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Abstract

This mixed method action research study analyzediriiuence of the use of audio blogs to
lower anxiety and improve students’oral fluencyisTétudy was conducted with three different
groups, all the learners classified with an Al leaecording to the Common European
Framework of Reference for Languages, as theysaxeseventh graders from Ofelia Uribe de
Acosta IED school, six tenth and eleventh gradessnfLuis Angel Arango IED school in
Bogota, Colombia and six young adults fraBENA (Servicio Nacional de Aprendizaje) in
Villavicencio, META, Colombia According to the needs analysis, the participatiswed high
levels of negative anxiety, affecting their desoespeak in the target language as well as lack of
fluency by making constant pauses in their orakspeDue to this fact, the data of this study
was collected using a student’s log, a survey,Rbeeign Language Classroom Anxiety Scale
designed by Horwitz (1986) and the participantgacts: audioblogs. All the data collected
through these instruments was analyzed following gnounded theory method. The results
revealed that the use of audio blogs allowed th#iggzants to lower the level of negative
anxiety by increasing the level of positive anxjetyus, not only the participants enjoyed the
process of recording the audio blogs but also #petition of the task helped them raise
awareness of their learning process and the impnene of fluency, variables which enrich the
existing research studies since any of them coreidaudio blogs as a significant tool to
decrease anxiety whilst improving fluency. Thisidst enriches second language learning
research by providing insights on the influence aoikiety on fluency and the impact of
audioblogs in the increasing of positive anxiety #me development of learning awareness.

Key words Anxiety, audioblogs, CALL,fluency, speaking skill
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Resumen

El presente estudio accion investigacion de métoitto analizo la influencia del uso de los
audioblogs para disminuir la ansiedad y mejoraniedl de fluidez de los estudiantes. Este
estudio se llevd a cabo con tres grupos diferetddss los participantes clasificados en el nivel
Al de acuerdo al Marco Comun Europeo de Refergrasilas Lenguas; seis estudiantes de
grado séptimo del colegio Ofelia Uribe de AcostB |Eeis estudiantes de grados décimo y
undécimo del colegio Luis Angel Arango IED en Ba@gdTolombia y seis adultos jévenes del
centro de comercio y servicios, SENA en Villavidendeta. De acuerdo al analisis de
necesidades, los estudiantes evidenciaron alteteside ansiedad negativa al hablar en inglés,
al igual que falta de fluidez en su discurso dbabido a este hecho, los datos de este estudio
fueron recolectados a través de la bitacora detiestte, una encuesta, la escala de ansiedad
(FLCAS) disefiada por Horwitz (1986) y los audiolslofodos los datos recolectados a través de
estos instrumentos fueron analizados de acuentétaldo de teoria fundamentada; los
resultados revelaron que el uso de los audioblegwifié a los participantes disminuir su nivel
de ansiedad negativa incrementando el nivel diedaxs positiva; asi mismo, los participantes
disfrutaron el proceso de grabacion de los audgsbjola repeticion de las actividades les
permitio ser conscientes de su proceso de aprgadizaejorar su fluidez, variables que
enriguecen los estudios de investigacion existeggeque ninguno de ellos considerd
audioblogs como una herramienta significativa pseinuir la ansiedad mientras mejora la
fluidez. Este estudio enriquece la investigacidreleaprendizaje de una segunda lengua dando
perspectivas de la influencia de la ansiedad #oitez y el impacto de los audioblogs en el
incremento de la ansiedad positiva y el desard#lta conciencia de su proceso de aprendizaje.

Palabras clavesansiedad; audioblogs; CALL; habilidad del habRuydez.
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Chapter 1: Introduction
1.1  Introduction to the study

Learning a foreigh language evolves cognitive aetiicognitive skills and affective
aspects. Foreign language learners face challemgkedrawbacks which may hinder their
learning process and affect their motivation to tingetarget language (Dornyei, 2003).
Regarding this, one of the most significant basriearners face in performing effectively relies
on the level of anxiety many of them experiencelevheing exposed to communicating in a
language other than their native one (Gregersddh)2@ased on this and on the multiple studies
which analyze how anxiety affects students’ languagrning process and performance, the
researchers decided to pay special attention thitirelevels of anxiety learners from three
different educational settings experience.

Horwitz (2001) claims anxiety leads students ttufai and decrease their performance
level in the classroom. Thus, when learners ferioars in the foreign language classroom they
avoid using target language and fail to reach iegrgoals which ultimately hinders their oral
development (Oxford, 2002). With these circumstgna mind, and acknowledging the social
and educational responsibility while offering learmithe best conditions to learn a new
language, the researchers in the present studtifiddrthe patterns surrounding anxiety and
determined it was vital to figure out a strategy@d at reducing anxiety in language-learning
environments with the purpose of encouraging leartieuse the target language and both,

actively and comfortably participate in academid ancial communicative events.

Considering it is often asserted that speakirgmew and unfamiliar language is an
intimidating experience for foreign language leasn®leuger, 2001); it is vital to support

students’ language learning process with meanirgjfategies not only for decreasing anxiety
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level but also for promoting the development amdrgjthening of speaking skills (Horwitz,
2008).

This perspective suggests that language teachatgdo effective ways to help learners
lower anxiety by encouraging them to recognizertfrastrations in language-learning situations
and create interesting and reasonable languagetetipes.

On account of this and the constant and biggerattmal challenges of societal and
technological changes; it is imperative that the afstechnology within academic environments
especially in the foreign language process, alltm®elp develop language skills effectively by
enablingstudents to tap outside experts, visualize andzndhta, link to real world contexts,
and take advantage of opportunities for feedbafleation and analysis (Bransford et al, 1999).
Additionally, the use of such tools become intdraya and Fernandez (2002) conclude “the
practical means whereby learners can take a mtike goart in decisions involved in learning”
(Raya & Fernandez, 2002) which for the purposédefresent study is optimal due to students
possibly gaining more confidence about their laggrand this reliance can be reflected in their
active participation in classroom communication.

Bearing that in mind, it is fundamental to examiev technological artifacts,
specifically audioblogs may change learners’ exgiéms as regards the foreign language
learning and the speaking experience by turniimgata more pleasurable and engaging one.
Using audioblogs students would have the oppapttm communicate meaning and foster oral
skills through voice recordings where they coulseas themselves and their peers (Race, 2001)
and reflect on their strengths and weaknesses ldasvacilitating the possible strategies in

overcoming their language difficulties.
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1.2 Rationale of the study

This research project aims at demonstrating theiplesimpact of audioblogs lowering
anxiety in oral fluency in oral fluency within aqymp of teens, teenagers and younger adults in
three different Colombian environments. Researchave observed factors which have a
debilitating effect on learners’ oral fluency whicttlude some striking features such as: a
continual lack of confidence from the learners whpeaking in the foreign language, little
motivation towards the learning of English and @ingiety which may discourage learners to use
target language in potential communicative situegiGAida, 1994; Horwitz et al., 1986;
Maclintyre & Gardner,1991; Phillips, 1992) such ea presentations, role plays, oral interviews
and rehearsals in front of the teacher and th&rge

Concerning the relationship between anxiety antflu@ncy in the target language,
especially in the populations explored, anxiety haya significant obstacle with reference to the
development of fluency, required factor to the aatit accomplishment of the learners’
speaking performance, which in Lennon (1990)’s wasddefined as the physical representation
of the mental process that occurs when speechiplgiand production are taking place. This
definition is related to the learners’ speaking@enance of the current research study since it
considers pauses, the temporal variable used teurefluency (Riggenbach,1991) and helps to
illustrate the anxiety level in all the participanan important factor to bear in mind as it
suggests that fluent speech is that which predewer pauses and faster speech (Lennon,
2000; De Jong et al., 2015).

Added to that, the outcomes of the needs analy$ieeqresent research study suggest
that the major stressors identified by studentsnygezforming orally have to do with

performing tasks in front of their peers and Ergtisacher and students feeling afraid of making
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mistakes and being mocked by classmates (AppendiXtgrefore, this is why it is imperative
for language teachers to constantly seek new op#leanatives to not only guarantee the
learning of the target language but for the cagb®present study, to lower anxiety while
performing orally, it is also necessary to consitierinclusion of technological resources which
can definitely foster the students’ oral langualgiitg and turn it into a more meaningful and

personal rewarding spoken experience in both, éthaartside the classroom.

After the research on a variety of technologicalgdo overcome anxiety, it was found
that audioblogs were the best choice taking intmant their potential as a tool with which
learners have the opportunity of providing and neng feedback from peers favors both the
students’ speaking skills and the anxiety managémeanstated by Alastuey, (2011)

Audioblogs should be included in the English lessbecause of different reasons: firstly, the
use of audioblogs generaa impact on their communicative competence. Shdmsund Nesi
(2006) realized that learners who carried out casmpmediated communication tasks saw
significant improvements in their oral communicatgkills, which indicated better spoken
performance. Secondly, audioblogs might help sitgl® overcome negative affective factors
such as anxiety and nervousness when using thet targguage and to develop awareness in the

learning process, since learners can provide aseive feedback from peers and tutor.

