 2024). Meanwhile, BLT-05
reflects on the broader institutional context, pointing out the need for robust technology
infrastructure and a cultural shift toward embracing blended learning. “We need a good
technology infrastructure, besides an accurate culture moves through this kind of teaching
learning model.” (OSBLT, BLT-05, Q-16, 2024). To support previous BLT-05’s perception
on the need for a robust technology infrastructure, answering a question from the online

interview, participant BLT-04, noted:
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“Well, maybe a challenge nowadays, even in the classroom here at the
university, is that some students don't have connectivity. So, they have to use Wi-Fi.
Maybe the Wi-Fi is a problem here, right? The Wi-Fi doesn't work properly. So
maybe it is a problem or maybe when the connection is not good. But in general
terms, we can say that we apply a lot of technology inside the classroom. Well, in
my case. | don't know.” (OI-BLT, BLT-04, Q-05.1, 2024).

Together, these reflections offer a rich understanding of how teachers adapt their
practices to the demands of blended environments, ensuring student success through
continuous reflection and adaptation.

The responses from the teachers demonstrate how reflective practice plays a crucial
role in adapting to the complexities of blended learning. By recognizing the need for a
balanced approach—where technology supports, but does not replace, active teacher
involvement—teachers like BLT-01, BLT-02, and BLT-03 show how they tailor their
strategies to foster student engagement and effective learning. Furthermore, BLT-06’s
perspective on student autonomy and discipline reflects an understanding that blended
learning requires not only pedagogical adaptation but also the development of essential
learner skills. BLT-05s call for improved infrastructure and cultural adaptation illustrates
the systemic changes needed to fully support blended learning initiatives. Ultimately, these
reflections reveal that successful blended learning implementations are not static but
require ongoing adaptation, driven by a reflective mindset that embraces both pedagogical

and technological evolution.
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4.3.2.4. Curriculum Development and Teacher Training

In the context of blended learning, the concepts of Curriculum Development and
Teacher Training play a pivotal role in shaping the effectiveness of educational delivery.
The survey responses reveal how these two elements intersect in teachers' professional
growth and classroom implementation. BLT-04 and BLT-06 emphasize the institutional
support they receive in the form of curriculum design tools and ongoing training, which
enhances their ability to integrate blended learning models effectively. BLT-04 responded
emphatically: “The university has provided us with orientation and the tools to implement
BL.” (OSBLT, BLT-04, Q-27, 2024) and in the same way, BLT-06 added: “Different
courses the universities | work for offer frequently.” (OSBLT, BLT-06, Q-27, 2024).

Meanwhile, BLT-03 and BLT-05 demonstrate a more proactive stance,
independently seeking resources and staying informed about the latest educational trends.
BLT-03 stated: “Looking for interesting online activities for the students.” (OSBLT, BLT-
03, Q-27, 2024) and BLT-05 agreed to pose: “l am a curious teacher, so | try to keep
updated with the latest trends in education which could be useful for my professional
performance.” (OSBLT, BLT-05, Q-27, 2024). This dedication was further elaborated
during the online interview, where BLT-05 expanded on their approach to staying informed
and incorporating innovative ideas into their teaching practices.

“... The teachers of today, of the 21st century, must be a person open to
changes. but it must also be open to ... Not only accepting them for the sake of
accepting them, but they (teachers) should also have filters, about what is useful or
useless for me in my classes. ... and in that way, | have the power to say... to create

the contents, the strategies that | consider according to my context, more accurate
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and thus obtain, in a large percentage, the expected results. | think that is what can

lead you to blended learning and obviously, this implies the use of technology, this

implies the use of face-to-face methods, that is where we are involving the blended

learning part.” (OI-BLT, BLT-05, Q-14.1, 2024).

In contrast, when asked BLT-01 and BLT-02 on how they envision the role of
ongoing professional development in improving their effectiveness as a blended learning
educator, their answers suggest that the current professional development efforts may not
fully meet their needs, pointing to the necessity of more personalized approaches to teacher
training. BLT-01 provided the option: “Professional development has little impact.”
(OSBLT, BLT-01, Q-28, 2024) and BLT-02 pointed at the option: “I don’t see the need for
further professional development.” (OSBLT, BLT-02, Q-28, 2024). These reflections
highlight how Curriculum Development and Teacher Training are essential for preparing
educators to succeed in a blended learning environment, though the effectiveness of these
strategies varies based on individual experiences.

The survey data underscores the significance of Curriculum Development and
Teacher Training in shaping teachers' readiness to navigate blended learning environments.
Most teachers, such as BLT-03, BLT-04, BLT-05, and BLT-06, recognize the value of
ongoing professional development and curriculum design support in enhancing their
instructional practices. However, the divergent views of BLT-01 and BLT-02 suggest that a
more flexible, needs-based approach to teacher training could improve its impact. To fully
leverage the potential of blended learning, institutions must offer more targeted
professional development and curriculum resources that address the varying levels of

experience and confidence among educators. By doing so, both curriculum development
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and teacher training can be more aligned with the evolving demands of blended learning,

ultimately fostering a more adaptive and effective teaching environment.

4.3.2.5. Student Engagement and Participation

The implementation of blended learning (BL) in English language teaching at
Universidad Catdlica Luis Amigo has prompted varied interpretations from teachers
regarding its impact on student engagement and participation, and all of them agreed on
having a high impact when asked; How would you rate (in a scale from 5 to 1, from ‘very
high’ to ‘very low”) the impact of blended learning on Student Engagement in you
classes...? and their responses were: “5” (OSBLT, BLT-01, Q-06, 2024), “4” (OSBLT,
BLT-02, BLT-03, BLT-04, BLT-05, Q-06, 2024) and “3” (OSBLT, BLT-06, Q-06, 2024).

The survey responses highlight two equally important objectives, enhancing student
engagement and fostering independent learning. The question posed was: How would you
describe the Primary Goals or Objectives of using Blended Learning in an English
Language course? And from the options given, they provided the mentioned two:
“Fostering independent learning” (OSBLT, BLT-01, BLT-04, BLT-05, Q-11, 2024) and
“Enhancing student engagement” (OSBLT, BLT-02, BLT-03, BLT-06, Q-11, 2024).

Teachers not only provided agreement on those statements, but they also went
further when asked to support their thoughts on Blended Learning goals or objectives of
using this approach in an English language course: “It is important to motivate and engage
students in their learning of a foreign language or any other area, however, encouraging
independent work is important because it makes the student more aware of their process.”
(OSBLT, BLT-01, Q-12, 2024). Another teacher provided some insights: “Students’

engagement is the core of the teaching and learning process and it encourages students on
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the action research process cycle after each seminar session as well as promoting

participatory teaching.” (OSBLT, BLT-02, Q-12, 2024). As prove of what this participant

answered in the previous question, the Focus Group Interview provided a further insight:

«“...specifically, we are (both teacher and students) reviewing a topic, and we

are seeing a topic that is meaningful for them, ...and we have the possibility to have
entertainment, ...or to have fun, is one of the keys to move forward to learning
outcome. And other aspect is like... sometimes they (students) upload some audio
or recording, narrating different adaptations to a reading plan that we manage here
in the institution, and they create, yeah... like a podcast, and they create their own
stories, and we share the audio, in front of the groups, and that's it. And for that,
they say, okay, we have the capacity to create, we have the capacity to put our

voices there.” (FGI-BLT, BLT-02, Q-07, 2024).

A third teacher focused attention on students’ participation: “(BL) Make the
students involved in their own learning.” (OSBLT, BLT-03, Q-12, 2024). And both BLT-
05 and BLT-06 stated that BL promotes independence: “We are looking for independent
students in the language.” (OSBLT, BLT-05, Q-12, 2024). One of the participants (BLT-
05) elaborated on this point when answering a question during the Focus Group Interview:

“... I'tell them (students): -well, next week I'm going to count the time and
the grammatical or pronunciation mistakes you probably make standing in front of
here. And more than one of them is panicking, how come you want us to read? And
it is an interesting exercise. But then they tell me: -but how do we learn about
pronunciation? And | tell them: -have this tool. Yes, so there's the combination.

That's blended learning at its best.” (OI-BLT, BLT-05, Q-06, 2024).
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Meanwhile BLT-06 remarked: “Today's students belong to a new era of technology
which makes them more prone to use them in everyday life. Therefore, this is an
opportunity to allow them to use such tools for their own learning progress fostering
motivation.” (OSBLT, BLT-06, Q-12, 2024).

Teachers emphasize that student engagement is significantly improved through the
integration of technology, such as games, videos, and interactive tools, which stimulate
interest and participation: (BLT-04) “Blended learning, using technology, can enhance
wider interaction among students, not only among peers but also broader and even global.”
(OSBLT, BLT-04, Q-21, 2024). BLT-04, while recognizing the benefits of student
engagement, stresses that blended learning also encourages teamwork and collaborative
skills. BLT-02 and BLT-03 similarly underline the importance of making learning practical
and interactive, noting how digital platforms promote involvement in both individual tasks
and group interactions: “Students have the possibility to interact with their peers not only in
a physical classroom but also in digital means such as forums, collaborative group.”
(OSBLT, BLT-02, Q-21, 2024). And BLT-03 supports this same idea when stating: “They
encourage students to be active and learn by themselves.” (OSBLT, BLT-03, Q-21, 2024).

At the same time, teachers like BLT-05 and BLT-06 highlight the importance of
fostering independent learning through the flexibility of blended learning environments,
which cater to students' diverse conditions and lifestyles, promoting autonomy and self-
discipline: “It’s simple. B-learning uses environments and attractive interfaces which keep
motivation high of the students due to the content, color and info shown by virtual
environment.” (OSBLT, BLT-05, Q-21, 2024) and BLT-06 remarked on the advantages of
BL: “One of the advantages is that they can work with these tools at any time depending on

their availability, discipline and autonomy degree. Therefore, having the proper instructions
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they can interact and learn through such a way.” (OSBLT, BLT-06, Q-21, 2024). This
diverse range of interpretations underscores the dynamic role that blended learning plays in
reshaping both student engagement and the development of learner independence.
Exemplifying how teachers promote meaningful student engagement, vast examples
were provided like those by BLT-01, when mentioned some interactive samples: “The use
of games, videos, stories etc.” (OSBLT, BLT-01, Q-22, 2024). BLT-02 stated that students’
life experiences are valuable when using this approach: “Contents related to students'
experiences and social and cultural realities. Videos about songs with social messages.
Dramatizations about social and cultural situations.” (OSBLT, BLT-02, Q-22, 2024).
Another teacher offered the same reaction to the question posed: “I always create activities
that trigger personal opinions and reactions.” (OSBLT, BLT-04, Q-22, 2024). A fourth
teacher offered a short but clear answer: “(I use) Oral production and writing.” (OSBLT,
BLT-03, Q-22, 2024). Meanwhile BLT-05 provided a more elaborated answer: “I usually
use games such as Kahoot or hot potato to warm up my classes. Moreover, | use platform
and its tools to assess skills like listening, speaking etc.” (OSBLT, BLT-05, Q-22, 2024).
And BLT-06 also extended thoughts on engaging activities to promote students’
participation: “Activities related to their own experiences and life conditions: their place of
living, their own situations, their surroundings.” (OSBLT, BLT-06, Q-22, 2024).
Interpreting teachers' responses reveals nuanced perspectives on how blended
learning fosters both engagement and independence among students. BLT-01 associates the
use of technology with heightened student engagement, believing that interactive activities
like games and multimedia enhance students’ connection with the material. BLT-02 and
BLT-03 expand on this by stating that interactive, real-life content helps students become

more invested in their learning, with BLT-03 noting that students are more motivated to
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participate orally in discussions. BLT-04 takes a slightly different angle, emphasizing that
blended learning not only engages students but also enhances their teamwork and creative
problem-solving skills. Meanwhile, BLT-05 and BLT-06 shift the focus to independent
learning, interpreting blended learning to encourage students to take charge of their
learning processes, particularly through continued practice outside the classroom. BLT-06
further notes the importance of teaching students’ autonomy and self-discipline, given the
flexibility that blended learning offers. Overall, the data from BLT-01 to BLT-06 shows
that blended learning does more than just engage students - it equips them with the skills

needed for independent, lifelong learning in a technology-driven world.

4.3.2.6. Blended Learning as a Strategy for the Future

As blended learning continues to evolve, it is increasingly seen as a vital strategy for
the future of English language education. Teachers at Universidad Catdlica Luis Amigd
emphasize that blended learning not only enhances student interaction and engagement but
also prepares both learners and educators for the demands of modern education. When
teachers were asked on how beneficial they believe it would be to continue developing
blended learning courses for English language study and why they believed so, answers
were explicitly centered on their students: “Yes. As | have pointed out, students are the
protagonists of their learning process, so they would not be too dependent on their teachers,
they will be creative in their learning.” (OSBLT, BLT-04, Q-08, 2024). This participant
also expanded his perception as he took part of the Online BL interview:

“...And I think in the future, everything is going to be related to artificial
intelligence. Even we as teacher in a normal classroom, maybe we can disappear. |

don't know. In the future, maybe they are going to have virtual teachers or maybe
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they are going to have maybe courses, courses, specialized courses with all the

instructions inside the course. And maybe the teacher is going to be just like, | don't

know, like... (Facilitator's intervention: ...like a facilitator...) -Yes, like a tutor, like

a tutor of the program. But | think the role of the teacher in the future is going to

change.” (OI-BLT, BLT-04, Q-13, 2024).

All teachers unanimously supported further development of blended learning, with
BLT-02 emphasizing that it opens doors to new learning experiences, blending digital and
face-to-face instruction in ways that enrich the learning process: “Yes, because it allows
possibilities to connect with new learning experiences.” (OSBLT, BLT-02, Q-08, 2024).

Furthermore, BLT-05 stresses that adopting blended learning is essential to remain
attuned with the challenges of 21st-century education: “Of course, it's necessary to be
synchronized for the challenges of the XXI education.” (OSBLT, BLT-05, Q-08, 2024).

