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Abstract  
 

This was an exploratory action research study that implemented a qualitative method 

approach. This study aimed to determine to what extent self-efficacy strategies could increase 

motivation for speaking English as most students were reluctant to participate using this 

language in class. The strategies implemented were based on the self-efficacy theory and it was 

designed considering students’ language needs, feelings, and opinions. Data was collected using 

surveys, journals, questionnaires, and interviews, and it was analysed using grounded theory. 

The results confirm that participants increased their motivation for speaking English as they felt 

more capable of performing certain oral production tasks becoming more aware of their skills, 

and changed their feelings towards speaking English in class as activities implemented made 

them feel more confident and supported. Finally, this research not only meant to be a new path to 

help students participate in class speaking English, but also to give ESL teachers a model they 

can implement to increase motivation, participation, and positive feelings towards English 

learning in their young learners. 
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Chapter One 

 Introduction 

 

Teaching is not an easy job as many factors (motivation, memory, and attention) join 

together in the classroom at the same time, and part of any teacher’s job is to manage all these 

elements in order to make learning happen. Motivation is vital for any learning experience 

(Dornyei, 2011), and in English learning, it plays a crucial role as it is the fuel for learners to 

overcome their linguistic barriers and improve their language communicative proficiency. 

 

Self-efficacy is part of Bandura’s social cognitive theory, and it refers to an individual’s 

perception of their own skill to complete a task successfully. Research has proved the vital role 

of self-efficacy in English learning as it affects learning goals setting, learning emotions 

management, and use of learning strategies (Xu, 2007).  For the purpose of this research study, 

certain self-efficacy strategies were implemented to increase motivation for speaking English, as 

the needs analysis revealed 40% of participants felt scared to speak English in class, which 

clearly meant students needed support on their motivation. Motivation and self-efficacy are the 

core of this research study, and they are found correlated as one’s skill perception to complete a 

task (sense of competence) increases or undermines motivation to successfully learn a language 

(McDonough, 1983), and the self-efficacy strategies implemented (feedback, praising, 

monitoring, supportive classroom environment, and observational learning) were the sources that 

increased motivation to speak English in class as participants raised their sense of competence 

and confidence improving their English language communicative proficiency. In the next section 

a contextualization of how the problem tackled in this study was identified. 
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Statement of the problem 

 

The school year started, and I (the teacher-researcher) was assigned to teach English to 

third graders at Colegio Anglocanadiense. From a formal process of registering my own class 

observations, I could notice my third graders struggled when they had to explain their ideas in 

English language, and because of this, they restricted themselves from participating in class. To 

explore in deep this situation, a needs analysis was carried out, and it intended to know 

participants’ perceptions about oral production activities carried out and their participation in the 

English class. In this line, a survey with the next four items was designed and administered:  

 

 

 

 

 

 

 

 

 

 

 

 

 

Regarding to the first item, results indicated that 60% of participants feel happy and 40%  

feel scared when they have to speak English in class. Second item results indicated that 46% of 

Encuesta de Percepciones 

 

1. ¿Cómo te sientes en las actividades de clase en las que debes hablar en Inglés? ¿Porqué? 

2. ¿Cuáles actividades de la clase te han ayudado a mejorar tu producción oral (speaking) en Inglés? 

3. Escribe tres actividades que quieras proponer para la clase de Inglés y que permitan reforzar tu 

producción oral (Speaking). 

 

4. Selecciona el nivel de participación que tienes en clase de Inglés. 

a. Participo muchas veces y siempre hablo en inglés. 

b. Participo algunas veces y siempre hablo en inglés. 

c. Participo algunas veces en inglés y también uso español. 
d. Participo pocas veces en inglés. 
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participants thought presentations helped to improve their speaking skill, whereas 20% thought 

teamwork and English textbooks do it too. Moreover, the third item results indicated that 49% of 

participants suggested presentations as class activities to improve their speaking skill, whereas 

26% suggested games. 

Last but not least, the fourth item results indicated that 67% of participants sometimes 

spoke English in class and also used Spanish, whereas only 11% always spoke using English.  

Taking into account this needs analysis, the next research question and objectives are 

posed:  

 To what extent self-efficacy strategies increase motivation for speaking English in 

young learners? 

 

General Objective: 

 1.Determine to what extent self-efficacy strategies increase motivation for 

speaking English in young learners. 

  

Specific Objectives:  

1. Identify reasons why students are not speaking English to participate in class.  

2. Determine strategies to increase motivation for speaking English in class.  

3. Analyse to what extent self-efficacy strategies affect learners’ participation and 

English use in class.  
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 Chapter Two 

Theoretical Framework 

 

 

 This chapter presents the literature review for the constructs that support the importance 

and relevance of the present study, which are motivation and self - efficacy.  

 

Motivation 

 Parsons, Hinson, and Brown (2001) defined motivation as an important factor in the 

learning process, and in terms of language learning, teachers can not properly teach a language if 

they do not understand the relationship between motivation and its impact on language acquisition 

(Lennartsson, 2008).  

Ryan & Deci (1985) were the first authors to develop a theory that explained human motivation, 

their theory integrated the intrinsic and extrinsic factors and explained how they increase and 

undermine people sense of power and initiative. Arnold (2000) defined extrinsic motivation as the 

desire to get a reward or to avoid punishment, whereas intrinsic motivation is the internal desire 

individuals have to learn what they think has worth, and there is no need for external outcomes. 

Lightbown & Spada (1999) considered language teachers do not have any impact on learners’ 

intrinsic motivation unless they encourage them by making the classroom a supportive 

environment. This study intended to set the English class, as an environment in which learners 

perceived the support from the classmates and the teacher, as well as in which they could 

experience engaging activities (teacher’s methodology) which were extrinsic motivating factors. 
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Language Learning Motivation 

 In terms of language learning, Brown (2000) classified motivation into integrative and 

instrumental, and Hedge (2000) defined these are the most common reasons why individuals learn 

a language: 

1. To be able to speak with members of that language community.  

2. To get a job. 

3. To improve one’s education. 

4. To be able to travel. 

5. To please their parents.  

6. To satisfy a language requirement.  

7. To gain social power.  

 

 

Integrative Motivation. It is based on a sincere and personal interest in learning a 

language in order to be part of a community (Saville, 2006), and it usually underlies successful 

acquisition of language registers and native-like pronunciation (Finegan, 1999). Early research 

suggests this motivation is continually linked to successful language acquisition and it is more 

important in a formal learning environment (Ellis, 1997).  

 

Instrumental Motivation. It is the desire to obtain something practical from the learning 

of a second language, and its purpose is more utilitarian like applying for a job, meeting some 

school requirements, having access to technical information, and getting a higher social status. 

Here social integration with the language community does not take place (Hudson, 2000).  

 

Language Learning Motivation Factors 

 Harmer (1991) defined these are factors that increase or undermine language learning 

motivation:  
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 Classroom Physical Condition. Study in a bad lighting and overcrowded classroom 

causes students to decrease their motivation in language learning.  

 

Teaching Methodology. The way learners are taught the target language influences their 

learning motivation, and if they get bored and lose confidence in the teaching method, this 

motivation will decrease. Games as part of this teaching methodology may help learners to meet 

their psychological needs of competence, autonomy, and relatedness, and when experience 

satisfaction for doing a learning activity their motivation will increase.  