1.2.1 Needs analysis and problem statement

The present research project was conducted in thifeeent groups; with students from
Ofelia Uribe de Acosta School and Luis Angel Aramg®&ogota and Trade and Services Center
from SENA in Villavicencio. The first group withtatal of six students, five girls and one boy
whose age ranged from 11 to 15 years old. As regharir language exposure towards learning,

they attend two sessions of English per week, eaehasting 110 minutes following the
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policies established by the Common European FrameafdReference for Languages (CEFR)
and ranked in level Al.

According to statistics from Plan Foundation, abtpercent of Colombian students of
public schools have been involved in bullying (Pa&14), either as a bully or as a victim of
teenage bullying. Consequently, most of the padicis of this group avoided speaking in
English because they felt afraid of being teasethbir classmates when they made any
pronunciation errors or lacked fluency.

The second group included six learners, four gind two boys whose average age was
16 from grades ten to eleven. They attend a waekhhour course and their English level is
Al, according to the CEFR. In spite of creatingrappate social, emotional and physical
conditions such as the use of IT equipment, thesdiayout, social relationships for learners to
use the target language in communicative activittesy refused to speak as they affirmed
feeling embarrassed about making mistakes. Ttagypical response and is evidence of anxiety
which leads to the interruption of fluency.

This study was also carried out at SENA-Trade $&diices Center in Villavicencio-
Meta. It was focused on a group of Industrial Metbatudents. In this class there were six
students, four boys and two girls whose ages rafrged17 to 35 years old. They had one four-
hour sessions per week. According to the Commonfaan Framework of Reference for
Languages (CEFR), the learners’ language leveksponds to A1. According to the results of
the need analysis, most students felt nervousraseture when they had to speak in English and
the general concensus among them is that Engksiotes were limited to learning grammar and

vocabulary which is reflected in their fluency &isks.
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Bearing in mind the different characteristics af three groups, this project aims to
determine the influence of audio-blogs regardirggriers’ anxiety levels. For this purpose, two
mediums were used as supporting evidence for tltkest’'s needs: a survey and a focus group,
instruments which collected relevant informatiororder to identify and establish the different
variables involved in the oral performance which effect the speaking process. The end result
of the methods carried out proved that students fiftte three groups displayed anxiety in the
classroom (Horwitz, 2001 ) when they were expetguhrticipate in speaking activities. Most
of the learners stated that they avoided partizigah oral activities with a willingness to accept
lower grades rather than experiencing speakingetyki front of their peers. These findings
(Appendix B) support the claim that anxiety may atagely affect the spoken performance of the
students when they start the process for learnfiogeggn language, affecting their learning

process not only in the short term but also inldimg term.

1.2.2 Justification of problem’s significance

Bearing in mind the importance of the spoken pemnforce in the participants’ academic,
professional and personal lives, it is vital fandaage teachers to consider affective factors
(Scovel, 1978) that hinder the learners’ progresklavel of proficiency in his or her target
language such as anxiety, which is an importart afeesearch because of its substantial
negative impact on performance (Humpries, 2011).

The data collected in the needs analysis revebbgdte population for this study was
disadvantaged in their oral performance since #rgggpants attributed their passive oral
participation during speaking activities to therfeaspeaking in public. In fact, the students

preferred to get lower grades as it was mentiomédré. These findings are the evidence of how
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anxiety in the classroom may affect the qualitpefindividual’s communication or willingness

to communicateYoung, 1999), leading it to failure and school d&es.

1.2.3 Strategy selected to address problem

Considering the fact that nowadays in the Colombiamtext people send more audio
messages than text messages because it is eaynadeand fun and that most of the students
these days are comfortable speaking and listenitigeir mother language for extended periods
of time (e.g. by phone) the researchers foundptagriate to leverage this habit through audio
blogs.This tool might be a friendly and affordatdehnology that contributes to the social
construction of knowledge and meaning making (Vggptl978) since with audio blogs learners
can create audio projects through voice recordislggre them with fellow students, self-assess
and also assess their peers (Race, 2001) in thelBssroom. Additionally students can also
monitor their own learning progress and take upréisponsibility and ownership of learning by
reviewing their speeches and reflecting on theangiths and weaknesses in terms of speaking
competencies and the possible strategies to overtoair learning difficulties. Students can
also use the commenting function and voice recdedgures to interact with other students.
Thus, the speaking experience might turn into aemewarding and meaningful one both in and
outside the classroom, which for the purpose optiesent study favors both the students’
speaking skills and the anxiety and nervousnesswhmg the target language.
1.3 Research question(s) and objective(s)

In relation to the information provided above, thigdy’s research question wakat is
the possible influence of implementing audio-bliogsrder to lower anxiety in oral fluencythe
corresponding general objective wiasanalyze the possible benefits that the use dibailogs in

EFL class have in the decreasing of anxiety and ftwancy improvement.
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1.4  Conclusion

As mentioned, anxiety may affect the developmenraf skills because of fear and
nervousness students experience in certain orat@mdhunicative situations, in particular in the
learning of a foreign language; McCroskey (197 8e#s that learners feel anxious or afraid
when they have to communicate or interact in riéahgons; to this phenomenon Horwitz and
Cope (1986) also claim that when learners commtmicaa foreign language they experience
apprehension of communicatidn.this respect negative feelings discouraggmmunication.
Oxford (2002) claims, positive anxiety helps leasn® overcome difficulties when learning a
foreign language while negative anxiety discourdfgem to continue the process successfully.
Due to this reason, one the main aims of this pt@ecounts is to examine the analysis of the

process to lower anxiety in foreign language |lesrméhile performing orally.

Also, this study gives an account of the analgéisvo other remarkable issues. The first
one is the use of technological means, in this,@s#ioblogs to lower anxiety and foster
speaking skills, and second, related to the relaligp pauses and speech disfluency have on the
increase and decrease of anxiety in speaking peafoce. Furthermore, other research studies
are reviewed in this project which go beyond thgeats mentioned here and their purpose is to
gain more insight into the relationship betweenietyxand communicative competence and the

way in which technological tools may affect it .
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Chapter 2: Theoretical Framework & State of the Art

2.1 Introduction

In order to identify the main patterns of anxigtyearners’ spoken production, it was
relevant to emphasize the main constructs whicpauphe validity and relevance of the present
study namely: Computer-Assisted Language Learr@#g:L, specifically audio blogs and
speaking skill, especially fluency. These key temill be analyzed from the point of view of
various authors and researchers, in order to desdoaw they are related and complement each
other. The aim is to understand the impact of dgxrethe students’ spoken performance and
also to gauge the level of improvement in fluenog anxiety using audioblogs.

2.2  Theoretical framework

2.2.1 Anxiety

Learning a foreign language is a complex processhwihvolves not only cognitive skills but
also affective factors such as nervousness, anédelfysteem and motivation that might
influence in a positive or negative way the studeearning process. Multiple researchers in
language teaching have shown that there is a megatiationship between foreign language
anxiety and the efficient use of language (e.qg. Intgce & Gardner, 1991; Phillips, 1992; Aida,
1994; Gardner, 2005). Hence, the negative impastich relationship became a support in the
conduction of this research study because it eceferthe influence of anxiety on learners’

speaking skills.

Some teachers and practitioners might think langusgnerely linguistic, cognitive or
communicative. However, in some cases languagedesahave to deal with some affective

issues while learning a foreign language; it isigenresponsibility for teachers and institutions
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to guarantee the best environment for studentg¢occome such emotional drawbacks. On this
matter, Krashen (1989) posits the affective fiten become an obstacle for learning a second
language by the influence of certain negative eomali responses (anxiety, self-doubt and
boredom) in a specific environment. He also cldinese emotions are similar to a filter that can
increase or reduce the rapport between the spaakidhe listener, thus, the input is not
processed correctly, understanding input as thiiliseguage produced by the speaker to be
understood by the listener. Bearing this in mirftecive factors, such as anxiety, play an
important role in learning, especially in commutiia settings since it can fragmentarily
prevent or promote the communication among speakersanstance, when learners feel
anxious, they tend to avoid using the target laggusecause it might increase the affective

filter.

As concerns the bearing of affective factors wleamnning a foreign language, Brown
(2007) also analyzes a set of human behavior fesgimilar to anxiety that may impede
learning a second language, such as illustratelfresteem, inhibition, risk-taking, introversion,
extroversion, among others. These attitudes andienscare developed according to the
received stimuli in the educational setting, Tdigdas and Keramida (2009) claim it is
necessary to use language in a non-threateningxomhich creates a friendly classroom
atmosphere, considering that language errors d@ueahan the process of language acquisition
(Dornyei, 2001). Due to this fact, when learningegond language, students can experience
some of those emotions and increase stress whildafeng classroom activities (Hewitt &

Stefenson, 2011).

