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Abstract

Twelve 14-to-15-year-old students participated in this investigaton. The participants faced
difficulties to speak fluently in L2 and they evinced different levels of proficiency, as most of
them ranked Al or less and others A2. Therefore, a solution had to be found to provide students
with an additional space to interact and develop their English language skills. Differences among
learners were the starting point of this research and, consequently, peer tutoring was the strategy
proposed. The benefits from collaborating in small groups are supported by previous studies.
Tutors learned by teaching while tutees received more time for individualized instructions.
Along with peer tutoring, oral tasks and computer-mediated instructions ornamented this
intervention. Qualitative data from learning logs, video recordings, rubric for assessing spoken
fluency and a final semi-structured interview pointed to the effectiveness of this inquiry. The
results suggest that learners increased self-confidence, enhanced spoken fluency, improved the
outcomes of tasks. Some of these results are also found in similar local and international
investigations. What this paper adds is the use of computers as an additional tool for student-
student interaction in distance, as well as the improvement of young learners’ spoken fluency in
high school level.

Key words: peer tutoring, spoken fluency, computer-mediated tasks, L1, L2, Al, A2.
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Resumen

Doce estudiantes de 14 a 15 afios de edad participaron en esta investigacion. Ellos mostraron
dificultad para hablar con fluidez en inglés ademas de diferentes niveles de competencia, ya que
la mayoria de ellos clasificd en A1 0 menos y otros A2. Por lo tanto, se buscé una solucion para
proporcionar a los estudiantes un espacio adicional para interactuar y desarrollar sus habilidades
en la lengua inglesa. Las diferencias entre los estudiantes fueron el punto de partida de esta
investigacién y, en consecuencia, la tutoria entre pares fue la estrategia propuesta. Estudios
previos confirman los beneficios de colaborar en grupos pequefios. Los tutores aprenden
ensefiando mientras que los pupilos reciben mas tiempo de ensefianza casi personalizada. Junto
con esta estrategia, las tareas orales y la ensefianza mediada por computador condujeron esta
intervencion. Los datos de diarios de aprendizaje, videos, rubrica para evaluar fluidez oral y una
entrevista semiestructurada mostraron la efectividad de esta investigacion. Los resultados
sugieren que los aprendices aumentaron la confianza en si mismos, la fluidez oral, y mejoraron
los resultados de las tareas. Algunos de estos resultados también se encuentran en
investigaciones locales e internacionales. Lo que afiade este trabajo es el uso de computadores
como una herramienta para la interaccién estudiante-estudiante a distancia, asi como el
mejoramiento de la fluidez oral de los estudiantes de secundaria.

Palabras claves: tutoria entre pares, fluidez oral, tareas mediadas por computador, L1,

L2, Al, A2.
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Chapter 1: Introduction
1. Introduction to the study

The present study aimed at determining the possible influence of peer tutoring in
students’ spoken fluency when performing computer-mediated tasks. Nowadays, students face
challenges in their learning of second language. One of the most common problems in the
classroom is that students have different levels of proficiency in English. This situation arises,
for instance, from governmental policies that allow a minimal percentage of students who are not
promoted and, thus, pass without fulfilling the objectives of their course. Additionally, students
who enroll in public schools are not usually classified according to their proficiency level of the
target language. Having students with various levels of language proficiency in the same
classroom creates a multi-level learning environment (e.g., multi-level classroom). Benson and
Nunan (2005) claim that research has sought to answer why learners with similar cognitive
capacities, under similar conditions, achieve different levels of proficiency; or why learners
become diverse as they are engaged in second languages. The authors distinguish psychological
factors such as motivation, affect and learning strategies; also, some social factors regarding the
classroom and self-instruction. These differences in the classrooms, however, are not
impediments for learners to benefit from their performances, for instance, in oral tasks.
Consequently, this research arises as an effort to yield strengths from weaknesses.

Some years ago, Sharan and Shachar (1988) argued that the teacher-centered and
traditional whole-class distribution of students in classrooms do not contribute to multi-level
groups since, for example, learners with low proficiency might be unnoticed due to high
achievers’ continuous performance. Aspects such as self-motivation, self-regulation, self-

monitoring, initiative, positive self-image are commonly found in high achievers (Usuki, 2007).
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In this regard, the present study sought to grant learners a central role through which they could
work in small groups and help each other by alternating roles as listeners and speakers in order to
have more time to ask for clarification or repetition, give instructions or receive individualized
explanations that become negotiation of meaning that is considered a vital part of language
acquisition (Council of Europe, 2001). Thus, this exchange of information might benefit high
achievers and low achievers in their intention to master a second language since the former
might reinforce their own learning by teaching, while the latter receive more time for

individualized learning, repetition and correction.

2. Rationale of the study

The Colombian Ministry of Education (2006) grouped ninth grade students in B1, pre-
intermediate level, according to the Common European Framework (CEF). In this stage, students
should be able to take part in conversations about familiar topics such as leisure, dreams, school
or work. Recently, the Ministry of Education also issued the Basic Learning Rights for secondary
students (MEN, 2016) as a means to support the current curriculum development schools have.
This document agrees with the Colombian government’s intention to foster language learning by
means of the strategy Colombia Bilingiie. The Basic Learning Rights highlight that learning
English is a progressive process where learners move from their current levels to more advanced
ones and can be evinced, for instance, in the use of easier to more complex grammatical features
(Harden, Witte & Kohler, 2006). In case of Colombian students, it is expected to reach pre-
intermediate level (B1) over high school.

In spite of the aforementioned efforts, it is common to find that learners in the same

group do not display the expected development when using the target language. Consequently,
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the educational community must seek to guarantee students their right to learn, in this case, a
foreign language.

2.1 Needs analysis and problem statement

Twelve students agreed to participate in this study. In order to collect data to identify
students’ needs, the researcher used a survey, a proficiency test, and observation of students’
performances in an oral task.

In the first part of the needs’ analysis stage, students answered a computer-based survey
to identify their motivations to learn English, activities they preferred to work on in the English
class, tasks in which they have had high and low performance, and their preferences regarding
individual or group work (see Appendix A). The results showed that students” major motivations
to learn English were to have better job opportunities in the future, to travel abroad, and to enroll
in a university. Additionally, conversations and role plays in pairs or small groups were the
preferred activities to be worked in class by students. The participants also reported that
memorizing vocabulary, speaking fluently and pronouncing correctly were some of the activities
they found challenging in class.

Secondly, students took a proficiency questionnaire with fifty-five inquiries, from which
thirty-five were based on the CEFR Al level, and twenty questions based on the CEFR A2 (see
Appendix B). In this part, the results showed differences in the levels of students’ language
acquisition. Four students ranked A2 with scores from 36 to 48 marks, while the others got 21 to
33 marks out of 54. In this sense, this group evinced different language proficiency levels
although all learners belonged to ninth grade.

Thirdly, students worked in small groups and made videos of a conversation about family

matters such as routines, families, schools, likes and dislikes. In this part, some students’ salient
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behaviors were: students translated sentences into Spanish as a means to ask for clarification,
hesitation was permanent in students’ talk, students asked the teacher for vocabulary while they
were performing the task, others preferred to use their first language or gestures to make
themselves understood. In some cases, the expected outcome of the task was not achieved since
some learners did not seem to count on strategies to overcome their lack of vocabulary or fluency
during their performances.

The results in the needs’ analysis showed a gap between students with high and low
achievements. While some learners displayed aptitude toward learning English, others felt
frustrated and experienced difficulties when performing oral tasks. In terms of proficiency level
in L2, some learners in this investigation ranked Al and A2, while others were below A1l.

2.2 Justification of problem’s significance

The Basic Learning Rights (MEN, 2016) state that ninth grade students must be able to
“exchange information about academic and general interest topics in a conversation” (p. 21).
However, the participants of this study did not seem to be able to express their opinions or
participate spontaneously in conversations since they did not count on enough strategies to
overcome difficulties that arose during the interactions.

Additionally, according to the Colombian Ministry of Education (2006), students at B1
level are able to participate in conversations in which they express opinions and exchange
information about personal topics or daily life. Nonetheless, due to school curriculum or
teachers’ methodologies, learners do not count on meaningful tasks that promote a balanced
development of skills and focus mainly, for instance, on grammar achievement. In this regard,
the Colombian Ministry of Education (1999) presents some curriculum development guidelines

for language teaching in which language is seen as a tool to communicate and, for that reason,
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special emphasis should be made on its use in real settings, concentrating on fluency instead of
specific grammar correction.

In terms of spoken fluency, the Council of Europe (2001) states that B1 learners can keep
going comprehensibly and make themselves understood in short contributions by constructing
phrases on familiar topics with sufficient ease to handle short exchanges, despite noticeable
hesitation and false starts. Learners in this study displayed different proficiency levels of English
that, in some situations, cause them to use mainly isolated utterances with much pausing what
represents a gap between their expected and actual learning, as well as a breach between high
achievers and low achievers (Hetzel & Soto-Hinman, 2009). It is paramount to find a proposal
that involves receptive and productive skills improvement and bring students opportunities to
succeed in learning a second language. For this reason, it was necessary to find out a possible
solution to help students face challenges by working cooperatively.

2.3 Strategy selected to address the problem

To tackle the aforementioned challenges that students faced when interacting, peer
tutoring was proposed since the literature and previous investigations pointed the effectiveness of
this strategy. Vincent (1999) states that peer tutoring might extend the influence of instructions
in classrooms thanks to high achievers’ desire to help others; Harper and Maheady (2007)
acknowledge increased opportunities for students to answer in small groups and receive
individualized instructions; Tiwari (2014) says that active learning is fostered thanks to
interactions in peer tutoring. In Colombian research, some of the findings regarding the use of
peer tutoring are related to academic achievement and motivation (Ariza & Viafara, 2009;

Cardozo-Ortiz, 2011; Nieto-Cruz, Cortés-Cardenas, & Cardenas-Beltran, 2013).
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Along with peer tutoring, tasks were planned in order to provide learners with meaningful
opportunities to interact, negotiate and comprehend the meaning of language provided in the task
input (Robinson, 2011a). Additionally, tasks invite learners to concentrate on spontaneous talk,
that is, on meaning rather than on form (Willis & Willis, 2007). For the purpose of this study,
tasks were found appropriate since they agree with Hinkel’s (2017) conditions for fluency
development: time devoted to be familiar with the material worked, focus on conveying
meaning, time for practicing.

Since the arguments in favor of peer tutoring and tasks suggested by the literature might
manipulate the reading of results in the present investigation, data collected was interpreted
following the principle of grounded theory suggested by Corbin and Strauss (2015). Thus, any
possible influence of the strategy selected to address students’ difficulties emerged naturally.

As this inquiry intended to provide learners with additional opportunities to interact
orally, the intervention of this project was held through online sessions so that students could
take advantage of electronic devices. The use of computers agreed with students’ inherent desire
to incorporate these devices in classes, as it was manifested in the needs’ analysis stage.

Peer tutoring, tasks and computers fitted students’ needs since the participants with high
and low achievement helped everyone by negotiating meaning when getting ready to perform the
tasks. That is, the main task of the lesson was introduced by the researcher and, soon after, tutors
and tutees got together to work in small groups. These notions are the bases of this research. The
researcher intended to make the most of students’ different levels of proficiency in English as
well as their willingness to work in pairs or small groups to create opportunities to develop

fluency through the suggested tasks.
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3. Research question and objectives
3.1 Research question
In what ways does the participation in a peer tutoring strategy through computer-
mediated tasks influence ninth grade students' spoken fluency at Colegio Reino de Holanda?
3.2 Research objectives
e To determine the possible influence that peer tutoring may have on students’ spoken
fluency when participating in computer-mediated tasks.
e To determine the increase (if any) in students’ spoken fluency through the use of peer

tutoring in computer-mediated tasks.

4. Conclusion

As it was stated before, peer tutoring could be a good solution to the difficulties in the
commonly found multilevel class, taking into account factors such as learning backgrounds,
levels of literacy, students’ willingness to collaborate, among others. According to this strategy,
diversity in classrooms arises as positive element for the learning practices by providing
additional support and encouragement from peers rather than as a problem (Hess, 2001). By
means of differences between tutors and tutees, students can overcome some difficulties and
accomplish the goals of their learning as they count on meaningful opportunities to interact
orally.

The following chapter presents the theoretical framework of the project, which includes

relevant theories about peer tutoring and spoken fluency embedded in computer-mediated tasks.
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Chapter 2: Literature Review
1. Introduction
In this chapter, the three main constructs that underpin this research project are discussed:
peer tutoring, spoken fluency and tasks. Theories and descriptions of several authors were
brought to debate since their contributions are in support of earlier investigations and the present
study. Additionally, descriptions of previous research related to the fields under investigation, at
local and international levels, are considered in order to justify the research question and

objectives.

2. Theoretical Framework

2.1 Peer tutoring

Peer tutoring is an organized instructional method in which one learner tutors another in
material in which the tutor is an “expert” and the tutee is a “novice” (Gordon, 2005). This
definition, however, has been narrowed and adapted for the purpose of this study since, for
instance, tutors in this investigation do not need to be experts in what they are tutoring, but they
can be in the process of learning the material. In fact, Gillespie and Lerner (2008) argue that
tutors do not need to be experts on the subject matter that is being worked on, or on grammar and
correctness, but they do need to be experts in setting an appropriate environment for association
and engaging with tutees. Similarly, Derrick (2015) draws attention to some characteristics tutors
should have when coaching other learners: interest in helping people, openness to learning about
tutees as well as the use of different techniques and ways to connect with them, and the ability to
explain difficult concepts in simple, easy-to-understand language.

Ryan, Reid and Epstein (2004) summarize three types of peer tutoring that are commonly

present in classrooms. In the first, Classwide Peer Tutoring (CWPT), all students simultaneously
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participate in tutoring dyads. During each tutoring session, students can participate as both, tutor
and tutee, or as only the tutor or tutee. The second type of tutoring, Cross-Age Tutoring, is useful
for older students to extend their own knowledge by delivering instruction to younger learners
who face learning problems in lower academic levels. Thirdly, Peer-Assisted Learning Strategy
(PALS) is a version of CWPT where teachers identify learners with needs on specific skills and
the appropriate pairs help them develop those skills. Dyads change regularly so that all students
have the opportunity to be “coaches” and “players”.