And a teacher stated: “Yes. This way of teaching can bring benefits to many
communities around the regions and the country itself, shortening the breach in education
opportunities and making learning easier for many students.” (OSBLT, BLT-06, Q-08,
2024). This way, BLT-06 highlights its potential to reduce educational disparities,
particularly in remote and underserved areas, making it a critical tool for expanding access
to quality education across regions. Collectively, these insights underscore the need to view
blended learning as a long-term strategy for advancing human resources in language
education.

The teachers’ responses reflect a shared belief that blended learning holds
significant promise for the future of education, particularly in the context of English
language instruction. BLT-04’s observation that blended learning enhances global

interaction is particularly relevant in an increasingly interconnected world. The consensus
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among teachers, as seen in BLT-01’s straightforward affirmation and BLT-03’s support,
points to a growing recognition that this model prepares students to become more engaged,
independent, and adaptable learners. BLT-05’s assertion that continuing to develop blended
learning courses is crucial for addressing the challenges of 21st-century education further
emphasizes its relevance in modern pedagogical strategies. Importantly, BLT-06 highlights
a crucial societal benefit: the ability of blended learning to narrow the educational divide by
offering flexible learning options to students in marginalized or remote areas. This potential
to increase accessibility and equity in education cements blended learning as not just an
effective teaching strategy, but a necessary one for future educational development. These
perspectives illustrate how blended learning, through strategic human resource
development, can drive both innovation in teaching and inclusivity in learning.

The shift to blended learning at UCLA has had a profound effect on teaching
practices, requiring educators to navigate complex instructional landscapes where
technology plays a central role. Teachers have responded by developing adaptable
pedagogical strategies that balance online and in-person learning, enhancing their ability to
facilitate student engagement across both modes. As highlighted in the data, pedagogical
decisions have become more strategic, driven by careful consideration of course content,
student needs, and the tools available. However, teachers also encountered challenges in
managing these tools and ensuring consistent student engagement, particularly in the
context of unequal access to technology and the added demands of content development
(see Figure 8).

Moreover, the implementation of blended learning is mediated not only by
technological infrastructure but by the active participation of both teachers and learners.

Reflective practice has emerged as a crucial element in this process, enabling teachers to
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adapt and refine their strategies based on evolving classroom dynamics and the ongoing
development of digital competencies. Human resources, such as teacher training and
curriculum development, have played a vital role in shaping the success of blended learning
models, emphasizing the need for ongoing professional development. Despite these
hurdles, many educators view blended learning as a forward-looking strategy, poised to
shape the future of English language teaching at UCLA. The combined focus on
pedagogical strategies, reflective practice, and the integration of both teachers and students
into this new learning environment has ultimately led to more personalized, engaging, and

dynamic teaching practices.

Figure 8

Affordances and Challenges faced by UCLA teachers when implementing Blended

Learning Courses.

Affordances Blended Learning as a
Strategy for the Future.
Impact on Costs
and Resources. . Pedagogical

Strategies and
Best Practices.

Institutional Support tToechlléflj(.i::Ii]:g‘;?;: Reﬂe.cti\-'e
for Blended Learning. g Practice and

. Adaptation.

Curriculum Development
and Teacher Training. Student Engagement

and Participation.
Digital Tools,
Content Development .
and Challenges of

Technology Integration.

Challenges

Note: This chart exposes not only the affordances but also the challenges that are

presented in the blended learning environment within the UCLA English program.



90

The chart illustrates the affordances and challenges experienced in the
implementation of blended learning (BL) at UCLA. The upper line in the chart highlights
the key affordances, which include teachers' adaptation to blended learning, reflective
practices, the implementation of effective pedagogical strategies, and the recognition of
blended learning as a strategic tool for the future. Additionally, institutional support and the
impact of BL on cost and resource efficiency emerge as significant advantages. Conversely,
the lower line in the chart underscores the challenges faced by teachers, with digital tools,
content development, and the difficulties associated with integrating new technologies
ranking high on the list. Furthermore, issues related to curriculum development and teacher
training are presented as persistent challenges, indicating areas where additional support
and resources are needed.

This visual representation of the data, combined with insights gathered from surveys
and interviews, shows that while blended learning holds significant potential for enhancing
ELT at UCLA, its full implementation is contingent upon addressing these critical
challenges. By balancing the affordances—such as institutional backing and future-oriented
strategies—with the pressing needs for improved training and technological resources, the
chart offers a comprehensive view of both the promise and the hurdles of BL in this
context.

The integration of blended learning (BL) into English Language Teaching (ELT)
presents both opportunities and challenges, as highlighted by the two key categories in this
study: Pedagogical Decisions for Strategic Blended Learning Implementation and Human
Resources for Blended Learning Implementation. Through the data collected from a survey

and interviews with teachers at Universidad Cat6lica Luis Amigd, along with a review of
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relevant literature, we can observe how the institution’s experiences align with global
trends and best practices, while also uncovering specific challenges related to this context

of ELT.

Chapter V

5.0. Discussion

5.1. Subcategory 1

Pedagogical Decisions for Strategic Blended Learning Implementation in ELT
This category addresses the complex dynamics of blending technology with
traditional pedagogical methods in English language teaching (ELT). The teachers
surveyed and interviewed highlighted key aspects such as the tools and platforms used,
strategies for content development, and the institutional support required to implement
blended learning effectively. Their experiences resonate with existing research that
emphasizes the role of pedagogical planning and operationalization in blended learning

environments (Garrison & Kanuka, 2004).

5.1.1. Teacher's Adaptation to Blended Learning

The findings demonstrate that adaptation to blended learning is not a linear process.
Teachers highlighted the necessity of balancing technology with traditional methods,
aligning with studies that show how educators must navigate a spectrum of teaching
modalities (Boelens et al., 2017b). Responses like those from BLT-03, who stressed the use

of applications to improve task-based learning, emphasize the practical integration of
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technology. The literature supports this, indicating that the adaptability of teachers is
crucial for successful blended learning implementation (Graham & Halverson, 2023).
Teachers’ reflections also mirror Graham (2004) assertions that successful blended learning
hinges on the thoughtful selection of technological tools tailored to course objectives.

The gradual shift observed in the teacher's adaptation process reflects the
incremental changes in pedagogical practices post-pandemic (Trust & Whalen, 2021). This
finding is consistent with Barbour et al. (2020), who argue that the rapid shift to blended
learning during the pandemic has prompted teachers to reassess and recalibrate their

instructional strategies.

5.1.2. Digital Tools and Content Development

The responses from teachers such as BLT-04, who found technology to be a useful
tool in enhancing language instruction, align with research that emphasizes the affordances
digital tools provide in language teaching (Heitink et al., 2016). While teachers like BLT-
05 pointed out the challenges of keeping students engaged with digital tools, studies have
shown that the interactive nature of technology can significantly increase student
motivation (Bower et al., 2015). However, this is not without its difficulties, as highlighted
by Selwyn (2016), who cautions that digital tools can sometimes act as distractions rather
than enablers of learning.

The literature on content development within blended learning stresses the need for
teacher autonomy in creating and curating digital materials, as seen in the work of Mishra
& Koehler (2006) who promote the TPACK framework (Technological Pedagogical

Content Knowledge) to guide educators in content creation. The survey responses suggest
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that while teachers appreciate the flexibility of digital tools, they also need institutional

support to create high-quality content, a sentiment echoed in Drysdale et al. (2013).

5.1.3. Institutional Support for Blended Learning

Institutional support is critical to the successful integration of blended learning, and
this was reflected in the divergent experiences shared by the teachers. Teachers like BLT-
04, who reported receiving structured support, mirror findings from studies that show
professional development and training as key drivers of successful technology integration
(Kopcha, 2012). However, those who experienced a lack of substantial guidance, like BLT-
01, reflect a common challenge in higher education where institutional backing can be
inconsistent (Donnelly & Maguire, 2017).

This research highlights that effective institutional support not only involves
providing digital tools but also offering ongoing training and fostering a culture of
experimentation (Laurillard et al., 2018). This aligns with BLT-06’s view on the
importance of professional development, underlining the need for continuous institutional

commitment to blended learning initiatives.

5.1.4. Impact on Costs and Resources

The discussions around costs and resources emphasize a dual benefit: while there
are initial financial challenges in setting up blended learning infrastructures, there are long-
term savings in resources (Dziuban et al., 2016). BLT-05’s observation that digitizing
learning materials reduces costs aligns with the findings of Bonk & Graham (2012), who

note that blended learning can significantly lower educational expenses, particularly with
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the reduction in physical materials. This also contributes to greater accessibility, as students
can access resources more flexibly, reducing both financial and logistical barriers (Graham

etal., 2013).

5.2. Subcategory 2: Human Resources for Blended Learning Implementations

This category explores the human element of blended learning, focusing on the
pedagogical strategies, reflective practices, and student engagement that underpin its
success. The teachers' responses underscore the importance of human interaction in blended
environments, aligning with studies that emphasize the irreplaceable role of teachers in

guiding and facilitating learning (Dennen & Burner, 2008).

5.2.1. Pedagogical Strategies and Best Practices

The survey data revealed a diverse range of pedagogical strategies employed by
teachers to navigate the complexities of blended learning. Teachers like BLT-01, who use
interactive platforms to enhance student engagement, are utilizing best practices supported
by research in blended learning (Means, 2010). These strategies, from gamification to
personalized feedback, reflect the growing emphasis on creating learner-centered
environments (Horn & Staker, 2014). However, as noted by BLT-06, the rise of Al tools
presents new challenges, requiring teachers to stay ahead of technological advancements
(Dimitriadou & Lanitis, 2023).

The evolving nature of blended learning pedagogies underscores the need for
ongoing reflective practice, where teachers must adapt their methods to meet changing

technological and student needs (Kirkwood & Price, 2006). Teachers' use of both face-to-
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face and digital methods to motivate students resonates with research suggesting that
blended learning fosters a more inclusive and participatory classroom environment

(Vaughan, 2010).

5.2.2. Reflective Practice and Adaptation

The data highlights the importance of reflective practice in adapting to blended
learning environments, with teachers like BLT-01 stressing the need for active guidance in
ensuring that technology is used effectively. This aligns with the work of Farrell &
Marshall (2020) who argue that reflective teaching is critical for ongoing pedagogical
development, especially in dynamic, tech-mediated classrooms.

BLT-06’s call for improved infrastructure and cultural adaptation points to broader
systemic challenges that are also discussed in the literature. As blended learning continues
to evolve, institutions must invest in both technological infrastructure and cultural readiness

to support diverse student populations (Watts & Galvin, 2020).

5.2.3. Curriculum Development and Teacher Training

The importance of curriculum development and teacher training in the success of
blended learning cannot be overstated. As seen in the responses from BLT-04 and BLT-06,
institutional training plays a pivotal role in enabling teachers to implement blended learning
effectively. These findings are consistent with the research carried out by O’Donoghue
(2016), which emphasizes the need for comprehensive training that addresses both

technological competencies and pedagogical frameworks.
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While some teachers felt adequately supported, the variability in responses suggests
that institutions need to adopt a more personalized approach to teacher training, as argued
by Pawan et al. (2017). The literature supports the idea that professional development must
be ongoing and responsive to the unique needs of teachers at different stages of their

blended learning journey (Abello, 2018).

5.2.4. Student Engagement and Participation

Teachers widely agreed on the positive impact of blended learning on student
engagement, with many noting the interactive potential of technology-enhanced learning
environments. This aligns with the findings of Bouilheres et al. (2020b), who argue that
blended learning can significantly increase student motivation and participation,
particularly when digital tools are used to create authentic and engaging learning
experiences.

BLT-05"s emphasis on fostering independent learning through blended learning
mirrors research that points to the increased autonomy and self-regulation that these models
encourage (Hejazifar, 2013). As Chikh (2024) suggests, blended learning fosters a
collaborative, student-centered approach that not only engages learners but also develops

their ability to learn independently.

5.2.5. Blended Learning as a Strategy for the Future
Finally, the forward-looking potential of blended learning is a common thread in
both the survey responses and the literature. Teachers like BLT-04, who emphasize the

global and collaborative potential of blended learning, are reflecting broader trends in
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education that point to its growing importance as a flexible, inclusive model (Horn &
Staker, 2014). Blended learning's ability to bridge the digital divide, as highlighted by
BLT-06, also points to its potential in fostering equity in education (Means, 2010).

This research underscores the dual nature of blended learning in ELT, presenting
both significant opportunities and challenges. Teachers have adapted to new technologies
and pedagogical strategies, enhancing engagement and reducing costs for students, but they
face challenges such as the need for institutional support and equitable access to resources.
Through thoughtful pedagogical decisions and strategic investment in human resources,
blended learning can become a transformative force in ELT, aligning with global trends
while addressing the unique needs of local contexts. Future research should continue to
explore how these strategies can be optimized and expanded to support sustainable,

inclusive language education.

6.0. Conclusions

This study set out to explore the perceptions and experiences of English teachers
regarding the implementation of a blended learning model at the Language Center of
Universidad Catdlica Luis Amigd (UCLA). Through a combination of online surveys, in-
depth interviews, and a focus group discussion, this research aimed to uncover both the
affordances and challenges associated with integrating blended learning within English
language education. The findings illustrate the intricate dynamics of adapting to and
navigating a hybrid instructional framework, highlighting insights that extend beyond mere
pedagogical adjustments to encompass the larger impact of blended learning on teacher

development, institutional support, and student engagement.
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A central conclusion drawn from this research is the pivotal role of teacher
adaptability in successful blended learning implementation. As indicated in the study,
teachers demonstrated a range of adaptive strategies to balance in-person and online
components, a process that required not only technological proficiency but also a deep
understanding of pedagogical principles relevant to both modalities. Teachers, particularly
those who had been resistant to change or technology, gradually shifted their approaches to
harnessing digital tools for instructional purposes. This adaptive process highlights that
successful blended learning implementation relies on teachers’ adaptability and openness to
exploring various instructional approaches. As they incorporate digital tools into their
teaching, teachers’ reflections affirm that a well-considered blended learning model can
enhance student interaction and create more tailored learning experiences.