 

Teachers. They are the most powerful variable of motivation when they are supportive 

and consider learners’ interests (Reeve, Nix & Hamm, 2013), and when they provide positive 

feedback about their learners’ performance, their learners’ sense of competence and autonomy 

increase (Ryan & Deci, 1985). Self-determination theory classified teachers into supportive and 

controlling, the former encourages learners to take initiative in their own learning providing 

freedom of choice, and the latter pressures learners to think, feel, and behave in certain ways using 

rewards and evaluations to motivate (Reeve, Bolt, & Cai, 1999). Apart from this, teachers’ praising 

may also have beneficial or harmful effects, and all depends  how it is delivered and the context in 

which praise is delivered (Henderlong, 2015). If teachers’ praise is insincere it has a detrimental 

effect, and if context is perceived supportive praise is perceived supportive as well.   

 

Learning Success. It refers to the challenge level learning activities are designed, and if 

their difficulty is too high or low, it may lead learners to a demotivated situation. Grades as part 
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of this learning success may have detrimental effects on learners’ motivation as they do not provide 

useful feedback about their performance, and when they are given as rewards, learners tend to take 

the easiest way to get it, and this decreases their motivation (Kohn, 2000). 

 

  Parents. Research indicates that parents’ support helps learners to stay in engage with 

their learning experience, and this support makes learners have a greater sense of competence, 

autonomy, and relatedness (Grolnick & Ryan, 1989).  Parents’ devoting time and attention increase 

learners’ motivation and contribute to their learning engagement.  

This study focused on setting a pedagogical intervention in which many motivational factors were 

taken into account in order to enhance students authentic interest on their own learning, on their 

own oral production and the need to communicate using the English language naturally.  

 

Self-Efficacy  

Self-efficacy is part of Bandura’s social cognitive theory, and it deals with metacognitive 

performance, use of strategies, and motivation control (Zimmerman, 1990). It is an approach that 

helps to understand human cognition, motivation, and emotion, and it refers to self-perception of 

capability to perform tasks at designated levels (Bandura, 1997).  Self-efficacy is an important 

motivational factor for English learning as learners with high self-efficacy are more likely to 

have better perceptions of effort and may spend longer time learning English (Woodrow, 2011).  

When students believe they are capable to perform an academic task well, they are motivated to 

perform well and persist longer in the task (Bandura, 1997).  
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There are features that indicate when kids have high and low levels of self-efficacy. Kids 

with high levels of self-efficacy participate more in class, show more interest for learning and 

work harder to get their goals. On the other hand, kids with low levels of self-efficacy are shy in 

class and believe school is more difficult than it really is. 

 

Sources 

Albert Bandura (1977) affirmed there are four sources of self-efficacy: 

 

Mastery Experience. Kids develop a strong sense of self efficacy from actual 

performances as they are actual indicators of one’s abilities. Negative or positive performances 

influence the perception of one’s abilities. Success raises self-efficacy and failure lowers it.  

 

Social Modeling. It’s when kids learn from their classmates by observing their 

performance. When kids see their classmates can perform certain task, they immediately think 

they can do that as well.  This absolutely makes them feel confident making kids believe in their 

own skills. Kids usually seek models with qualities and abilities they would love to have, and it 

is clear that teachers and parents have a huge impact on their life.  

 

Social Persuasion. It’s verbal encouragement. It’s when kids get praised for their 

performance. Teachers and parents have an important role as their feedback builds self-efficacy. 

 

Physiological Response. This a good source of information as emotional reactions may 

predict anticipated failure or success. This totally influences kids’ belief about their abilities to 
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perform certain task. When it comes to do so and kids experience negative feelings, it definitely 

decreases their self-efficacy. Kids engage in activities they enjoy and avoid activities that make 

them feel insecure and vulnerable. Teachers have the chance to teach kids articulate their 

feelings and change wrong assumptions that may cease their learning.  

 

Types 

It is important to affirm that self-efficacy has been also explored in other fields for 

example politics, civic education, and career choice. Bandura (2001) stated that career self-

efficacy begins in childhood as kids start thinking about the career they want to pursue. Genevra 

(2015) affirmed that career self-efficacy starts early when children begin to develop sense of 

roles and careers as they can choose their subjects in high school based on their skills and 

interests. Career self-efficacy has to do with understanding your own abilities so you can make a 

career choice based on this. Betz & Hackett (1981) affirmed that some people fail to judge their 

abilities accurately as there is a mismatch between their skills and the career requirements, that is 

why they need career advising. Career advisors play an important role as they can use career 

self-efficacy for helping students in career selection, especially majors that match students’ 

skills, interest, and knowledge. Some factors that influence this decision are parental support, 

resource availability, skills, and interests (Restubog & Ginevra, 2015). 

 

Now let’s talk about civic self-efficacy. It is when individuals want to act in the world, 

contribute to a cause, and make a difference with their actions (Torney & Purta, 2001), but it is 

also when individuals feel they can do something for their nation and have an impact on political 

processes, and according to cognitive theorists, it is having a sense of influence or feeling able to 
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change the external environment. There is positive and negative civic self-efficacy. The positive 

one leads to engagement, motivation, and future participation (Solhaug, 2006), and the negative 

leads to reproduction of civic inequalities such as poverty and racial discrimination (Hoskins, 

2016). Civic self-efficacy must have explicit ethical norms so it does not go with wrong political 

and social convictions, as it can either be used for good and bad purposes. If a nation wants to 

have a democratic culture that promotes freedom, rights and collective goods, there must be 

citizens participating actively, and this is only possible through civic self-efficacy.  

 

In the field of politics, the concept of self-efficacy has been also explored. Political 

efficacy is when a group is able to join together for a cause as some challenges are easier when 

they are managed in group (Putnam, 2000). Sohl (2011) introduced new concepts to talk about 

this and named it as internal and external political efficacy. The perception to understand 

political processes and take part in political actions corresponds to internal political efficacy, 

whereas believing in which degree a political system may be loyal and responsive to public 

efforts leads to external political efficacy. In general, political self-efficacy is not only the 

perception of  your abilities to do political actions, but it is also the chance to produce political 

change in society (Sohl, 2011). 

 

Strategies 

Schunk & Ertner (2000) proposed the following strategies to raise self-efficacy. 

1. Have students pursue specific learning goals. 

2. Expose kids to social models. 

3. Provide students with feedback. 
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4. Teach students to use learning strategies. 

5. Have students verbalize strategies as to apply them. 

6. Reward students on their learning progress. 

7. Have students monitor and evaluate their progress. 

 

It is important to explain that self-efficacy and motivation are the core of this research 

study as they are totally correlated. Self-efficacy is the strategy used to answer the research 

question and meet the research objectives set at the beginning, and results will demonstrate if it 

works or not to increase motivation for speaking English in young learners. 
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Chapter Three 

Research Design 

 

 

Type of Study   

 

 This study is exploratory, and it has a qualitative approach. It is exploratory as I first 

started with a qualitative research phase to explore the participants’ views, and then used this 

information to build appropriate instruments for the follow-up quantitative phase (Creswell, 

2018). It is also framed in action research as it intends to reflect and transform the teaching 

practice having a better understanding of it, and it gets four stages: diagnosis, planning, 

intervention, and evaluation (Restrepo, SF). Action research is used to solve particular classroom 

difficulties testing solutions and observing their results (Parra, SF).  

 

Context  

 

This study took place in a private school named COLEGIO ANGLOCANADIENSE DE 

NEIVA and it was founded in 1997. This is an innovative and well- known school that offers 

preschool, primary, and secondary education. This school is located in Neiva, and it aims to form 

citizens that contribute to the country development. Regarding to its English syllabus, it is 

designed according to the English Learning National Standards (Education Ministry, 2006)  and 

the Common European Framework (CEFR, 2001). 