Language anxiety has been defined as the fearpoéhaension that learners experience

when they have to perform in a second language IfMae, 2007). For the case of our
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population, one of the most marked obstacles iswstiedents are performing orally. This type
of anxiety may not be considered as general anxXietyause it appears in language learning
scenarios and foreign language communication aakspgactivities, tests and written

exercises (Maclintyre & Gardner, 1991). The levedmfiety depends on the context the learner
is immersed in and can be experienced informalt/fanmally, the former, when interacting
with others in real contexts and the latter, indl@ssroom (Horwitz & Cope, 1986). In this
scenario, Young (1990) claims that learners faeedadrthe biggest challenges when speaking in
the target language since it becomes the mostigmieducing experience publicly; to
illustrate, learners sometimes may not have donegh knowledge of the target language or

they might be naturally afraid of making mistakese®ling embarrassed.

In the same line of thought, Oxford (2002) analymesiety from two perspectives by
claiming rising anxiety depends on one’s persopalibat is why certain individuals tend to be
more anxious in normal situations, while other wlials only experience a state of anxiety in
front of specific situations. Furthermore, Oxf¢2d02) also identified other types of anxiety
which are named as harmful and helpful anxiety] lwebwn as debilitative and facilitative
(Alpert & Haber, 1960; Scovel, 1978). In this persiive, the author defines helpful or
facilitative anxiety as positive in the second laage learning process since students take
advantage of difficulties to succeed in the natusd of the target language, for example, when
they participate actively in speaking activitiegy&t a good grade and to be more competent
among their classmates. On the other side, hamniildebilitative anxiety might impede
students learning a language because they seeravitably refuse to use the target language to

communicate ideas or thoughts.
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Having said that, it might be concluded that aryistan affective variable that
debilitates the achievement of students’ goalsspaéking performance in language learning
contexts. In light of that, anxiety needs to beawered and fed through effective and
meaningful educational practices in and outsidecthgsroom, such as the use of audioblogs,
which may help students to encourage self-confidemd promote the development and

strengthening of speaking skills through genuiteractions.

2.2.2 CALL: Computer-Assisted Language Learning

Computer-Assisted Language Learning is defined gpe (2005) as the process of
learning a language with and around computer tdolgres (p. 4). Correspondingly, Richards
and Schmidt (2002) also define CALL as “the usa abmputer in the teaching or learning of a
second or foreign language.” In this research ptpjae researchers decided to take into account
the variables described by Egbert (2005) havingnind the main components of CALL he
described: the learners’ thoughts, behaviors, rattus, experiences and understanding; the
status and structure of the language; the contedring in mind the physical and temporal
environment and the social, economic, cultural lamglistic influences; the technological tools,
the participants’ use, such as personal digitalstooell phones, laptops, digital cameras,
software or other devices; the tasks that will beetbped and the peers and teachers, taking into

account the impact use of ICTs might have in thenieg process (Egbert, 2005 )

Considering socio-cultural perspectives of CALL, Md&hauer (2005) states that “the
incorporation of tools or mediational means does siumply facilitate action that could have
occurred without them, but rather, by being inchlide the process of behavior, alters the entire

flow and structure of mental functions” (p. 42)cieentally, for the present study, technology, in
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particular the use of audioblogs, is seen as atb@adimediates and transforms human activity, as
regards, oral performance, which and contributesd¢ate meaningful knowledge and respond to

the speaking skills objectives of the target popata(\Warshauer, 2005).

Regarding the aspects mentioned above, CALL idevagat construct for this research,
not only because it empowers students in theimlegrprocess but also because it allows to
mediate and transform the student’s knowledge. bhiomes a potential feature to respond to
the emerging trends that the new education sugdests), unlearn and relearn (Toffler, 1973).
This means, learners are in a constant procesharige and adaptation by updating their
previous knowledge to their current necessitieglifgimg their outdated ideas and concepts and
creating new ways to know the world. Considetimg, CALL may help language learners not
only reduce anxiety in oral practice, but also meaurage fluency in speaking, motivation and
collaborative work among them by providing a newrteng environment which takes into
consideration the real learners’ cognitive neddsthose contexts learners may feel more
confident when patrticipating in oral activitiesinee they do not feel afraid of making mistakes
and do not find their classmate’s reponse as anpatéhreat, so that they can take advantage of

active and crucial self and peer assessment pexess
2.2.2.1 Audioblogs

According to Huann and Thong (2006) audiobloggmam extension of blogs, which is
defined by Nam Kin (2007) as the social networktwafe that enhances intercultural
communication, giving the learners the possibilitfy communicating with other languages
speakers. Similarly, Hyland (2009) states thatodsl have emerged as distinctive kind of texts

with a characteristic way to commenting, arguingieriacting and making sense” (p. 225)
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providing users with facilities to organize thougbiefore interacting with others. That is to say,
in blogging the users can express themselves bgsang from different texts, images, records
and even the human voice. Consequently, in audigblthe users substitute the text by voice
narration records, which allow the students to eggrtheir feelings and thoughts to peers and
other audiobloggers (Nam Kin, 2007). The most intgoarfeatures audioblogs have in education
are: allowing students to create and post theikwasponding to e-learning scenarios, affording
online interaction through blogs, sharing inforroatiworldwide, fostering engagement in a

collaborative learning and the enhancing of higirder thinking skills (Huann & Thong, 2006).

From a sociocultural perspective, blogs work agmal®lic artifact by which students can
mediate the knowledge and regulate it (Lantolf &firte, 2007 p. 202). Students’ thoughts are
materialized in form of speech, text, graphicsidew, and in that way students can build
knowledge and make meaningful verbal products whey interact with the multiple media
located at this social level, in this case the bldgnother point for in the use of blogs has to do
with the fact that they provide students with tharece of giving feedback on their peers’
products, allowing them to scaffold their peergfpemance and freely but responsibly offer
their point of views and opinions following assesstrprocedures (Huann & Thong, 2006). To
conduct this study, the researchers expect stutlehtsve positive results on two areas, firstly,
by lowering anxiety through the mediation of blogs,well as improving their performance with
a voice recorder and scaffolding their peers, ghog learners with a befitting environment to
speak English more confidently. Alternatively, talN Kim (2007) blogging interactivity helps
to enhance motivation because the expectancy abloggers is to receive feedback or
comments from other bloggers, which will help stutddo improve their spoken performance.

Additionally, learners get a higher level of leagisatisfaction because they will not feel the
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negative peer pressure through verbal bullying twirdl encourage them to participate freely
and becoming become self-motivated by blogging,taecefore, more skillful in oral

performance.

2.2.3 Speaking skill

Speaking develops naturally in the mother tonguabge people grow up being exposed
to a large variety of language input. This exposwaips people acquire knowledge from the
context because the characteristics of the spe#tikeygrow up listening and speaking to, as

well as the different topics and situations theyrmeto master over the years.

When learning a foreign language, what is supptsé&e easy in the mother tongue as it
deals with speaking, often becomes a difficult tasthe target language because of the level of
complexity due to fact that it is a different rgigstem which the brain takes time to assimilate.
Furthermore, language participants’ learning pret¢es been, for decades, focused@mmar
lessons — teaching grammar rules and relegatiagserond place speaking and listening skills-
which affect the process by impeding their usetéinget language. This fact ineluctably halts
communication because learners have not propesgived comprehensible input (Krashen,

1989) which increases the affective filter and seicdanguage becomes much harder to acquire.

Speaking is a productive skill that requires theers to be able to use the language in a
successful way, making a difference between theip&nowledge of the language and the
skill in using it (Bygate, 1997). When students l@aaning a foreign language, they tend to
emphasize the specific knowledge rather than thiebglcause they do not have the real need of
using it. For that reason, it is vital for thiseasch project to give the students tools for stgrti

to practice this skill in a comfortable and meafihgvay. For such a reason, in the study, three
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basic functions of speaking are contemplated:dalknteraction, talk as transaction and talk as
performance (Richards, 2006). To this respect,régsarch project emphasizes the skill in use
in communicative skills as transaction, having imarthe main focus of the planned speaking
activities is giving and receiving information. F@search purposes, accuracy is not a priority
since learners at this level are focused on theesstulness of the message; thus, the
phenomenon to be analyzed relies on the improveofdhtency in the participants rather than

the accuracy of the message.

The speaking process in the foreign language dassrequires that students are not just
dealing with vocabulary, accent and intonation m@ngmar but acquiring spoken fluency by
understanding the contents. Gradually, learnerd briable to organize ideas, codify, listen and
comprehend reading (Krashen, 1989), as this iptbeess students go through to get
meaningful input and be able to produce outputs&lrere important facts which act as evidence
that it is fundamental for teachers to developvétets in which students use different features of

language in real contexts.