The findings further underscore that the blended learning model presents distinct
affordances that enhance student engagement and achievement. The capacity to structure
curriculum with both synchronous and asynchronous elements enable teachers to design
interactive activities that cater to various learning styles and preferences, thereby promoting
a more inclusive learning environment. However, this study’s results also highlight the
challenges teachers face in achieving this balance. For instance, some participants noted the
difficulty in maintaining student motivation and participation in the online component,
regarding the motivational dynamics within digital learning spaces. These challenges
suggest that while blended learning offers substantial benefits, its successful
implementation requires careful planning, ongoing teacher training, and responsive
institutional support to sustain student engagement.

Institutional support emerged as another key factor affecting the blended learning

experience. The teachers expressed that consistent access to training, resources, and a
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community of practice significantly facilitated their adaptation to the model. The rapid shift
to blended learning post-pandemic brought about a pressing need for institutions to not only
provide technical resources but also foster an environment where teachers could collaborate
and share best practices. Structured support plays a vital role in the effective adoption of
blended learning practices, as the provision of periodic workshops and technical assistance
by the Language Center at UCLA has demonstrated. While this support has been beneficial
to participating teachers, findings indicate a continued need for ongoing professional
development opportunities to maximize the full potential of the blended learning model.

This study emphasizes the essential role of reflective practice within blended
learning environments, as teachers increasingly view it as critical for refining their
instructional approaches. Insights from both surveys and interviews highlight that, beyond
mastering digital tools, reflecting on student feedback and learning outcomes plays a
crucial role in adapting methods for optimal effectiveness.

In brief, this research offers valuable insights into the complex realities of
implementing blended learning in university-level English instruction. While blended
learning affords clear benefits in fostering interaction, engagement, and personalized
learning, its success rests on teacher adaptability, robust institutional support, and an
enduring commitment to reflective practice. For blended learning to evolve into a
sustainable and impactful educational approach, educators and institutions must stay
attuned to students' needs and the unique demands of hybrid instruction. The study thus
underscores the importance of fostering a collaborative and supportive environment—one
that encourages both innovation and effective learning outcomes in blended language

education.
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7.0. Further Research

This research highlights several important facets of blended learning in English
Language Teaching (ELT) and lay the groundwork for future studies that can expand on the
challenges and affordances identified. Given the evolving nature of blended learning, it is
essential to explore areas that were not fully covered in this study or emerged as new
directions during the research process. This chapter outlines key avenues for further
research that would deepen our understanding of the strategic implementation of blended

learning in ELT and its broader implications.

7.1. Longitudinal Studies on Teacher Adaptation to Blended Learning

While this research provided insights into teachers' initial experiences and
adaptation to blended learning, it would be beneficial to conduct longitudinal studies that
track their adaptation over an extended period. Such studies could explore how teachers’
pedagogical strategies, technology integration, and reflective practices evolve as they gain
more experience with blended learning models. Questions regarding how teachers continue
to refine their approaches to balance synchronous and asynchronous learning, as well as
how they address ongoing technological advancements, would provide a more
comprehensive understanding of the adaptive processes involved.

Further research could also examine how teachers' adaptation impacts student
outcomes over time. Investigating whether more experienced teachers become more
effective in utilizing digital tools or developing more innovative blended learning materials

could offer valuable insights into best practices for professional development in this area.
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7.2. Cost-Benefit Analysis of Blended Learning in ELT

The research revealed both the potential for cost savings and resource optimization
in blended learning, as well as challenges related to the financial investments required for
technology infrastructure. Future studies should conduct in-depth cost-benefit analyses to
better understand the economic implications of blended learning in ELT programs. This
could include examining the long-term financial benefits of reduced physical material costs,
lower infrastructure needs, and increased flexibility for both institutions and learners.
Moreover, future research should focus on the broader economic impacts of blended
learning on accessibility and equity in education. Specifically, how blended learning might
bridge educational gaps for students in underserved or remote areas, and what additional
investments might be required to ensure equitable access to high-quality digital tools and

internet connectivity.

7.3. Student Engagement and Autonomy in Blended Learning Environments

This study highlighted the dual benefits of blended learning in enhancing student
engagement and promoting autonomy. However, more research is needed to explore how
different digital tools, and pedagogical strategies can be optimized to cultivate these skills.
Future research could investigate which specific technological platforms or instructional
designs most effectively promote active student participation and how these tools can be
tailored to different language proficiency levels.

Further exploration into how blended learning fosters independent learning skills,

such as self-regulation and time management, would also be valuable. This research could
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inform the development of targeted interventions to support students in becoming more
autonomous learners in blended environments, particularly those who may struggle with the

increased demands of self-directed learning.

7.4. Blended Learning as a Future Educational Strategy

Blended learning is increasingly recognized as a forward-looking strategy in ELT
and education more broadly. However, further research is needed to explore its long-term
sustainability and scalability. Studies could focus on how blended learning can be adapted
to emerging educational trends, such as microlearning, gamification, and artificial
intelligence, to enhance language learning outcomes. Additionally, research could examine
the broader societal impacts of blended learning, particularly its role in democratizing
education. This raises the question of how blended learning models can be scaled to reach
diverse populations, including those in economically disadvantaged or geographically
isolated regions. Understanding the potential of blended learning to increase educational

equity and access could inform policies and practices for future educational reforms.

7.5. Curriculum Development and Teacher Training in a Digital Age

This research has shown the importance of curriculum development and teacher
training in successful blended learning implementations. Future studies could investigate
the most effective frameworks for developing blended learning curricula that align with
language proficiency standards and learning outcomes. It would also be beneficial to
explore how teacher training programs can be restructured to better equip educators with

the skills needed to integrate rapidly evolving digital tools into their teaching.
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Moreover, further research could focus on how teacher training in blended learning
can be made more responsive to teachers’ individual needs and contexts. Customizable or
modular professional development programs that allow teachers to focus on specific areas

of digital pedagogy or technology use could offer a more tailored approach to training.

7.6. Cross-Cultural Studies on Blended Learning in ELT

Blended learning practices may vary significantly across different cultural and
educational contexts. Future research should explore how cultural factors influence the
implementation and reception of blended learning in various regions. Comparative studies
between institutions in different countries, or even different regions within the same
country, could provide insights into how cultural values, educational traditions, and
technological infrastructures shape blended learning practices.

Such cross-cultural research could also investigate how blended learning models can
be adapted to meet the specific needs of diverse student populations, including non-
traditional learners, adult learners, and students with varying levels of digital literacy.

In conclusion, the research conducted in this study provides a solid foundation for
understanding the challenges and affordances of blended learning in ELT. However, as the
field of blended learning continues to evolve, ongoing research will be essential to address
the gaps identified and to explore new opportunities for enhancing both teaching and
learning outcomes in a digital age. By pursuing these lines of further research, educators
and institutions can continue to refine and improve blended learning models, ensuring their

effectiveness and sustainability for the future of education.
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Appendices

Appendix 1.
Online Socio-demographic Survey for Blended Learning Teachers (OSDS-BLT).

Socio-Demographic Survey for Blended Learning Teachers.

Please take a moment to provide us with some background information about yourself. Your responses will remain confidential and
will be used solely for research purposes.

Section 1: .
Personal Information. Full name (optional) Age

Section 2: How long have you been teaching in The English Program at the university?
Professional Background.

Less than 1 year. 13 years. 4 — 6 years.

7 —9 years. 10 years or more.

What is your current teaching position within The English Program?
Instructor. Assistant Professor. Professor.

Senior Instructor. Associate Professor. Other (please specify).

Have you received any formal training or certification in teaching English
as a second language (TESOL) or a related field?

Yes. No.
If “Yes”, please specify the type of training or certification.

_", Section 3: What is your highest level of education completed?
. Educational background.
- 3
Bachelor’s Degree. Doctoral Degree.
Master’s Degree. Other (pl case specify).

Please specify your major or area of specialization in your highest degree:

Section 4:
Experience with
Blended Learning.

How would you rate your experience with Blended Learning when designing or
implementing a course?

Very Inexperienced. Somewhat Inexperienced. Neutral.
Somewhat Experienced. Very Experienced.
Section 5: . . ..
0, L Is there anything else you would like to share, or any additional comments related to
a4 | Additional Comments. : . L. .
your teaching experience or participation in a Blended Learning Course?

Thank you for taking the time to complete this survey. Your input is valuable o owr research efforts.
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Appendix 2.
Online Survey for Blended Learning Teachers.

Survey for Blended Learning Teachers.

Please take a moment to provide us with some information about your experience with Blended Learning. Your responses will
remain confidential and will be used solely for research purposes.

Full name (optional) Age

Were there any significant milestones in the Program's approach to blended learning during 2017 to 2022?
Please briefly describe:

£ @ @
CIICRECHIC,

Tell us about your experience when implementing Blended Learning in terms of Teaching Language. Can you mention
any successful or challenging experiences?

Tell us about your experience implementing Blended Learning in terms of Technology Use. Can you mention any
successful or challenging experiences?

Tell us about your experience implementing Blended Learning in terms of Classroom Management. Can you mention
any successful or challenging experiences?

How would you rate the impact of blended learning on Student Engagement in your classes during this period?

® ©

@

5) Very High Impact. 4 3 2 1) Very Low Impact.

Based on your previous answer on Student Engagement, please expand your response:

Do you believe it would be beneficial to continue developing Blended Learning Courses for English Language Study?
Yes. No. Why?

How would you define “Blended Learning™ in the context of English Language Education?

ONONMO

A combination of both in person and online instruction.
An approach that exclusively uses in person instruction.
An approach that exclusively uses online instruction.

An approach that involves teaching multiple subjects simultaneously.

Based on your previous response, can you expand your definition on "Blended Learning" in the context of English
Language Education?

®

How would you describe the Primary Goals or Objectives of using Blended Learning in an English Language course?

Enhancing student engagement.
Fostering independent learning.
Reducing the needs for teacher involvement.

None of the above.

Based on your previous response, can you describe the Primary Goals or Objectives of using Blended Learning in an
English language course?
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Are you familiar with different models or approaches to Blended Learning?

A Yes, I can name and describe several models.
B I'm vaguely aware of some models.
C ) No, I'm not familiar with any models.

If your answer to previous questions is A) or B), please name and briefly describe any model(s) or approach(es) that
you are aware of.

In your opinion, what are the key components or elements that make up an effective blended learning model? Please
select the option(s) you consider appropriate.

A clear balance between online and in-person activities.

Incorporating technology for its own sake.

Completely replacing traditional classrooms.

None of the above.

Can you expand your previous response? In your opinion, what are the key components or elements that make up an
effective blended learning model?

How do you perceive the balance between online and in-person components in a blended learning course? What factors
influence this balance?

It varies depending on the course goals and content.

Balanced integration is not essential.

In-person components should dominate for interaction.

Online components should dominate for flexibility.

Based on your previous response, can you explain how you perceive the balance between online and in-person
components in a blended learning course?

What roles do technology tools and platforms play in a blended learning environment? How do they enhance the
learning experience? Please explain.

Can you provide examples of specific technology tools or applications that you find valuable for blended learning in
English language Education?

How can blended learning environments facilitate student engagement and interaction compared to traditional
classroom settings?

What strategies or activities do you employ to promote meaningful student engagement in both online and in-person
components of a blended course?

How do you assess students' progress and learning outcomes in a blended learning course? Are there specific
assessment methods or tools you find effective? Please briefly explain.
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How do you provide feedback to students in a blended learning setting? How does it differ from traditional classroom
feedback practices? Please briefly explain.

What challenges have you encountered when implementing blended learning in English Language courses? How have
you adapted to address these challenges? Please briefly explain.

In what ways have you sought professional development to enhance your understanding and skills related to blended
learning?

A Attended workshops and training sessions.

B/ Self-study and research on blended learning.

C ) [ haven’t sought professional development.

If your answer to the previous questions is A) or B), please briefly describe in which way you sought professional
development to enhance your understanding and skills related to blended learning.

How do you envision the role of ongoing professional development in improving your effectiveness as a blended
learning educator?

A Ongoing professional development is essential.

B Professional development has little impact.

C . Idon’t see the need for further professional development.

If your answer to the previous question is A) or B), please briefly describe in which way you improve your effectiveness
as a blended learning educator.

Is there anything else you would like to add or any additional comments regarding your understanding of blended
learning categories in the context of English language Education?
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Online Interview for Blended Learning Teachers (OI-BLT) and Focus Group Interview for
Blended Learning Teachers (FGI-BLT) forms.

Unfolding Practices while implementing Blended Learning at Universidad Catélica Luis Amigo.

Key Developments and
Transformations.

Personal Contribution and
Perspective.

Deepening Understanding.

Synchronous and
Asynchronous Mix.

Historical Technology
Usage and Evolution.

What are the most notable developments or transformations in blended learning you have
observed at Universidad Catélica Luis Amigd’s English program?

From the time you joined the program, how have you contributed to the evolution of blended
learning, and what personal insights can you share about its progression?

Since your integration into the program, what changes have you witnessed, and how have you
adapted to the evolving blended learning environment?

How do synchronous (real-time) and asynchronous (self-paced) parts work together in
blended learning?" What percentage of the blended learning program do you think is
synchronous and how much is asynchronous? Could you also tell us how this amount is split
between synchronous and asynchronous sessions?

Taking this balance into consideration, what do you think are the differences between what
happens in the real classroom and what happens on the digital platform? Is there a discernible
difference? If so, do the ways you teach differ between these two learning environments, or
do you use the same methods whether they are synchronous or asynchronous?

Let's look back at the tools you used for synchronous activities in the past as you think about
your journey." Now, in the present, have you noticed any changes in how we use technology?
How has the program changed over time, especially when it comes to using technology to help
with the learning process?

Let's go into more detail now. Could you tell us about the most common tools you used when
the program first started? Has the overall form of these tools changed over time? And most
significantly, how beneficial or challenging has this evolving technology been for our
teaching?

Teaching Language
Strategies.

Technology Use Strategies.

Classroom Management
Challenges.

Could you share one effective strategy you’ve used for teaching language in a blended
learning environment, and how did it impact student learning, engagement, and language
acquisition?

Could you share a technology-based approach or tool that has worked effectively in the
English Language program, and how did it enhance student engagement and learning
outcomes?

Reflecting on your experience, what specific challenges have you faced in managing a blended
learning classroom, and how did you address these challenges effectively?