 

Participants  

Participants that took part in this study are young learners from third grade whose age 

range from 8 to 9 years old, and according to the Common European Framework they are placed 

in level A1. There are three groups (3A, 3B, 3C ) with 65 students in total. As part of the English 
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curriculum the class materials are textbooks from the house NGL. In terms of social context, 

participants come from upper middle-class families, and they have a good quality of life. Their 

hobbies are playing video games, watching TV programs, doing some sports, and having pets.  

 

Ethical Considerations 

Young learners’ parents were informed and asked for permission, through a consent 

letter,  about this exploratory study mentioning its objectives and process, and they were 

explained this would be for free and voluntary. Kids were also informed about it, and they were 

given an invitation (Appendix A).  

 

Data Collection Instruments 

During this exploratory study, different instruments were used, before, while and after the 

pedagogical intervention, to collect and analyse data.  

 

 Figure 1  

Instruments for data collection 

 

 

 

 

 

 

 

 

 

 

General Objective 

Increase motivation for 

speaking English in young 

learners. 

 

Pre 

Survey 

Observation Journal 

While 

Pre Self-Efficacy Questionnaire 

Self-Efficacy Follow-up Format  

Reflection Journal 

 

Post 

Interviews 

Post Self Efficacy 

Questionnaire 

 

 

To identify language 

difficulties, participation level 

and feelings towards speaking 

English in class. 

To measure participants’ 

assessment of their ability to 

perform certain tasks.  

To validate information 

obtained previously.  
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Instrument 1:  

Survey. It was administered as part of the needs analysis, and it was used to collect data.  

The purpose of this was to know participants’ opinion about oral production activities done in 

English class. This instrument was useful to know their participation level, their feelings towards 

speaking English in class, and the activities they thought would help to improve their speaking 

skill (Appendix B).  

 

Instrument 2:  

Observation journal. This instrument was part of the needs analysis, and it was 

administered during the implementation stage to identify participants’ reaction and behaviour 

towards participate in class speaking English. The instrument had 4 items (group characteristics, 

class development, topic understanding, speaking production), where the teacher-researcher 

included his reflection of what he had observed in class, participants’ answers, and class 

participation (Appendix C). 

 

Instrument 3:  

Pre and post self-efficacy questionnaire. Third instrument was the self-efficacy questionnaire. 

This questionnaire was designed considering an instrument inventory (Bandura et al, 1999) and it 

had 6 questions. It was piloted with five kids who did not take part of this study but were the 

same age, and it was adjusted changing some questions based on these kids’ comments and 

perceptions. It intended to measure participants’ assessment of their ability to perform certain 

tasks and it was administered at the beginning and at the end of the intervention. Regarding to 
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the task, participants had to mark one of the options (Bien, regular, mal) and justify their answer 

(Appendix D). 

 

Instrument 4:  

Self-efficacy follow-up format.  This instrument was administered in each session, and it 

was piloted with five kids who did not take part of this study but were the same age. This time 

the instrument was clear for them and there was not need to change it. It was designed 

considering self-efficacy principles like having participants pursue specific learning goals, 

monitor their learning, and evaluate their progress (Bandura, 1977), and it intended to know their 

feelings, performance, and participation level (Appendix E). 

 

Instrument 5 

Reflection journal. This an instrument to monitor the workplan, and it helps to 

understand the classroom spirit. It not only indicates participants’ attitudes and their learning 

performance, but it also looks for clues that verify intervention effectiveness (Creswell, 2018). 

This instrument was kept after each session, and it intended to make teacher reflect on his 

intervention explaining the class development and how successful the self-efficacy strategies 

implemented were (Appendix F). 

 

Instrument 6 

Interview. This instrument was an open-ended interview, and it was done after the 

intervention to validate information obtained previously. For doing the interview, 12 participants 
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were asked six questions in Spanish, and the criteria used to select them was their oral 

production skill as they explained their ideas clearly (Appendix G). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



22 
 

Chapter Four 

Pedagogical Intervention 

 

 

Instructional Design 

 

The teacher-researcher created a five extensive lessons workplan and it was designed 

considering self-efficacy principles coined by Bandura (1977). It intended to increase motivation 

for speaking English and it was structured in three parts: warm up, development, and closure. 

The teacher played the role of facilitator and mentor, and lessons were learner-centered.  

 

Table 1  

 Self - Efficacy Strategies  

Self Efficacy Strategy 

 (Bandura, 1977) 

Intervention Activity  

Have students pursue specific learning goals Class Goals Presentation 

Expose kids to social models Conversation Model 

Provide students with feedback Performance Feedback 

Reward students on their learning progress Stickers Board 

Have students monitor and evaluate their progress Self Assessment Activity 

 

 Table 1 illustrates strategies implemented in this research study. Strategies 2, 3, 6 were 

used to structure the intervention activities as participants were given constant feedback, were 

exposed to social models (teacher modelling and classmates performance) and were rewarded on 

their learning process (sticker board). Strategies 1 and 7 were used to design the self-efficacy 

follow-up format as participants there evaluated their skill to perform oral production tasks and 

monitored how often they participated in class speaking English (Appendix H).  
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Implementation 

  

 Implementation started in mid- July and ended in the beginning of September. It was a total 

of five sessions, and each one took two weeks to be completed. It was designed a workplan, and it 

describes the session planning, the learning activities, the interaction patterns, the resources, and 

the research instruments implemented. 

 

Table 2  

 Lessons Workplan 
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 FECHA DESEMPEÑO DE COMPRENSIÓN ESTRATEGIA 

 AUTOEFICACIA 

PATRÓN DE 

INTERACCIÓN 
RECURSOS E 

INSTRUMENTOS DE 

INVESTIGACIÓN 
 

 

 

 

 

 

 

Session 01 

(July 11- July 

15) 

 

 

 

Learning Goal: Experience mindfulness to regulate emotions and 

focus on learning.   

Research Goal: Administer a self-efficacy skills questionnaire to 

identify learner’s needs.  

 

Warm up: 

Students do next mindfulness exercise. 

(201) Candle and Flower Breathing - Mindful and Calming 

Breathing Technique - YouTube  (20 Min) 

Teacher explains how to answer the questionnaire.  

 

Development: 

Students get in pairs. 

Students are given a questionnaire. (15 Min) 

Students answer the questionnaire. 

 

Closure: 

Students share their answers with their classmates. (10 Min)  

 

 
 

 
 
 

 

 

 

 

 

 

 

 

Class Goals Presentation 

 

 

Warm up 

Teacher- Student 

 

 

 

Development 

Student - Student 

 

 

Closure 

Student - Student 

 

 
 
 

 
 
 

 
 
 

Self-efficacy Questionnaire 

(Appendix D). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session 02 

(July 18- July 

2) 

 

 

Goal: Describe a picture using food vocabulary and quantifiers.  

Research Goal: Help students develop self-efficacy, increase their 

motivation for speaking English, and vary interaction patterns. 

Strategy: Self-Efficacy Format, Motivation board, Interaction 

Patterns.  

 

Warm up: 

 Students chant a song. (Repetition) 

 Students circle words they already know. (10 Min) 

 Students answer: When we use there is and there are? 

 

Students watch their favorite tv characters talking about their 

favorite food. (Slides) 

Students answer next questions: What was the video about? What 

were the questions?  

What were the answers? (10 Min) 

 

 

Development: 

Students go to page #51. Students check exercise #2. 