Comprenhensible Input constitutes relevant dathisoresearch project considering
researchers suggest audio blogs, as a digital median guide students to monitor their speech,
since learners can record their utterances, saifect and give peer feedback. Also, audio blogs
are supposed to be a good strategy for helpingeatado control their harmful anxiety when
speaking, and move from harmful anxiety to helpiufacilitative anxiety, which leads students

to compete and scaffold their process asserti&igwn, 2007).
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2.2.3.1 Fluency

A review of the literature on foreign language pa&l special attention to fluency since it
is not easy to be defined because of the amouwttarbcteristics it covers. bearing in mind it is
related to the learner’s communicative competeResv(ey & Syder, 1983; Olynak, Anglejan, &
Sankoff, 1990). Fluency is one concerning featdilarmguage for teachers and linguists since it
is not only related to the speed learners can sagdlke content of message or the accuracy of
language; it also includes other aspects as Le(t@80) defines fluency as the highest point
on a scale that measures spoken performance o¢igridanguage and it refers to overall oral
proficiency covering the distribution and duratmipauses, types of pauses, amount of syllables
per minute, hesitation and accuracy of languageiedls From one perspective, Skehan (1996)
does not focus on the speed learners take to daetigssages, but he claims it is the ability
learners have to use language in real time witle litausing or hesitation, on the other side,
Pawley and Syder (2000) define fluency as thetgddarners have to use lexis, syntax and
larger discourse structures avoiding pauses, hiesitsand violation of clauses boundaries to
communicate —full stops and other punctuation marksomplex and familiar situations. For
this research project, Lennon (1990) definitiofuisy considered to account for delimiting the
concept of fluency, as its objectives undergo #arers’ English level and the amount of pauses

they make when speaking.

The evidence on fluency implications in the leashepoken performance deals with the
precepts discussed by Thornbury (2005) who statescy might involve both accuracy and
fluency. Accuracy-oriented tasks are dedicatedtod on linguistic forms which intake refers to
the constant correction of errors and, as in flyemented tasks, the content of what the speaker

says is thought to be important. That is to saynmdensidering fluency, learners must strike a
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balance between the numbers of words they joindinuak of language and the accurate use of
language to convey meaning. Brown (2004) clairfisemt person is the one who can use
language structures accurately paying attentia@otdent rather than form in a normal speed in
communicative situations. Nevertheless, CarrolB@%tates that fluency might be measured in
all the levels of performance; for example, in duanced level the student speaks at normal
speed and responds promptly, with little hesitatiod not too slowly which indicates a
satisfactory performance; also, at intermediatellatis commonly observed that there are some
breaks in comprehension and the speech is lessiisve tempo; in addition, at basic level, the
speaker is expected to have a slow enunciationhwhitocused on the message rather than the
speed of the language and, for that reason thelspeeneven. As the research topic is aimed at
lowering anxiety, the phenomenon to be measurdteipossible improvement of the
participants’ speech by focusing on the fluencythad at the beginning of the pedagogical
implementation and the possible impact it may haveugh all the subsequent different planned

stages.

To this point, only the fact of evaluation congtisia challenge since to assess fluency is
not an easy task; probably, it is why Cohen (12%diyns it is impossible to reduce it to speed or
ease of speech terms. Because of this, other obszarhave suggested it is possible to measure
some features of fluency with the purpose of idgmy disfluency phenomenon such as
repetition and false starts. For instance, Lend®9Q) proposes the speed of delivery, and
hesitation markers. Bearing in mind that the prestrdy seeks to lower anxiety in spoken
performance analyzing the number of pauses whendearecord their speech by means of

audio blogs, it may be unquestionably a worthwkitategy.
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2.2.3.2 Pauses

Learners’ communicative competence in fluency magtbected by factors such as
pauses. In deed, pauses are understood as pefrisitsnoe of two seconds or more which first
and foremost, represent external expressions akspg in cognitive planning and processing
(Butterworth, 1980; Pawley & Syder, 2000), and 8igantly, can be used by learners in a
conscious way as communication strategies. SpabifjEllis (1990) suggests there must be a
balance between fluency and accuracy that miglsbkerved in the number of pauses the
speaker takes. For instance, learners who are cooieerned about fluency might make many
mistakes, but simultaneously, decrease the amdyauses; while speakers who pay more
attention to accuracy might increase the numb@iaoakes because of the excessive control they

focus on the channel of communication.

All things considered, there are five featuresloémcy regarding pauses; first there are
fluent pause groups, which are known as grammnigticgact pause groups, when speakers use
them sentence meaning is not diminished becaugetizair at phrasal; secondly, clause
boundaries at the end of the sentences; thirdglise groups which violate phrase or clause
boundaries are generally in the middle of theserthpfalse start pause groups evidence the
speaker’s concerns of using language accurateljavidg contact with the interlocutor
(Olynack et al., 1990, p. 141) because they inckelkerepairs involving two or more utterances;
similarly, happens with fillers which are one ootwords without semantic meaning and finally
we find rate of speech. This is a more complex @gsince speakers are more aware of the
number of words expressed in a minute (ThornbuBb2@Gorsuch, 2011). For this project, the
researchers want to focus on split pauses, whieltharones affecting participants’ speech,

because they are related to increasing anxietys{@br 2011)
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2.3  State of the art

In spite of the existence of many research stugbeging to lower anxiety by means of
numerous artifacts such as radio shows, podcastahags and recorded journals and different
projects aiming to enhance speaking skills throinghuse of audio blogs or voice recorders
(Hsu, Wang & Comac, 2008; Cafias, 2012; Castri@i,0; Fandifio, 2010; Huann & Thong,
2010; Ashton-Hay & Brookes, 2011; Hasan & Hoon,20abrahim & Mat Daud , 2013; Onem
and Ergeng, 2013; McNeil, 2014; Siyli & Kafes 1), little or no particular work has focused
its attention or research procedures on refleatpan the impact which audio blogs may have in
lowering anxiety in speaking performance as theeaech study does, specifically the

improvement of fluency which has not been consili@nehe existing research.

The negative relationship between anxiety and lagguearning and the impact it has on
spoken performance has been analyzed by multipfees; Onem and Ergenc (2013) developed
a research study to determine the impact of angstiaching model in anxiety and success for
English language teaching. The model of teachingfixiety and success aimed to reduce
anxiety levels, and increase students’ learningessand enjoyment. The emphasis on grammar
classes to determine students’ scores and theofaakalysis in the before, during and after

teaching phases indicated some limitations of itesl study.

With regard to the use of audioblogs and audioings tools to lower anxiety and
foster communication skills in foreign languagearm research studies have been conducted
(Hsu, Wang & Comac, 2008; Huann & Thong, 2010; Asktlay & Brookes, 2011; Hasan &
Hoon, 2013; Ibrahim & Mat Daud , 2013; McNeil, 2018iyli & Kafes, 2015). The results of

these studies revealed that the voice recording toananage oral assignments, interact with
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learners and evaluate performance outcomes thrinegbubmission and archiving of oral tasks,
helped learners to assess their oral performafiiceeetly and effectively by giving and

receiving feedback from peers and teachers; addifipthe participants overcame negative
affective factors such as anxiety, lack of motieatand low self-esteem and enhance oral skills,
mainly speaking and listening (Hsu, Wang & Com&8& Huann & Thong, 2010; McNeil,
2014; Siyli & Kafes, 2015). Other researchers havalyzed the contribution of podcasting in
the enhancement of target language skills by amajythe learners’ linguistic outcomes -
pronunciation-, fluency and listening comprehensemd the learners’ perceptions towards
podcasts-opinions, motivations, attitudes and iegratyles (Ashton-Hay & Brookes, 2011;
Hasan & Hoon, 2013). The results of these studiesved podcasts facilitate language learning

and assist them in developing their language skills

Another usefuktudy is the research project carried out by DuaateLomicka (2009)
who sought to improve pronunciation in the secamdjlage and valued the effect on learners’
attitudes toward pronunciation by means of podcésthis study researchers completed a
survey to monitor students’ perceptions, beforerduand after, on the improvement of
pronunciation and their attitudes towards the mtoj€he results of this study showed the
podcast project was perceived positively by stuglesihce they appreciated the feedback given
after each recording; they also fostered creativitpugh extemporaneous podcasts. Similarly,
Appel and Borges (2012) developed a project to ptersecond language oral tasks with audio
blogs; it showed positive results regarding theafsmudioblogs, for instance, students could
improve their communication skills and they feltrm@comfortable, even though when they were
expected to record a video of their tasks theyedrd feel anxious and uncomfortable; the

researchers of this study project concluded therewome limitations since teachers needed to
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be trained to decide the appropriate technologart and implement strategies to give
meaningful feedback. Considering the fact learfedtsanxious during the recordings because of
the fear to be negatively evaluated and the selfgieed speaking ability (Kitano, 2001), it was
relevant to clarify they were not being assesseldraise their learning awareness to identify

their language strengths.