Your own definition on
Blended Learning.

How do you personally define ‘Blended Learning” within the context of English Language
Education?

Example Perspective:
Picture Blended Learning as a svinphony where traditional classroom notes harmonize with
digital melodies. How do you orchestrate this filsion to create an educational masterpiece?

Defining and Objectifying
Blended Learning.

What do you consider to be the primary goals or objectives of employing Blended Learning in
your teaching approach?

Example Perspective:

Visualize Blended Learning as a recipe where face-to-fuce ingredients blend seamlessly with
virtual spices. How does this culinary mix enhance student engagement and learning flavor in
vyour classroom?




109

Assessment and Feedback
Strategies.

Could you share any effective and meaningful strategies you've used to assess students’
progress and provide feedback? How creatively have you engaged them in the assessment
process? Additionally, have you found these strategies challenging or successful?

Professional Development.

What professional development opportunities have you pursued to enhance your skills in this
context?

If given the opportunity to choose, what aspects would you like to strengthen as a blended
learning instructor?

How has your commitment to professional development influenced your teaching practices in
blended learning?

Vision for Blended Learning.

Considering the future of language education, do you envision blended learning having a
positive impact on student outcomes and overall educational experiences?
Could you also define how blended learning potentially enhances education?

Personalized Professional
Growth.

Could you share three areas (e.g.., methodologies, technological tools, students’ engagement,
classroom management) where you’d like to receive training to better address challenges?

Professional Development and Growth:

How has your commitment to professional development influenced your teaching practices in
blended learning?

Could you share three specific ideas for professional growth that align with your vision for
effective blended teaching?
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Appendix 4.
Certification Document from Researchers.

Q Universidad de
La Sabana

FACULTAD DE EDUCACION

Chia, Colombia, October, 2023

TO WHOM IT MAY CONCERN:

The undersigning Director of Master’s programs and Specializations of the Faculty of
Education at Universidad de La Sabana certifies that Luis Horacio Hernandez is currently
enrolled in the Master’s Program in English Language Teaching for Self — Directed
Learning (online). As part of the academic requirements, Mr. Hernandez is carrying out an
action-research project within a real classroom environment, so we respectfully request that
he be allowed to collect data, in accordance with the institutional policies and procedures at
his workplace.

We greatly appreciate your cooperation with Mr. Hernandez’s academic advancement. If
you should require further information, please do not hesitate to contact me.

TO WHOM IT MAY CONCERN:

The undersigning Director of Master’s programs and Specializations of the Faculty of
Education at Universidad de La Sabana certifies that Jose Fabian Fajardo is currently
enrolled in the Master’s Program in English Language Teaching for Self — Directed
Learning (online). As part of the academic requirements, Mr. Fajardo is carrying out an
action-research project within a real classroom environment, so we respectfully request that
he be allowed to collect data, in accordance with the institutional policies and procedures at
his workplace.

We greatly appreciate your cooperation with Mr. Fajardo’s academic advancement. If you
should require further information, please do not hesitate to contact me.

Sincerely,
W /1"M/' f l L—/n7<’,),/

Ana Maria Ternent De Samper

Director of Master’s Programs and Specializations
Faculty of Education Universidad

de La Sabana

https://www.unisabana.edu.co/

Chia, Colombia

ana.ternent @unisabana.edu.co

57-601- 861 5555 / 57-601- 861 6666 Ext. 22007
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Appendix 5.
Consent Form.

Medellin, October 13th, 2023

Dear Dean

Diana Jaramillo

Universidad Catolica Luis Amigo
We hope this letter finds vou well.

We are writing to formally request vour permission to carry out exploratory research within
the Langnage Center at UCL A Medellin. As Master students, we are deeply interested in
exploring the dynamics and experiences of blended learning and its impact on language
teaching. The purpose of this research is to collect valuable insights from vour dedicated
teachers who have experience in this field

Recently, the impact of Blended learning, combining traditional classroom instruction with
digital resources and online components, has gained significant attention for its potential to
enhance educational outcomes.

We would like to assure vou that this research will be conducted with the utmost care,
sensitivity, and respect for the participants' ime and expertise. To maintain the highest ethical
standards, we plan to obtain informed consent from all participants and ensure the anonymity
and confidentiality of the data collected.

In seeking your permission for this research, we kindly request the following:

1. Approval fo conduct interviews and swveyvs with language feachers within the
Language Center:

2. Assistanice in disseminating informartion about the reseqrch tfo potential
participanis.

3. Any guidance or reconmmendations vou may have to ensure the successfiil execution
af this investigation.

We understand that the Faculty values academic research and innovation, and We are
committed to contributing valuable insights that can potentially help to reflect and inform the
state of art in the Language Center.

We appreciate your consideration of this request and look forward to your favorable response.
If vou require anv additional information or clarification, please do not hesitate to contact us
at josefahe @unisaba.edu.co/ luishedu/@unisabana.edu.co

Thank you for your time and support.
Sincerely,
Luis Hernandez

Fabian Fajardo
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Appendix 6.
Primary Data Repository from Online Socio-demographic Survey for Blended Learning
Teachers (PDR/OSDS-BLT).

Q0 <
- I . - - - ]

B0 BLT-01 BLT-01 BLT-01 BLT-01 BLT01

Terriic! 35 7-9yonrs. Professor Bachelor's Degroo.
a0z BLT-02 BLT02 ouroz

Terrifict 7-9yoars. Professor Espocializacion Ensefanza del inglés
BLT03 BLT-03 BLT-03

Terrifict Asintant Professor
BLT-04 BLT-04 BLT04 BLT-04 BLT-04 BLT-04

doing good... 62 10 yoars or more. Professor Mastor's Degro.

BLT-05 BLT-05 BLT08 BLT-05. BLT-05 BLT-05

Torrfict 34 7-9years. Assistant Professor ‘Doctoral Degree.

BLT-06 BLT-06

Q08
Onascale of 105, howwould you rate your

before teaching at Luis Amigé Catholic
University Language Program?
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Appendix 7.
Primary Data Repository from Online Survey for Blended Learning Teachers
(PDR/OSBLT).

BLT-01 BLT-01
BLT-01 BLT-01

BLT-01
Students feel engaged with the class and with theic

in the classroom as & strategy with actwities,

games, songs, videos etc.
BLT-02
Blended leaming was a usetul tool but it required a BLT-02 BLT-02
‘sequance of stages to carry out different tasks, 4 Laarning new contents practical and interactive for
students.
and the selection of appropriate material.
BLT03 BLT-03 ey
‘The implemantation of active teaching through the Check assignments sent to the virtual campus first %
virtual campus inthe class
BLT-04 BLT-04 BLT-04 BLT-04 Asde

from being responsible of their leaming process,
students also lear to work in teams.

BLT-05. BLT-05. Students.
BLT-05 I can feel more controlin my class raom, cause the BLT-08 have better e
We recelved some feedback In teacher's meatings ‘students know the contents and objectives bafore 4 ‘practicing their lessons and contents through
the class virtual environment implemented in b-learning

BLT-06 "t
s absolutaly nacessary to kaep on educating
students i terms of autonomy and self.discipline
since blendad learming brings (ot of benefits for
laarmers taking into account theie dfferent
‘conditions and life-styles.

ontation of onlin tools.

The appropriate mpler nino tools
‘plus the desing of diferent rubics for evaluation..

Luis Homandoz: Note
BLT-01 BLT-01 romarks that Blendoed learming seeks to

BLT-01

BLT01

Students

This.
combination allows for @ more dynamic and

BLT-02

Students’ engagement are the core of the teaching
‘and learning process and It encourages students
on the action resaarch process cycle after each

BLT-02
A combination of both in-person and online
Instruction,

teaching,

Bros
Yos
BLr0
BLros
BLenhances student s creativty and
Fostaring independant learning, 4
BLT08 BLT08 S M
= A £ approach .
10 ace toarningin orfor to have more efficient
chalinges of the XX| education instruction. i it Waching proowes
BLT-08
BLr06

‘which makes them mare pron to use tham in
‘evaryday fe. Therefora, this Is an opportunity to

learning and taaching taking advantage of both
Wity of strategies and communication.
Progress fostering motivation.
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Incorporating technology for its own sake.

BLT-01 MLT-01

BLT-02
No, I'm not famitiar with any models.

BLT-04
Aclear balance between online and in-person
nctivition.

BLT.05
Incorporating technology for its own sake,

BLT-06
BLT06 No, BLT-00
Fim not familiar with any models. Dosn not apply Amvmnm:m.mhm

BLT-02 Teachers
guidance and interaction.

BLT-05 We
need a good technology infrastructure, besides an
‘accurate culture moves through this kind of
teaching learning model

BLT-05
Its simple. B-learning uses enviroments and

the students due to the content, color and info.
‘showed by virtual environment

BLT-06
‘They are a metod to convey knowledge and to
practice what has been taught and learned,

BLT-06
Leamers must know how to balance the use of

clear discipline to handle their pace. teachers and autonomy and discipline from
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BLT-01 BLT-01 BLT-01 BLT-01
Not, actually - I haven't sought professional development. B
BLT-02
NA
BLT-03 BLT-03
Short based tasks, written or oral ‘Sel-study snd research on blended learning.
BLT-04

the tools to implement BL.

BLT-05
Self-study and research on blended lsarning.

BLT-02
I don't see the need for further professional
development.

BLT-02
NA

BLT-06

faster and more creatively.
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Primary Data Repository from Online and Focus Group Interview Transcripts (PDR/OI-
BLT and PDR/FGI-BLT).

Questions, 1.0Key Developments and Transformations.
........ at Universidad Catolica Luis Amiga's English program?
portofhoso courses.
Buro7
"
donsntwor
e oentperspecties heyavertpogisintern | T gt et coms s
s campus.
0 copes
ok
05
nctctonabout thesa opi es.
Facittators itervention ) Onging i
Bacty
tended Loaming




| think that L am th fes the sam teachar face tofaca. But als
wh virual 8 Forexamle, with th
7|
02). We deon'thave That s mare
so, i s e Be " lors say. o
the purpose of entering the - e are 5 8.
assay. We daseription, 1 e am more resources. canuse with
the purpose studonts. And we e
are different. B hnology. 4 the courses that B 8,
[ g
Yean, that’s trve.
wet, Especiall 8 r technology. Being honest, Ih:
Servicio Nacional i i sguide "Sofia Plus". But fm not
well 1 the| sight now, | technology. Maybe ir
computer, .1 sit down, | am talking, just talk the we “honast. Notreally, and sotually, “Chat.." Wh lodt... “ChatGPT".
canmove, s Butwe have to do our| use it 1 don't know howo.
best. f we have ta teach through the virtual way, yeah. Butl think i, of courss, different.
intervention J:...or "ChatPDF".
.butl don'e ke it
Defnitivly, rolo inthe way ! it not tng, whai na Iconsider 2 Butityou
2 and in dificult tosay hange, right? But for fassor, | have the
thstway, we cannatlet Wl i i technology. Something that et P
3 duce the information, adapted o
nrich the language. tisten Buthere, ascrean, But
We th
s Yeah, youare
i was only learning and growing as indlviduats & well.
Well, OK,
ves,
I th
Welt,of course, it are here i Well, and you car
B . - f they are good No, n0, no. Of course not Lot For example, ves. Maybel
studants, ifth 5 they have to students,) Justlstening. Yes. use. At the
realy. vinat ctass. But y beginning, maybe avideo beam. Right. & lotof, '
‘myopinion, in my humble apinion, I think tstotally aifforont. For alt
the university, the Intarmat, And aiso, they And this is a van)|
goad tool.Call it
newlanguage. i this case, English.
Wl fas i Gotit Yeah, yes,
Ithinkehat... 1 don'tk experience, Thatisto virtually, butnot all the
aspects, and ameng them education was not siranger 1o this. courses. 3
tor 3
rignt I don' aifforent digta tools, the teachors o of cours, t, we aro awaro of|
Thatis, we set. Theyare
Fight, aigieat wrk, otc. So, y s dograois| e e, butmara than that, they
in CTs,itis a .. 0, sk 3 . a virual class, the same) are tasks th i then) than
a5 a face-to-faca class. o an audio, ™ Yousay,
3 i n English,
the lattor. Of course, | mean, the strateges, the way you put the work, init [kind of situation. So, you see aif 3 ), foce-to-
ey or sama time, b 4 in virtual ctasd face ctasse:
sessions, i i of virual ane? Because the university, apart frorm the Virtual Campus, has created... so,as a tutor,
"ow you o the class sngagement. No, no, that totally varies, otally. i youmake pi
So, that's i th One
ane, soingto get plan y
F st adaptation. ‘creste & plan ke this? Or why did they upload this source?
There is  book calted "You adaptor you e you se yoursalt as. sae yoursalt o5 o Lot say that this change in jonal. \ very
) y markad in the development of thase tools
Thatis g acaptabie.
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Forexampte,
dotabases. ..Other tools.... Uhmmm. names. .
time? No.

Ne.ina ‘of pages? Orwhat kind of tools? Thoss
forexample. maybe.
Vs, databases.
(Facili a specific tool and what kind of

tools

Oh, you know what?

1 aluways uso... Woll, it nota tool. its kind of .. Sarry, | don'tknow how to 2all it Il tell you. ... “Braaking)

news” ... Okay. It's 1ot  tool, maybe. I'm ot ool Bt
bacauss they can road, they can..

(BLT-01's intorvention ;. iisten?

¥aan Yos. [ hortie

(Facilitator's intervention): s a source...

Yes, you're right Yesh.
world. But/
GounciL... s lova thern. They help me a dat.

(Facilitator's intervention : 4 (ot o resaurcos

was tike mash-up reactions to videos. Fos|

i captivated,

ther ways of narratives too.. different webpages. 07" has.

recordings... “ELLLO.org”in which..

(Facilitator's intervention }: "ELLLO" s @ nice one....

6.0 Teaching Language Strategies.
Coutd you sh: effectiv you've i nd
language acquisition?

(Facilitator's intervention : What about you?

I¢hink that maybe the games. | itsaway i class. English class. Be o
the students don'tlike English. Theyare they anjoy it

(Facilitator's intervention - Becausa its mandstory.