Students answer: When we use some? When we use a lot of?  When 

we use any?  (10 Min) 

 

Students play an online game to practice quantifiers. (10 Min) 

Some, any quantifiers dino park game (eslgamesplus.com) 

 

Students do exercise #3. 

Students answer: How did you get that answer? Explain. (15 Min) 

 

Students get in pairs. 

Pairs are given speaking cards to make a description about it. (25 

Min) 

 

Closure: 

Students stay in pairs. They are given a questionnaire. 

Students answer this questionnaire and give feedback each other. 

(10 Min) 

 

 

 
 
 
 
 
 
 
 
 
 
 

Conversation Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance Feedback 

Stickers Board 

Self-assessment Activity  

 

 

Warm up 

Teacher- Student 

 

 
 
 
 
 
 

 
 
 
 
 

Development 

Teacher - Student 

Student - Student 

 
 
 
 

 
 
 
 

Closure 

Student - Student 

 
 
 
 

 
 

Favorite Characters  

Slides (Appendix J). 

 

Self-Efficacy 

 Follow-up Format 

(Appendix E). 

 

https://www.youtube.com/watch?v=qTN_MtV5TFw&ab_channel=purestarkids
https://www.youtube.com/watch?v=qTN_MtV5TFw&ab_channel=purestarkids
https://www.eslgamesplus.com/some-any-moonshot/
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Session 03 

(July 25- 

August 05) 

 

 

 

Goal: Write and perform a dialogue using food vocabulary and 

containers expressions.  

Research Goal: Help students develop collaboration and self-

efficacy skills, as increase their motivation for speaking English.  

 

Warm up: 

Teacher introduces containers expressions using puppets. He asks 

students the three first examples. (15 Min) 

Students finish asking the other three examples.   

 

Students answer: Is this a glass of water? Is this a bottle of juice? Is 

this a bowl of rice? Is this a plate of pasta? Is this a slice of bread?   

Is this a bag of grapes? (5 Min) 

 

Development: 

 Students get in groups to play a game. They’re given some strip of 

papers.  (15 Min) 

 Students organize these words to make the question right.   

 

 Students stay in groups. They’re given a big blank paper. Students 

classify some food words into six categories in this paper. (10 Min) 

 

Students get in pairs to write a dialogue using food vocabulary and 

containers expressions. (10 Min)  

Students do their performance. (20 Min)  

 

Closure: 

Students stay in pairs. They are given a questionnaire. 

Students answer this questionnaire and give feedback each other. 

(10 Min) 

 

 
 
 
 
 
 
 
 

Conversation Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance Feedback 

Stickers Board 

Self-assessment Activity 

 

 

Warm up 

Teacher- Student 

Student – Student 

 

 

 
 

 

 

 

 

 
 

Development 

Student – Student 

 

 

 

 

 

 
 

Closure 

Student – Student 

 
 
 
 

Puppets 

Strip of papers 

Blank Papers (Appendix 

K). 

 

Self-Efficacy  

Follow -up Format 

(Appendix E). 

 

 

 

 

 

 

 

 

 

 

 

Session 04 

(August 08- 

August 19) 

 

 

 

 

 

Goal: Write five sentences using animals’ vocabulary and verb to 

BE.  

Research Goal: Help students develop self-efficacy skills and 

increase their motivation for speaking English. 

 

Warm up: 

Students chant a song. (Repetition) 

Students circle words they already know.  

Students answer: When we use is and are? (15 Min) 

Students play FIND SOMEONE game to practice animals 

vocabulary.  (20 Min) 

      

Development: 

Students get in pairs to do exercise #3. (25 Min) 

Students explain their answers.  

 

Students stay in pairs. They’re given a picture where animals are 

doing an action.  

Students write in their notebook 5 sentences about animals’ actions. 

(10 Min) 
Students explain to the class their activity. (20 Min) 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
 

 
 
 
 

Warm up 

Teacher- Student 

Student- Student 

 

 

 

 

 

 
 
 

Development 

Student – Student 

Teacher - Student 

 

 

 

 

 

 

Closure 

Student – Student 

 
 
 
 
 
 
 
 

 

Find Someone Game 

Animals Pictures 

(Appendix L). 

 

 

Self-Efficacy Follow-up 

Format (Appendix E). 
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Closure: 

Students stay in pairs. They are given a questionnaire. 

Students answer this questionnaire and give feedback each other. 

(10 Min) 

 

 

 

Performance Feedback 

Stickers Board (Appendix 

H). 

Self-assessment Activity 

 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

Session 05 

(August 22- 

September 

02) 

 

 

 

 

Goal: Describe your favorite animal using animals’ vocabulary and 

verb to BE. 

Research Goal: Help students develop self-efficacy skills and 

increase their motivation for speaking English. 

 

Warm up: 

Students play a game. 

Some students are gonna have an animal name tag on their forehead.  

Their classmates describe their animal, so they guess what animal it 

is. (15 Min) 

 

Development: 

Teacher shows students a poster of his favorite animal. (Slides)  

Teacher explains why he likes this animal, describes this animal, and 

talks about this animal hobbies.  

Students answer:  

What is teacher’s favorite animal? Why does he like this 

animal? What hobbies does this animal like doing?  (15 Min) 

 

 

Students get in pairs to make their own poster.  

Students write about their favorite animal (Reason, Description, 

Hobbies) and make a poster. 

 (25 Min) 
Students practice for their presentation. (10 Min) 

Students make their presentation about their favorite animal. (25 

Min) 
 

Closure: 

Students stay in pairs. They are given a questionnaire. 

Students answer this questionnaire and give feedback each other. 

(10 Min) 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

Conversation Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance Feedback 

Stickers Board 

Self-assessment Activity 

 
 
 

Warm up 

Student- Student 

 

 

 

 

Development 

Teacher - Student 

 
 

 

 

 

 

 
Closure 

Student - Student 

 
 
 
 
 
 
 
 

Name tags 

Animal Poster  Slides 

(Appendix M). 

 

 

Self-Efficacy Follow-up 

Format (Appendix E). 
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Session 1 

  

 The teacher wanted to start the intervention doing a mindfulness exercise in order to get 

participants relaxed and set their mind for success. The teacher encouraged them saying they 

would be able to do all the activities designed for this intervention.  All of this was done 

considering self-efficacy principles as they aim to regulate kids emotions and foster emotional 

health (Albert Bandura, 1977). Participants were also given a self-efficacy questionnaire in order 

to measure how well they perceived they could do certain tasks in English (Appendix I).  

 

Session 2 

 

As the learning goal, this session intended participants to make a picture description 

using food vocabulary and quantifiers, and as the research goal, it intended to develop self-

efficacy and increase motivation for speaking English in class. Activities were presented 

gradually taking into account the scaffolding method as it was a teaching technique that helped 

participants to adapt to new learning (Grand Canyon University, 2022), and participants were 

given individual feedback making them aware of their success and improvement areas.  Also, it 

is important to remark that having slides designed with participant’s favorite characters was a 

total success as slides caught their attention and caused a positive reaction as they wanted to 

participate (Appendix J). 

 

Session 3 

 

This session had the same research goal and it intended participants to write and perform 

a dialogue using food vocabulary and container expressions. Activities were also presented using 

the scaffolding method as it was a teaching technique where teacher offered support to 

participants and demonstrated how to perform certain tasks (Grand Canyon University, 2022). 
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The use of puppets to introduce the topic was a total success as participants wanted to take part 

in. It is important to mention interaction patterns changed compared to previous session as 

participants were more involved and teacher was only guiding (Appendix K). 