Several authors have highlighted the advantages of peer tutoring. Research indicates that
peer tutors achieve significant academic and social gains, including improved self-esteem and
self-efficacy, improved attitude toward school, and improved interpersonal functioning by
instructing others, as well as confidence and opportunities to develop their own leadership skills
(National Education Association, 2014; Phelps, 2007; Tiwari, 2014; Mastropieri, Scruggs, &
Berkeley, 2010). Similarly, tutees receive individualized instruction, high level of academic
achievement, confidence and comfort for receiving instruction from fellow students, and
increased opportunities to respond in smaller groups (Harper & Maheady, 2007).

In spite of all the possible benefits of peer tutoring, this strategy is not commonly planned
in classrooms. Some teachers might consider that implementing a peer tutoring program can be a
very time-consuming practice for them, as well as an additional workload for students that
already have the responsibility of their own learning. In same-age tutoring, some students may
go off task as they are working with their friends. Moreover, if students only work with other
students, peer tutoring would not promote a positive relationship between trainees and the
teacher. Especially for L2 learners, in peer tutoring there is an intrinsic assumption that the peer

tutor has more expertise in the L2 (Long and Doughty, 2009). This belief might lead some
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students to be reluctant to accept instruction from their peers. Others might argue that tutoring is
a substitute for high quality instruction from teachers, or that they want to get what they pay for.

Nonetheless, in some situations, peer tutoring can occur on an incidental basis, especially
on multigrade or multilevel classrooms, as a willingness of high achievers to help others,
providing teachers with a powerful strategy for extending the instructional influence (Vincent,
1999). In this situation, the teacher is present for help, with the added benefit that there are tutors
available for immediate company. Hence, peer tutoring should be conceived as collaboration
among learners in order to achieve a common goal, usually the completion of a task or the
answering of a question. This collaboration is evident, for example, with the “willingness to
listen to others’ ideas, suggestions, and opinions so that they can be discussed and integrated into
further actions, such as decisions about how to complete a task™ (Beatty, 2010, p. 109).

As peer tutoring might emerge spontaneously as a means of collaboration, research has
shown that structured tutoring is more effective (Gordon, 2005; Jarvis, 2005; Topping, Buchs,
Duran, & Keer, 2017). Garringer and McRae (2008) emphasize on four steps to build a practical
peer tutoring program: considerations for the program, participant selection, training peer
mentors, choosing match activities. In the first step, clear goals and a well-organized plan of
action that impact on the identified students’ needs are set. In this phase, observation,
supervision, and feedback are critical to building a strong program. Secondly, the selection of
participants, including mentors and mentees who are motivated and capable of providing help to
their classmates, takes place. Thirdly, before the program begins and tutors instruct other
learners, they should gain some training from teachers. In the last step, the authors recommend
that the selected activities for the tutoring sessions promote friendship and trust, build

developmental skills, and help tutees establish stronger bonds within the school environment.
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2.2 Spoken fluency

One of the goals of learning an additional language is to use it naturally. In order to do so,
Nation (2007) claims that four strands should be considered with an equal share of the class time,
as well as learners’ equivalent efforts: meaning-focused input, meaning-focused output,
language-focused learning, and fluency development. Meaning-focused input refers to the
development of receptive skills, listening and reading; while meaning-focused output is about
how learners bring their thoughts to life by using speaking and writing skills. Regarding the
third strand, learners must give deliberate attention to language features such as pronunciation,
spelling, grammar and vocabulary. The fourth strand, fluency development, is maybe one of the
most controversial in terms of what it involves since, sometimes, its definition is narrowed to
speaking smoothly and rapidly without undue hesitations and pauses (Gatbonton & Segalowitz,
2005).

Lennon (2000) defines fluency as the general ability of the spoken language
demonstrated in “rapid, smooth, accurate, lucid, and efficient translation of thought or
communicative intention into language under the temporal conditions of on-line processing”
(p.26). In some proficiency testing, L2 speakers’ oral achievement is judged against criteria such
as pauses, silences and hesitations that, paradoxically, in the case of the mother tongue, are not
seen as signs of disfluency but common tools to deal with turn taking, look for an appropriate
word or organize the discourse. McCarthy (2010) considers an additional characteristic of
fluency by suggesting that it implies the interactive production of two or more speakers who
alternate speaker and listener roles and construct conjointly conversational discourse.

Jones (2007) defines fluency as “being able to express yourself despite the gaps in your

knowledge, despite the mistakes you’re making, despite not knowing all the vocabulary you
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might need” (p. 18). This description of fluency agrees with the language proficiency of learners
and the issue under investigation in this study since the participants are expected to be fluent
with the resources they have within reach.

Defining fluency is a demanding task and, thus, measuring it is challenging too.
Segalowitz (2010) distinguishes three notions of fluency, namely, utterance fluency, cognitive
fluency, and perceived fluency. Utterance fluency can be measured objectively in a sample of
speech having into account aspects such as words or syllables spoken per second or minute; use
of short and long pauses and fillers such as uhs and uhms; repetitions, reformulations, and false
starts (when speakers start to say something, stop, and start again using a different wording or
idea); and the average number of words or syllables between pauses (Leonard, 2015). The
second notion, cognitive fluency, cannot be measured directly like utterance fluency since it
deals with the speaker’s ability to efficiently plan and execute his speech, including content,
vocabulary, and grammatical form. Regarding this second notion of fluency, Willis (2003)
claims that “we make judgements of others on the basis of the language they use and the way
they use it” (p. 19). That is, the perception of being a fluent speaker is based on other’s ability to
use a range of language forms and choose whatever seems appropriate to the circumstances.
Thirdly, perceived fluency is defined as the impression that listeners have of a speaker’s fluency
or a speech sample (Jong, Steinel, Florijn, Schoonen, & Hulstijn, 2013). Features such as speech
rate and pauses, vocabulary, pronunciation, use of grammar, along with the perceived quality of
interaction, are considered to quantify this listener’s impression.

In this investigation, thus, fluency is measured using the parameters in the notion of
perceived fluency and bearing into account the descriptors for A1 and A2 learners described by

the Council of Europe (2001):
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Can make him/herself understood in short contributions, even though pauses, false starts and
reformulation are very evident.

Can construct phrases on familiar topics with sufficient ease to handle short exchanges, despite very
noticeable hesitation and false starts.

Can manage very short, isolated, mainly pre-packaged utterances, with much pausing to search for

Al ) ! o . -
expressions, to articulate less familiar words, and to repair communication.

All in all, fluency is an aspect of language that needs to be uncovered and fed through
meaningful practice which may turn out in substantial improvements in learners’ oral
performance as speakers of L2. A fruitful strategy to foster such an attempt is the implementation
of peer tutoring in computer-mediated tasks.

2.3 Tasks

The present study sought to identify the effects of peer tutoring in students’ spoken
fluency when taking part in computer-mediated tasks. An essential part of this inquiry is the use
of pedagogical tasks that allow learners to interact in real-life settings using L2. Tasks are
traditionally associated with everyday activities. So, in second language teaching, researchers
usually use the term pedagogical tasks. Nunan (2004) states that a task is “a piece of classroom
work that involves learners in comprehending, manipulating, producing or interacting in the
target language” (p. 4). The author emphasizes that in tasks the intention is to convey meaning
rather than to manipulate form. That is, special emphasis is made on fluency rather than on
accuracy. Similarly, Robinson (2011a) claims that pedagogical tasks provide learners with
opportunities to negotiate and comprehend the meaning of language provided in the task input or
by the performance of a partner. The author highlights that tasks are appropriate to receive
corrective feedback from teachers and peers.

Willis and Willis (2007) identify two approaches in task-based teaching: form-based

approach and meaning-based approach. In the first, special concentration on grammatical
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structures or functional realizations specified by the teacher is made. The success of this
procedure lies on learners’ capabilities to display these new specific forms with acceptable level
of accuracy in their productions. In meaning-based approach, learners are encouraged to use the
language as much as possible in spontaneous productions. Learners might, eventually,
concentrate on language aspects in order to plan ideas and express themselves appropriately.
Later, teacher and students might focus on forms that occurred during the performance of the
task just after its completion. In this approach, success is judged on whether or not learners
communicate. This second approach converges with this research study because the participants
are concerned with natural communication that, in turn, might develop spoken fluency.

Ellis (2006) reviews three common stages that reflect the chronology of a task-based
lesson. The first stage is ‘pre-task’ and is intended to establish the outcome of the task, to plan
the time, or to prepare students to perform the tasks in ways that they boost acquisition, for
instance, by completing a similar task or providing a model of how the task can be performed.
Secondly, in ‘during task’ stage, decision is made about whether students are allowed to use the
input data while they perform the task, and to set strict time limits or allow students to complete
the task in their own time. Interestingly, Yuan and Ellis found that students concentrated on
accuracy when they were permitted to complete the task in their own time, but learners
emphasized on fluency when time limit was set (as cited in Ellis, 2006, p. 85). Thirdly, the ‘post-
task’ stage is to provide an opportunity for a repeat performance of the task with increased
complexity, to encourage reflection on how the task was performed, or to focus on forms that
seemed to be problematic to learners performing the task.

Additionally, for tasks to provide meaningful learning settings, Robinson (2011a)

identifies some key features, namely, input, roles, settings, actions, monitoring, outcomes,
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feedback. Input refers to the written, visual or aural information presented for learners to work
on the goal of the task. Roles are the functions that learners have in performing a task,
information-giver and information-receiver. Settings are considered to prepare learners to
communicate, including in and out of classroom grouping arrangements. Actions are the
procedures to follow in performing and completing the tasks. Monitoring is the process to ensure
that the task performance remains on track. Outcomes are the expected or evinced student’s
performance. Feedback includes the evaluation of overall learner’s performance by the teachers
or peers.

The researcher in this study was interested in using tasks since the evidence suggests they
provide learners with time for purposeful interaction. Tasks help students improve oral
communication skills, including improved linguistic and nonlinguistic aspects (Rohani, 2013).
Tasks benefit learners in relation to pronunciation, connected speech and use of fillers (Usma,
2015). Tasks support learners-initiated learning opportunities outside the classroom, thus,
encouraging learner progress (Kangli, 2014). Tasks foster negotiation of meaning in web

conferencing (Guo, & Mdllering, 2016).

3. State of the art

3.1 Previous research on peer tutoring

In the field of peer tutoring, several evidences have been collected regarding its positive
effects on tutors and tutees’ learning needs. Peer tutoring has been widely explored in different
subjects including math, science and languages, at international and local levels. Many local
studies, however, point at the effectiveness of peer tutoring in university students’ general
achievements such as good grades, motivation, and their influence in their decisions to stop

dropping out of college (Ariza & Viafara, 2009; Cardozo-Ortiz, 2011; Nieto-Cruz, Cortés-
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Cérdenas, & Cardenas-Beltran, 2013). At the international level, peer tutoring has been broadly
studied and several studies support their success with cross-age learners, students with
disabilities, minorities, exceptional learners, among others.

Doman and Bidal (2016) explored the experiences of peer tutors when instructing a group
of undergraduate students in Macau, China. Data collected from focus groups and individual
interviews demonstrated that peer tutors gained confidence and expertise in teaching when
assuming a coaching role. On the other hand, peer tutors reported that building a relationship
between peer tutors and tutees was imperative for the goals of peer teaching to be attained since
this kind of tutoring might be demotivating due to trainees’ early negative responses.

With the use of computers, Evans and Moore (2013) developed a web-based peer-
tutoring system called Online Peer-Assisted Learning (OPAL). In this inquiry, students were
asked to solve problems regarding topics related to class and, then, the student who showed
competency by answering the problem correctly was given the opportunity to teach it. Students
reported that different insights from different people helped them open their minds, and that they
verified or deepened their own understanding by teaching others. This investigation brings new
learning opportunities commonly found in face-to-face classrooms to online environments.

In Colombia, Viafara (2014) explored the effects of peer tutoring with a group of English
as a foreign language university students. Fifteen advanced learners tutored their first semester
peers for three semesters. The respondents provided data from surveys, journals and interviews.
Results suggested that tutors obtained positive outcomes from this practice. Firstly, the
development of proficiency in English. Tutors reported that, by participating in the process of
tutoring, their vocabulary was broadened and the provided feedback helped them improve their

speaking in the foreign language. Secondly, tutors came to accept and value their limitations and
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were motivated to encounter opportunities to gain more preparation. These insightful gains are
meaningful for learners when providing feedback to tutees in peer tutoring.

In relation to online peer work, Tolosa, Orddfiez, and Alfonso (2015) studied the effects
of peer feedback with two groups of beginner eleven-year-old learners of English in Colombia
and other learners of Spanish in New Zealand. Students were organized in pairs according to
their proficiency in L2, and asked to provide feedback on peers’ written texts. The study
identified three categories of feedback in learners’ computer-mediated responses to their peers:
error correction, rewrite, and explanation.

The aforementioned results contribute to the present investigation considering that they
display steps and relevant information in the pursuit of establishing a tutoring program. Although
peer tutoring has been proven to be an effective strategy in different fields of education, as it was
previously mentioned, Colombian education counts on little research about it. Hence, lots of
investigation should broaden to schools and, especially, to second language acquisition settings
for young learners.

3.2 Previous research on peer tutoring in computer-mediated tasks

Peer tutoring has been widely explored in the research field. Literature indicates that this
strategy is effective in developing L2 learners’ overall skills and its investigation has spread to
computer-assisted learning settings. Davies (2000) researched computer-based peer assessment.
Graham (2002) sought to create effective cooperative learning in face-to-face and virtual
environments for distance education, focusing on creating the groups, structuring learning
activities, and facilitating group interactions. McLuckie and Topping (2004) studied means of

assessing the transferable skills needed for effective peer learning in online contexts.
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Through constant revision of academic journals, Master’s theses and online databases it
was observed that, in Colombia, little research has been carried out to analyze the effects of peer
tutoring on learners’ spoken fluency in L2 and, specifically, the use of computers to congregate
tutors and tutees still remains unexplored. Although, research related to peer work, spoken
fluency or virtual learning environments might serve as scaffolding for the present study.