Voah, s mande take Butit's notbe,
ana virtuaL... well, notvirtusl... online. 2 stratogy, atleastfor me. T Sothatis 3 way in
which | )
(Facilitator's v, e
Yes. . And I ke to create matorial. And like Ike "Jeopardies”and “Millianairas".
Iehink i . Uke fovelene.. two... ik ik pict
whatis re. Example: col ... and thay have to. imagas haring. Easy audios interasting

topic for then. Topics lika: sports, fo0d, and whynot, sex. Yaah. f tfor us. Mot because ks talking sbout food, | have to

e
supposs they like to tatk about food as well. Yeaf... thoss kinds of activiies.

have i for astory.
They record it and they feel engaged bacause they learn, and they are pushed 1o use the language.
working for several courses | have been teaching.

(Facilitator's intervention : Okay. That's a nice stratogy...

languages. Oifferar, . Orfor exempe,
Well, okey. As  told you, well We use maybe .
video. Butin thi . we bave in a classroom orina
Butithas changed a tot. Wel, maybe evenin Okay, intoresting. Well, for example, whe I tar, | don'tki s « o v
5 that soma studants don't havs connctiiy. So. they have to use WI-Fi. Maybs the Wi-Fis 3 problam ool y say har, it ible. We cannot Bt ask them: okay, just do it One week. One wesk. And late
hare, ight? Tha WLE) dossn twsark prapaty, o mayb J1s & probiam or maybe whan the connaction s wa can sea the results. lso, when | explain  topic, | don't know, lat's . maybe pic e concitianals or somathing. | work with
ws , "
mpcase, Idont know.
ey GarTr T TR v, TR i
class: g2 don' L L he Ot we had 1o earn a It bi with he phonetics books.. laughs).
( Facititator's intervention ) (Laughs) Yes. Yes.. We o lear them by heart.
(ots sayyes, part. Exacty. one structures. o - "Strategies”. that”s” s sturad.. o
s intertingusL...tc. nowac doss it espect him. 2 e =
this evolving technology been for ourteaching? tearning... imean; 1. there are the e yourwits, e
{mean, the “chattorges* part! word] [ austratian.. 1 don't know...and the best thin.. the... th... ou can chance the speed, the velacity, I mesn, s you faster,
mean... for Gods
¥ boom
50 ) for (Facilitator's intarvention|:...Never .
me, , ormakes
tarter  hera aro no more, wer..is {inct phone booth o make @ long. tused o tll I or toasher, why s it that understand you, but! g0 t watchthe TV, or1go (o
distance or regional cail. because tachnology evoives and makes them absolete. watch  video Mo, vean, So.ane Irmean 1 for example, play tens,
. pur. exarcise o , and el
e, So,my chams e, the ume ang ront ing, how
X be by robots..No, never. Bot the taread?And : {101 tham: -have i toal. Ya3, 30 there’s the combinetion.
tucdants, sorey the Thas blended tearning atis best.
replace you So, the challenge,
to adapt” to have ane of you have to apply “iters” (Facititator
ubmen... et
look 5 Eaacty.
thore... he thing s how you gett o ther through me. Thatis the challenge the now teachers must face,
how (Faciliator's ntervention}: Js that how youfind it?
blendsd laaming a5 ws ars talking about.
inMP3. So, s 1 say:ah, ity o or
MP3. So, ifyo tight now have the pag over there, i ust... Tis week lused it o Vou oo

your own text. AndJ say, but! wantto into a istening test. to it and J and, . Then you can

put.-listen to the fle in this audio... Andyou have British voice, female voice, male voice, ote.
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7.0Technology Use Strategies.
approach

Couldyou share a technology-t ortool that has worked effectively in the English Language

program, ,nd_w:d_nmwwmgtww -

(Faciltator's andiwe like that, hore:
g Okay?
“Campus Virtual”. So, | think that we... most of us... wé Share some materials that we ereats on “Campus Virtual”but lso
o ainferse tha tep) during the courses, remember , for sxample, “meet” and... What was the ather? The one we were using at the university?
during the classes. So,f we... Howdowa realize if they are ergiegod with thess activitios? It's bacause thare, during the clas:
we Campus Virtual®. So, lthink they enjoed it L7-02s nterventian: .. Zoom.
because a1 por 3
128GN3, (0 [EINfO(Ge hat par...that teaGhing process.. (BLT-07s intervention):... Zoom.
¢Facilitators intervention .0 take aduantage... S, so, . inne day we s
y . Toteam Kot actuatly.
1o take advantage of that
(Faciltatar' Because it was the ) practiced with that.
(Facilitator's intervention : .andl you?
the same... maybe, well.
(Facilitator's intervention ) ..0ecause in his.. I tis 10pic, In here, is how you include technalogy wien teashing
tanguage...?
Fil give you an example. In my level: “ALE 28~ ALE 26" vCLA)..t
now, [mnot sura, itis Uko...level 5 0r6...... mayba B or
LT-02's intervention): . Yeah.... B1.. - : " S hadtio sk Jull
(ackdrossing BLT-O1) .. Andrs (eddrossing BLT-03) .. But .
han talk... an aucio, @ sh - drom
YouTube, right? They have to listen to it-a short story-. And after that, they in galrs-, they create (ke the end of tha story. And
they hava to use their mobile phanes to talk, of course, because they have ta wits first and then talk about that end. And
3 those. about th
they are using technology.
(Faciitator's intorvention ): Yosh, absofutely:
With that activity. Vea,
Well something b i case of ebh.ubmm.. T
3 topic, and we.
. forinstance, i , and we have . o
2, of ta have fun, s one of the ke forward and| e
lke... sometimas thay or racorch " forinstance, for vieusl
o
; oo enorm e campus... o any other tasks thathhave been planned there, Aght?
auclio,intront of the groups. andithat's it And for that, they say, okay. we havs the capacity o ereate, we have thé capacity o)
petour voiees th
But. you know, Anei1 have a platiorm that i caled E7
for reacing. Andl
S0, sk thom, okay, go o this webpage and work with
3 Thatis| well, vinen 8. e WEFL.. or with the
very good. chang. e 0 Involve . Butas weneed Banq|
Checause wel, P evenin the 21st
( Facilitator's intervention ): ... i connsctriy, 3 . o o
have to use the Wi-Fi the Wi Fi work pragerty.
some And atthe end, they
they have the listening, and and . So, 1 use thase ( Fasilitator's intervention:... Becauss it faq Grawded.
plattorms to make technology.
Yeah. Yean. Too many pex maybe i - o, teacher, Web page. | cannat do this. S0, we
{Facilitator’s intarventian: OF, i seems ke is. have o wait, ar we have 0 clasa tice with Quizziz an
they say: o, teacher, and they inthe activty. So, tother.
Itstieve 0 toach 0
(Facilitatar's interventian ): Okay, thar you.
(F s sthe... it's chatyou can
sharo those namas ... Thay I’
teaching, oaching a langusge.
Taon T Tm goE ST
( Facilttator's ¥ think.
Gotit 1 think one i3 thatane says, 00, It st that these students af taday, generally one h1as.a young
poputation, right? From the millearal part, ight? Baby boomers, efc. So, one says, no, It ust that
thase oo Imean, & Gell phoe, hand “know about” (makes
then, rather, the fact that o student wiiter. e dossn't mean
e , Let's say that i atleastwhere | am a the moment. which s the cell phone, are more than
Vo5, yos, they ara the quostions) .. | maan, I'm tollingyou ... .. these quostions are complax. They are complex, or mo \ Intschroicey, y - o, yoa, | know i
than complex, the b 1 this type of i s 50, The chalenge, rather 2 say:-
that apply. oh, this videols very beauitu, well,
Resuls... The raslts, 3010 speak. [ mean, itGauld & o Gr HrEs... V&Y SpEcific, One of ihem ... ons of them s that | ave| etc. So, for exampls, Drive, which is wonderful, 7,8, 10 pacpla e, creata t,
s that...(one I can'tGonnect to the virtualclass...| don'thave a data tomake i That would be the challenge.
very bad. .1 don't Htell them: well. when you have the opportunit, to be in the
bl » WiFi; copy your text, create i ) - Is itdimicult?
your mp3 then, let's say as an “offine tool”
7 shm. o "of . You groups, bur | the groups, and you have been with
Guys, is that there the . thiee. 1 with them...and many say: - but what is his name? And | told them... | safd: - for God's sake, this is Santiego Ramirez,
Keys. togetnes, see, | you B it sihe dossnt be
students). o yoursett I 3 «
&remmar rules, or vocabulery, etc. And one more, different from the repetiton, repetition, repetifon...i .. o stucy... the partner ot every day, but i this English class
50, .. more than one (of my students) says 1o me: -ah, butYOU SIGY... and | tel ther of Gourse! fam clear proaf that; was thers sr@ 8 forof tools, « at,
- @ . Or rather, | Know iow o type on & cellphone, but how n
ut, why do I have these Istudy. And I el night? With crticism, with  conclussion. Th agood
these tools. | would have obtained results tree osfour times faster tert?
( Facili fun, that's correct.yes,
Okay, adafess it No, thatis... you nave n v
e . fo.... Yau hava to promote those spacesin order that they engage with each other, know each
other, and create strategies n order o be i touch, keep in ouch. That would be

part And

s lator
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10.0 Defining and Objectifying Blended Learning.

What do you consider to be the primary goals or inyaur
teaching approach?
Example Perspective:
Visualize Blended L where seamlessly with virtual
spices. How does this i i iny
classroom?

(Fasititator's intervention : Yeat... what about you?

b s ‘Possibilties. In order for

Well, okay, the definition,
students, or 1

(anguage. Somathing s there..

(Facilitator's intervention ): .. because i's difficult. ftis not... it not that oasy.

Ithink that the primary goals or objectives. ... eeehmmn... one of these goals, | think that maybe shauld be that
ot onty students but also the teacher knows hiow to manage, howsto use those virtual (sarning environments
have courses or, I don|

cause we don wtadoi. So,
know, ike this (refers to the opp about for ug
talearn how todo . So, I wa have all i wa have @ lot of

1B30UTCES, W8 don't koW oW (o Use it, hiow to manage. So, | think that it 5 IMPOAaNT o knows how to do it

Definitian of blendad leaming. | think i¢'s & combinarion berwesn classes, raaf classes, well, n the class, with virual classes.
It'sa combination. And, of course, they have (o use, oF we have to use more... virtuar.

s nat.
(Facilitator's intervention ): .and what about you?
Feon't know.
(Facilitator's intsrvention ): It & good answer too! That *f don tknow”
(Laughter) Let me think about it Okay? )
Visualize blanded learning as a recipe where face-to-face ingredients blend seamlessly with virlual spices. Hon
daes this culinary mix enhance student engagement and learning flavor in your Glassroam?
(Facilitator's what about you? Your blended feaming.

( ):Da you ; face-to-face
spices inta the classaom? Or is it the ather way? ..Like having mastly virtual and having just little ingredients

about face-to-face interaction?.

(BLT-01's intesvention): | think it has to be middle and.
msans nairand nair). Mediated, yeah. That is mediated. it should be mediated by the teacher. Because sometimes
0.4 hesto

students don'
ba the mediafor.

(Facilitator's intervention ): ts. [t & tricky ane. Yes, [now.

A technical definition? Na, no, no. | don't have a technical definition. | think s | think blended leaming is maybe ta take
‘advantags, take advantage of the technology. Yss. Uss the technology ta maybe iry to intesact, ry to ombine. Right? Combine,

e  wo that create n Far example, we have the colios, we
have tho trumpots, tha drums. And thay need fo work togathar to chack, ta form, to Crasta a symphory, Aght? And.a malods. And . ot
blondad lsarming s not anty metapharically saying. I ik putting oo pieces and thay form a whls, Aalisti alaman, rght?
And hare we hava favor. we have  th . and the tearning, andthe crpanencas
And .

Wt i think that wa can uss blendd. because, as yau
kmow, thay are young poople, so they neod o intaract with tachnology. But i that procass ofintoraction, they necd
to trke. of the technology Yea? Thatis the blandsy

leaiming, that hey get engaged into the process, into the learming procass. And o courss,
English, because th teaching a . alotof words, a ot of vocabulary ifthey are

ot going 1o use that in 8 context. So, the main g0alis to se blended (eaming in order to involve them nto the
(earning process and make them use that in context.

(Facilitator's intervention): .. English or language is not anisolarad term.

Yas.

that combines the best of both warlds in arder to have
objestives agreed at the beginning. | think that being a bit postic, it's ks taking the best af both worlds to got the best out of eac)
other.

the knowiadigs that you have with the techrology o make Thats i ik is he
interaction betwroen teghnology and the knowtedge thatyou have a5 a eachor.
(Facitator's intorvantion ) To have a mi.
And of course, hoy use t i 1o racaiv lor o tham
i the brain without using that in a context.
(Facilitator’s intervention. With & purpose.
veah.
New learning No, you for the f that quote from. It (the
way the interview is being addressed) is very good.
Well ek that a3 sod before the 5o processin
5, right?it's to reach or ing. Okay, | want my students to be
able to describe somathing, akey? So, eF's 588 which of the face(0-face snd virtua tools can hetp me et that
gosL. That's ind of the primery. . st would be it
okay, and face-to- tegather. clasd AN tars say, secondary...we already starte 0 say hat they learn how o hande digtat toots i vitual (aring
the ‘environments. That this is not something strange to them. And the other thing is, let's say, in blended learning, as

the word itss(f says, it & combination, it's & mixtura of this one.

S0, the idea 1 not 10 burd! . but ids. Thatis, to look at the
proparties, th both, virtwal, to the virtual tools,
because itis also... when | front ofa at teacher,
pannars, do1d0? ke

So, to racap, the main one Is, betwasn the twe, to get the scop of the abjectives with tha students. And the
Banafits of both worl !
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12.0 Professional Development.
have you your skills in 7

h ablended

If given the
How

Ithink that might be the... the whole

in the University. Most of tha actiities the student
e has the passibility an
uploaded. But also, fesciback, we|

write

like
with th p Forexampte, assessment, there aro, for example) he ' wa hact a "Diplomado”
the two PACI Kills and Knowledge Test or ish P g to the use, didactic use, aci 80 wersity
Individusles). They have to present two PACI's, lie in the week 8 and the week number 16. That is, ot don' » “Diplomado
technology. - and they have to . mediated by virtual eosuso ol the Butmot o
formative assassment, we do i alt th time,

ke & pr student.