Multiple studies have focused on the anxiety prese@olombian’s English classrooms
and learning environments; some of them identififexlanxiety factors that affect foreign
language students’ oral participation (Cafnas, 2@Hatrillon, 2010; Fandifio, 2010) and others
were focused on the effects of anxiety in oral camiwation and learning (Ariza, 2012; Lafont,
2009; Zapata, 2007) as general avoidance, physitiains and physical symptoms presented at
the moment of speaking. The use of ICT tools agp8land podcasting were considered in order

to lower anxiety (Aristizabal, 2009; Romania, 2046yl improve speaking and fluency.

In spite of not using the same technological,tta action research study proposed by
Lemos (2010) intended to foster eighth gradersakpey confidence through the creation of an
online radio show. Its starting points were: speglionfidence, the use of radio in schools and
cooperative learning strategies; this researcheptdjas a strong connection with the project
proposed in this study because it uses a techmaloigiol (radio shows) for mediating the
students’ language acquisition and lowering agpxigten developing speaking skills. The
results of this study showed that students weraldaf raising learning awareness by creating
a healthy environment and overcoming anxiety. Whthpurpose of identifying anxiety patterns,
the researcher used students’ logs, teacher’sgglarvideo recording and an oral interview;
these instruments enrich the data collection sineeesearcher analyzed the participants’

perceptions and reflections about their possibl@ades, improvements and failures, as well as
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their emotions when using target language . SifgilaDrozco (2013) enhanced language skills-
new vocabulary and pronunciation-, increased avesm®im learning and raised self-confidence
in forth and fifth graders by means of communiacatetivities; this research study feeds the
present study with enough insights to figure oetdhcurate way to overcome negative affective
factors and improve learners’ speaking skill.
2.4  Conclusion

The theories mentioned above and the previousndsstudies regarding the definitions
have shown that anxiety might have an impact onle@mners’ speaking performance. That is
why the use of audioblogs as a technological ta} mot only decrease anxiety levels but also
enhance speaking skills. In addition, in fluenogréhare some signs to identify language
accuracy and cognitive difficulties; for this resgaproject split pauses were chosen in order to
measure the level of improvement using audioblogsnfiproving anxiety in oral fluency. The
descriptions of the definitions evidence the needdvelop a research study in which anxiety as
an affective factor might enhance or impede thestigpment of speaking skills with the support

of audioblogs.
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Chapter 3: Research Design
3.1 Introduction

This chapter explains the design of this researofegt, which focuses on the use of an
easy and affordable tool such as audio-blogs t@tamxiety in students’ oral fluency. The type
of research is laid out, as is the teacher’s tbke context, the constraints and the impediments.
3.2  Type of study

This research project is mainly qualitative in matbut with a mixed method design
described by Creswell (2007) as the proceduredteating, analyzing, interpreting, integrating
and reporting qualitative and quantitative datasTasult is appropriate to gain an understanding
of the positive or negative effects anxiety hastudents’ spoken performance, and how audio-
blogging could help them to lower negative anxiety.

Bearing in mind the main inquiry of the researchjgct, the type of research that better
fits the purpose of the study is action researctcofding to Burns (2010) “action research
involves taking a self-reflective, critical, andsggmatic approach to explore real contexts”.
Likewise, taking into account the result of the deeanalysis (Appendix B) which was carried
out in the first semester of this research projet,most consistent type of research to support it
was collaborative action research, which Butt et(8992) illustrates a group of stakeholders
cooperating together, to study a particular phem@nand finally suggest actions which improve
practice. With great regard to this research ptpjdee researchers are expected to develop
collaborative action research through a systematoress including four important stages:
planning, acting, observing and reflecting (Kemr&isMcTaggart, 1988) which could help

connect theory and practice in order to transfodoncational practices.
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3.3 Context

Three different educational settings were chosepatoy out this project. IED Ofelia
Uribe de Acosta and IED Luis Angel Arango in Bogo@olombia and SENA (Servicio
Nacional de Aprendizaje) in Villavicencio, META, ©mbia. The first setting is a public
school located in Usme, at El Bosque neighborh@bé. school currently has 5000 students per
shift. In its afternoon shift there are six groupgre-school students with about 30 students per
group and fifteen groups of primary school studd€fagy in each grade) and fourteen in high
school. In regards to foreign language teaching, dthool offers an hour of English classes
weekly in elementary and three hours weekly in dghool level. Considering that there is not
a single teaching methodology the school demaniéls tEachers may design their own materials
to meet the students’ needs. As this is a megaescBaglish classes are sometimes interrupted
by the diverse activities the Education Authoritgmoses.

At high school level, the majority of the studeats aged 12 to 17 and most of them
belong to the socio-economic strata 0 and 1 andadhealso affected by issues related to
substance abuse, domestic violence, malnutritiohadwandonment problems, which are linked
to a low academic achievement performance (Femtelg@, Velez Mendoza, & Ferrel Ballestas
(2014).

The second setting where this research study waducted was IED Luis Angel Arango
in the Fontibon area of La Cabafia neighborhood;itha public school that has two shifts, both
for elementary and high school level. RegardingliEhglasses, the school offers two hours in
elementary and four in secondary level. This edacat institution offers a ten hours weekly
extracurricular English course called Media Fodala for tenth and eleventh greaders. The

purpose of this project is to provide students il chance to study university programs; this
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program is commonly supported by a university, Wwhgin charge of developing the syllabi and
choosing the textbooks. Bearing in mind the locatd the school, the majority of the students
belong to social strata 1 and 2.

Finally, this research project was implemented vithustrial Mechanics apprentices at
SENA- Industry and Services Center from VillavicenMeta, a national government vocational
training institution. SENA’s main objective is toguide holistic professional training, not only
academically but by means of a hands-on approashdban the development of production
projects through competences and outcomes. In ahee svay, SENA promotes bilingualism
through face-to-face and virtual courses to pentigeconnect the educational supply with
national and international labor needs; the grobpsen for this study received four hour

sessions a week.

3.3.1 Participants

Considering the different contexts the researciver&ed in, it was necessary to select
three groups bearing in mind the participants Ehgkevel, correspondingly Al, in spite of the
difference of age among them.

This study was developed with 20 seventh gradeestsdat Ofelia Uribe de Acosta
Public School, aged between 11 and 15. Accordinthé Common European framework of
Reference (CEFR), the students were placed inexél.| They received 110 minutes of English
classes per week, and they were motivated to I&arglish. The affective needs of the
participants included gaining confidence when penfag oral activities since students felt
afraid of participating orally because of the sesibullying problem in the class when somebody

made a mistake in speaking performance.
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These students were not orally competent in spgakirglish, which made them opt to
rather be more engaged in listening and readingi@es. For such verbal tasks, learners prefer
first to write in their notebook what they are saped to say, and next, read it. There is the
common belief and experience that learners face rt@my difficulties concerning self-
confidence and respect when somebody speaks, e\&panish.

Nevertheless, positively some of them use basicntamnds and simple utterances in the
classroom, as well as communicating needs or malgggests. In these cases, they scaffold
their classmates’ process, as students constaotly w pairs or small groups they support their
classmates who face language learning difficulti&gscording to Brown (2007), students’
predominant learning styles are visual and audit@yr own students prefer observing charts
and images, watching videos and listening to shieatogues rather than doing kinesthetic
activities.

From the second group, 20 students from Luis ARgahgo school are also participants
in this research study. Their average age is 15tlaeyl are studying tenth and eleventh grade.
According to the CEFR students are Al level. Thetsdents attend a ten hour English course
per week. This particular group of learners neethtoease motivation and self-confidence in
order for them taise target language to communicate their ideastfamehhts, since many of
them refuse to communicate in the target languageause they feel embarrassed or
discouraged; additionally, it is imperative to cioies most of them are teenagers who, as Young
(1990) states, are in the stage of shaping thesopalities, and as a consequence when they
make mistakes, they easily feel embarrassed aridusx

As this group of students receives constant inpuhe language classroom, they have

already developed certain skills to infer vocabyland some grammar structures, but they lack
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speaking strategies since they are not able to hotnversation, eventhough they express
utterances to give their points of view, they do uge linking words and connectors in order to
make their speech clearer. They also show constaninterference and transfer into target

language (Krashen, 1989).

This research project is also based on a thirdgyafundustrial Mechanics, apprentices
at SENA- Industry and Services center from Villaricio-Meta, a national government
vocational training institution. In this class, teeare 17 students, 15 boys and two girls whose
ages range from 17 to 35 years old. They had faur Isessions a week. According to the
Common European Framework of Reference (CEFR)etimaers’ language level corresponded
to Al.

Considering that students may feel uncomfortabieguthe target language in speaking
performance, it is necessary to create opportsnitie order for students to receive
comprehensible input (Krashen, 1989) develop higlf-confidence and motivation and
therefore produce and communicate meaningfully supportive classroom free of constraints.