Caicedo (2016) examined the effects of peer-correction and peer-assessment on 22
participants’ spoken fluency. The implementation phase allowed learners to identify their own
mistakes through the use of autonomous assessment and, then, provide feedback to their peers.
The participants reported that the strategies used in the study enhanced their perception of
spoken fluency, increased self-confidence when speaking, and improved language awareness.

Similarly, Contreras (2013) analyzed the effects of the collaborative and self-directed
speaking tasks on ten university students’ spoken fluency. The results suggest that affective
factors such as confidence and motivation are essential for students to speak fluently.
Additionally, working collaboratively makes students find ways to express their ideas more
easily since peers help them shape language needed to accomplish communicative tasks.

Regarding the use of computers, in the local field, Castiblanco (2014) carried out a study
using an online tool called Second Life. The study intended to explore the effects of task-fluency
discussions in Second Life. The participants were 3 male and 5 female students aged between 17
and 19 years old. The results revealed that the selected strategy, along with the use of an
appealing virtual environment, increased students’ awareness of learning strategies, self-effort to

speak fluently, and self-perception of being a fluent language user.
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4. Justification of research question and objectives

In this investigation, learners evinced problems regarding their acquisition of L2,
especially in their development of spoken fluency. In some situations, fluency is presented on the
opposite side of accuracy since the former concentrates on meaning while the latter emphasizes
on form (Council of Europe, 2001). Research suggests that spoken fluency progresses due to
continuous exposure to language use and, therefore, 25% of class time and effort should be
devoted to this characteristic of language (Nation, 2007). For that reason, peer tutoring in
computer-mediated tasks emerges as a strategy that involves additional time for peer interaction
based on real-life settings that emphasize on meaning rather than form.

However, after reviewing the literature and previous local and international studies to
tackle similar problems, the researcher identified that, while the positive effects of peer tutoring
in a face-to-face classroom are well documented, studies of computer-mediated peer tutoring are
less common. Consequently, the present study sought to fill the existing gap regarding the use of
peer tutoring with the aid of computers to foster students’ spoken fluency and set the research

horizon with the research question and objectives.

5. Conclusion

In multilevel settings, peer tutoring might be employed in many ways that benefit
students with high and low achievements. Previous research, at local and internationsl levels, and
authors who have contributed to the field of peer tutoring might serve as starting point to
structure a plan. Peer tutoring can take place in contemporary online platforms that count on
useful tools similar to those found in classrooms. Researchers might consider the key features of
tasks to foster real interaction among learners as well as the preventive measures to use the

Internet responsibly.
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1. Introduction

Chapter 3: Research Design

The sections in this chapter include the type of study, the educational context, the

participants’ profile, the roles of the teacher-researcher, the data collection instruments, and the

procedures of the implementation. The core ideas that shape the research design and its

components are summarized below (Table 1).

Table 1

Research Design

Type of study

Action Research

Context and

participants

Twelve ninth-graders at Colegio Reino de Holanda (IED)

Researcher’s role

Observer, facilitator, teacher-researcher

Data collection

instruments

Learning logs
Semi-structured interview in focus group
Video recordings

Peer tutoring checklist

Data collection

procedures

Pre-stage: A needs’ analysis phase was conducted. Data from a
survey, a proficiency test and video recording were collected and
analyzed.

While-stage: Learning logs, video recordings and checklist
implementation.

Post-stage: A semi-structured interview to a focus group was
Conducted.

20
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2. Type of study

The present study complies with the characteristics of Action Research (AR) since it
allows teachers to inquire about problems with learning and reflect on their pedagogical practice.
Cohen, Manion, and Morrison (2007) define AR as “motivated by a quest to improve and
understand the world by changing it and learning how to improve it from the effects of the
changes made” (p. 298). Similarly, West (2011) argues that AR can help bridge the gap between
theory and practice by addressing topics that are relevant to practicing teachers. Bearing this in
mind, this study sought to analyze how the implementation of peer tutoring could improve
students’ spoken fluency when taking part in computer-mediated oral tasks.

AR is a flexible spiral process which allows action (change, improvement) and research
(understanding, knowledge) to be achieved at the same time (Dick, 2002). Burns (2010) recalls

four phases in AR: planning, action, observation, reflection (Figure 1).

<

Figure 1. Action Research. This figure illustrates the cyclical phases of Action Research.

In the planning stage, the researcher identified a problem and developed a plan of action
to bring potential improvements. In this part of this research, a needs analysis was carried out

and data was collected using a survey, a proficiency test and video recordings. This stage
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allowed the researcher to identify students’ strengths and major troubles regarding their
acquisition of L2, being spoken fluency the most noticeable one.

The second phase, action, was for the researcher to implement the plan through
purposeful interventions into the teaching situation for a period of time. This intervention was
organized thanks to the rapport provided by previous research and contributions that allowed the
researcher to set the horizon of the investigation. The intervention took place from October 2016
to January 2017. Modifications made in this stage were related to helping tutors and tutees create
bonds that allowed them to work confidently.

The third phase involved systematic observation of the effects of the intervention and the
report of the context, actions and opinions of those involved. Data collected during this action
research project included various observation and qualitative techniques. The participants’
suggestions about the instruments, especially from other researchers, were significant to think
about the appropriateness of each tool and its connection to the research question.

In the reflection phase, the researcher evaluated and described the effects of the actions in
order to understand the problem under investigation. This stage of the data analysis and further
reflection took place in the first semester of 2017. Data was analyzed following the principles of
grounded theory in order to avoid forcing information to yield envisioned results (Corbin &

Strauss, 2015).

3. Context
This study took place at Colegio Reino de Holanda, a public school in Bogota, the capital
city of Colombia. This school is divided into three campuses and counts on elementary, middle

and secondary education. Recently, the school adopted the full-day shift for secondary students
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and allocated four academic hours a week to English class. One major issue in this school is that
its members have to constantly deal with social problems like aggression and intolerance.

Regarding the syllabus, at the end of the academic year, English teachers set out
adjustments according to their class experiences, students’ difficulties, Colombian policies and
guidelines for language teaching. Unfortunately, most of the goals for ninth graders mainly
address grammar achievements and, thus, students do not count on meaningful communicative
settings.

With regards to the sessions, the present study was developed with the aid of an online
classroom platform called Blackboard Collaborate. This application was published by
Blackboard Inc. and is intended to provide web-conferencing for distance teaching and learning.
This software is appealing since it is user-friendly and counts on characteristics found in
common classrooms that allow users to share documents and presentations, chat, arrange
students in small groups, and record the sessions on video, among many other features.

3.1 Participants

Twelve ninth graders agreed to participate in the needs analysis stage of this study. In this
part, most of the students expressed that learning English was paramount for enrolling in a
university or getting better job opportunities in the future; however, their contact with English
was limited to school. The selection of students’ roles in the investigation, tutors or tutees, was
based on their performances and proficiency level in English manifested during the needs
analysis sessions and their genuine interest in becoming tutors. The initial findings regarding
students’ interests and challenges are better described in chapter 1.

Regarding the socioeconomic status, the students in the institution belong to the

socioeconomic strata 1 and 2. They live in Marco Fidel Suarez neighborhood in the south of the
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city and its surroundings. Their parents mainly work in informal jobs or own independent small
shops.

In terms of their linguistic needs, students’ more significant challenges are related to oral
interaction. Although students have L2 background and are able to express basic ideas in the
target language, they fail when joining discussions, producing spontaneous talk, finding the
appropriate vocabulary to speak their minds, or designing a plan for a speech.

In relation to materials for the English class, students are not asked to buy any books
since it was established in the fee-free policy for public schools. Teachers create or adapt
materials related to the topics in the syllabi and bring them to class. Additionally, students have
access to a bilingualism room, electronic boards, computers and tablets used in the classrooms.

3.2 Researcher’s role

Teachers conducting action research are not only observers or explorers of the situation
but become active participants in the investigation (Burns, 2010). In this study, the researcher
adopted various roles such as facilitator, observer and participant. The teacher-researcher trained
students in using peer tutoring strategy to overcome the difficulties they faced in oral
interactions. Besides, the researcher was acquainted with language learning theory, which guided
his work toward effective solutions to the issues that concern this inquiry. The roles of active
participant and observer were evident while the action plan was implemented and the data
gathered in order to answer the research question.

3.3 Ethical considerations

In this study, the researcher considered that the participants were underage. For this
reason, consent forms were signed by the school’s principal and parents authorizing the

researcher to conduct the project (see Appendix C). The participants were informed about the
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right to voluntarily accept or refuse to be in the process and that the information gathered would
not have any negative influence on their grades.

Additionally, students and parents signed an Acceptable Use Policy (AUP) document
with a detailed description of students expected behaviors when using computers, tablets or
mobile phones (see Appendix D). This AUP intended to make students aware of the basic
Internet safety rules before they surfed independently.

Regarding the data collection stage and the analysis of information in this research
project, the participants’ anonymity and confidentiality was maintained at all stages.
Additionally, the researcher bore in mind Creswell’s (2012) ethical considerations to honestly
report the findings that emerged from the analysis of data avoiding biased information or
influenced by personal interest. The participants in this inquiry were provided with information
about the findings in this investigation for them to read and understand. Finally, credit for

authorships was given when necessary.

4. Data collection instruments

In order to collect data, this study used learning logs, semi-structured interview, video
recordings, and a checklist for assessing spoken fluency.

4.1 Descriptions and justifications

4.1.1 Learning logs

The first instrument to gather data in this research refers to written entries in learning
logs. This instrument is widely accepted in qualitative investigations since they represent a
description of actual situations that occur in learning environments and are described by students,

the main participants of this intervention. According to Hurd and Lewis (2008), one key element
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of learning logs is the appropriateness to keep record of one’s own activity in order to learn from
that experience and shape the upcoming phase of learning.

Another possible benefit of learning logs is mentioned by Cunningham, Dawes and
Bennett (2004). The authors highlight that logs force learners to be explicit about what their
learning consists of, and that being aware of that education process might lead to intentional
learning. In this regard, learning logs were used in the first four sessions of the implementation
stage, hence, learners were asked to record their experiences, feelings and reactions in learning
logs as a means to keep track of their performances, shape their behaviors or concentrate on
specific tools that they might find useful in future tasks (see Appendix E).

4.1.2 Recordings

Video recordings were used as the second instrument to collect information in this
investigation. As a pedagogical tool, these recordings can help learners to assess and improve
their speaking abilities because students are able to identify those aspects in their speech that are
hindering effective communication or those which simply need reinforcement (Ariza, 2003).
Koshy (2005) highlights some advantages of using video recordings in research such as the
capture of students’ behaviors and attitudes with greater accuracy, records can be viewed and
reviewed, it is possible to carry out studies which need a sustained period of development and
data collection so as to note changes.

In this study, four video recordings were accomplished by learners in order to provide
themselves and the researcher with an overall view of their fluency development before, during
and after the implementation. That is, one video was firstly recorded in the planning stage as a
means to characterize students. Later, during the implementation stage, learners were recorded

once every three sessions while performing the suggested task in the class. In the observation
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stage suggested by Burns (2010) for action research, one video was recorded in order to have an
instrument that directly accounted for learners’ spoken fluency progress, these video recordings
were analyzed by peer tutors and the researcher with a checklist.

4.1.3 Checklist

An objective and structured method of gathering data involves using a checklist. A
checklist can be useful for the researcher to focus on a limited amount of particular actions that
do not change while the observations are being made. In fact, Jackson (2008) defines checklist as
“a tally sheet on which the researcher records attributes of the participants and whether particular
behaviors were observed” (p. 85).

In this investigation, a checklist was considered as an important tool in the
standardization of the assessment of students’ spoken fluency when they were performing oral
tasks (see Appendix F). Peer tutors and the researcher evaluated tutees’ presentations with a list
of criteria that could be marked as present or absent. As the checklist was used four times in the
data collection stage, in every phase of action research, it helped to keep track of every student’s
progress; therefore, the improvement could be determined.

4.1.4 Interview

The fourth instrument to gather data was a thirty-minute semi-structured focus group
interview conducted in Spanish to allow the participants to answer the questions freely and
spontaneously (see Appendix G). Wengraf (2001) says that, under the right conditions, semi-
structured interviews can yield richer data than fully structured ones since the interviewer uses
predetermined questions, but also allows for expansion and elaboration in the responses by

asking additional questions to follow up on any interesting answer to the standard questions.
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One of the advantages of focus group interviews is that, since they involve several
informants, interviewees can stimulate and be stimulated by each other and, thus, the researcher
might elicit richer data than when conducting individual interviews (Nunan & Bailey, 2009).
Interviews can give students opportunities to reflect on their feelings and behaviors that, for
instance, researchers identified during a specific event of investigation. In this regard, for this
research project, the researcher highlighted some students’ salient behaviors in the videos
learners recorded during the tasks, replayed their presentations, and addressed some questions to
see whether students considered the use of peer tutoring as a means to overcome the challenges
they faced when taking part in the tasks. This instrument allowed the researcher to collect data
after some cycles of AR had been completed and served to gather specific information that
related to categories tha were emerging.

4.2 Validation and piloting

In collecting data for AR, triangulation arises with an important role. Triangulation is
defined by Cohen et al. (2007) as “the use of two or more methods of data collection in the study
of some aspect of human behavior” (p. 141). Then, data can be compared, contrasted and cross-
checked to see whether what the researcher found through one source is backed up by other
evidence. In the case of this study, it refers to the responsibility the researcher had to find ways
to strengthen the data collected in order to give a possible answer to the research question
avoiding biased assumptions.

Nunan and Bailey (2009) state that triangulation is a quality control strategy that allows
the researcher to gain solid insights by taking into account more than one source of data. Thus,
triangulation of the instruments ensured the validity and reliability of this investigation. In order

to validate this research design, the researcher administered these instruments for data collection:
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learning logs, video recordings, semi-structured interview, and a checklist for peer tutor to assess
tutees’ performances. The instruments were piloted with ninth-grade learners in order to find
possible refinements and changes to wording before gathering data. Furthermore, the researcher
reviewed the appropriateness of each instrument and their connection with the research question

in order to collect relevant data for the support of the research study.