S0,
‘assess thom, butatso the

way, or itcan be also
medlated by virtual environment.

Itike whenwe are, b

. Tmean, we can students. So, you have one
In, notunreal. but| mean, e ean tall P

" (BLT-01's intarvention): Yes.
v using campus vitual, of caurss, we can writs i the part of comments. And of course, they can read

Yeah, thas:

whatwe have, what

3 Exactly. We had to (00k for different courses, but outsido. In othor places, "SENA", as I said before. And "SENA" gives us the

Ofcourse, they are nor eas)
teacher, a triend of mine, told me once that itis even
‘more engaging when the vaice has 8 face.

It J: s an

(Fac

stor's intervention ) Vou can tell
Yes.

Butwe have the opportuniy to learn more and to take them.

‘when you have the chance to be in frant of your student and tell hir

what needs to be impravec] (Facilitator's i , thats the quostion.. ‘you've had the chance to b outside of the university
anduwhen he or sheis doing well. That's nice. i tearning, or ifthe
Ithink we have had. as Juiie said, some “Diplomados”. Right?
(BLT-07's intervention : Just one.
Just one. And... it was one. Itwas part i Katherin Uran. Do you
ramamber that? (addrassing BLT-01).
LT-0's intervention ) Ves.
Itwas. Butitwas inthe course. . And i i
Because we i the skils that
Jthink, for examp they have i (F fon ): Yes. So, i you Andityou
u Lint tines, st elated o the are it “Diptomae” . Long time ago?
individual, And wa have some... We
i Butas werl,  way, i getimproved.

(BLT-07%s intarvention ): Veah.
Veah. Langtima ago.

(BLF-01'sintervention):in 2021, I think. In 2021.

(i i thars : a 1o know.
have 2 "Diptomado” or.
(BLT-0T's intervention - We're open.
- fosrn how i
Since lke... louror i nd the -~ online. So,  think s a very
interesting (0ot i the combination with the platform, o exarmple, Google forums or, for example, quizes o, for example, othe ,
s or even the vitual © Yes. 1have | have & i sin Wi, of course,
clasaroom (Gompotors’ Room) and we have t monior the prograss of fa exom. So. they. . tey don' 4se moybe anextro government. I workina i i in. Wetl, | have of course, we need to improve the level to the government|
using o allthe sttt So, 1 think s » very iterasting ! o lororhings arme
the *Room) with the final fraching. So: Frefersions
xams
Hore 1am reveating here ol my socrets (smiles), you know, 85 9 eachar. Yas. But Luis ane Jos6 (addressing faeiliator and
observer) i ltte while ago that i z wanting ta do itfor a long time. And, wel, as
S8, and i in s, Share on. It says, shars ons meaningiul srategy. | hink
hat...in that part of reacing aloue, which  also Uk very much, ty il 2 1 t. Now, well Ok it bit. Yaab, d
but the word s there... 'wantad it o be something meaningrol. » every yer, el o sar <hey, s i
i ator o . i goodtor me? . o me, thatis the chal development. And that 7
doast. | saidto o0 much. B ] class.
ano of my. o, i i b arthe forarront, ae L. Of thase ools...... And, above al, you have to make
oing to be aratlection. You, after his, you are going 10 3 . prvataly, o ive link, o o yousay: -ah, : & ol to doklSa,
et cetara. And you'e going to look at, . your pros, i
answers wers amazing. What would | like h t0improve. -
. . e :-yes, why do you say dontinom; has curicutum development. | would ke to be imimersed and see how other foreign
{and th b th my bands, | ek with my bocy, and thatfor colleagues apply this part ight?
mo....mean, thave o law level o English Z . also
i  man, wo ‘andtoen (Facilitator's intervention J: It would bs nice!
o " far trom} .
my body (anguage, the idaa of what we are saying. ves the spporbanity wt . o applyine T
So, thare i i v alreasly brovg) waul be Uke... very erriching for me. Because If there’s one thing that tearns, (BLT-01 suggests that he
50,110 dents): - OK, OK, : vou And 1 think thatwould bo i

have findings that you can exploit or that you can say: - man, me, (o b honest . when they put ma to talk ahout myself, it
oesn't flow. S, OK, what are we g0ing to do to impr it

e or this




Ithink that i high impact, future becausa as |

fesls more comfartable using tachnalogy. So, | think that It's GOIng to..., the Impact s Going ta be igher than itis

now, And t's also a toloain ina and engaged. So, i
1o be higher.

(BLT-07*s intervention ): ..And ook, guys are eaming English through games. Thiough...
PlayStation.
(BLT-07*'s intorvantion ): Yeah. Music. PlayStation. Movies as well.

[BLT-02's intervention): Movies.

(Facilitator's ion ... And theyre having gr

(Aupartcipants : Yeah

(Fa ):So, ture of language sduztion

it on averall
educational experiences? So, think about blended learning in the future. Is it oing to be like ... being a higher
impact ar the impactis going to be diminishing?

Mo, I think its going to have s higher wer, 1 But.

(Facilitator's intarvention }: Of course. The youngest.
(Al pacticipants ) (Lavghter)

Yes.... Because tachnology. “No s6 cmo decir: estd mandando (a parada” (| don't énow how1o say It It's gaining
momentum). We..

(BLT-02's intervention ) .. Its gaining force.
(Observer's intarvention : s hitting the rock.
{Facilitator’s intervention - It's i fashion.
its infsshion.

(BLT-02's intorvantin ): It infashion as wll

Totatly. Yesh. Definitaly et Foraltof us, rgh young
poople. voah,

14.0 Personalized Profesional Growth.
£ students’

Maybe about technological tools.

(Facilitator's intervention ): Un-huh. And another one, areatteast i Atleast i
B be toals can *angagement. So, two_And
s also, they are justto
knowor to have be nd sient. Itsnotjust butatsol
foel so.f
wo.._Because maybe tools can 2 0.4 two. An
it also, they are tike it justto
knowor to have be sitent. 2 but atsol
class. S0, 1. 3
(Facil i i students, bot
attention. They areji 0 the cell phone. Y ithsppens... Okay.

Veah, technologicat tools.

(Facilitator's intervention : .. and... what about you?

I thinie it witl have, certainly it will have o 2 pace. Yoah, where
. As wellas the
advancing, right? And | have heard my. - okay. teacher, |
orothers, inclusive British, h
the professor, and tarn And another one

iChat in which they interact with people from other countries.

And th doit. And we are just
tearning.

Much bettar than we do.

(Facilitator's intervention ) Yeah. That's correct.

Yes. Well, | think in the future, everything has o g0 or will have to do with astificial inte ligence. You know,
‘overyhing is going to be retated to artificial inteltigence. For example, in this moment, 2 lot of students ase using
ChatGPT. Vou know what chatGPT =2

[Facilitatar's intervention ): Ves.

(Observes's intervention ): Yes.

Thay are using... Va: And I think in the futura, be related to
herin & narmal s we can disappear. | don't knaw, I the
future, maybe they are gois b maybe courses, courses,
e And maybe the teacher is going o be fust lika, | don|
know, tke.
(Facilitator's intervention J:..like & facilitator.

Ves, like a tutor, like a tutor of the program. But | think the rale of the teacher in the future is golng to change.

acilitator's intarvention ) tis changing now!

veah, , e are i th the students. But let's see what'
happening in ten years...

Right. Okay, | tink that g, response of ! Thi wa
bemn.... think the 3 s thatit
takesthe . the physical
So.inaway, thatone g " i
virtual
need human interaction, ife, face to face
So, ler's say that's the posi that you ean take 3 and inaway
improve the skills.
Because if| > 3 ly I san be. And when they are already presen
inmyclasses, face taface, then we can take advantage of what you learned synchronously and reinforce it
i cher. So, y is

‘spprosch gives tathe learning process.

For me, methodologies.

Wl 1, ko didactics. Didactics is really intaresting for mo. And maybo, yeah, the use of tochnology. That is very.

interesting. & master. I think the' with & gaod activty, with 3
 the Jy show interest. And that i " a be the empathy, the
is postant. So, prepare, create
them .. And this may be called th he
ents hey can
Allright. Yos, yes, a5 I said atth intarviaw, le taacherto changas,
you have to secopt ing, or in a way you don't have enough
you, o bacause | don't have the studonts, | don't
heue courses that have that type addressing bianded (earning).
Iehink that, sposifically in throe areas, | rally ke s bout didactics in
biended foarning, in mothadology, to look P  to koep creating whasses 5
t, andl | say: -an, but Oryou|

say: -since 16on't have that maching... bUL £an do It with paper, | ean do it with eargboard!
A5 fam vory croative, 1 0ve to craste that type of strategy, or f 500 programs, | 599 contasts, and | say: -himm, but this.
in Amigoniano cantext... there re not these kinds of folders, but there ara these puppes... | don tknow, Something

tke that
I would (ike 1o raceive mothodology, didactic, and what | mentioned bofore, | don't know how to call ... immessod
eraining. T would ke it's not e same to have & stugent that
their mother tongue is Spanish, that (to) have a s English. So,

that kind of immersed training too.
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Okay, that's great. g i e
(Facititator's ing. but! can Youare here. yourideas. So, thank you.
stwass Andt
(Facili i fon): No, ! think that. Its because for us, here, tis for 1y he
us. We had » ia Te nd he was sharing with us all thase answers too. It wes really enriching. Having you

here, I6s for us.. | don't know how to call ..
[(Observer's intesvention ): It really pricaless.

( Facilitator's intervantion - It's really priceless.

Yeah, if you have the attitude, if you have the commitment and the disposal, | think you are open tolearn. And if you are apen to learning, you are open to changing your
teaching practices.

Wl it will be i ' a profile or samething, you know, maybe or maybe @ blog, a blog to make them interact with the teachel

(Facilitator's intervention : Wiy not?

It would b Vs oractivity is to maybe s thatblog. Yes?
(Facilitator's K. So, the ideas d fopi
.. The problem s that we don't h&ve tme. You know, fof example, in my case, | work in & school, and | work courses. o time is
All right. Yas. Okay, lat's start. Again, trom . One of immersed Itcould be one erene for this one. And
‘another one coutd be... (61’ say... [ den'tknow... 06... no, not really, o1 at least that spacifc. | have no notion and | am At a witness of ... But it could be ereated as & curriculum relatad o this
type. y but as a type of elecy train i We did not
(Facili i i the bachelor
_Fromth Okay. outofline, ut... One ide
sep.. ) e strategies or spp , lot's croate subje batieve or where we provide , strategios, i
did not atleastldid. facilitator), because you and I were verymuch aligned at the end of the course. But there were courses thathad a
high-sounding name, like “preparation* o “creation” And ane says: -No, hera ool
10face-to-face classes, to pedagogy, right? Very 1 L the other one. And a third one, | would think that... ve.
And you.. f you are one of teachers). 4 orpeopll
PO o - o o long 0 .
haol with it i thearies So, you tell me; -man, share with us a
specific idea to have g woll tak your calt - and, tool
yes, some i i thera whe, ke when | see z
I5ay: -man, I can improve itlike this or | can adapt it in ti Thes thatidea, allows you to create... believe me that
Those. the how hadyou
” i have ioned i ] iterate it it in band with work in band with beir with
‘adapting. So, inthis way, a a cenclusian, | can tell you Luis and José (Facilitator and Observer), the teachers of taday, of the 21st century, to changes.
apento.. fiter inmy Ihave the
powerto say... o craate the contents, s, and ths Fthink that s what can

leadyou to blended (saming and obviously, this implies the use of technology, this imp o thatis where P
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Appendix 9.

Codes gathered from Data Analysis.

CODES

DESCRIPTION

Institutional Support
for Blended Learning

1.Investment in Infrastructure and Tools
2.Acquisition of technological tools
3.0ngoing training for staff

4. Support in postgraduate studies.

Teacher Adaptation
to Blended Learning

1.Evolution of Teaching Methods

2.Progression from traditional to blended learning approaches
3.The pandemic as a catalyst for change

4.Balancing Synchronous and Asynchronous Learning
5.Distribution of class time between formats

6.Teacher's Role in Digital and Face-to-Face Environments
7.Adaptability in teaching strategies

Impact on Costs and
Resources

1.Reduction of Physical Resource Usage
2.Decrease in paper usage

3.Efficiency of Digital Tools

4. Time-saving benefits in grading and assessment

Digital Tools and
Content Development|
and Challenges of
Technology
Integration

1.Use of Various Digital Tools

2.Incorporation of multimedia assignments

3.Enhanced Assignments

4.Emphasis on engaging and communicative tasks Benefits vs.
5.Challenges vs Balancing technological advancements with teaching
adaptation

1. Digital Natives

2. Questioning proficiency assumptions
3. Collaborative Learning Difficulties

4. Need for better group dynamics

Pedagogical
Strategies and Best
Practices

1.Incorporating Practical Examples

2.Need for demonstrative teaching techniques
3.Mandatory Group Work

4. Importance of collaborative projects

Curriculum
Devel and

1.Need for Curriculum Updates
2.Incorporation of modern strategies

Teacher Training

3.Professional Devell for Teachers
4. Continuous training and adaptation

Reflective Practice
and Adaptation

1.Importance of Adaptability
2. Open-mindedness towards changes in teaching

MAIN IDEA

1.Strategic University Goals

2.Focus on long-term strategies for digitalization

3. Independence and Student Responsibility

4. Emphasis on independent work and digital resources

The data analyzed expresses recurring themes around institutional
support, teacher adaptation, digital tools, and the impact on costs
and resources. There is a strong focus on professional development
and the need for adaptability in teaching practices, alongside
challenges related to technology integration and student
engagement.
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Appendix 10.
From Codes to Categories process.

i o % r ]
Acquisition of | Support in i

Investmentin 1 | Onzoinz
Infrastructure Technological = Training for Fostgraduate |
and Tools Toals. ! Staff 1 | Studies,
Al 1l ]
. /
- “ I \‘
Evol frem | | The i Distributionof | § TeacharsRolsin Adaptability in
Teaching Traditional to 14 aCatmiystfor Synchronousand 1} ClsssTime || Digital and Face-to- Teaching
Methods Blendad Laarning || Change. Asynchronous 11 Faoe Emvironments Strategies.
Approaches. | I Leaming i
i \, i
1
Reduction of Decrease in Efficiency of Tima-saving 1
Physical PaperUsage DigitalTools. | ] Benefitsin Grading |
Resource and Assessment. |
Usage. |
~, -’ ’
" " M
Useof Various Incorporation of Emphasis on Engaging Challenges vs Benefits of |
Digital Tools Muttimedia 1 and Cor i T 1
Assignments. | Tasks. Advanoes with Teaching |
Adaptation. !
. ’
] \ N4 b
Incorporating | | Needfor Mandatory H Importance of 1 Pedagogical Strategies
Practical lr Demonstrating GroupWork, kd O [ and Bast Practices.
Exampies. 1! Teaching Technigues. ! i Projects. !
J ’ ;
I L 1 o R
| Importance of Open-r towards | Reflective Practice
I Adaptability. | Changes inTaaching |
| ; J
: A A R4
| Needfor Curficulum | | Incorporstion of Modem | | Professional Development for ll Continuous Training and Curriculum Development
pdates. Strategies. I Teschers ) agaptation
\ I\ al
f ] f 4 A
| Digital Natives |_,' Q y [~ Lesming | Needfor Bettergroup | Student Engegement
! | | Assumptions Difficulties. \ ll Dynamics. ! and Participation.
RS J ‘.