 

Session 4 

 

 This session intended participants to write five sentences using animals’ vocabulary and 

verb to Be, and it had the research goal of motivating students for participating in class using the 

English language. Participants were given constant feedback and teacher monitored their 

cooperative work, as it was a method that helped participants to develop their social skills and 

sense of responsibility as part of a group (Exploring Your Mind, 2019).  Games implemented 

was a total success since participants got excited and involved in the activity as they had to make 

certain questions to their classmates about animals. They did also grammar exercises getting the 

chance to clarify certain points and provide feedback (Appendix L).  

 

Session 5 

 

This session intended participants to describe their favorite animal using animals’ 

vocabulary and verb to Be, and it had the research goal of motivating students for participating in 

class using the English language. Participants enjoyed this session the most as they had to make 

a poster about their favorite animal. Game designed for this session was a total success since 

participants wanted to participate more than once (Appendix M).  
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Chapter Five 

Data Analysis and Findings 

 This chapter describes procedures used to analyse data, and illustrates results obtained 

after the pedagogical intervention of this action research.  

 

Procedures of Data Analysis  

 

This study used grounded theory to analyse qualitative data finding categories connected 

to self-efficacy approach. Grounded theory aims to understand people’s actions, interactions and 

experiences arriving at new concepts. It was founded by Barney Glaser and Anselm Strauss in 

1967, and it has an analytical process for coding and category development (Birks, Francis, and 

Tie, 2019). It was also used Excel formats and basic statistics to analyse quantitative data finding 

tendencies represented in graphs and percentages.  

  

 

 

Findings 

 

Needs Analysis  

 

With the purpose of identifying what elements affect participants’ self-efficacy regarding 

to their feelings and level participation when they had to perform oral production activities, the 

needs analysis carried out revealed that 40% of the students felt scared and embarrassed when 

they had to participate in class speaking English. It also revealed that 67% sometimes used both 

English and Spanish to communicate in class, 11% participated many times always speaking 

English, 11% participated sometimes speaking English, and 11% participated few times speaking 

English. To get more detail, check table #3 and #4.  

 



30 
 

 

Table 3  

Emotions   
ALEGRÍA MIEDO 

VERGUE

NZA 

 

GRADO 3A 53% 47%  

GRADO 3B 60% 40%  

GRADO 3C 67% 33%  

PROMEDIO 60% 40%  

 

 

Table 4   

Participation Level  

 
TOTAL PROMEDIO  

Participo muchas veces y 
siempre hablo en Inglés. 

6 11%  

Participo algunas veces y 

siempre hablo en Inglés. 

6 11%  

Participo algunas veces en 

Inglés y también uso Español. 

39 67%  

Participo pocas veces en 

Inglés.  

6 

 

58 

11%  

  

Pathan (2013) found in her research study there are major linguistic barriers ESL students 

face and suggest that through the use of teaching strategies students could reach communicative 

proficiency. Based on my observations and in correlation to these findings, they reveal that 

participants felt scared, embarrassed and did not use English that much to participate in class 

because in the first place, they had linguistic barriers like poor understanding of the spoken 

language, limited knowledge of grammar and vocabulary, and wrong pronunciation, and I 
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strongly believe these linguistic problems hinder their English language communicative 

proficiency leading to short responses and inability to perform oral production tasks. In the 

second place, since results were related to students feelings (scared and embarrassed) and 

perceptions towards learning, it is understood that learners’ self-efficacy, which means in this 

case their perception about their own capabilities to use English, were low. 

 

 

Table 5  

 Suggested Activities 

 
ACTIVIDAD Exposición Canción      Libro Guía                       Juego            Equipo 

      

PROMEDIO 49% 9% 9% 26% 8% 

      

       

 This revealed 49% suggested presentations, 26% proposed games, 9% suggested songs and 

textbooks, and 8% proposed teamwork , all of this in order to improve their speaking skill. These 

results reveal that students perceive that being exposed to activities in which they have to speak in 

public as well as by playing, they will strengthen their oral production in English. These findings 

became the main data the teacher-researcher used to build the pedagogical intervention proposal. 

 

 

 

Intervention 

 

The data gathered during the intervention process from the different research instruments will be 

analysed in this section. Figure 2 illustrates participants’ perception of their skill to perform 

some oral production tasks before and after the pedagogical implementation, and figure 3 

describes four levels of proficiency. Both figures reveal participants had a more positive 



32 
 

perception of their own skills, as they scored it as feeling more capable to make descriptions and 

perform conversations. These two figures evidence that the self-efficacy strategies implemented 

helped participants raise their sense of performance and awareness of their language 

communicative skill. In addition, figure 3 demonstrates there was a significant increase in 

students’ perception on their performance to develop the proposed activities. 

 

Self-Efficacy Questionnaire  Pre – Post  

 

 

Figure 2  

Self-Efficacy Analysis  

 

 

 

 

 

 

 

 

 

 

 

 

Self-Efficacy Follow-up Format 

 

Figure 3 

Performance Analysis 
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In regard to learners’ feelings and level of participation,  data on Figure 4 illustrates participants’ 

feelings experienced over the intervention, and figure 5 shows participants’ perception of their 

participation level in class. Figure 4 reveals that after the intervention, positive emotions became 

dominant (calm, brave, confident) in contrast to the emotions that remarked in the needs analysis 

(scared and embarrassed).When examining student’s perception over their own participation 

using English in class, figure 5 reveals there was an increased tendency for always speaking 

English (25%) in the last session of the intervention. This all suggests that the self-efficacy 

strategies implemented raised their sense of confidence and reduced their anxiety. In addition, 

these results demonstrate that the teacher’s support and encouragement nurtured learners’ 

motivation to speak English in class, as stated by Steiner (2002), who found that this caring 

support enhances students’ confidence and promotes learning. In the same line, Aragao (2011) 

explained these positive emotions have an impact on students’ decision to engage or not in their 

language learning experience. I strongly believe emotions shaped motivation, and that is why 

language teachers should consider this emotional aspect of language learning as understanding it 

may lead to transformative classroom environments. 

 

 

Self-Efficacy Follow-up Format 

 

Figure 4                                                                            Figure 5 

Feelings Analysis                                                               Participation Level Analysis            
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Figure 6 

First Qualitative Analysis(Open coding) 

 

 

 

 

 

 

 

 

 

 

 After following what Grounded Theory states about the process of analysing qualitative 

data (Cullen & Brennan, 2021), 13 categories were obtained initially at the process of open 

coding, taking data from the Self-efficacy Follow Up format, the Self-efficacy Questionnaire and 

the interviews carried out after the implementation (see Figure 6). In this analysis, the teacher- 

researcher used data correlation and the color coding technique to determine these initial 

categories (Appendix N). 

 

 

Figure 7 

Second Qualitative Analysis (axial coding) 
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 Figure 7 illustrates the 4 categories obtained after the axial coding process, an extensive 

second analysis where the research teacher narrowed data down and contrasted the codes with 

theory about self-efficacy sources, which were conclusive to determine these final categories  

(Appendix O).  In the next chapter these results will be discussed and interpreted in the light of 

the research objectives stated in this study.  
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Chapter Six 

Discussion 

 

 

Discussion  

 

After an intensive analysis of quantitative data through the results presented and 

interpreted in the previous chapter, and qualitative data using color coding and implementing 

triangulation of data, obtained from the different research instruments, some categories emerged 

linked to self-efficacy sources (Bandura, 1977). The four categories that emerged were: teacher 

role, observational learning, learning skills awareness, and learning emotions awareness.  Table 6 

informs the correlation between the categories found and the self-efficacy foundations. 