5. Conclusion

The research design of this study allowed the researcher to structure a path for learning
about the effects of peer tutoring in learners’ spoken fluency. In this chapter, the participants
were described as well as their roles in this inquiry. Learning logs, video recordings, a checklist,
and a semi-structured interview in focus group were chosen to gather data and their connection
to the research question and objectives were explained. The next chapter will present the

pedagogical implementation and intervention of this study.
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Chapter 4: Pedagogical Intervention and Implementation

1. Introduction

The main focus of this research involved the implementation of peer tutoring to explore
its effects in students’ speaking fluency when taking part in computer-mediated tasks. As it was
explained in chapter one, the participants in this investigation showed different levels of
proficiency in L2. With this in mind, peer tutoring was the strategy proposed as a possible
vehicle to level students’ performance in, especially, oral tasks since during the needs analysis
stage, the participants confirmed that they felt interested in taking part in oral activities through
group work. However, for peer tutoring to produce the expected outcomes, a detailed picture of
the pedagogical procedures framing the study was required.

This chapter presents the visions of language, learning and curriculum as they are seen
for the purpose of this research. Moreover, it describes in detail the process and steps followed in
the pre, during and post implementation stages. The data collection instruments used in each

stage, the objectives of the tasks in the implementation and the materials used are specified.

2. Visions of language, learning, and curriculum

2.1 Vision of language

The role of language in human life is definitely unique. However, we might try to
compare certain characteristics of it to different things such as tools, feelings, music, etc. In this
research, language is seen as a key that has allowed the human race, throughout the years, to
overcome barriers and access new opportunities. Nowadays, for instance, most of the candidates
that apply for a position, different jobs or scholarships must evidence knowledge of a second

language.
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This conception agrees with the needs that the participants in this investigation have. One
of the major reasons for them to learn English is because it opens job and academic
opportunities. With this in mind, language raises students’ awareness of their own attitudes,
values and beliefs as a means to accept different cultures and languages, and to overcome any
barriers about superiority or inferiority (Jones, 2013; Perez, 2003).

2.2 Vision of learning

In this investigation, learning is perceived as a collaborative effort. The learning process
utilizes students’ uniqueness and their abilities to work collaboratively in order to fulfill tasks.
Sometimes an outstanding group is a talented group of individuals. In this sense, each student is
firstly in charge of his own learning process and his capabilities to face threatening situations,
which evidences autonomy.

When individual skills are identified, group work could be displayed successfully.
According to Breen and Mann (1997), group work is the natural medium for negotiation and is
part of an autonomous learner. McMahan (1998) mentions that teams need to have considerable
interaction and must work together to complete assigned projects. This collaboration requires
effective communication and information sharing among the members of the team. Thus, this
research project intended to use peer tutoring as a medium for students to contribute when they
are asked to work in groups, and learn how to articulate some of their personality characteristics
as well.

2.3 Vision of curriculum

This research project sees real life situations as the starting point of lessons. Benson
(2006) states that teachers should take into account students’ contexts and out-of-class activities

in which they tend to be engaged. It could be difficult for learners to appreciate something they
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do not have in their surroundings. If students feel identified with what they are supposed to learn,
they will surely show positive outcomes.

Another element that is taken into account in this investigation is students’ inherent
interest in technology. In language learning, teachers should consider the wide range of options
that technology can bring into our classes. Unfortunately, more emphasis has been put on the
purchasing of electronic devices than on teaching students how to take advantage of them, and
avoid being exposed to potential risks. Kizza (2003) stated that technological development
brings with it a complex new environment with controversial ethical and social issues. Thus, it is
important to have clear statements about what is accepted and what is not accepted when using
computers or similar devices. The vision of curriculum in this research invites teachers to guide
students to move freely but responsibly on the World Wide Web to help them become ethical

cyber citizens.

3. Instructional Design

The pedagogical implementation of this research took place for a total of ten sessions,
each one consisting of a two-hour class. The sessions were framed within the task-based
language learning methodology. In this regard, each lesson included a pre-task, during task, and
post-task phases, as suggested by Ellis (2006). The lessons were set to demonstrate the influence
of peer tutoring on the speaking fluency of a group of ninth graders.

3.1 Lesson planning

3.1.1 Description and rationale

Taking into consideration the results obtained in the needs analysis stage of this
investigation, the respondents were classified into three levels (above, at, and below) stated by

Roberts (2007) as follows: 4 students in the above level, 2 students in the at level, and 6 students
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in the below level. The planned goal of fostering speaking fluency through peer tutoring strategy
led the researcher to organize students in small groups that included one peer tutor and two
tutees.

Regarding the sessions, the activities were planned following the task-based teaching
methodology. Ellis (2006) advocates three phases that are given for a task to be executed: pre-
task, during task, post-task. These moments were mirrored in the development of each session. In
the ‘pre-task’ phase, the topics were introduced through selected video, readings or pictures
exposure and students were explained the purpose and utility of the tasks, or worked on non-task
preparation activities such as brainstorming, mind-maps, or guided questions in order to activate
prior knowledge. In the ‘during task’ phase, students were given time to get in small groups, one
peer tutor and two tutees, and were allowed to use the previous materials to be ready to perform
the tasks. In this phase, students’ performances were recorded on videos once every three
sessions. In the ‘post-task’ phase, students were invited to reflect on how the task was performed
by using learning logs (see Appendix E). Also, this time was devoted to reviewing forms that
seemed problematic to learners when performing the tasks. Additionally, peer tutors watched the
videos that tutees had previously recorded and evaluated their work using a checklist (see
Appendix F).

The content of this study was planned keeping in mind the school syllabus for ninth
graders. The selection of attractive topics that agreed with students’ interests was the starting
point of the sessions, as well as tasks where participants acted primarily as language users in the
sense that they were able to use the same kind of communicative processes as those involved in
real-world activities (Ellis, 2003). Each lesson was prepared bearing in mind students’

capabilities toward completing the tasks as they were progressively more challenging. Videos,
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pictures, surveys, puzzles and readings were used in order to support the implementation of this
study (see Appendix H).

3.2 Implementation

3.2.1 Description and rationale

This implementation was developed in three stages which were: pre-, during, and post-
implementation (Table 2).

Table 2
Instructional design

Implementation | Time Objectives Instruments
stage allotted
Pre- Two Identifying students’ needs and e Survey
weeks | proficiency level of L2. o Proficiency

questionnaire
e First recording

During Eight Week 1: Training peer tutors. e Learning logs
weeks e Recordings
Weeks 2 - 8: Observing students’ e Peer tutors’
performance while interacting in the assessment
activities (debates, simulations, role checklists
plays).

Analyzing if peer tutoring strategy was
helpful during the accomplishment of
the tasks.

Students video recordings of their
performances in oral tasks.

Peer tutors’ evaluation of tutees’ work.

Post- One Collection of students’ insights e Interview
week regarding the effects of peer tutoring on
their spoken fluency.
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In the pre-implementation stage, the researcher sought to identify students’ needs and
language interests through the use of a survey and a proficiency questionnaire. Learners also
performed and video-recorded an oral task about a familiar topic that revealed some difficulties
when interacting orally, for instance, some learners did not seem to count on strategies to
overcome their lack of vocabulary or fluency during their performances. Students showed
different levels of proficiency in the acquisition of L2 which influenced the researcher to set the
general horizon of the research study. In this phase of the investigation, the researcher sent
consent letters to learners’ parents and to the school principal in order to contextualize the
subject under investigation and describe how the problem was going to be tackled (see Appendix
C).

In the while-implementation stage, the researcher trained high achievers to assume the
role of peer tutors during the online sessions devoting two forty-five-minute sessions to teaching
and modeling as suggested by Spencer (2006). The researcher also observed students’
performances during the tasks and the appropriateness of the selected strategy to address the
problem. Every lesson at this stage included three parts: pre-task, during task and post-task. In
the sessions, students were mainly presented the goals of the class and useful vocabulary and,
then, peer tutors, and tutees got in small groups (three to four members), each team consisting of
at least one pupil who is high performing, one who is average performing, and one who is low
performing, in order to be ready to complete the suggested tasks. Additionally, the researcher
gathered data using learning logs after every session for students to reflect upon their
performance during the tasks, as well as a checklist for peer tutors to assess their tutees

achievements during the recorded tasks.
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The post-implementation stage served for students to take part in a semi-structured
interview with the researcher regarding their perceptions of the effects of peer tutoring on their
speaking fluency. Furthermore, this phase was devoted to the analysis, validation and the
interpretation of the data collected, and to sharing findings connected to the research question

and the objectives.

4. Conclusion

This chapter described the processes followed to conduct this research study, including
the visions of language, learning and curriculum. Here, the researcher described how peer
tutoring and computer-mediated tasks converged thanks to the theoretical principles delineated in
chapter two. Additionally, the instructional design for the stages and the instruments used to
gather data during the process of implementation were explained according to the researcher’s
perspective. However, modifications are welcome according to the learners’ needs and
preferences. It is advisable that researchers become aware of the possible problems they might
face in each lesson and be ready to modify, adapt, or look for appropriate material for the best

development of the phases.
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Chapter 5: Results and Data Analysis
1. Introduction

This chapter describes the analysis of the influence of peer tutoring on ninth grade
learners’ spoken fluency through the use of computer-mediated tasks. The data analysis methods
and procedures carried out in the research project, including the findings emerging from data, are
presented in order to answer the research question.

In this section of the paper, the information gathered from the implementation stage is
consolidated and analyzed using the principle of grounded theory suggested by Corbin and
Strauss (2015) for data analysis in qualitative research. According to this methodology, the
phenomenon under investigation needs to be inductively interpreted through salient themes or
categories that are grounded in data, in order to avoid imposing theories coming from literature,
previous experiences, or anticipated results. Thus, the researcher’s ability and sensitivity to

present the participants’ perspectives through the immersion in data was paramount.

2. Data management procedures

In this study, four instruments were used to gather data: learning logs, video recordings, a
rubric to assess the oral production of learners, and a semi-structured interview.

Learning logs were used at the end of four sessions. This instrument was implemented to
record learners’ experiences, feelings and reactions with regard to their roles as tutors and tutees
when working in group tasks. The participants were provided with a form with guiding questions
for them to fill out. Learning logs yielded enriching data directly from students’ records of their
performances, feelings and goals for the upcoming classes.

Secondly, students’ performances were recorded on video once every three sessions in

order to gather evidence regarding the changes in their spoken fluency. Videos were later revised
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by the researcher and tutors using a rubric that focused on the perceived fluency of learners.
Vocabulary and expressions, use of grammar structures, confidence, learners’ ability to focus on
tasks, intonation and pronunciation were the criteria considered to evaluate the participants’
development of spoken fluency. This rubric was used at the end of the implementation process to
appraise the possible effects of the strategy proposed.

Finally, a semi-structured interview allowed the researcher to elicit final insights
regarding students’ perceptions toward the implementation of peer-tutoring in computer-
mediated tasks. Tentative questions were prepared beforehand and others were added along the
discussion.

2.1 Data analysis methodology

The present qualitative research involved a specific methodological approach for the
analysis of the data called grounded theory. Grounded theory is defined as an interactive process
with data in order to build emerging theory that fits the reality that it represents (Corbin &
Strauss, 2015). This interaction enables the researcher to classify the relevance of the
information and generate theory based on reasoning (Cohen, Manion & Morrison, 2007).

In using grounded theory methodology to analyze data, various steps were followed in
this study. As suggested by Charmaz (2006), the first step was initial coding, the pivotal link
between data collection and the emergence of theory, and was intended to identify actions in
each segment of information and assign concise labels that categorize and summarize data rather
than applying preexisting categories to the data. In this coding stage, the researcher analyzed data
line by line or incident by incident to find provisional and comparative codes that were grounded

in data. At this point, several codes emerged and the researcher kept them short and specific.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS

Secondly, focused coding took place and tested the most significant or frequent initial

codes by comparing them to extensive data. In this phase, memo-writing was useful to raise

focused codes to conceptual categories. By writing memos, the researcher stopped and analyzed

his ideas about codes and emergent categories as a means to formalize relationships into

theoretical frameworks. Table 3 illustrates how data collected was initially narrowed to some

preliminary codes.

Table 3
Preliminary codes

Samples

Preliminary codes

“Mis contribuciones en las discusiones grupales fueron
malas porque soy el peor del grupo.” (My contributions in
group discussions were bad because | am the worst in the

group.)

“El trabajo en grupos me ayudo6 a mejorar el vocabulario
y la forma de expresarme.” (Working in groups helped
me improve my vocabulary and how to express myself.)

“En esta clase mis contribuciones fueron buenas ya que
escuché y pude ser escuchada.” (In this class my
contributions were good as | listened and could be heard.)

“Estar con compaiieros que las lograban entender el
vocabulario facilité mi desarrollo en las actividades, y
considero que mis aportes también llegaron a ser de
ayuda para otros.” (Being with colleagues who managed
to understand the vocabulary facilitated my performance
in the activities, and | consider that my contributions also
helped others.)

“Yo aportaba ideas y recopilaba las de los demas para asi
poder formar frases un poco mas largas.” (I brought ideas
and compiled those of others so we could make longer
sentences.)

Feeling frustration and
negative self-image by
contrasting others' high
achievement and constant
participation.

Learning new vocabulary and
expressing with ease.

Socializing and exchanging
knowledge and opinions.

Raising confidence and self-
image.

Progressing. Perceiving
improvement little by little.

Perceiving enhanced spoken
fluency.

Understanding the topic by
working cooperatively.

Improving the outcome of the
task.

39
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Thirdly, the axial coding phase helped the researcher to identify a core category or
phenomenon by making connections between categories in the previous coding. In this stage, the
researcher followed Creswell’s (2012) instructions and selected one coding category, taking into
account aspects such as its frequent appearance in data and its relationship to other categories,
positioned it as the core phenomenon of the process under investigation, and related the other
categories to it if they referred to causal conditions, strategies, contextual and intervening
conditions, and consequences.

These grounded theory stages permitted gradual interpretation of those behaviors
involved in the process of peer tutoring carried out by the participants of this study.