For the purpose of providing better opportunities develop students’ spoken
performance, first, learners need to acquire laggua context to communicate aspects of their
daily life. What is more, they need to do exerciseshat they can infer language rules, improve
accuracy and appropriacy and develop analyticakihg, as well as experiential and contextual
ability (Sternberg, 1985). Additionally, studemtsed to develop strategies to be autonomous,
thus, they might learn by discovering or creatiather than remembering. Finally, they can also
benefit from imitating and solving problems whictvolve the material (Richards & Rodgers,
1986), in this case audioblogs might help them ¢onfore creative and find strategies to

overcome language difficulties.
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The researchers selected six students from eacip @® the sample population for their
research, following Patton (1990) model on purpasefndom sampling. This strategy consists
on taking small samples randomly to provide ricltad® support the credibility of the study
since participants are not chosen based on spedificacteristics, but at random. For this
research study, the participants were coded frora &l S6c¢, this with the purpose of
guaranteeing the students’ confidentiality and wppgl the ethical considerations.

Table 1. Students’ codes

Ofelia Uribe de Acosta IEDLuis Angel Arango IEDC SENA
Sla Sib Slc
S2a S2b S2c
S3a S3b S3c
S4a S4b S4c
S5a S5b S5¢
S6a S6b S6¢

3.3.2 Researcher’s role

Taking into consideration the role of the teachemualitative Action Research, it is
fundamental to fulfill the roles of researcher aeflective teachers. Kemmis and McTaggart
(1988) stated that the teacher has to be involwddur basic steps in Action research: planning,
action, observation and reflection. During thespst teachers become planners, implementers,

observers and reflective teachers, which allowrdinaoous qualitative action research process.
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Consequently, it is a continuous process that cbaldverlapped by the different steps;
the researcher-teacher could be an implementeiobserver at the same time, as well as one

who reflects and plans. It means all the roles@cgrocal and connected.

3.3.3 Ethical considerations

Taking into account that the chosen populationsaforking in this research project are
minors, it was necessary to ask for their pareotsutors’ consent in order to implement the
pedagogical intervention. For that reason, all paeents have been informed about the main
objectives of the research project, as well asitmgortance the results would have on the
students’ English performance and the educatiooaincunity. Importantly, anonymity in the
results of the studies has been guaranteed, haarigfluence on the student's’ partial or final
grades.
3.4  Data collection instruments

The data collection instruments were designed talyaa the possible impact and

effectiveness of audioblogs to lower anxiety irdstuts’'spoken performance (Appendix C)

3.4.1 Descriptions and justifications

3.4.1.1 Survey (See Appendix C)

This instrument is defined as “a method of getimfigrmation on certain selected topics
from a number of people” (Wallace, 1998, p.260)ribg the data collection process the survey
(Appendix C) is applied at the beginning and atehd of the pedagogical intervention, in order
to record the changes about the students’ perceptielated to the objectives of this research

project.
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3.4.1.2 Students’ log (See Appendix D)

According to Stephens and Winterbottom (2010) stinelent learning log “can encourage
personal reflection, analysis, planning and evauatand can help students synthesize
knowledge and reflect upon its impact on theirneay and personal experiences through self-
enquiry” (p. 73). As a data collection instrumestgery student’s learning log (Appendix D) is
applied at the end of each session in which stsdam expected to work on the audio-blog (in
the process of planning, and providing peer feekdoac order to know how they feel in the

process and what kind of anxiety is present.

3.4.1.3 Audioblogs (See Appendix E)

In this study the audioblogs (Appendix E) are maijois to the researchers to identify the
fluency features that indicate the reduction ofiety in the participants’ spoken performance.
These instruments have the accurate property ofiging concrete evidence to identify the
fluency features and affective factors that mighfiluence the reduction of anxiety in the

participants’ spoken performance’. For the purpofsthis study, www.blogger.comwas used to

share the information in the blogs and www.podbEamwas used as the recording tool.

3.4.1.4 Foreign Language Classroom Anxiety Scale (FLCASe&Appendix F)

The Foreign Language classroom Anxiety scale (AgpeR) designed by Horwitz and
Cope (1986) helps learners to state the averagesureaent of anxiety. These researchers
divided the scale into different categories to daiee the level of anxiety: fear of negative
evaluation, communication apprehension and tesiegnwhilst Aida (1994) mentions speech
anxiety, fear of failing, comfort and negative tatties. For the purpose of this study this scale

was applied at the end and the beginning of thdementation and three categories have been
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selected: anxiety caused because of perceptiorowf lével and fear of being corrected,

communication apprehension and anxiety is spesiffiations.

3.4.2 Validation and piloting

Validity and reliability are fundamental features the design and development of the
data collection and data analysis. The qualitativeracter of this research project is valid when
it is considered that “data validity might be added through the honesty, depth, richness and
scope of the data achieved, the participants appenh the extent of triangulation and the
disinterestedness or objectivity of the resear(@ehen et al.,2007, p. 133).

On the other hand, reliability is reached thanksht® use of triangulation, defined by
Cohen et al. (2007) as “the use of two or more ouglof data collection in the study of some
aspects of human behavior” (p.141). In this redeamoject, the researchers work with three
instruments in order to guarantee the validity egldhbility of the results: a survey, a student's’
learning log and the Foreign Language ClassroomeiynScale designed by Horwitz (1986).

To have certainty and reliability about the effigad the instruments, it was necessary to
implement a piloting stage with the participantdthiNegard to the piloting, the purpose relies
on verifying the pertinence of the instruments, #nthose provide enough data for the further
analysis. For this piloting stage three partictpanf each institution have been enrolled, and
according to the results, some amendments haverbasedly done to the three instruments. .
3.5 Conclusion

The research design of the study is based on tdersts’ needs, context, ethical
considerations, data collection instruments an@areh question of the project.This type of
study is determined thanks to a procedure thabvalldifferent step-by-step processes such as:

obtaining the schools’ consents as well as theySumhrticipants, moreover, the definition of the
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researchers’ role, the selection and analysis efdédta collection, its instruments and, also the
implementation of the data. These issues contriboiteutliine a research design to set the

implementation stage described in the chapter helow
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Chapter 4: Pedagogical Intervention and Implementabn

4.1 Introduction

In order to implement the use of audio blogs todowanxiety in oral fluency, it is
relevant to state the teaching principles that etpjhe pedagogical intervention, including for
the theoretical background that has enriched thmieg process and that were adapted to this
research project. The vision of curriculum, leagnand language are described, as are the main
characteristics and the cycles of the pedagogioaleémentation. Instructional design and the
lesson planning are also described.

4.2  Visions of language, learning, and curriculum

4.2.1 Vision of language

Content, activity and curriculum depend on the Veeguage is perceived. For this
reason English lessons need to focus on one thieareiew in order to guide the horizon of the
language teaching process. According to Vygotsky 8}, language is a social concept that is
developed through social interactions which invelwet only a child’s exposure to words but
also an interdependent process of growth betwemrgtit and language. This is why language is
essential in forming thought and determining peaibnfeatures. These statements take into
account the influence of language on the way peppieeive things and the surrounding world,
which can be evidenced in Boroditsky's (2010) stegets: “Language shapes the way we think,
and determines what we can think about” (p. 65)iargdies a profound reflection about daily
practice in the process of the English teachingsieg processes.

Language is seen as the bridge to create a ngfahanvironment, where the English

classes are planned from the students contextasiests and teachers promote communicative
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success rather than formal accuracy by providiegptirticipants the opportunity to discover
strenghts and potential improvements they have wgpeaking the foreign language.

In this process of interpretation and interactidanguage plays an important role which
in Vygotsky's theory is developed from social iatgrons, and aims to establish meaningful
communication purposes so that effective learniag truly happen by means of interactive
processes of discussion, negotiation and sharing.nfain principles of Vygotsky’s theory: “the
zone of proximal development”, an important areaviich with guidance and encouragement
from a knowledgeable person the student is abiempsove and succeed in spite of one’s own
difficulties, in order to develop higher mental &tions through sensitive guidance, allowing the
information to internalize by modeling behaviorglajuiding instructions. Interestingly, through
audio blogs students may explore multiple abiliteeating, reconstructing and producing
meaningful texts related to their context: themily, favorite food and free time activities, their
likes and dislikes, their dreams, goals and expiecis; where upon, such educational tools may
open up the opportunity for learners to acknowlelgsic principles and information of their
environment and culture, which according to Vyggiskfluences their cognitive development

as well.

4.2.2 Vision of learning

Bearing in mind the students’ cognitive and affeetineeds; the continual lack of
confidence of the students to participate in oagk$ due to their fear of making mistakes and
being mocked by their classmates and the insafftadpportunities for students to participate in
classroom communication; it is necessary to conmsitie socio-constructivism theory by
Vygotsky (1986) in which learning is described as active process since people learn to

construct knowledge instead of acquiring it; a®asequence, this knowledge must be connected
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to learner's previous experiences, authentic castegettings and situations. Additionally,
through audioblogs students have the possibilityself, peer and teacher assessment and
correction, which enable them to reflect upon gaateady achieved and acknowledge their
strengths and weaknesses.