I £
| Strategic university i
1 Goals. !
t )

f

| Emphasis on Independent Work
| and Digital Resources

1,

Focus on Long-term Independence and Student

for Digi

. st

——

Blended Learning as &
Stratagy for the Future.
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Appendix 11.

Memos-Writing Process.

A Vision of
» [strategic Blended
§ | tearningin
5| tangusge
3 Education:
=

Challenges and

Sub Category
Institutional Support for Blended Learning. Teacher's Adaption to Blended Learning. Impact on Costs and Resources. DigalToolsand Content Deveopment and challenges of Technology
T e W E———— e

Teacher BLTOS's responses provide insight into the
university's strategic approach to implementing

and the integration of technology. One of the key

themes that emerges is the university’s investment
in infrastructure and tools. BLTOS specifically

mentions the development of the Virtual Campus

Teacher BLTOS's reflections provide significant insights into the|
financial and operational impacts of blended learning,
P ly

In reflecting on

One of the main

itis clear

physical resource
usage, as BLTOS highiights the shift from using traditional

egl
‘pedagogical shifts within ELT (English Language Teaching).
virtual

The resp benefi
Teaching (ELT)

central theme in thei

BLT01 and BLTO:
platform, Virtual €
commiment o reaing 2 . , Quilet,  British Council
dalites. BLTOL c b 4 .
BLT01 mentions that
between ighiighting Test ISKT-) BLTOS , they P
p ‘pages suchas
3 how external e 0 compl For
; databases, y
citcal feature in  especially forces p ince the P way, but o
the pandenic. The teach the diated by virtual | | use the Campus Virtua... This has been a great progression.” © > catering
university'srole in acquiring various technological Tearning environments." This transition reflects a broader insttutional move toward g erer s
tools emphasizes how such investments directly digitalization, which not only reduces the need for physical ?
enhance the teaching process: "The university has tesources such as paper but also contributes to more:
‘opened different spaces, has acquired different streamlined administrative processes.
tools."
P —— ‘ T ‘ T T i
One theme that emerges is the enhanced flxibi
Interms il tools, BL. d students. BLTOL, in
university i “games or srategies" used to engage " v
i students, touchs i ini leveraged ¢ skils n
benefits of moving to a blended learning model. The Vitual
“Trainers who give us guidelines to implement this | | interaction, even n digitalformats. Here, technology functions as| movng e " specifc areas. For example, BLTO3 encourages the use of cell phones and
8- Th nstiuty thamedi methodfor teachers to engage in apaperless workilow, signifcantly for for
ot only invests in acquiring technology butalso interaction, creating new layers in teaching dynamics. The g o BLT03: i
reducing the institution's reliance on physical maerials. This
using these which BLTO1 employs, ‘ o d
demonstrat u 3 : “The ideals to use a lot of
in ensuring This pedagogical Tos the o ow, ‘And, of course,
they need to involve technology inthe learning process.”
educators forms 2 “holisic element” crucial to the success of blended resources
learning
*Enhanced Assignments.
Ongoing Training for Staff. The Pandemic as a Catalyst for Change. ‘ Efficiency of DigitalTools. ‘ Y

*Emphasis on Engaging and Communicative Tasks.

8
implementation is the ongoing training for staff.
BLTOS highlights that teachers receive continuous
training each semester, which is essential for
staying

Teachers also reflect on the need for adaptability, a key factor in

Additionally, BLTOS highlights the efficiency of digital tools,

underscores how external events have forced
educators to adapt quickly to blended learning
strategies. BLTOS reflects on this forced shift, noting|
that “the pandemic marked our lives,” indicating
how it accelerated the integration of digital tools
into everyday teaching practices.

a face-to-face class," underscoring the necessity of rethinking

gically BLTOZs response articulaly in relation to grading and assessment. The use of
"At the beginning | taught like this... but now, > i groding , X .
because of the trends, | have acquired more tools." e
a teaching: "It helps you a ot it saves | | and communicative tasks. BLTO2, for example, uses video dramatization where]
This comment suggests that there has been a _‘ :
the youalot srading. , a5 well
notable progression in teaching methods, driven e " "
both by insttutional support and external factors g o BrouP. P
such as technological advancements. The reference. waysof . According to BLTO 8 ot
ange sl tion, and feedback. Similarly, BU nift digitl tools are “more accurate and reliable” than manual
P method, asserting that *you can's methods, suggesting p immersive manner.

create a holistic and sustainable blended learning
environment. The investment in infrastructure,
continuous training, and faculty development all
pointto a deliberate effort to ensure that both
teachers and students can thrive in this hybrid
model. These observations also align with grounded|
theory perspectives that emphasize the need for a
comprehensive approach—one that balances
technology with pedagogy and provides ongoing
professional development for educators.

[ —— e e J— o Tebodegal EE
Aol gt forpostgaite e
g S
y : ™ S — s
oot sty o rrsy i i
i, aor e patorns
pip orosiandone uhich o ettes, Zoom and
g o peasgopcal e of .y | | g oty and sty et s phasiing o s o priid
cuspering pogaduts s, meon | | o for p o epetve :
e, -
‘with practical tools but are also engaged with the blended learning in ELT, demonstrating a deliberate balance areas of teaching. ‘tools anc technical
e ctationl reserch i, s etwasn s insacion andnaspedntwa texers. 6107
enriching the ELT program as a whole. a lack of confidence in using tools like ChatGPT or ChatPDF, which further
suggests that teachers may require ongoing technical support and training to
in it . Futermors tesre i . BT
e — i : e . omee
he ety srtegi Goiors re desgnd dptbityinTeachingSteies lendediearming s ubstntol apeaion aesore | | 5001 e o on

elated benefits for both the institution and its faculty. The

Ultimately,

activities: “In some cases, the Wi-Fi of the university doesn't work properly, so
they say, ‘No, teacher, | cannot connect to the webpage.” This reflects a

savings mology in
continuously adapt their strategies to emain effective in both . broaderissue , despi
igtal and face-to-face settings. As BLTOL notes, I am the same igital tools, can hinder the effective use of technalogy in the classroom. BLTO3|
reather, Whatls o , they
more
tact, but i participate,
effectvely. tign vith
the delivery and interaction methods are what evolve. The notion| v gt ‘gency planning (1., plan A, B, and C) are essential skilsfor teachers in
& integration 8
p . these environments,
o i education, where the use of digital platforms often leads to
Integrated, multfaceted approach 2 i resources.

n
rather than a mere technological imposition.

In conclusion, BLTOS's Insights reveal that
operativity and technology are at the core of the
university's blended learning strategy. The

In sum, the implementation of blended learning within the ELT

In conclusion, BLTOS's insights underscore the importance of

o

perativity driving the

f

institution’s efforts to invest in digital platforms,
provide

T. resource

create an environment where educators can adapt
their teaching methods effectively. These
observations willlater serve as key elements in
connecting to grounded theory on blended learning|
in ELT, particularly in how educational institutions
can foster both technological and pedagogical
growth to support blended methodologies.

usage, coupled with digital tools,

tools are cl terms|
of technical proficiency, accessibility, and infrastructure. On one hand, teachers|

participatory learning
s

education. These

language education can be structured for a digital era, with
he practical and

pedagogical dimensions of teaching.

B
and engaging. On the other hand, the rapid integration of these tools, coupled

insights will

analysis of
and sustainability of English language teaching.

plexity 3 Tess familiar with technology.
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Sub Category

Pedagogical Strategies and Best Practices.

Reflective Practice and Adaptation.

Curriculum Development and Teacher Training.

Incorporating Practical Examples.

| Importance of Adaptability. |

| Need for Curriculum Updates.

Teachers, particularly BLTO7 and BLTOS, g

process. For instance, BLTO7 “Forlower

levels, use plcture or students to descrb and ereatesentences while for higher evels, BLTO7 relies on
lstening. activiies

ing practicl examples into

teaching techniques iis both relevant

he ize the i adapting to new

especially role in
mediating learning. For example, BLTOI reflects on how thelr role a a teacher
“Iam the same teacher. What|
is different is the mediation.” This statement highlights the shift in the method of
content delivery rather than in the core dentity of the teacher. Blended learning

nsuring
and engaging
Similarly, BLTOS illustrates how practical strategies are used to mmplemzr\l the learning process. The

lmp\emenwllon of  dightlreadingpln s 2 nteworthy , which allows students to
or to print. BLTOS explains: "Imagine printing that

bu\kv book. wnv would | take them with me if | have unlimited access to my cell phone o tablet to the reach of|

my fingers?" This demonstrates how teachers are leveraging digital resources to make learning more accessible

and efficient, thus aligning with the broader objectives of blended learning,

Teachers underscore the importance of ongoing training to adapt to the use of digital tools and
online learning BLTO1 highlights the necessity of formal traini “We
should have courses learning T

reflects a sentiment shared by many teachers who feel that, while they are adapting to blended
learning, they require institutional support n the form of structured training. The increasing
reliance on technology fevelop
new platforms, tools, and pedagogical approaches.
Training is crucial not only for basic platform nzvrgzlmn (e.g., learning management systems) but
also for ing how tools practices to
foster effective . This algns with the teacher

req where teachers must i tools and| in ELT, which suggests requires teachers|

adjust their approaches to meet the demands of both face-to-face and online to have both literacy ical flexit

interactions.
BLTOZ ech o f ised by teachersrelatesto the perceived rgiity of the virtal earning
technology: "If you have the technology, you can do wonders." This showcases a | | curriculum. BL the nature of “Itis

recognition of the power of technology in enhancing the learning experience. virtual, basically, the content is already set up.” This suggests a tension between teacher
However, the underlying adaptability — the ability y lum typically associated platforms.
most of available resources and to continuously find new ways to engage students, In contrast asses where degree of freedom to modify

regardless of the teaching modality. lesson plans and adjust to student needs, the virtual curriculum may seem more static and
limiting.
BLTOS adds that, room for modi , the preset structure

question themselves about the rationale behind specific content choices: “You can make many.

modifications, But you can ask yourself; what s this plan telling me? or why did they create a plan
like this?” Thi forteachers to of the

intentions behind instructional design. Teachers need to be engaged critically with the curriculum,

complex

use of additional videos and practice pages|

difficult pts: "I upload 7

upload pages to practice grammar tips, grammar corner, etc." This suggests that teachers recognize the
providing extra review and consoldate their earning

8ing topi

outside of class.

notjust as as co-creators who can tailor content to meet their students’ needs.
Need for Demonstrating Teaching Techniques, | Open-mindedness towards Changes in Teaching, I
| Incorporation of Modern Strategies.
The teachers also express an open-minded attitude toward the evolving landscape
of education, p 707 notes
thesrateic potential ofblended learning beyond their nsttution,sating, " tink n ; tesch Jso focusing on from traditonal, statc
its a good strategy not just for this university but for the rest of the universites.” e
Sevealanchar iscussth necasTyof demonsizting pecic aacing e, aspedally n rasponse o & £ not) Y 3 tasks. B 2 progression in

‘This statement underscores the teacher’s belief in the scalability and relevance of

blended learning as g model for

including for students living abroad or in remote areas:
live abroad, or in different towns.

Especially for those who

a i view

2 key advantage of blended learning environments.

blended , but as a long-term strategy that can

be adapted and expanded 1o meet avarety of needs. This highights how blended

learning b d to education,

‘which s particularly relevant in a globalized world where students may come from
diverse backgrounds and locations.

*Mandatory Group Work.
*Importance of Collaborative Projects.

The emphasis on collaborative learning i a recurting theme in the teachers'responses. BLTOL, for example,

Despite their adaptabily, teachers also point o the challenges of transioning

assignment design that aligns with modern Dedagcxlcal practices: “We set X or Y assignments with
tention... They ger flat like
game.” Thi the desire to make

elements of

(CLT) that f
use and student interaction.

The design of assignments has evolved to reflect a multi-step progression, involving different
mediums and levels of complexity. BLTOS elaborates on this process: “There may be tasks that can
be divided into three or four parts that go in progression. So, i irst | did this vocabulary, then | do

avideo, then | do an audio, then | do a podcast, then | do an analysis, right? The level goes up.”
This layered hnotonly butalso takes advantage of
the multimodal digital tools, 8 i in diverse
formats (e.g., audio, video, written text). This approach reflects best practices in ELT, where
blended learning can pr for skillintegration and
application.