2.2 Validation

The qualitative process of data analysis is interpretive and requires the researcher’s ability
to report the findings. Thus, accuracy or credibility of the findings is of upmost relevance and is
partly determined by the effectiveness of the instruments used during the implementation stage.
One strategy typically used by qualitative researchers to validate findings is triangulation.
Creswell (2012) defines triangulation as the process of corroborating evidence from different
sources, including participants, type of data, or tools to gather data. The purpose of triangulation
is not to evince that different sources of data yield the same result, but to look for consistency in
the relationship between the results and the phenomenon under investigation (Patton, 2015).
Table 4 shows the triangulation among the instruments in this study that led to the identification

of the categories.
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Table 4
Triangulation

Category Instruments triangulated

Increased self-confidence when collaborating | Learning logs, interview

Interview, rubric for evaluating spoken

Enhanced perception of spoken fluency fluency, learning logs

Improved outcome of tasks Learning logs, interview, video recordings

In this study, data collected was organized in an Excel sheet. Fragments of data from
different instruments were constantly compared and hand analyzed in order to establish
differences and similarities that yield future categories. Charmaz (2006) suggests three steps to
analyze data: initial coding, focused coding and axial coding. Firstly, in the initial coding phase,
the researcher analyzed data line by line and labeled emerging codes according to the relation
between them. Secondly, focused coding occurred as a means for the researcher to develop and
keep track of initial codes that were tentatively raised to categories. Inconsistencies that were
found in this stage were not seen as weakening the validity of data but as an opportunity to
synthesize and refine the initial organization of codes. Then, axial coding allowed the adoption

of certain nascent categories as theoretical concepts.

3. Categories

3.1 Overall category mapping

The aim of this study was to assess the effects that peer tutoring and computer-mediated
tasks had on students’ spoken fluency. As a result of the data analysis process, three categories
emerged from the coding stage that addressed the research question. These categories were:

increased self-confidence when collaborating, enhanced perception of spoken fluency, and
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improved outcome of tasks. Figure 2 shows the relationship among focused codes that led to

three categories.

SUB-CATEGORIES

CATEGORIES

CORE CATEGORY

Figure 2. Category mapping. This figure illustrates the relation among subcategories and the

emergence of the main categories and the core category.

3.2 Discussion of categories

In reporting findings, Patton (2015) recommends a balance between description and
interpretation. Enough description and direct quotations are necessary to allow the reader to
understand the situation and thoughts of participants represented in the report. Thus, substantial
description is brought to discussion and organized in this study so that findings are manageable.
Similarly, the researcher intends to show the significance of results and whether patterns are
clear, strongly supported by data, or just suggestive.

3.2.1 Increased self-confidence when collaborating

The analysis carried out by the researcher evinced a change in learners’ confidence

toward their learning thanks to the implementation of peer tutoring. The participants
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acknowledged the increase of self-confidence when collaborating in tasks. Initially, some
learners with low achievement experienced frustration and negative self-image when contrasting
their performance to others’ high achievement and constant participation. Group organization
that included tutors and tutees might have led tutees to think that others were superior and,
hence, be reluctant to take active part in discussions due to others’ reaction to their

performances. Observe the following answers in learning logs after the first session:

“Mis contribuciones en las discusiones grupales fueron malas porque soy el
peor del grupo.” (My contributions in group discussions were bad because |
am the worst in the group.) (Excerpt, Student H, Learning log 1)

“Mis aportes realmente fueron muy malos ya que no colaboré mucho en las
discusiones.” (My contributions were very bad as | did not collaborate at all in
the discussions.) (Excerpt, Student K, Learning log 1)

These excerpts show how students feel frustration regarding language acquisition when
contrasting their learning progress with that of their classmates. The quality of others’
interventions, including a broad bank of vocabulary, comprehending the task with ease,
understanding teacher’s instructions, correct pronunciation, openness to work with others, are
some of the reasons for tutees to feel nervous and avoid taking risks in group collaboration. The
following excerpt indicates that, in this moment, the students consider that they are to be taught

by other learners and, thus, mainly assume roles as listeners.

“El trabajo en grupos me permite aprender sobre el inglés de los deméas y que
me ensefien a hablarlo un poco mas.” (Working in groups allows me to learn
from others’ English and that they teach me to speak a little more) (Excerpt,
Student G, Learning log 2)

Exposure to peer tutoring allowed learners to be aware of their leading roles in their own
education. Early, in the third session, students assert that progress is perceived. As they advance,

now they are confident to make their voices heard. Interacting with others becomes a two-way
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process as they exchange roles of listeners and speakers in a richer discussion and decision-
making. The following excerpt demonstrates that, while peer tutoring was being implemented,

participants evinced increased self-confidence.

“En esta clase mis contribuciones fueron buenas ya que escuché y pude ser
escuchada.” (In this class my contributions were good as I listened and could
be heard.) (Excerpt, Student K, Learning log 3)

Having the role of tutor can be perceived as a privilege. Accordingly, as self-confidence
increases, one tutee reports the expectations concerning the scope of one’s personal contributions

during the process of peer tutoring.

“Estar con compafieros que lograban entender el vocabulario facilitd mi
desarrollo en las actividades, y considero que mis aportes también llegaron a
ser de ayuda para otros.” (Being with colleagues who managed to understand
the vocabulary facilitated my performance in the activities, and I consider that
my contributions also helped others.) (Excerpt, Student D, Interview)

Beginning this project, peer tutors were selected taking into account their outstanding
performance in the needs analysis stage. An evidence of progression and improved self-
confidence is that tutees acknowledged that, although they lacked language mastery, they could
help others. These students with low achievement experienced challenges in the development of
the tasks, but they still considered their contributions could have benefited others. A teaching
role arose almost naturally as well as willingness to help others, to convey and negotiate
meaning, or to improve the outcome of the task. Regarding the initial tutoring role he/she

assumes, one participant reports:

“Me contribuyeron demasiado aquellos estudiantes de mayor nivel de inglés,
ya gque yo no tengo un buen nivel del idioma, pero puedo ayudar a los de
menor nivel que yo.” (Students with high level of English helped me too
much, since | do not have a good level of the language, but I can help those
with lower level.) (Excerpt, Student G, Interview)
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At the end of the implementation, most of the participants agreed that peer tutoring
helped them to be more confident and comfortable when preparing to perform the tasks. At this
stage, mistakes were not seen as frustrating but as a means to make progress. Differences in

language proficiency were not remarkable.

“Aunque a veces me equivocaba, sabia que todos estabamos en el mismo nivel
y que avanzamos juntos. Asi que no hubo como ese miedo al qué diran.”
(Although sometimes | was wrong, | knew that we were all at the same level
and that we advanced together. So, there was no fear about what they will
say.) (Excerpt, SB, Interview)

Many of students’ entries to logs provided enriching insights concerning their increased
self-confidence during the implementation of this project. Therefore, in the interview, the
participants were asked how self-confidence had influenced their performance in oral tasks. They
responded that it led them to put aside embarrassment and perform the tasks with less pressure
and more spontaneity that, consequently, fostered their spoken fluency. In agreement with this
study, Nakata (2006) discusses self-confidence in relation to anxiety in language learning.
According to the author, self-confidence entails a perception of communicative competence and
concurrent low level of anxiety in using the second language.

3.2.2 Enhanced perception of spoken fluency

The second category that emerged from the analysis of data was the enhanced perception
of spoken fluency. In connection with the previous category and the participants’ intention to

foster their fluency, one student reports an initial goal for the course.

“Poder hablar un poco mas en inglés y no solo unos segundos. Sin embargo,
debo tener mas confianza para no bloquearme a la hora de hacerlo frente a
todos.” (Be able to speak more in English and not just for a few seconds.
However, | must be more confident so that | do not hesitate in front of
everyone.) (Excerpt, Student B, Learning log 1)
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The rubric criteria used in this investigation allowed the researcher to measure, to a
certain extent, whether the participants had progressed in their spoken fluency, considering
learners’ vocabulary and expressions, grammar, confidence and hesitation, ability to focus on the
task, intonation and pronunciation. This analysis reflects the participants’ spoken fluency before
and after the implementation of this project, thus, students who did not manage to video-record
the first and/or the final performance of tasks were not considered. Figures 3 and 4 show tutees’

initial and final spoken fluency respectively.

Student A Student D Student G Student K

m Vocabulary and expressions ® Grammar = Confidence ®Focus on task ®Intonation and pronunciation

Figure 3. Tutees’ initial spoken fluency.
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Student A Student D Student G Student K

m Vocabulary and expressions ® Grammar m Confidence #Focus on task mIntonation and pronunciation

Figure 4. Tutees’ final spoken fluency.

Through interaction with tutors and tutees, the participants in this study improved some
aspects that influenced their spoken fluency. When comparing the results in figures 3 and 4, the
use of a variety of new vocabulary and expressions is evinced in learners’ performances. Tutees

reported their perceptions regarding group work.

“El trabajo en grupos me ayudé mucho porque nos colaborabamos y
entendimos el vocabulario.” (Working in groups helped me a lot since we
worked collaboratively and understood the vocabulary.) (Excerpt, Student A,
Interview)

With new vocabulary, students felt that it was easier to make themselves understood in

group discussion or when carrying out the tasks.

“Utilizamos las palabras que habiamos aprendido para dar a entender lo que
pensamos.” (We used the words we had learned in order to explain what we
thought.) (Excerpt, Student K, Interview)

As seen in figures 4 and 5, the following excerpt suggests that tutees’ pronunciation was

affected positively due to others’ presentations.
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“Nuestra pronunciacién mejoraba ya que, si uno presentaba, otro entendia la
pronunciacion de palabras que desconocia.” (Our pronunciation improved
since if one students performed the task, the others understood the
pronunciation of unknown words.) (Excerpt, SD, Interview)

Conflicting with these statements, student G got a lower score in the last video in terms of
vocabulary and confidence. This contradiction does not reflect stagnation; however, this might
have been due to the different levels of complexity between the first and the last task. Therefore,
although other tutees faced similar challenges in the last task, they managed to overcome
difficulties more efficiently.

On the other hand, tutors’ spoken fluency also benefited from assuming a teaching role.

Figures 5 and 6 show the progress they had throughout the implementation of this project.

Student B Student C Student L

m Vocabulary and expressions ® Grammar ® Confidence ®Focus on task ®Infonation and pronunciation

Figure 5. Tutors’ initial spoken fluency.
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Student B Student C Student L

E Vocabulary and expressions B Grammar ® Confidence ®Focus on task ®Intonation and pronunciatfion

Figure 6. Tutors’ final spoken fluency.

The graphs show clear improvement in the use of a variety of vocabulary and
expressions, as well as grammar structures. Students’ entries to learning logs suggest that one of
the aspects that hindered their participations in tasks was the lack of vocabulary. See the

following excerpt.

“Se me dificulté el vocabulario ya que no tenia conocimiento de algunas
palabras para organizar las ideas.” (The vocabulary was difficult to me
because I did not know some words to organize the ideas.) (Excerpt, Student
B, Learning log 1)

Perhaps unconsciously, one tutor expresses the relation between fluency and vocabulary

by setting a goal for next session.

“Mis objetivos para la proxima clase son mejorar mi fluidez y ampliar mucho
mas mi vocabulario.” (My objectives for next session are to improve my
fluency and to increase my vocabulary.) (Excerpt, Student L, Learning log 3)

Regarding this issue, Hilton (2008) states that lexical competence has a fundamental role

in spoken fluency and, therefore, should be taken into account in language teaching.
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Additionally, in the following excerpt, one tutor reports that pronunciation was affected

positively due to others’ contributions.

“En ocasiones también me ayudé mucho escuchar la pronunciacion de mis
compafieros para beneficiarme.” (In some situations, | benefited a lot from
hearing my colleagues’ pronunciation.) (Excerpt, Student L, Interview)

In some situations, tutors were asked to read texts as a means to motivate tutees to take

active part in tasks. The following excerpt suggests that tutors also benefited from this exercise.

“Mi fluidez oral aument6 un poco por el hecho de leer textos. A medida que
participaba, podia mejorar la pronunciacion.” (My oral fluency increased a
little by reading texts. As I took part, | could improve pronunciation.)
(Excerpt, Student B, Interview)

“Percibo una mejora significativa en mi fluidez oral al leer textos.” (I notice a
meaningful improvement in my oral fluency by Reading texts.) (Excerpt,
Student L, Interview)

Generally, tutees and tutors’ spoken fluency benefited from taking active part in tasks.
The constant comparisons of data between the different instruments used in this project evinced
improvement due to the quality of the participants’ interventions in more and more complex

tasks.

3.2.3 Improved outcome of tasks

As it was stated in the previous categories, tutors and tutees benefited from group
discussions in terms of confidence and spoken fluency. The third category arises since students
improved the outcomes of the tasks in which they participated by committing to working in
groups.

Developing trust with other learners might have led the participants of this study to set

goals that are related to assuming compromise with the group. Students were acquainted that the



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS o1

responsibility for the results also depended on factors such as individual practice at home,

discipline, willingness to cooperate with others, and personality (Sanchez, 2012).

“Hoy me causo6 dificultad hablar con personas que no conocia. Es mas dificil
hacer algo con desconocidos por la timidez. Al menos con un amigo el
ambiente se vuelve agradable.” (Today, it was difficult to me to talk to people
I did not know. It is more difficult to do something with strangers because of
shyness. At least with a friend the atmosphere becomes pleasant.) (Excerpt,
Student B, Learning log 1)

Alguna cosa que puedo hacer para mejorar el trabajo con mis comparieros es
estudiar y comprometerme con el grupo. (Something I can do to improve work
with my colleagues is to study and commit to working in groups.) (Student K,
Learning log 1)

After getting used to working in groups with new colleagues, one key factor that helped
learners focus on tasks was comprehending what they were expected to do. One of the
advantages of peer tutoring is that students receive more time for individualized learning and
active helping and supporting (Topping, 2001). Peer tutors assisted tutees in this aspect since
students being tutored could ask questions and receive repetition to ensure understanding. The

following excerpts illustrate this assertion.

“En las discusiones grupales de hoy yo trataba de aclarar las dudas de mis
compaiieros.” (In group discussions today, | tried to answer the doubts of my
colleagues.) (Excerpt, Student C, Learning log 3)

“En la actividad de hoy tuve claridad a la hora de saber lo que estaba
hablando.” (In today's activity | clearly knew what | was talking about.)
(Excerpt, Student D, Learning log 3)

Similarly, the following excerpts suggest that peer tutoring helped learners increase the

vocabulary used in tasks and, so, improve the quality of the tasks.