According to Lave and Wenger (199%)cial interaction and collaboration are essential
components of situated learning — learners becamelved in a “community of practice”
which embodies certain beliefs and behaviors tadmpiired. Brown et al. (1989) emphasize the
idea of cognitive apprenticeship: “Cognitive appgieeship supports learning in a domain by
enabling students to acquire, develop and use tegriools in authentic domain activity.
Learning is developed both outside and inside ddoough collaborative and social interaction
and the social construction of knowledge. In thesw the use of audioblogs can be a tool for
empowering students to be part of a social communitwhich the English learning process
progresses in and outside the classroom throudhbooative and cooperative work between
teacher and students amd their peers who providstaat feedback. According to Dweck (1999)
External feedback influences how students feel atimmselves (positively or negatively) and
what and how they learn . Therefore it can be cated feedback might foster self confidence

and thus help participants to improve oral produrctn the foreign language.

4.2.3 Vision of curriculum

Thinking about curriculum implies changing the @grton in the way we think by
motivating learning, enhancing knowledge and skill&elly (1999) suggests an inclusive
curriculum in which all of one’s potential and cajpies will be cultivated and amplified to the

fullest possible degree. That is to say, curriculamot only related to the fact of learning, but
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also generating new processes and projects whichuesge students’ better performance in
academic, personal and professional area.

It is necessary to consider the concept of cumitulas the process of planning,
designing, monitoring and evaluating programs tis§athe needs and wishes of practioners,
stakeholders and administratives, the local comtyamd the newest reforms to avoid null and
TENOR (Teaching English for No Obvious Reasonsgmms and strengthen the creation of
TELLO (Teaching English Based on Learner’s Learr@igective) ones (Wilson, 2004) through
the selection of appropriate contents, learnerngements and groupings, and the creation,
adaptation or developing of good materials anchiegrtasks.

In the setting of this study, assessment and etrafuéools were intended to apply the
essential knowings of comprenhensive education agsdmow, know-how and know how to be
(Tobdn, 2008) included during the English lessams ia which students have the opportunity to
develop and acquire cognitive and metacognitivéisskhat allow them to have a positive
performance in real contexts and face societalemgeds

According to Habermas’ theory there are three dhifie modes of how knowledge is
constructed: The technical curriculum, focused mndference of knowledge and skills to
students, the practical curriculum, related ® ¢bnstruction of meaning and the emancipatory
curriculum, concerned with students’ autonomy aativa participation in social and political
reality. Each one of them is immersed throughoetdifferent stages of a class. This study offers
a practical perspective since audioblogs allow esttsl to judge, interprete and create new
knowledge together (Grundy, 1987). In this sendedents become active and critical

participants of authentic situations rather thasoddt products.
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Through integral educational settings students tniigicrease their negative anxiety and
fear when developing oral tasks through communieaéictivities that help them to reinforce
their oral practice by refining their ideas andacgaimy and profiting their personal social-

cultural linguistic experience to provide peer fleack and scaffold their learning process.

4.3 Instructional design

4.3.1 Lesson planning

The lesson plans were designed according to thiguitnsns’ curricula and syllabi. Also,
at least 20 computers were needed to make the dlaljpand record, as well as an internet
connection, 20 headphones and a quiet room in ¢oderake the recordings. Podbean.com was
the platform to be used in the audio blogs singg &n easy and powerful way to produce good
audio quality and manageable file sizes that erdndine listening and speaking experience by
sharing educational content such as presentatuiasos, interview stories, creating newscasts,
holding debates and running radio shows.

For the pedagogical implementation, it was neggssacreate a special didactic unit
(Appendix H) regarding the number of hours, theanals, the activities, the research goals and
the specific aspects of each one of the institgtibacause students needed to be engaged in
contextualized learning based on their real lifeisgions, needs, interests and desires which

make their learning experience meaningful

In addition to the proposed didactic unit, the aeskbers planned a specific lesson
planning model considering each one of the stagelse class; this lesson plan is a sample and

corresponds to the introductory session (Appendlix F
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After finishing the pedagogical intervention it wascessary to analyze and compare all
the collected data in each institution to determtime impact of audioblogs on the students’

spoken performance and to interpret the results.

4.3.2 Implementation

The pedagogical implementation was divided intee¢htycles with a total number of 32
hours, taking into account the previous stageshenresearch project. The first cycle’s main
objectives consist of introducing the studentshi® riesearch questions and the objectives; also,
on how to make an audio-blog by sharing their wamkl talking about their particular learning
experiences. The second cycle main objective desticen the students’ application of the
previous knowledge about the use of audio-blogscdnyying out the same process, but with
different content (last vacation), in order to cargthe performance in the first cycle with the
latter one. In the third cycle, the participantgated a dialogue in pairs for encouraging
interaction about childhood anecdotes and for rebees to analyze whether working in pairs
had an influence on decreasing anxiety or not.

The first cycle was developed in five sessions;ttpmc to be developed was student’s
personal information since it is the basis for @oyversation in English. Additionally, when
students talk about personal information is an etext promotes student-teacher classroom

interaction and confidence and interpersonal comaation within group.
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Table 2. First cycle implementation

Session Activity Date
First Session Introduction and application of the data | First week of September
collection instruments.
Second Sessior Draft of recording, design of the blog First week of September
instrument
Third Session Creation of a blog Second week of
September
Fourth Session Elaboration of the PPP (images, sequences, ) Seceek of
September
Fifth Session Voice recording using students’ personal | Third week of
information. september
Sixth Session Feedback to other pairs work (log). Third week of
September
Seventh Session Application of data collection instruments | Fourth week of
(checkilist, survey) september

The second cycle was developed in four sessioestagics were daily routine,through
which students have the opportunity to create nmggnby means of the description of their
personal, academic and professional experiencaughr Students’ history the teacher has the
opportunity of knowing better the students who righ motivated to express without many
difficulties. Typical food is a part of studentsfel style that allows students chance to speak
freely their likes and dislikes and costumes, amidents can also get excited about health and
nutrition. Considering futures plans is an imporéampect to help students to think or construct

their life project.
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Table 3. Second cycle implementation

Session Activity Date

Eight session Draft First week of October

ninth session Elaboration of images Second week of October
sequences

Tenth session Voice recording about daily Second week of October
routines, Learner’s history, typical
food and future plans.

Eleventh session Feedback to other pairs (log) Third week of Octobe

The third cycle was developed in 3 sessions. Tingesits wrote and recorded a dialogue
about daily routine, childhood anecdotes and iegirChildhood anecdotes is an interesting topic
in which students can express their emotions aetinfgs, key elements that influence their
decisions in later life. Injuries are an inherpatt of daily work of SENA students , that is why
it is necessary that students use the foreign Egguo know the way to prevent and treat

injuries.
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Table 4. Third cycle implementation

Session Activity Date
Twelfth session Draft of a dialogue Third week of October
Thirteenth session Elaboration of the images and Fourth week of October
sequences
Fourteenth session Voice recording about injuries, | Fourth week of October

daily routine and childhood anecdotes by

means of dialogues.

Fifteen session Feedback to other pairs Fourth week of October

Sixteenth session Application to the instruments Fourth week of October

(survey-checkilist)

4.4  Conclusion
In order to conduct the research project, it wampmadsory to state the vision of

curriculum, language and learning, and develop ecurate approach for this pedagogical
intervention. Based on these visions, the intereantand pedagogical implementation was
planned, allowing the participants to develop theppsed activities bearing in mind the main
constructs of socio-constructivist theory. Thatassay, the participants developed their area of
proximal development through peer feedback anduee of the audio blogs as a medium for
substantiating their ideas. During the implemeaotgtithe data are collected as planned, by
applying instruments such as a student’s log, aeyuand the Foreign Language Anxiety Scale

(FLCAS) .
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Chapter 5: Results and Data Analysis
5.1 Introduction
Both the process and the study findings, discovéneaugh the three stages of coding
and the data analysis are presented in this chdpteas necessary to find relationships between
the different data collection procedures. They wgaiped using color data for establishing the
categories and constructs. After analyzing the,da&outcomes indicated a positive influence
upon the decreasing of negative anxiety concerttiegparticipants’ spoken performance, as

well as an improvement in the fluency of their spree

5.2  Data management procedures

To start with, the data gathered in surveys, |&f3l.s and recorders in the present study
were purposely managed in order to document thécipants’ spoken abilities during the
process. First, the data collected through theesuand the log were organized in physical
folders according to each participant; in the savag, the participants wrote the URL of their
audio blog in which their singulaecordings were stored. Afterwards, all these fostruments
were digitalized in four MS Excel matrixes, in orde compare and contrast the information and
find patterns. Subsequently, all the participantseaclassified according to their age and school
by using letters and numbers. To illustrate, thengest participants from Ofelia Uribe de
Acosta School were labeled as Sla, S2a, S3a;utlergs from Luis Angel Arango School were
labeled as S1b, S2b, S3b and the oldest studemsSENA- Industry and Services center were
labeled as Slc, S2c and S3c in order to guarahteednfidentiality and anonymity of the

participants.
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5.2.1 Validation

In this research study, triangulation is implemdrttaving in mind different methods that
have been used to collect data. As Denzin (19%8ps triangulation is the combination of
methodologies in the study of the same phenomenoorder to acknowledge the reliability
existing between the matter of study and the impactthe population studied. Likewise,
Campbell and Fiske (1959) claimed that it was reangsto use more than one method in the
validation process with the purpose of ensuring tha variance reflected focuses on the trait
and not on the method. Bearing in mind these idéas, administration of the different
instruments provided remarkable data which aftandgériangulated helped the researchers
validate the findings. Thus, validity was made gsiihe triangulation strategy consisting in the
collection of information using the three desigmestruments- the students log, the survey and
the scale designed by Horwitz- in the developmeihthe planned activities of eighteen
participants six of each group, finding particugatterns. From this point, the different data
resulted of each one of the three instrumewmtse compared and contrasted which informed
commonalities among the participants’ outcomes.eAftonsidering the value of the data
collected and having in mind the different percapsi concerning the influence of audioblogs in

the level of anxiety presented in the instrumecdgsegories emerged.