*Professional Development for Teachers.
*Continuous Training and Adaptation.

from traditional in-clas
emotional and practical differences between physical and virtual classes: "l feel
better when | teach in the class..Its different, yeah. I feel comfortable in class, but|
we have to do our best invirtual." Similarly, BLTO2 highlights the role of physical

teaching

g interaction b d teachers,
toshare nformation and sk questons I real-tm: “Now. studentscan have tht parsonlIntaraction withthe

in teaching: "Physical contact plays a role

memudn\og\zs “I:am the same teacher. What i diferent i the mediation.” This hghiights  key element of

in the way we teach." These reflections underscore a preference for face-to-face sense of profession; v heir abilty d
teacher... They can share... the information, they interactions, an el anbodylangage, estures, and ines non- || acapt the lended . Wi o constraints in
collaboraive atmsphere, which s futher supported by the use of group work. By encouraging students to or : and to'the pre-set nature of the material, there i also recogition of their role in guiding and
together, teachers are enhancing peer earning opportunites, an important feature in BLTO2 further elab between d o the learning experience. BLTOS speaks to the strategic intentionality behind task
that discussions: "It physical i + | |desian, whe build on their
The digital d tools used by teach . BLTOS's mention of " * This insight hi limitation of skills.
digital books and platf the idea ork together, Iy, withaccessto | [ vireual learning where physical p hinder | | This reflects the importance of teacher agency in the blended learning environment. Despite the
shared resources. Th isinteg 3 . d the nuanced student d 1. However, the structured nature of vi . teachers actively interpret, modify, th
A in traditional I need to adapt to and find ways to curriculum to suit their d i ility is essential in
the flexibility that technology offers. interaction despit 8 blended learning environments, where pre-designed courses must often be adapted to reflct the
diverse learning styles and proficiency levels of students.
‘The COVID-19 pandemic serves as a critical turning point in the teachers' intersection teacher
adaptation to blended learning. BLTO2 reflects on the unique experiences of training in blended learning Teachers not only g pre-
: teaching during the pandemic: "We were chained to a screen, but it was interesting| content but
8LT01 also balance between the role of the teach; adapting to new tools and competence. However, the effectiveness of such modifications relies heavily on the professional

tohear how students fet during the pandemic.” This hghiights both the emotioral

strain of b d the imp:

development opportunities available to teachers

the a strategic and thoughtf

= approach to pedagogical decisions withi
blended learning

blended the teacher’s role the way in which they has evolved. et oring such a darunth S The The tension between structured curricula and teacher autonomy is a recurring theme. While the
The use of!echrmlozv servesasa tool that leart ther than 5 ptive pe 3 digital curriculum offers the benefit of consistency and ease of access, it can also feel restrictive.
pandemic forced teachers and students alike to rethink their approach to
replacing the teacher's direct involvement. This ability to mediate through technology allows teachers to for teach e flexibilty of
eversaine the o the ducation, makingtechnology a necessity athr than asuplemert. flexio .
Bing e In this sense, teachers had to quickly adjust their & over P Y incorporate modern
scope of their teaching. like task.
oles ina fully This reflective to better \ s ! Pl
oring an ime, enhancing their ablity to| | '™ terms of professiona  continuous
navigata ng n e landscane, training that not only covers the technical aspects of blended learning but also addresses the
pedagogical implications of teaching in a hybrid environment. This aligns with grounded theory in
A, blended learning is closely of
training and . Teachers know-
how and he chall gt and digital

The reﬂecue»s shared by teachers reveal an ongoing process of adaptation and self

learning as a vital
component of student development in both face-to-face and digital environments.

Finally, BLTO1's comment on mediation captures the evolving role of the teacher in blended learning. The

teacher remains a guide and faciitator, but now with an enhanced capacity to mediate learning through

The use of inthe ion of images, stories, and i blended learning.
timed teachers' adaptability in creating i lesson: like BLTO1 maint i gnize the need to
align with in e multimodal learning and the evolve in resp ion of
i real-world to foster deeper i seen as both an opportunity and a challenge, requiring teachers to expand their
The n aching L needs, _ skillets and rethink their instructional methods.
P y with complex topics. By providing nal instructional resources outside the classroom, teachers The catalyst for change, pushing educators to embrace
ing, a key. Moreover, ¥s to maintain student engagement in virtual

settings. However, the responses also indicate that physical interaction remains a
ct of teaching, with t preference for face-to-face
contact due to the imp ication in gaugi

learning modalities.

The insights from the hers reveal blended hinges on
the integration of modern pedagogical strategies and the ongoing professional development of
teschers. Whilethedighal curculum provkes  sructured foundstion eacher agency and

Moving forward, institutions must
p y, reflect

understanding.

technology. This is a cruci hers are balancing d digital ion in the|
learning process.

ligns with grount teacher
adaptation in blended learning, where the success of technology integration is

while al support
their evolving roles in blended learning environments.

The teachers’ responses highlight the importance of pedagogical strategies such s the use of practical examples,
group work, and personalized interaction in blended learning environments. The role of the teacher continues to|
be vita, but the integration of igital tools and . the '8 experience. These

broader i in response to blended
learning, offering valuable connections to grounded theory on how human resources and pedagogical adaptation
drive the success of blended learning in ELT.

The insights from the teachers demonstrate a balance between adaptability and
reflection, highlighting the importance of flexit
attitudes towards change. The challenges posed by blended learning, particularly
the loss of physical interaction, are acknowledged, but the teachers remain
committed to finding ways to mediate learning through technology. As institutions
continue to evolve their blended learning strategies, teacher adaptabilty will be
in ensuring the success and sustainability of these programs.

z




Student Engagement and Participation.

Blended Learning as a Strategy for the Future.

*Questioning Profi

*Digital Natives. l

*Strseglc wvershy Goal.
“Focus on Long-

A prominent theme that emerges from the teachers' responses is the questioning of the assumption that
students, particularly digital natives, are inherently adept at using digital tools for learning. BLTOS
expresses skepticism toward this notion: "Or it's just that th nd they
already have a chip on how to handle those tools, etc. please don't believe that." This insight challenges the|
‘widespread belief that younger generations, who have grown up with technology, automatically possess
the necessary il to navigate and utilze these tools effectively n an academic stting.

Severalresponses emphasize that blended learning is being viewed 252 long-term strategic approach

for , aligning with its broader goals of BLTO7 describes
blended learning as a combination of “real classes and virtual classes, suggesting that this hybrid
model integr he be: f both create amore
comprehensive learning experience. Similarly, BLTOZ highlights how blended learning creates a
"holistic element” by merging the two formats, his not just a st
partof educational strategy.
is critical because i beyond the simple technology in

classrooms. It represents a philosophical shift in how learning is perceived, with the aim of enhancing|

learning experiences through the integration of technology, resources, and traditional teaching

methods. Thi Is the university's long-term education, where
digital tools and learning platforms play a central role in shaping the future.

“This involves mandatory group work and a consistent effort to promote student interaction: "You have to
insist, you have to make it mandatory... they have to work in groups, in different groups.” This points to a
pedagogical challenge: in the absence of phy: P pically occur in

face-to-face settings, blended leaming requires i from teachers

to know each other and develop the skills needed for working in teams.
Furthermore, the teacher emphasizes the importance of creating spaces for interaction beyond the.

, urging the eachers "You as a teacher have to
promote those spaces in y engage with each other, " This reflects the
delivery and also focus on fostering

blended learni achers need to go
‘community among students, which is key to enhancing engagement and participation.

Instead, the teacher hig s familarty with digtaltols for
el abilty to use these tocl Ina produrt) B ole of artifcial intelligence (AI) provide a forward-looking perspective on
oy : o e ren :ha"em es I fosteing academic how blended learning might evolve. The teacher reflects on the increasing use of Alin educational
productivity: " youto create, tomak .2 This raiees the issue of settings, specifically mentioning tools ke ChatGPT, which students are already utilzing: In the
digialrerocy i ded learning, Whil ¥ know how to operate technology, future, everything is going to be related to artficial intelligence... maybe we can disappear.” This
ey e 1 effectaly for . ueh as ereating statement underscores the potential for Al to transform not only student learning but also the role of
engaging in productive group work. the teacher.
I this envisioned future, teachers may shiftfrom being the primary source of content delivery to
serving as faciitators or tutors guiding students through pre-designed digital courses. BLTO3's
reflection that "maybe the teacher is going to be just like a tutor” suggests a reduced, yet more
specialized role in a fully digital or Al-assisted I The teacher's role
may evolve into one that igat I
paths, and providing personalized support when needed.
This idea speaks to broader trends in education technology, where Al-driven platforms provide
students with taiored content and adaptiveIearning experiences, The teacher'sfole, in this contex,
shifts from content creation to providing , ensuring 3
+Collaborative Learning Difficultes. motivated, and able to navigate the complexties of independent learning.
*Need for Better group Dynarics.
| *Independence and Student Responsibility.
) ) ) o phasis on Independent W
Oneof ies s the dis tudents, evenafter spendingseveral months inthe
. BLTOS sh: ioi students, for along period,
stilldon't know each other's names: “Many say: - but what s his name?" This ighlights the isolation and | | _Another crtical aspect ofblended learning as  future strategy is the focus on promoting student
ok of ocisl mtenaction th " . ; everal the success of blended leaning
the relationships necessary for effective collaboration. v ng. BLIU? and BTO2
8L in blended learning, teachers must take an active role in faclitating group interactions. the

respansibiity tostudy independently and vance their knowledge: "Autonomous work is something
meaningful if they have the responsibility to study by themselves.”
i allgs with the overal gosts of lended learng. wtich sesks o blance nstrucorded nd sl

directed learning. The shift toward must
Tevels of Kills. However, th
does not come nammnyw alstudents, xnd smu acknowledges that students require proper
8 teachers: is better...if the teacher teaches them in
the right way."

Teachers also recognize their critical role in fostering this independence by providing clear
xpectatons, offeing scafolding when necessary, and ensuring thatstudents are preared forthe
BLTOS touches on this aspect by 'g the need to adapt

A recurring theme in the responses s the gap between what teachers assume students should know and
‘what they actually need help with. BLTOS addresses this issue by discussing the assumption that older
in such as writing i
ey ae 25, 25,30 yearsold and thy el me, no, they should know how to summarize. However, BLTOS
stresses modeling, tudents, suggesting dless of age, students
still inkey "Do i, teacher, create the example for them."
This speaks to the broader need for pedagogical scaffolding in blended learning environments. While
students may be expected to possess certain proficiency levels, the reality is that many struggle with

foundational skills, and it falls o the teacher to provide clear examples and step-by:step guidance. In this
case, even somethi d practice. This

essays: "Even i

and " that it the local context. This focus on
adaptabiity points to the idea that i i
P P y ping
learning.
Several e necessity of 1 teachers to
pt to the blended 8L g in

and strategies required for blended learning: "Create subjects where we provide specific tools,
strategies, and didactics to future teachers in blended learning.” The emphasis here is on ensuring
that teachers are not only equipped with the necessary technical skills but are also able to apply these|
skills effectively in their teaching.
There s also  cllfor urriculum development that s responsive to the needs of blended learning.
ablended as an elective subject to train future

response reflects a grounded theory principle in ELT, where
with teacher modeling and gradual progression in i

teachers. Thi | reflects the u that is notjust amatter of
technology but al paradigm shift in i , delivered,
and assessed.
" b Teach d for hands-on 8 they can pply
d

experiential learning for teachers, auow.ng them to develop practica kil and build confidence in
Moreover, BLTOS suggests that be
adapted from or countries, local needs and
conditions. This al h theory's practices that
the specific cultural and institutional realities of a given learning environment.

In terms of engagement strategies, teachers n the blended learning program are turning to more
teractive assignments d and foster deeper BLTO2 shares an
to introduce themselves, and teachers provide
personalized feedback: "I vitual courses, tudents crate video presentations where they ntroduce
themselves, and we provide feedback." This method reflects a blended leaming strategy where student

Overall, the responses reflect a growing belief that blended learning is not only a current solution but
also 2 key strategy for the future of education. Teachers recognize that blended learning is gaining
momentum and will have a greater impact, especially among younger students (BLTO7). The idea of

blending in-person and virtual classes is seen as a sustainable model, one that could potentially.

more nuanced understanding of students' digital literacy, highlighting the difference between

Moreover, the difficulties in promoting collaborative learning point to the need for intentional group

and interaction with| | transform education over the next decade, especially as institutions integrate more Al and digital
the teacher. tools into their learing platforms.
By incorporating video presentations and other digital tools, teachers 3ging. ! This ft d with the i un ties, including the
blended learning learning more engaging . This h not only itution i 3 digital lteracy, and
i 50 al h learning aligns with a 8 in hig ’ p
3 d participation in a virtual onmore own teachers that process.
environment.
The responses from teachers in this category reveal several criticalissues related to student engagement in
blended learing environments. The assumption that students, particularly digital natives, are
automatically skilled at using digital tools for learningis clearly challenged. Teachers express the need for a| | Blended learningis as a future-ready

formation anth creatirof opportunites forstudents o bl refsionsHgs. Without the socal e of

advances and Dedasoglcal sh:hs tocreate more fexible, adapwe and student-centered learning
Tea requires a rethinking of the

face-to-face interactions, students can easily , which undermines
group work. Teachers are tasked with the additional responsibility of fostering these connections, which
requires consistent effort and the use of structured group activiies.
Finally, i in basic academic skill iting and
students need ongoing support, even in areas where teachers might assume competence. This calls for a

tudents build both their language

blended learning model that integrates explicit instruction, task modeling, and gradual progression to help

teacher's role and italso offers ies for enhancing
igh digital
As blended 10 evolve, universities will need to invest in teacher training and
curriculum to ensure that educat ipped to navigate d guide

students in this new learning landscape. These insights can be connected to grounded theory in ELT,
particularly in the areas of learner autonomy, teacher adaptation, and the role of technology in
transforming educational practices.

The insights from these teachers emphasize that stud learning isa

challenge. Teachers must address the myth of digital natives, faciltate group dynamics, and provide
blended learning requires teachers to be

pedagogy, creating learni thatare 3
supportive, and conducive to student success.

ctive i deslgnmg tasks that are not only engaging but also promote collaboration and critical thinking.
Thi reflecs  broader grounded theory in ELT, where blnded leaming works bst when teachers actively
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