“En el trabajo en grupos, el vocabulario de unos complementa al de otros,
haciendo mucho mas rico el aprendizaje y la calidad del trabajo.” (In group
work, the vocabulary of some students complements others’, enriching
learning and the quality of tasks.) (Excerpt, Student L, Interview)
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“El trabajo en grupos me ayud6 a mejorar el vocabulario y la forma de
expresarme.” (Working in groups helped me improve my vocabulary and how
to express myself.) (Excerpt, Student F, Learning log 2)

In terms of enriching discussions and making decisions, one tutor reports that peer

tutoring brought a wide variety of viewpoints that improved the results of tasks.

“Trabajar con otros amplid la gama de respuestas, puesto que cada persona
tenia un punto de vista diferente, fue mayor la cantidad de ideas por lo
mismo.” (Working with others widened the range of responses, since each
person had a different point of view, it brought a greater amount of ideas.)
(Excerpt, Student L, Interview)

By taking part in group discussions, learners could elaborate their ideas and add

complexity to tasks.

“Yo aportaba ideas y recopilaba las de los demés para asi poder formar frases
un poco mejor elaboradas.” (I brought ideas and compiled those of others so
we could make thorough sentences.) (Excerpt, Student B, Learning log 3)

Peer tutoring was effective and meaningful for students as a result of the participants own

attempts to approach working in groups (Oxford, 2003).

3.3 Core category

Given (2008) defines a core category as “the main theme, storyline, or process that
subsumes and integrates all lower level categories in grounded theory, encapsulates the data
efficiently at the most abstract level, and is the category with the strongest explanatory power”
(p. 131). The teacher-researcher in this study could establish a core category after going through
the process derived from the initial, focused and axial coding stages. This category appeared
frequently in data and was strongly related to other categories. Creswell (2012) suggests that the

core category is positioned as the central phenomenon under investigation and relate to it other
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categories that denote causal conditions, strategies, contextual and intervening conditions, and

consequences. Thus, the interrelationship was portrayed in Figure 7 using a coding paradigm.

CONSEQUENCES

CAUSAL
CONDITIONS STRATEGY

---
INTERVENING
CONDITIONS

Figure 7. Coding paradigm. This figure illustrates the emergence of the core category.

4. Conclusion

In summary, this study has yielded meaningful recommendations regarding the
phenomenon of learners’ lack of spoken fluency in L2. Participants involved in peer tutoring and
computer-mediated tasks evinced increased self-confidence that allowed them to perform tasks
more naturally and enrich discussions by adopting roles of tutors and tutees. Progress in spoken
fluency was perceived due to collaboration and learners’ willingness to improve the outcomes of
tasks. These results suggest that language teachers can make the most of differences in learners’

achievements by encouraging them to assume the prestigious roles of tutors.
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Chapter 6: Conclusions and Pedagogical Implications

1. Introduction

Throughout this project, illustration has been made of the procedures carried out to
address ninth grade learners’ difficulties to speak fluently in L2. Peer tutoring and computer-
mediated tasks encouraged students in three important aspects of learning: increased self-
confidence when collaborating, enhanced perception of spoken fluency and willingness to
improve the outcomes of tasks. The results of this study convey implications for current
pedagogy and future research interventions regarding payoffs and pitfalls found, specifically in

relation to spoken fluency and their significance to the EFL Colombian context.

2. Comparison of results with previous studies’ results

In the present study, the researcher sought to identify the effects of peer tutoring on
twelve ninth graders’ L2 spoken fluency when performing computer-mediated tasks. No
previous research that combined these constructs to address young learners’ lack of spoken
fluency was found. Data was gathered with learning logs, video recordings, rubric to assess
spoken fluency and a final semi-structured interview. Data analysis suggests that the
implementation of this project affected the participants in terms of spoken fluency, self-
confidence when collaborating and their willingness to improve the outcome of tasks. These
results reaffirm, validate and expand the findings in other investigations.

Doman and Bidal (2016) explored the experiences of peer tutors when instructing a group
of undergraduate students in Macau, China. Data indicate that peer tutors gained confidence and
expertise in teaching when assuming a coaching role. These results confirmed the self-
confidence that tutors and tutees reported in the present study and allowed them to feel that their

spoken fluency had improved. Additionally, the participants in Doman and Bidal’s research
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concluded that building a relationship between tutors and tutees was necessary for the goals of
peer teaching to be attained. The present study supports this affirmation since peer tutoring
displayed positive results when interpersonal relationships were fostered, students remained open
to accept others’ points of views and assumed positive attitudes toward collaboration. Similar
results emerged in Viafara’s (2014) study where tutors reported that, by participating in the
process of tutoring, their vocabulary was broadened and constant feedback helped them improve
their speaking in L2.

Usma (2015) studied the effects of interactional tasks (e.g. role plays, information gap
activities) on eleven administrative workers at a private university to address their lack of spoken
fluency. The results showed that the participants recognized the importance of fluency and that
the strategy proposed had brought positive outcomes. Likewise, the present study indicates that
learners’ spoken fluency is fostered by interacting in tasks, and this assertion expanded to online
environments.

Regarding the use of tasks and online learning environments to foster spoken fluency,
Castiblanco (2014) investigated the effects of Task-fluency Discussions in Second Life on eight
A2 university students. The participants needed to improve oral fluency and gain more
motivation in virtual learning spaces since they were required to take part in a blended course.
The results suggested that students increased awareness of learning strategies, self-effort to speak
fluently, and self-perception of being a fluent language user. Similarly, the present study reports

that oral tasks foster spoken fluency when they are held using an appealing online environment.

3. Significance of the results
This action research study exalts the significance of using peer tutoring in EFL teaching

and its contributions in terms of spoken fluency and oral tasks in online contexts.
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For the researcher, this investigation represents the satisfying outcome that could be
developed thanks to the rapport provided by previous studies and authors whose contributions in
the fields of peer tutoring, task-based learning, computer-mediated instructions and spoken
fluency are valuable and remain valid for language teaching. This research study opened a new
vision for the improvement of curriculum, lesson planning and classroom management that, in
the case of the researcher’s teaching practice, will keep on developing in order to provide
learners with meaningful interactions in L2 where they can collaborate confidently, speak
spontaneously and be aware of their learning processes.

For the participants in this study, being involved in peer tutoring allowed them to assume
coaching roles that, consequently, increased collaboration, enhanced spoken fluency and their
willingness to improve academic results. Additionally, peer tutoring fostered interpersonal
relations since learners reported that, beginning the project, it was difficult to work with people
they did not know. Later, it was evinced that they became friends and reinforced bonds.
Learners’ openness to accept others’ points of views and positive attitudes toward collaboration
were paramount for this project to succeed.

In Colombia, peer tutoring needed, and still needs, further exploration, especially with
regard to its effects on young L2 learners’ abilities where little research has been provided. Thus,
the findings in the present study are of highest importance since they become a starting point for
developing politics that could address learners’ difficulties. The results become a great prospect
to involve teachers in a pedagogical research and knowledge upgrading by transferring

conclusions to similar contexts, subjects, skills, among others.
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4. Pedagogical challenges and recommendations

One of the most salient behaviors that hindered students’ speaking performances was
their initial reluctance to work in groups with strangers. In this regard, it is recommended to
choose match activities that promote friendship and trust so that students establish stronger
bonds within the learning environment. However, when a friendly atmosphere among learners is
built, especially in same-age tutoring, teachers must ensure that some students do not go off task
as they are working with their new friends. Future research should consider the steps Carrefio
(2014) suggests for establishing an online learning community in which teachers and students’
abilities come to light.

Regarding the use of tasks, the ascending degree of difficulty suggested in this research
study might have hindered some of the students’ progress. Even though the intervention yielded
positive outcomes, in one particular case, anxiety and hesitation were highly manifested. For
future researchers willing to replicate this study, it is recommended that the difficulty of tasks
agrees with learners’ abilities to perform them naturally.

Furthermore, peer tutoring can a be time-consuming strategy for teachers as well as an
additional workload for students. Since learners already have the responsibility of their own
learning, researchers must consider a plan for alternating roles so that all participants can train
and be trained.

Peer tutoring can be a powerful strategy to extend the influence of instructions and
increased opportunities for students to respond in small groups (Mitchell, 2004). One special
recommendation is that teachers do not forget that, even when tutors and tutees are collaborating

in groups, positive student-teacher relationship needs to keep on developing. That is, teachers
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must be present for immediate support as they have guiding, motivating, inspiring, monitoring,

and many other roles in classrooms.

5. Research limitations of the present study

This study presented some limitations being the most noticeable one the scheduled
timeline. Due to curriculum and teachers’ greater concentration on formal aspects of language, t0
the detriment of real communication in L2, the intervention of this research intended to bring an
additional space for students to interact orally in English. It was held using an online
collaborative classroom that allowed the participants to attend the sessions from home. Although
most participants joined the meetings, sometimes it was difficult to schedule a frame that
matched students’ availability.

The use of a computer-based classroom represented a limitation in one specific aspect in
this investigation. The participants had not attended online lessons before this project. However,
the implementation was carried out with no major difficulties. Students were required to
download an application in case they tried to access the sessions using their mobile phones.
Regarding this aspect, one participant could not join the meetings due to incompatibility between
his device and the software. Then, in using computers, tablets or mobile phones, it is advisable
that teachers anticipate software compatibility or learners’ comprehension about how to access

the sessions in order to guarantee their participation.

6. Further research

This study focused on enhancing students’ spoken fluency through peer tutoring in
computer-mediated tasks. The results revealed increased self-confidence in learners that allowed
them to collaborate in the activities, enhanced perception of spoken fluency and additional effort

to improve the outcomes of tasks. It would be worth that future research investigates the effects
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of peer tutoring on other skills, or to explore the effects of other types of peer tutoring such as
cross-age tutoring with more participants or an increased number of interventions. The
researchers must bear in mind that, in peer tutoring, it is paramount to monitor mentors and
mentees’ performances in order to consider timely adjustments and motivate mentees to assume
coaching roles.

An interesting research opportunity is open for researchers willing to replicate, validate
this study or to generalize the findings, specifically regarding the use of tasks to improve spoken
fluency. Future research should have into account the complexity of tasks as, for instance, a
decreasing level of difficulty in the activities will yield unreliable high results. In this sense,
Robinson (2011b) recommends that tasks are sequenced for learners from simple to complex so
that they approximate the demands of real-world needs. Varying the complexity of tasks affects
language acquisition and learners’ performances outside the language classroom.

Additionally, future research must consider some conditions for fluency development.
Hinkel (2017) states that fluency is related to spontaneity, thus, in measuring its progress,
researchers must comply with certain guidelines that guarantee natural performances. First,
students must be familiar with the material worked, that is, no unfamiliar vocabulary or
grammatical constructions. Second, the focus of tasks should be on conveying meaning. Third,
the participants should be encouraged to perform tasks at a faster than usual speed. Fourth, there
should be quantity of practice.

In using computers, tablets or mobile phones to congregate learners, it is advisable that
the participants have clear instructions concerning expected behaviors, safety in the Internet and

its resources, ethical considerations, and how misconducts are going to be tackled (Provenzo,
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Brett, & McCloskey, 2005). For this purpose, it is recommended that students, parents and
teachers agree with specific rules in an Acceptable Use Policy (see Appendix D).

Although future research focuses on exploring the effects of any strategy on students’
spoken fluency, it is recommended that the four strands suggested by Nation (2007) are devoted
equal class time and learners’ efforts given that the development of any skill might contribute to

the others.

7. Conclusion

This chapter illustrated final insights from the study of the effects of peer tutoring in ninth
grade learners’ spoken fluency. The analysis of data collected highlighted three benefits of the
intervention of this project: increased self-confidence, enhanced spoken fluency, improved
outcomes of tasks. These findings suggest that the initial differences in learners’ achievements
were not a weakness, but they became the means for students to accomplish the goal of their
learning.

The combination of peer tutoring and computer-mediated tasks emerged as a means to
provide learners with an additional space to interact orally. Lots of work in the ESL field
permitted the researcher to identify a gap in research, especially at the local level. Since no
previous exploration that addressed young learners’ spoken fluency in L2 through the use of the
selected strategies was found, this study represents a starting point for future research willing to
transfer findings to different settings. Thus, this inquiry was possible thanks to authors whose
contributions and guidance to second language learning and teaching served as rapport. This
investigation is useful for acknowledging and emphasizing on the importance of helping learners
speak naturally, foster language proficiency by instructing others, and improve affective factors

such as motivation and confidence.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 61

References

Ariza, A. (2003). From strength to weaknesses: Guiding students in their development of oral
skills. Profile Issues in Teachers’ Professional Development, 4(1), 25-38. Retrieved from

http://www.revistas.unal.edu.co/index.php/profile/article/viewFile/11227/11890

Ariza, A., & Viéfara, J. J. (2009). Interweaving Autonomous Learning and Peer-tutoring in
Coaching EFL Student-Teachers. PROFILE, 11(2), 85-104.

Beatty, K. (2010). Teaching and researching computer-assisted language learning (2nd ed.).

Harlow, England: Longman.

Benson, P., & Nunan, D. (Eds.). (2005). Learners' Stories: Difference and Diversity in Language

Learning. Cambridge: Cambridge University Press.

Breen, M.P. & Mann, S.J. 1997. Shooting arrows at the sun: Perspectives on a pedagogy for
autonomy. In Autonomy and Independence in Language Learning, P. Benson & P. Voller
(eds), 132-149. Harlow: Addison Wesley Longman.

Burns, A. (2010). Doing Action Research in English Language Teaching. A guide for

practitioners. New York: Routledge.

Caicedo, O. (2016). The effects of peer-correction and peer-assessment on students’ spoken

fluency (Universidad de La Sabana, Chia, Colombia).

Cardozo-Ortiz, C. E. (2011). Peer tutoring as an educational strategy in college. Educacion y
Educadores, 14(2), 309-325. doi:10.5294/edu.2011.14.2.4

Carrefio, L. (2014). Collaborating and interacting: Walking together towards our learning

community. Colombian Applied Linguistics Journal, 16(2),213-232.