 

Table 6 

Categories 

 

 

 

 

 

Teacher Role 

Teachers play an essential role as we have the ability to influence students live, and we 

do not only impart knowledge but we also mentor and inspire kids to be useful to society (Lovett, 

2008). Teachers’ role was a category, as participants were given verbal feedback by me for their 

performance, and this falls into a self-efficacy source named social persuasion (Bandura, 1977). 

In addition, the role of the teacher conceived as the entity who plans a learning experience and 

CATEGORY                                    SELF -EFFICACY SOURCE                             

Teacher Role                                                       Social Persuasion                                     

Observational Learning                                      Social Modeling                                                                                   

Learning Skills Awareness                                 Mastery Experience                          

Learning Emotions Awareness                           Physiological Response                
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enhance a motivating environment in the classroom for learners to feel or not engaged in their 

learning.  

 

“Tranquilo porque el profe nos motivó con stickers” (Self-Efficacy Format, S5). 

“Tranquilo porque el profe nos ayudó” (Self-Efficacy Format, S8). 

“Porque el profesor me ayudó y lo entendí mejor” (Self-Efficacy Format, S15). 

 

These participants’ answers revealed they felt more confident as my feedback and the 

environment I created in the classroom, triggered participants interest, and highly changed their 

feelings towards speaking English, proving that English teacher’s role is to be an integral part of 

action that improves a learning situation (Pike, 2003). I strongly believe teacher’s feedback is 

significant as research has proved it, but it may have larger effects when it comes from peers 

(Hillocks, 1986), therefore I suggest trying both strategies ( teacher and peers feedback) as they 

may have better results. Quantitative findings support this interpretation since they reveal the 

increase learners had in regard to their feelings and perceptions on their own performance in the 

speaking activities. 

 

“Porque el profe me ayudó a corregir” (Self-Efficacy Questionnaire, S20). 

“Porque el profe a veces me corrige” (Self-Efficacy Questionnaire, S25). 

  

These participants’ answers revealed that my influence and involvement as an English 

teacher was significant and had an impact on participants’ English learning, as monitoring the 

classroom continually during the intervention ensured progress and improvement of participants’ 
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weakness areas. I strongly believe monitoring should be part of any teacher’s daily activity as 

Kyriacov affirmed (1998), and it should always be implemented as it makes possible the 

construction of feedback to support participants’ English learning. The teacher’s role in the 

intervention was also measured by the quantitative data since learners demonstrated to perceive 

themselves with an increased capability to perform oral tasks in public and in the classroom (see 

figure 3). 

 

Observational Learning 

 Learning is a long-term process (Knowles, 1975), and through observation individuals 

have the chance to learn. Observational learning is a powerful learning tool in education as 

individuals learn new skills and decrease certain behaviors, but it requires several higher-order 

cognitive activities like attention, retention, production, and motivation. I determined 

observational learning was a category, as participants learned to perform certain oral production 

tasks by observing their classmates, and this falls into a self-efficacy source named social 

modeling (Bandura, 1977). 

 

“Tranquilo porque mi amigo me ayudó mucho” (Self-Efficacy Format, S28). 

“Me sentí confiada porque el trabajo en pareja me ayudó mucho” (Self-Efficacy Format, S35). 

“Porque los ejercicios eran con un compañero y me sentí tranquila” (Self-Efficacy Format, S16). 

 

 These participants’ answers revealed that working with a peer of same age and level gave 

participants a sense of confidence, helping them to perform certain oral production tasks during 

the intervention, as they had a model to observe and learn from. I strongly believe observation is 
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a powerful learning tool in education, and it is more efficient when the model is a peer of similar 

age and level as the observer (Fidalgo, Torrance, and García, 2008), and that is why I think, 

English teachers should implement this strategy so their students could be learning models for 

their classmates and teacher.  

 

“Bien porque aprendí mucho viendo a mis compañeros” (Self-Efficacy Questionnaire, S10). 

“Bien porque yo aprendí de mi teacher” (Self-Efficacy Questionnaire, S30). 

“Bien porque mis amigos me corrigieron y aprendí mucho” (Self-Efficacy Questionnaire, S5). 

 

 These participants’ answers proved to me that observational learning is a successful 

strategy for English learning, as participants clearly expressed they had learned by observing 

their classmates and teacher. This strategy has been applied to writing instruction (Braaksma, 

2018), and research suggests it is more beneficial than implementing conventional methods for 

complicated tasks such as writing and reading (Couzijn, 1999).There is not record in the research 

studies explored to have applied observational learning for oral production purposes, that is why 

this finding mean an innovation for teaching languages. I strongly suggest implementing this 

strategy in ESL classrooms, so we as English teachers can generate knowledge in this field.  

 

Learning Skills Awareness  

 A skill is the ability to do an activity well (Cambridge Dictionary, 2023), and in 

education, it refers to the techniques involved in the learning process to complete tasks. They can 

be soft or technical, and some require explicit training. Implementing self-efficacy strategies in 

this study made participants aware of their skills towards English learning, and according to an 
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extensive research base, this raise of awareness is part of a well-established concept named self-

regulated learning (Zimmerman & Schunk, 2011). Self-efficacy and metacognition are elements 

of self-regulated learning (Mackey & Jacobson, 2014), and this sort of learning is a process 

where individuals perceive their learning needs, formulate goals, and self-assess their learning 

outcomes (Annual & Shaari, 2014). Self-regulated learning makes a difference in education as 

students approach their learning in a more conscious way (Nilson, 2013), and that is what my 

participants did during this study implementation. Considered all of this, I determined learning 

skills awareness was a category, as participants’ performances were indicators of their skills 

towards English learning, source of self-efficacy named mastery experience (Bandura, 1977). 

 

“Porque sé bien cómo pronunciar el vocabulario” (Self-Efficacy Questionnaire, S8). 

“Yo sé describir una imagen en Inglés” (Self-Efficacy Questionnaire, S13). 

“Porque no sé actuar ni dialogar en Inglés” (Self-Efficacy Questionnaire, S40). 

“Porque no soy buena leyendo en Inglés” (Self-Efficacy Questionnaire, S2). 

“No puedo pronunciar bien” (Self-Efficacy Questionnaire, S28). 

“Porque puedo leer bien en Inglés” (Self-Efficacy Questionnaire, S48). 

“Porque puedo pronunciar bien las palabras” (Self-Efficacy Questionnaire, S6). 

 

These answers revealed how participants changed the perception of their skills 

(pronunciation, reading comprehension, and speaking proficiency) towards English learning,  

illustrating participants’ feeling of competence and raise of awareness, as they expressed clearly 

and consciously they felt more capable of performing some oral production tasks after the 

implementation of self-efficacy strategies. Quantitative results from the pre and post-test also 
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support this finding since learners were able to perceive their own performance and capabilities 

to use English in a more positive way after the implementation (See figure 2). This is relevant to 

ESL field as these strategies help kids increase their sense of competence, confidence, and 

motivation for speaking English (Mynard & Stevenson, 2017), and I strongly suggest adopting 

this approach as it promotes reflection and learning awareness (Weiner, 2013).  