Castiblanco, K. (2014). Enhancing Oral Fluency Through Task-Fluency Discussions in Second
Life. (Master's thesis, Universidad de La Sabana, Chia, Colombia).

Charmaz, K. (2006). Constructing Grounded Theory: A Practical Guide Through Qualitative

Analysis. London: Sage.


http://www.revistas.unal.edu.co/index.php/profile/article/viewFile/11227/11890

PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 62

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in Education (6th Ed.). New
York, NY: Routledge Francis & Taylor Group.

Contreras, K. (2013). Enhancing Fluency in Speaking Through the Use of Collaborative and
Self- Directed Speaking Tasks. (Master's thesis, Universidad de La Sabana, Chia,
Colombia).

Corbin, J., & Strauss, A. (2015). Basics of Qualitative Research: Techniques and Procedures for
Developing Grounded Theory (4th ed.). LA: SAGE Publications, Inc.

Council of Europe (2001). Common European framework of reference for languages: Learning,

teaching, assessment. Cambridge, UK: Press Syndicate of the University of Cambridge.

Creswell, J. (2012). Educational Research - Planning, Conducting and Evaluating Quantitative

and Qualitative Research (4th ed.). Boston: Pearson Education.

Cunningham, 1., Dawes, G., & Bennett, B. (2004). The handbook of work based learning.
Aldershot, Hants, England: Gower.

Davies, P. (2000). Computerized peer assessment. Innovations in Education and Training
International, 37, 346-55.

Derrick, D. (2015). Engaging students as tutors, trainers, and leaders. English Teaching Forum,

53(2), 12-20. Retrieved from americanenglish.state.gov/english-teaching-forum.

Dick, B. (2002). Action research: action and research [Online]. Available at

http://www.aral.com.au/resources/aandr.html

Doman, E., & Bidal, J. (2016). Departing from tradition: innovations in English language

teaching and learning. Newcastle upon Tyne, UK: Cambridge Scholars Publishing.

Daornyei, Z. (2003). Questionnaires in second language research: Construction, administration,

and processing. Mahwah, NJ: Lawrence Erlbaum Associates.

Ellis, R. (2003). Task-based language learning and teaching. Oxford, U.K.: Oxford University

Press.


http://www.aral.com.au/resources/aandr.html

PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 63

Ellis, R. (2006). The Methodology of Task-Based Teaching. Asian EFL Journal, 8(3), 19-45.

Evans, M. J., & Moore, J. S. (2013). Peer tutoring with the aid of the Internet. British Journal of
Educational Technology, 44(1), 144-155. do0i:10.1111/j.1467-8535.2011.01280.x

Garringer, M., & McRae, P. (2008). Building effective peer mentoring programs in schools: an

introductory guide. Folsom, CA: Mentoring Resource Center.

Gatbonton, E., & Segalowitz, N. (2005). Rethinking communicative language teaching: A focus
on access to fluency. Canadian Modern Language Review/La Revue canadienne des
langues vivantes, 61(3), 325-353.

Gillespie, P., & Lerner, N. (2008). The Longman guide to peer tutoring (2nd ed.). New York:

Pearson Longman.

Given, L. M. (Ed.). (2008). The Sage Encyclopedia of Qualitative Research Methods (Vol. 2).
Los Angeles: Sage.

Gordon, E. E. (2005). Peer Tutoring: A Teacher's Resource Guide. Lanham,
Maryland: Scarecrow Education.

Graham, C. R. (2002). Factors for effective learning groups in face-to-face and virtual

environments. Quarterly Review of Distance Education, 3, 307-319.

Guo, & Mollering. (2016). The implementation of task-based teaching in an online Chinese class

through web conferencing. System, 62, 26-38.

Harden, T., Witte, A., & Kohler, D. (Eds.). (2006). The Concept of Progression in the Teaching

and Learning of Foreign Languages. Bern: Lang.

Harper, G. F., & Maheady, L. (2007). Peer-mediated teaching and students with learning
disabilities. Intervention in School and Clinic, 43(2), 101-107.
d0i:10.1177/10534512070430020101

Hess, N. (2001). Teaching Large Multilevel Classes. Cambridge: Cambridge University Press.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 64

Hetzel, J., & Soto-Hinman, 1. (2009). Literacy Gaps, The: Bridge-Building Strategies for English
Language Learners and Standard English Learners. Thousand Oaks, CA: Corwin Press.

Hilton, H. (2008). The link between vocabulary knowledge and spoken L2 fluency. Language
Learning Journal, 36(2), 153-166. doi:10.1080/09571730802389983

Hinkel, E. (Ed.). (2017). Handbook of Research in Second Language Teaching and Learning
(Vol. 3). NY: Routledge.

Hurd, S., & Lewis, T. (2008). Language learning strategies in independent settings. Bristol, UK:
Multilingual Matters.

Jackson, S. L. (2008). Research methods: a modular approach. Belmont, CA: Thomson
Wadsworth.

Jarvis, M. (2005). The Psychology of Effective Learning and Teaching. Cheltenham: Nelson
Thornes.

Jones, A. (Ed.). (2013). Overcoming Language Barriers: How Teachers Can Help Dialect
Speakers Succeed. Bloomington: AuthorHouse.

Jones, L. (2007). The Student-Centered Classroom. Cambridge: Cambridge University Press.

Jong, N. H., Steinel, M. P., Florijn, A., Schoonen, R., & Hulstijn, J. H. (2013). Linguistic skills
and speaking fluency in a second language. Applied Psycholinguistics, 34(05), 893-916.
d0i:10.1017/s0142716412000069

Kangli, J. (2014). Effects of a Task-Based Approach to Public Speaking Instruction. Chinese
Journal of Applied Linguistics, 37(1), 21-32. doi:10.1515/cjal-2014-0002

Koshy, V. (2005). Action Research for Improving Practice: a practical guide. London: Paul

Chapman Publishing.

Lennon, P. (2000). The lexical element in spoken second language fluency. In H. Riggenbach

(Ed.), Perspectives on fluency (pp. 25-42). Michigan: The University of Michigan Press.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 65

Leonard, K. R. (2015) Speaking fluency and study abroad: what factors are related to fluency
development? PhD (Doctor of Philosophy) thesis, University of lowa.
http://ir.uiowa.edu/etd/1676.

Long, M. H., & Doughty, C. (2009). The handbook of language teaching. Chichester, U.K.:
Wiley-Blackwell.

Mastropieri, M. A., Scruggs, T. E., & Berkeley, S. (2010). Peers helping peers. In M. Scherer
(Ed.), Keeping the whole child healthy and safe: Reflections on best practice in learning,
teaching and leadership, 150 — 159. Alexandria, VA: ACSD.

McCarthy, M. (2010). Spoken fluency revisited. English Profile Journal, 1(1), 1-15.

McLuckie, J. & Topping K. J. (2004). Transferable skills for online peer learning. Assessment &
Evaluation in Higher Education, 29(5), 563-584. doi:10.1080/02602930410001689144

McMahan, K. (1998). Effective Communication and Information Sharing. Retrieved September
2nd, 2011 from
http://web.archive.org/web/20010807034249/http:/www.bizresources.com/learning/evt.ht

ml

Ministerio de Educacion Nacional, MEN (1999). Lineamientos Curriculares: Idiomas
Extranjeros. Retrieved from http://www.mineducacion.gov.co/1621/articles-
89869 _archivo_pdf4.pdf

Ministerio de Educacién Nacional, MEN (2006). Estandares Basicos de Competencias en
Lenguas Extranjeras: Inglés. Formar en lenguas extranjeras: jel reto! Lo que

necesitamos saber y saber hacer. Revolucion Educativa. Colombia aprende. Bogota.

Ministerio de Educacion Nacional, MEN (2016). Derechos Basicos de Aprendizaje: inglés

grados 6° a 11°. Todos por un nuevo pais. Bogota.

Mitchell, D. R. (Ed.). (2004). Special Educational Needs and Inclusive Education: Assessment
and Teaching Strategies (Vol. 3). London: RoutledgeFalmer.

Nakata, Y. (2006). Motivation and Experience in Foreign Language Learning. Bern: Peter Lang.


http://web.archive.org/web/20010807034249/http:/www.bizresources.com/learning/evt.html
http://web.archive.org/web/20010807034249/http:/www.bizresources.com/learning/evt.html
http://web.archive.org/web/20010807034249/http:/www.bizresources.com/learning/evt.html

PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 66

Nation, 1.S.P. (2007). The four strands. Innovation in Language Learning and Teaching, 1(1), 1-
12.

National Education Association. 2014. Research spotlight on peer tutoring: NEA reviews of the
research on best practices in education. Washington, DC: National Education

Association. www.nea.org/tools/35542.htm

Nieto-Cruz, M. C., Cortés-Cardenas, L., Cardenas-Beltran, M. L. (2013). La tutoria académica

en lenguas extranjeras: expectativas y realidades. Educ. Educ. 16(3), 472-500.
Nunan, D. (2004). Task-based language teaching. Cambridge, UK: Cambridge University Press.

Nunan, D., & Bailey, K. M. (2009). Exploring second language classroom research: A

comprehensive guide. Boston, MA: Heinle, Cengage Learning.

Oxford, R. L. (2003). Language learning styles and strategies: Concepts and relationships. IRAL,
41(4), 271-278. doi:10.1515/iral.2003.012

Patton, M. Q. (2015). Qualitative Research & Evaluation Methods (4th ed.). Thousand Oaks,
CA: Sage.

Perez, L. (Ed.). (2003). Speaking in Tongues: Language Across Contexts and Users. Valencia:
GUADA Impressors.

Phelps, R. (2007). Partners in learning: a peer tutoring program (Master's thesis, University of

Wisconsin, River Falls).

Provenzo, E. F., Brett, A., & McCloskey, G. N. (2005). Computers, Curriculum, and Cultural
Change: An Introduction for Teachers (2nd ed.). Mahwah, NJ: Lawrence Erlbaum

Associates.

Roberts, M. (2007). Teaching in the multilevel classroom. Pearson Education Inc. 1-4.
Retrieved from

http://www.pearsonlongman.com/ae/download/adulted/multilevel_monograph.pdf

Robinson, P. J. (2011a). Task-based language learning. Malden, MA: Wiley-Blackwell.


http://www.nea.org/tools/35542
http://www.pearsonlongman.com/ae/download/adulted/multilevel_monograph.pdf

PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 67

Robinson, P. J. (Ed.). (2011b). Second language task complexity: researching the cognition
hypothesis of language learning and performance. Amsterdam: John Benjamins Pub. Co.

Rohani, S. (2013). Positive versus negative communication strategies in task-based learning.
TEFLIN Journal, 24(2), 158-179.

Ryan, J. B., Reid, R., & Epstein, M. H. (2004). Peer-Mediated Intervention Studies on Academic
Achievement for Students with EBD: A Review. Remedial and Special Education, 25(6),
330-341. doi:10.1177/07419325040250060101

Sanchez, D. K. (2012). The effects of self-monitoring and self-reflection in A1 adult learners in
an English blended learning environment (Master's thesis, Universidad de La Sabana,
Chia, Colombia).

Segalowitz, N. (2010). Cognitive bases of second language fluency. New York: Routledge.

Sharan, S., & Shachar, H. (1988). Language and learning in the cooperative classroom. New

York: Springer.

Spencer, V. G. (2006). Peer tutoring and students with emotional or behavioral disorders: A

review of the literature. Behavioral Disorders, 31, 204-223

Tiwari, M. (2014). Peer tutoring: a step forward towards inclusion. Educationia Confab, 3(7),
10-17. Retrieved from
http://www.confabjournals.com/confabjournals/images/1472014931222.pdf

Tolosa, C., Ordéfiez, C. L., & Alfonso, T. (2015). Online peer feedback between Colombian and
New Zealand FL beginners: A comparison and lessons learned. PROFILE Issues in
Teachers’ Professional Development, 17(1), 73-86. http://dx.doi.
0rg/10.15446/profile.v17n1.41858.

Topping, K. J. (2001). Peer-assisted learning: a practical guide for teachers. Newton, MA.:

Brookline Books.

Topping, K. J., Buchs, C., Duran, D., & Van Keer, H. (2017). Effective Peer Learning: From

Principles to Practical Implementation. New York: Routledge.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 68

Usma, D. A. (2015). L2 Spoken Fluency through Interactional Tasks (Master's thesis,

Universidad de La Sabana, Chia, Colombia).

Usuki, M. (2007). Autonomy in Language Learning: Japanese Students' Exploratory Analysis.
Nagoya: Sankeisha.

Viafara, J. J. (2014). EFL student teachers’ learning in a peer-tutoring research

study group. Colombian Applied Linguistics Journal, 16(2), 201-212.

Vincent, S. (Ed.). (1999). The multigrade classroom: a resource handbook for small, rural

schools. Portland, Or.: Northwest Regional Educational Laboratory.

Wengraf, T. (2001). Qualitative research interviewing: biographic narrative and semi-structured
methods. London: SAGE.

West, C. (2011). Action Research as a Professional Development Activity. Arts education policy
review, 112, 89-94. doi: 10.1080/10632913.2011.546697

Willis, D. (2003). Rules, Patterns and Words: Grammar and Lexis in English Language
Teaching. Cambridge: Cambridge University Press.

Wills, D., & Wills, J. (2007). Doing Task-based Teaching. Oxford: University Press.



PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS

Appendix A: Survey

Por favor, escoge tres de las siguientes opciones y clasificalas teniendo en cuenta que la
numero uno es la mas importante. Recuerda que las otras dos opciones también son
importantes, pero en menor medida que la primera.

1.%
2 *
3. *

¢ Otra opcion? ;jCual?
Dili cia estac

illa solamente si no encontras

te una opcidn que se ajuste a tus gustos enla

2. §Qué tipo de actividades te gustaria hacer en las clases de
inglés?

Por favor, escoge tres de las siguientes opciones y clasificalas teniendo en cuenta que la
namere uno es la mas importante, Recuerda que las otras dos opciones también son
importantes, pero en menor medida que la primera

1.+
2 %
3. *

;Otra opcién? ;Cual?
Di igencia esta casilla solamente si no encontraste una .’):Tl’?l."?ﬁ que se aj
:)‘Q\J.."\"ﬁ anterior

e atus gustos enla

3. ;Qué tipo de actividades se te dificultan en clases de
inglés?

Por favor, escoge tres de las siguientes opciones y clasificalas teniendo en cuenta que la
numero uno se refiere a la actividad que mas se te dificulta en clase de inglés. Recuerda que
las otras dos opciones también las encuentras dificiles, pero en menor medida que la
primera.

¢ Otra opcion? ;Cual?
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Appendix B: Placement Test

Complete the sentences with the correct answer:

1. s your name? - Thomas
() How

who
O what

( Where

2. This is Lucy and her brother, Dan. __ my friends.
() We're

O rm

( You're

(O Theyre

3: ? - I'm from Italy.
Where are you from?
Where you are from?

( Where from you are?

& From where you are?

4. I'm from Milan. isin Italy.

O They
( it
O He

O she

5. Excuse me, how ____ your last name? - R-I-L-E-Y
spell
you spell
do you spell

spell you

6. Oh, are my keys!

( This
3 These

O That

7.1d like ___ omelette, please.

8. Whatis _?
() job Mary

Mary job
( Mary's job

job’s Mary

10. Stephen __ in our company.
work

it~
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Appendix C: Consent Form
Ciudad, fecha de 2016
Sefiores padres de familia
Colegio Reino de Holanda IED

Actualmente, me encuentro cursando la Maestria en la Ensefianza del inglés para el
Aprendizaje Autodirigido de la Universidad de La Sabana. Durante este semestre comenzaré a
desarrollar mi proyecto de investigacion titulado “Uso de Compaieros Tutores para Promover la
Fluidez en Actividades Asistidas por Computador”, dirigida a estudiantes de noveno grado. Este
estudio tiene por objetivo explorar los efectos del trabajo en parejas en actividades de orales
mediadas por el uso de computadores.

Como acudientes y responsables de los procesos académicos de los estudiantes, solicito a
ustedes autorizacion para que ellos participen en la etapa de implementacién de mi proyecto de
investigacion. Para esto, los estudiantes asistiran a actividades programadas dentro de la jornada
académica, los sdbados _ ,enhorario ___ , y a sesiones virtuales utilizando la herramienta
Blackboard Collaborate desde sus hogares.

Esta investigacion no tendra incidencia alguna en las notas correspondientes al curso de
los participantes. Los estudiantes aceptaran voluntariamente participar en este proyecto y pueden
desistir de su participacion en él sin consecuencias negativas. Solicito, a su vez, permiso para
grabar audio o video de las interacciones de los estudiantes durante las sesiones como
procedimiento de recoleccién de datos. Ademas, en algunas ocasiones, se pedira a los estudiantes
diligenciar algun cuestionario en el que su anonimidad o confidencialidad seran mantenidas.

Finalmente, es de aclarar que este proyecto hara uso de dispositivos electrénicos como
computadores, tabletas o celulares inteligentes para la realizacion de las actividades. Por esto, es
necesario que todos los involucrados estén familiarizados con el documento Politicas de Uso

Aceptable de los recursos electronicos.

Cordialmente,

José Miguel Marenco Dominguez

Docente de proyecto de investigacién
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José Miguel Marenco Dominguez
Docente investigador

Lic. en Idiomas Extranjeros
Candidato a Magister en Ensefianza
del Inglés para el Aprendizaje Auto-
dirigido

Esta informacién también esta dispo-
nible en:

jmarencodominguez.weebly.com/
otros.html

Colegio Reino de Holanda (IED)

Transversal 13 D 46 sur - 35
Phone number: 2795097
E-mail: reinodeholanda@outlook.com

Appendix D: Acceptable Use Policy

Uso del Internet

El uso de Internet debe ser siempre
con propésitos académicos.

El uso de redes sociales se acepta sélo
bajo la supervisién de un profesor y
cuando se propone con fines académi-
cos.

El acceso a contenido en linea se res-
tringe por REDP para proteger a los
estudiantes de cualquier peligro.

Los estudiantes no deben buscar,
abrir, enviar o recibir ningtin tipo de
contenido obsceno u ofensivo.

Cualquier intento o accion de ciberaco-
S0 u otras précticas que le puedan
causar daifio a una persona o institu-
cién sera sujeto de acciones discipli-
narias de acuerdo al manual de con-

vivencia del colegio.

Politicas de Uso
Apropiado de
dispositivos
electrénicos para
estudiantes de
secundaria

“Educacion para la productividad basada
en la comunicacién y los valores”

Introduccién

La comunidad educativa del Colegio
Reino de Holanda auina esfuerzos
para cumplir el propdsito del
Proyecto Educativo Institucional
(PEI): “Educacién para la
productividad basada en la
comunicacién y los valores”. En este
sentido, los estudiantes tienen
acceso a herramientas tecnolégicas
que propendan al alcance de este fin,
mediante el uso ético y responsable
de ellas.

El uso de estos recursos educativos
ofrecidos por la Secretaria de
Educacién del Distrito esta enfocado
alos intereses educativos.

Este documento de Politicas de Uso
Apropiado de los recursos

tecnolégicos esta dirigido a todos los
estudiantes de secundaria, de quienes se
espera estricto cumplimiento y respeto
hacia él. Cualquier compor i
relacionado con el uso de la tecnologia
serarevisado a la luz del Manual de
Convivencia Institucional.

Los recursos tecnolégicos son, entre otros,

los computadores de escritorio o
portitiles, tableros inteligentes, cAmaras
de video, video beams, televisores,
reproductores de video, Internet.

Uso de computadores

Los estudiantes no deben causar dafio
intencional a los equipos.

Los estudiantes deben seguir las

instrucciones establecidas para el uso de

equipos.

Uso de correo electrénico o
redes sociales
El uso de correo electrénico o redes

sociales es inicamente con propésitos
académicos.

Los estudiantes deben respetar la
privacidad de los demas
reportando cuando hay una cuenta
de correo abierta o cerrarla de
inmediato.

Los estudiantes deben seguir las
normas de cortesia o netiqueta
para escribir y responder mensajes
dirigidos a cualquier miembro de la
comunidad educativa:

e Identifiquese. Empiece su
mensaje con un saludo y
escriba su nombre al final.

e Utilice un lenguaje claroy
amable que promueva el buen
trato.

e Observe la gramaticay la
correcta escritura de las
palabras.

* No escriba en letras
mayusculas.

* No evada el tema cuando
comente en alguna actividad.

iHaz uso responsable de tus dispositivos!
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Appendix E: Learning Log

A Ar

Querido estudiante, en este registro podras reflexionar acerca de tu desempefio en actividades de
interaccion. Recuerda que no hay respuestas correctas o incorrectas.

Learning log

Te pido que, por favor, tomes el tiempo necesario para reflexionar en lo que cada punto te invita
Ademas, no temas en escribir lo que sientes puesto que la informacién no sera compartida y sélo
se usara con propésitos investigativos

Finalmente, es una buena ocasién para practicar el idioma inglés, aunque puedes escribir tus
respuestas en el idioma que encuentres de tu preferencia

*Obligatorio

Student *

Elige ~

Mis contribuciones en las conversaciones o discusiones
grupales fueron de esta manera *

Tu respuesta

En la actividad de habla de hoy, el aspecto que me causé mayor
dificultad fue *

Tu respuesta

En la actividad de habla de hoy, el aspecto en el que tuve mejor
desempefio fue *

Tu respuesta

El trabajo en parejas/grupos pequefios me ayudoé a *

Tu respuesta

Alguna cosa que puedo hacer para mejorar el trabajo en
parejas/grupos pequenos es *

Tu respuesta

Mis objetivos para la proxima clase son *

ENVIAR

Nunca envies contrasefias a través de Formularios de Google
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Appendix F: Rubric for Evaluating Spoken Fluency

Nickname: Activity:
Rating Demonstrated competence
Vocabulary Uses a variety of vocabulary and expressions
Uses a variety of vocabulary and expressions, but makes some errors in word
and choice

expressions

Uses limited vocabulary and expressions
Uses only basic vocabulary and expressions

Grammar

Uses a variety of structures with only occasional grammatical errors

Uses a variety of grammar structures, but makes some errors

Uses a variety of structures with frequent errors, or uses basic structures with
only occasional errors

Uses basic structures, makes frequent errors

Confidence

Speaks smoothly, with little hesitation that does not interfere with
communication

Speaks with some hesitation, but it does not usually interfere with
communication

Speaks with some hesitation, which often interferes with communication
Hesitates too often when speaking, which often interferes with communication

Focus on task

Stays on task and communicates effectively; almost always responds
appropriately and always tries to develop the interaction

Stays on task most of the time and communicates effectively; generally,
responds appropriately and keeps trying to develops the interaction

Tries to communicate, but sometimes does not respond appropriately or clearly
Purpose isn’t clear; needs a lot of help communicating; usually does not respond
appropriately or clearly

Intonation
and

pronunciation

Pronunciation and intonation are almost always very clear/accurate
Pronunciation and intonation are usually clear/accurate with a few problem
areas

Pronunciation and intonation errors sometimes make it difficult to understand
the student

Frequent problems with pronunciation and intonation

Adapted from WorldView Levels 1-4: Video/DVD Speaking Rubric for Fluency Activities,
Pearson. http://www.pearsonlongman.com/ae/worldview/wvvideospeakingrubric.pdf




PEER TUTORING TO FOSTER SPOKEN FLUENCY IN ORAL TASKS 75

Appendix G: Semi-structured Focus Group Interview
1. ¢De qué manera crees que te afecta el trabajo en grupos pequefios con compafieros de menor y
mayor nivel de inglés que t0?
2. ¢Qué aspectos notables han ocurrido en tu aprendizaje del inglés durante la implementacion de
este proyecto?
3. ¢Qué dificultades experimentaste durante la implementacion de este proyecto?
4. ¢ De qué manera percibes tu fluidez oral después de la implementacion del proyecto?
5. Ustedes hablan mucho de la confianza que les generd el trabajo en grupos. ¢;De qué manera
impacto esa confianza el desarrollo de las actividades orales?
6. ¢De qué manera crees que el uso de computadores para llevar a cabo sesiones de aprendizaje

del inglés afecta al trabajo en grupos?
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Appendix H: Lesson Plan Sample

LESSON NAME: Mobile phones: getting nearer (?)
LESSON GLOBAL GOAL: Students will be able to discuss about the use of mobile phones.
LEVEL INFO: Beginners at Colegio Reino de Holanda (IED). Al according to CEFR.

Aims

e To help learners understand some advantages and disadvantages of mobile phones.

e To take a survey using mobile phones.

e To explain the results of the survey and explain whether or not students are addicted to mobile
phones.

e To use mobile phones with academic purposes.

Criteria for assessment

Teacher, peer-, and self-assessment processes will be used to assess how well learners:
Express their opinions about advantages and disadvantages of mobile phones.
Listen to their classmates and debate about different points of view.
Advise others to use mobile phones responsibly.
Give advice about how to improve relationships with relatives and friends.

TEACHING OBJECTIVES

Content Cognition
e Means of communication at present. o Interpret and infer information about
e Good and bad habits when using mobile the content of an article.
phones. e Develop learners’ capacity to classify
o How to take advantage of mobile phones? among a list of good and bad habits when
e How to communicate with people around using mobile phones.
you. ¢ Provide learners with opportunities to
express their opinions and defend a point
of view.

o Enable learners to debate about the
future of communication.

e Encourage students to propose solutions
to the problem of lack of communication
with relatives and friends.

Culture

o Become aware of the importance of communication with people around.
e Understand the importance of politeness to improve relationships.
o Foster the use of technology with educational purposes.

Communication

Language of learning Language for learning Language through learning

e Modal verbs e Discussing the o Make use of peer
o Future tense advantages and explanations.
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o Key vocabulary: To keep disadvantages of a .
in touch, radiation, topic: In my opinion,
accident risk, ... The way I see it, ... .
communication, organize e Organizing the
information, gossip... discourse: To begin .
with, ... On the other
hand, ... As a
conclusion, ...

e Asking each other
guestions: What do
you think about...?
Can you explain the
reasons...?

e Other: How do you
say...7? How do you
spell...? What does ...
mean?

Contrast different points
of view.

Present evidence to
justify answers.
Distinguish language
needed to foster
discussion.

LEARNING OUTCOMES

By the end of the lesson, the learners will be able to:
o Express advantages and disadvantages of mobile phones.

e Use specific vocabulary to talk about good and bad habits when using mobile phones.
e Give advice about how to improve relationships with relatives and friends.

ACTIVITIES

Time

justify their choices.

Survey available at: https://goo.gl/forms/kylsnYy7aTZuh9wg?2

point of view.

Students design a poster proposing solutions to the problem of lack of
communication with relatives and friends and present it to the class.

tasks.

Pre-task: General overview of the task and vocabulary. Learners see some 20 minutes
pictures about people using their mobile phones in different situations.
vote for or against people’s behaviors in the pictures (Annex 1). Students might

During task: Using their mobile phones or tablets, students will take a survey 25 minutes
called “Are you addicted to mobile phones?”” (Annex 2). The teacher will check
students’ results and interpret them (Annex 3). Students will explain the results
of the survey and discuss whether or not they are addicted to mobile phones.

Students classify into two groups (good and bad habits) the activities they found | 20 minutes
in the survey. Students justify their choices, express their opinions and defend a

Post-task: Using learning logs, students reflect on their performances during the | 15 minutes

Students

30 minutes
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Annexes
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|

v Are you addicted to mobile phones?

bligat

Nickname *

Elige

1. have you used the phone to relieve anger or stress? *
O Never

(O Almost never

(O o0ccasionally

(O sometimes

O usually

O Always

2. have others successfully tried to reduce your use of the
phone? *

O Never
(O Almost never
O Occasionally
O sometimes
O uUsually

O Always

3. were you unable to stop using the phone once you started? *
O Never

(O Almost never
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21 - 40 marks:
Mild nomophobia

You get a little anfsy when

you forget your phone at
home for a day or get stuck
somewhere without Wi-Fi,
but the anxiety isn’t too
overwhelming.
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