 

 

Learning Emotions Awareness  

  Having in mind people are emotional first, and rational second (Campbell, 2023), it is 

clear that emotions have a significant influence on learning and cognitive functions like 

attention, memory, and motivation. Emotions can enhance or thwart the learning experience, and 

psychology claims negative ones narrow learner’s focus whereas positive ones increase attention 

and perception (Macintyre & Gregersen, 2012), and understanding their impact helps to promote 

a supportive learning culture (Lodge & Carroll, 2022). Emotions in second language acquisition 

have recently received greater attention (Wang, 2021), but their potential and impact on 

language-related processes have been under-appreciated (Prior, 2019), that is why I determined 

learning emotions awareness was a category for my study, as emotions experienced during the 

intervention influenced participants’ perception of their skills to perform certain oral production 

tasks, source of self-efficacy named physiological response (Bandura, 1977). 

 

“Me sentí muy confiada y así pude hacer el ejercicio” (Self-Efficacy Format, S10). 

“Asustada porque no había entendido, pero luego con ejercicios mejoré y me sentí confiada” (Self-

Efficacy Format, S20). 
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“Nerviosa porque cuando hablaba me enredaba y pensé que no lo podía hacer” (Self-Efficacy 

Format, S12). 

These answers revealed the impact of self-efficacy strategies on participants’ feelings, 

and the impact emotions had on participants’ perception of their skills to perform certain 

activities, proving that language skill use triggers any kind of emotion (Kong, 2019), and 

negative ones affect learners’ self-efficacy as they underestimate their level of ability and 

proficiency (Maclntyre, 1997). Quantitative results also demonstrated students perceived more 

positive feelings about their own capabilities after the intervention, where feeling calm and 

trustful were the tendencies that increased in the last session (see figure 3). 

 

Considered all of this, I strongly believe participants of this study certainly increased 

their motivation for speaking English, as these self-efficacy strategies impacted participants’ 

feelings in a positive way, changed the perception of their skills to perform certain oral 

production tasks, boosted their confidence and sense of competence, and made them approach 

their learning in a more conscious way (metacognition process).  
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Conclusions 

 The current research study evidences the implementation of a qualitative research 

approach and self-efficacy strategies with 65 participants, to examine to what extent these 

strategies might increase motivation for speaking English. A needs analysis was implemented to 

identify language difficulties, participation level, and feelings towards speaking English in class, 

and results indicated that 40% of all participants felt scared and embarrassed to speak English in 

class, and only 11% actually participated in class speaking English.  

 

 During the intervention pre and post self-efficacy questionnaires were implemented to 

measure participants’ assessment of their ability to perform certain oral production tasks, and 

results evidenced they increased their sense of competence feeling more capable of doing these 

tasks, as they observed their classmates and teacher performed the same tasks successfully, 

resulting in more participation in class speaking English.  

 

 Self-efficacy follow-up formats were also implemented, and results evidenced these self-

efficacy strategies had an impact on participants’ feelings changing the perception of their skills 

and increased their sense of confidence to speak English in class, as participants got positive 

feedback and support from the teacher. These results also evidenced there was a tendency for 

speaking English and Spanish as 71% participated in class speaking both languages.  

 

 Finally, these results certainly confirm self-efficacy strategies are useful for increasing 

motivation to speak English in young learners as they increase learners’ sense of competence and 

confidence and change the perception of their skills to perform certain oral production tasks. 
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Results Significance  

 

This study is of great relevance to language teachers who want to enhance oral 

production in their classroom, as this research provides ESL teachers with strategies that not only 

help to increase young learners’ motivation to speak English, but also increase their sense of 

competence, confidence and change the perception of their skill to perform oral production tasks.  

 

This study invites language teachers to adopt a self-regulated learning approach for their 

ESL classroom as this approach leads learners to perceive their learning needs and self-assess 

their learning outcomes, and it is also an invitation to have different interaction patterns where 

learners can interact with teacher and classmates. Finally, for those ESL teachers that may have 

interest to implement these self-efficacy strategies, some suggestions are given: 

 

1. Teacher should provide students opportunities to succeed in speaking English as it 

gives them a sense of capacity.  

2. Teacher should provide students with constant positive feedback and support as it 

gives them a feeling of competency and autonomy.  

3. Teacher should make students observe their classmates perform tasks successfully as it 

builds their confidence and makes them believe in their own skills.  

4. Teacher should reward students on their learning process and have them monitor their 

own progress as it increases their motivation and learning awareness. 

 

 



45 
 

References 

 

 

Almesaar, O. (2022). The Emotional Experience of Learning English as a Foreign 

Language: A Qualitative study in the context of Saudi Arabia. Journal of Language and Linguistic 

Studies, 18 (2), 845-859. 

 

Arghode, V., Heminger, S., Mclean, G., (2021). Career self-efficacy and education abroad: 

implications for future global workforce. European Journal of Training and Development, 45 (1), 

págs. 1-13. http://dx.doi.org/10.1108/EJTD-02-2020-0034 

 

Arif Khan Pathan., (2013). Major linguistic barriers of oral communication in English as 

perceived by the tertiary level ESL students. Language in India, 13 (3), págs. 1-12.  

 

Castrillón, L., Jaramillo, L., López, L., (2013). Teaching Learners to set smart goals to 

increase their self-efficacy (Tesis de Maestría). Universidad de la Sabana, Chía.  

 

Cullen, M., Brennan, N., (2021). Grounded Theory: Description, Divergences and 

Application. Accounting, Finance & Governance Review, 27. 

https://doi.org/10.52399/001c.22173 

 

Cresswell, J., Cresswell, D., (2018). Research Design: Qualitative, Quantitative, and 

Mixed Methods Approaches (Fifth Edition). SAGE  

 

http://dx.doi.org/10.1108/EJTD-02-2020-0034
https://doi.org/10.52399/001c.22173


46 
 

Cherry, K. (2021). How Observational Learning Affects Behavior. Verywellmind.               

Recuperado de https://www.verywellmind.com/what-is-observational-learning-2795402 

 

Eidhof, B., Ruyter, D., (2022). Citizenship self-efficacy and education: A conceptual 

review. Theory and Research in Education, 20 (1), págs. 64-82. 

https://doi.org/10.1177/14778785221093313 

 

Exploring your Mind (2019). Cooperative work in the classroom. Retrieved from 

https://exploringyourmind.com/cooperative-work-in-the-classroom/ 

 

Exceed College (2022). The role of teachers in Education. Professional Global Diploma in 

Education. Recuperado de https://exeedcollege.com/blog/the-role-of-teachers-in-education/ 

 

Feryal, G., Selvi, K. (2016). Developing “a Self-Directed Learning Preparation Skills Scale 

for Primary School Students”: Validity and Reliability Analyses. Universal Journal of Educational 

Research, 4 (10), págs. 2323-2340. DOI: 10.13189/ujer.2016.041011 

 

Grand Canyon University (2022). Scaffolding in Education. Teaching & School 

administration. Retrieved from https://www.gcu.edu/blog/teaching-school-administration/what-

scaffolding-education 

 

Greener,E., Akerlund,V., Asker-Árnason, L. (2020). Improving narrative writing skills 

through observational learning: a study of Swedish 5th-grade students. Educational Review, 72(6), 

págs. 691-710. https://doi.org/10.1080/00131911.2018.1536035 

https://www.verywellmind.com/what-is-observational-learning-2795402
https://doi.org/10.1177/14778785221093313
https://exploringyourmind.com/cooperative-work-in-the-classroom/
https://exeedcollege.com/blog/the-role-of-teachers-in-education/
doi:%2010.13189/ujer.2016.041011
https://www.gcu.edu/blog/teaching-school-administration/what-scaffolding-education
https://www.gcu.edu/blog/teaching-school-administration/what-scaffolding-education
https://doi.org/10.1080/00131911.2018.1536035


47 
 

 

Hong Shi. (2017). English Language Learners’ Strategy Use and Self-Efficacy Beliefs in 

English Language Learning. Journal of International Student, 8 (2), págs.724-741. 

http://jistudents.org/ 

 

 Houtman, E. (2015). “Mind-Blowing”: Fostering Self-Regulated Learning in Information 

Literacy Instruction. Communications in Information Literacy, 9 (1), págs. 6-18.  

 

 Indeed Editorial Team. (2022). What are learning skills? Career Guide. Recuperado de  

https://au.indeed.com/career-advice/finding-a-job/what-are-learning-skills. 

 

Karatas, K. (2021). The role of Self-Directed Learning, Metacognition, and 21st Century 

Skills Predicting The Readiness for Online Learning. Contemporary Educational Technology, 13 

(3), págs. 300. https://doi.org/10.30935/cedtech/10786 

 

Li, N. Y., & Park, H. (2021). Relative contribution of self-efficacy and motivation to 

Chinese learners’ autonomous English learning. Journal of Pan-Pacific Association of Applied 

Linguistics, 25(1), págs, 91-114. https://doi.org/10.25256/PAAL.25.1.5 

 

 López, G. (August 9th, 2020). Self -Efficacy. Simply Psychology. Retrieved from 

https://www.simplypsychology.org/self-efficacy.html#:~:text=%20How%20is%20Self-

Efficacy%20Measured%3F%20%201%20%22I,be%20able%20to%20successfully%20overcom

e%20many...%20More%20 

 

http://jistudents.org/
https://au.indeed.com/career-advice/finding-a-job/what-are-learning-skills
https://doi.org/10.30935/cedtech/10786
https://doi.org/10.25256/PAAL.25.1.5
https://www.simplypsychology.org/self-efficacy.html#:~:text=%20How%20is%20Self-Efficacy%20Measured%3F%20%201%20%22I,be%20able%20to%20successfully%20overcome%20many...%20More%20
https://www.simplypsychology.org/self-efficacy.html#:~:text=%20How%20is%20Self-Efficacy%20Measured%3F%20%201%20%22I,be%20able%20to%20successfully%20overcome%20many...%20More%20
https://www.simplypsychology.org/self-efficacy.html#:~:text=%20How%20is%20Self-Efficacy%20Measured%3F%20%201%20%22I,be%20able%20to%20successfully%20overcome%20many...%20More%20


48 
 

 Miyahara, M. (2019). Methodological Diversity in Emotions Research: Reflexivity and 

Identities. Journal for the Psychology of Language Learning, 1, págs. 83-105.  

 

Nguyen Thi Diem Ha. (2021). An Attempt to investigate the correlation between Online 

Self-regulation and Self-efficacy in English Learning. MEXTOL Journal, 45(4), págs. 1-10. 

 

Nguyen Huy. (2019). Motivation in Learning English Language: a case study at Vietnam 

National University, Hanoi. European Journal of Educational Sciences, 6 (1), págs. 49-65. 

 

 Osika, A., MacMahon, S., Lodge, J., Carroll, A. (2022). Emotions and Learning. Times 

Higher Education. Recuperado de https://www.timeshighereducation.com/campus/emotions-and-

learning-what-role-do-emotions-play-how-and-why-students-learn 

 

 Oroujlou Nasser. (2011). Motivation, Attitudes, and Language Learning. Social and 

Behavioral Sciences, 29, págs. 994 – 1000. 

 

Parra, Ciro., (SF). Investigación- acción y desarrollo profesional. Educación y Educadores, 

(5), págs. 113-125.  

 

Pavelescu M., (2019). Motivation and emotion in the EFL learning experience of 

Romanian adolescent students: two contrasting cases. Studies in Second Language Learning and 

Teaching, 9 (1), págs. 55-82.  

 

https://www.timeshighereducation.com/campus/emotions-and-learning-what-role-do-emotions-play-how-and-why-students-learn
https://www.timeshighereducation.com/campus/emotions-and-learning-what-role-do-emotions-play-how-and-why-students-learn


49 
 

Pike Mark. “Principles and Practice”. Teaching Secondary English. SAGE publications, 

2003, pp. 3-46. 

 

Paolini, A. (2019). Social Emotional Learning: Role of the school counsellor in promoting 

college and career readiness. Anatolian Journal of Education, 4 (1), págs. 1-12.  

 

Restrepo, B., (SF). La investigación – acción educativa y la construcción de saber 

pedagógico. Educación y Educadores, (7), págs. 45-55.  

 

 Riches Adams (2019). SecEd. Effective Teacher Modelling. Retrieved from Effective 

teacher modelling (sec-ed.co.uk) 

 

Stirling, Diana (2014). Motivation in education. Aichi University Research Journal,  29, 

págs. 51-72. 

Self- Determination Theory Center (2022). Retrieved from 

https://selfdeterminationtheory.org/the-theory/ 

 

Tawfiq, H., Abdelshafie (2021). Linguistic impediments of communicative proficiency: a 

case study of students in the CSHS, Shaqra University. English Language Teaching, 14 (11), págs. 

1-5.  

Wang, L., Maclntyre, P. (2021). Second Language Listening Comprehension: The role of 

anxiety and enjoyment in listening metacognitive awareness. Studies in Second Language 

Learning and Teaching, 11(4), págs. 491-515. http://dx.doi.org/10.14746/ssllt.2021.11.4.2 

 

https://www.sec-ed.co.uk/best-practice/effective-teacher-modelling/
https://www.sec-ed.co.uk/best-practice/effective-teacher-modelling/
https://selfdeterminationtheory.org/the-theory/
http://dx.doi.org/10.14746/ssllt.2021.11.4.2


50 
 

Wentzel, K. & Miele, D. « Chapter 3: Self Efficacy Theory in Education ». Handbook of 

motivations at school, 2016, pp. 33-50. 

 

Wentzel, K. & Miele, D. « Chapter 6: Facilitating and Hindering motivation, learning, and 

well-being in schools ». Handbook of motivations at school, 2016, pp. 96-108. 

 

Xu, J. F. (2007). Autonomy in college foreign language learning: From theory to practice.  

 

 Yan, Z., Lee, JC., Lao, H. (2022). Enhancing students’ Self-Efficacy in Creativity and 

Learning Performance in the Context of English Learning: The Use of Self-Assessment Mind 

Maps. Frontiers in Psychology, (13), págs. 1-11. https://doi.org/10.3389/fpsyg.2022.871781 

 

  

   

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.3389/fpsyg.2022.871781


51 
 

Appendices 

 

Appendix A 

 

Consent Letter 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Kids Invitation 

 

 

 

 

 

 

 

 

 

 

 

 



52 
 

Appendix B 

 

Needs Analysis Survey  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



53 
 

Appendix C 

 

Observation Journal 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix D 

 

Self-Efficacy Questionnaire 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



54 
 

Appendix E 

 

Session Format 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



55 
 

Appendix F 

 

 

Reflection Journal 

 

Reflection Journal 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



56 
 

Appendix G 

 

Interview 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 



57 
 

Appendix H 

 

Sticker Board  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 



58 
 

Appendix I 

 

Session 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



59 
 

Appendix J 

 

Session 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 



60 
 

Appendix K 

 

Session 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



61 
 

Appendix L 

 

Game 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session 4 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

  

 

 



62 
 

Appendix M 

 

 

Session 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

  



63 
 

Appendix N 

 

 

First Qualitative Analysis  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

Appendix O 

 

 

Second Qualitative Analysis  

 