5.2.2 Data analysis methodology

For the purpose of analyzing the data in this mebegroject, two approaches were
applied: the coding techniques proposed by CorbdthStrauss (2008) in Grounded Theory and,
the Patton’s inductive analysis (1999). Considetimgse two methods to analyze the collected
data, specifically, the latter approach informssthesearch proposal purposely; Patton (1999)

claims the Inductive Analysis involves discoveragterns, themes and categories in one’s data.
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The term pattern usually refers to a descriptingliig. Those patterns emerge out of the data,
through the analyst’s interactions with the datadifionally, qualitative analysis is typically
inductive, especially when developing a codeboakctmtent analysis or figuring out possible
categories, patterns and themes. Similar to thedutgled Theory is the approach followed to
conduct the inductive development of the theoryeasn collected data; in that case, Strauss
and Corbin (1990) state that grounded theory ctssikreading and re-reading the collected
data and identifying the categories and the relatigp among them. Using this approach to
analyze data requires certain abilities and conmpéts, one of these is pattern recognition,
which, Boyatzis (1998) describes as the abilitgee patterns in seemingly random information.
All of these procedures were rigorously appliedhvatl the data collected and will be described

in the following lines.

5.3 Categories

5.3.1 Overall category mapping

Three systematic steps proposed by Strauss andnQdf90) -open, axial and selective
coding- were used in order to find and identify tueles, the emerging categories and the core
category.

This has been the most time consuming stage ofd#ta analysis, considering that
researchers have read, highlighted, grouped afetred upon the collected data to discover the
emerging categories that literally respond to ttennobjective of the research project. To reach
this goal, we have implemented open, axial andcgee coding techniques (Strauss & Corbin,
1990). In addition, the process the authors propossist of labeling phenomena, discovering

categories and naming categories.
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Taking into account these concepts and procedwesiave observed and reflected upon
the phenomena to compare incidents that couldrb#gasiand that might be named in the same
way; we have also discovered categories and we haweed them considering the group of
concepts. The initial codes that were identifiedtigh the process of color coding by analyzing
all the instruments are the following shown below:

Table 5. Initial codes

How does the use of audio-blogs influence the dpgairocess students have in orger

to lower anxiety in spoken performance?

e Learning

*  Amusement

e Speaking improvement
» Satisfaction

» Self-awareness

* Mistakes

e ICT

* Anxiety and nervousness
* Relax

* Scare

* Insecurity

* Security
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Thus, in the axial coding stage, those codes wengpgd bearing in mind their properties
and the way they were related to each other. Tkegelements were examined, classified and
contrasted after deeming their connections.

Figure 1. Preliminary categories and subcategaifites the axial code procedure

Recognising satisfaction h
after the activity

Feeling amusement when o )
( recording the audioblog positive anety

Increasing confidence
when speaking

Feeling insecurity when
recording the audioblogs
{ facing difficulty

when recording (techneological [ T lBnEnh }

problems, language errors)

Experiencing fear
when speaking

5.3.2 Discussion of categories

The open axial coding procedure has yielded twanrsategoriesincrease of positive
anxiety and decrease of negative anxiety,which the relation among positive and negative
anxiety is presented; on the other side, the secatefjory igaising awareness of the learning

processreferred to self-assessment, fluency improveraedtthe use of related ICT.
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5.3.2.1 Increase of positive anxiety and decrease of negatinxiety

Considering the findings of the pedagogical intatimn, learners expressed they
experienced anxiety in different situations related the process of language learning,
specifically when they used foreign language to mamicate.

It could be said that the anxiety experienced bgests was not a trait anxiety but rather
a temporary one which leaves once the threateritngti®n is over. (Macintyre & Gardner,
1991a; Spielberger & Vagg, 1995). Neverthelessnaly be closely related to trait type since
anxiety rises during spoken performance and doeslemrease when the situation finishes, that
is what Horwitz et al. (1986) classified as sitaatspecific anxiety, because anxiety appears in
target language speaking situations.

It was necessary to contemplate the type of ansiefgents experienced to determine the
impact that audio-blogs had on their spoken perémoree. In fact, most of the comments on the
students’ logs and the survey were related to thsstige anxiety and not to the negative one,
evidencing that learners experienced both of thernd the pedagogical intervention, which for
the purpose of the study brings great advantage.

In the Foreign Language Classroom Anxiety Scale G&E) quantitative analysis
(Appendix E) it is evident the decreasing of anxieyhe third cycle since most learners chose
the option 1 and 2 which corresponded to the lowsgiunt of anxiety in the questions related to
communication apprehension-considered as the negatixiety. It means there was a significant

decreasing of anxiety when comparing cycles 1 and 3

5.3.2.1.1 Positive Anxiety
The results indicated that most students experéeaceincreased positive anxiety every

time they enjoyed performing a task as stated hgldlddes and Keramida (2009) through the
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generation and the enhancement of a friendly @assratmosphere -the use of audioblogs to
control the learning environment and the plannetlesy, it was possible to provide students
with the tools for reducing negative anxiety andtéad increasing positive anxiety in spoken
performance.

This can be evidenced in the survey, in which pigrints answered these questions:
What positive aspects did you experience whileglthie activity? What negative aspects did you
experience while doing the activity? Which are tethto what they experienced during the

activity.

“The recordings made me feel more relaxed”.(S1c)

“Las grabaciones me permitieron sentirme mas trigoiq@S1c)

Excerpt 1. Survey. October 16th, 2014

“Negative: nothing. Positive: | felt better talking the computer”.(S2a)

Negativos: nada; positivos: me senti mejor hablémdbcomputador (S2a)

Excerpt 2. Survey. November 4th, 2014

As further indicator, Kohel and Terrel (1991, ciiadHorwitz, 2001: 118) found learners
tend to be less anxious when they work in pairgroups of three, rather than individually or in
large groups. Specifically, this was evidenced riyithe third cycle, in which they worked in
pairs and the positive anxiety was characterizedrbincrease, as it is made clear in the fluency
category explanation above. Thus, the audioblogefited participants engaged in the activity
and similarly, enjoy it by making them feel moréased and confident when performing orally.
From this view, data provided in the student’s en answering the questiovhat did | like

about the activityBhows:
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“I liked that | enjoyed doing the activity and oneboccasion | laughed a lot” (S2a)

“Me gusto que me diverti haciendo la actividad yiaa ocasiéon me rei mucho” (S2p)

Excerpt 3. Student’s Log. October 27th, 2014.

Another aspect that may have influenced the inere&positive anxiety is the repetition
of the process during the three cycles; this waarb} stated when students answered the
guestion:Do you consider using audioblogs makes you lesmasxvhen communicating in

English? Why?

“yes, because we can make several attempts anapps lvith the result”.(S2c)

“si por que podemaos tener varios intentos y quedasfechos”.(S2c)

Excerpt 4. Survey. October 16th, 2014.

According to O’'Malley and Chamot (1990), the useadnitive strategies such as the
repetition of chunk language, phrases or languagjednd activities, reduces the negative
anxiety and helps students to know about theingttes and weaknesses when developing the
task and,as a result, performit in a more efficigay. Most participants of the three groups used
repetition as a cognitive strategy for buildingitlepeech, what fostered the reduction of the

negative anxiety and theaccurate reflection ofrtle@irning process as it is explained above.

5.3.2.1.2 Negative Anxiety

When analyzing the data provided by the audiobltlys,effect of negative anxiety in
students’ speaking was evident. Considering theemauos silent pauses made by students in the
first cycles. This type of anxiety raised the pmdjpm of silent pauses causing disfluency in

foreign language learners (Laukka et al., 2008)s T the reason why students felt fear and
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insecurity when they had to record their voicethimtarget language and thinking about the idea
of being graded while speaking.
Comparatively, this type of anxiety was evidengethe students’ log when answering

the questionHow did you feel before doing the activity?

“Anxious and nervous and embarrassed in front othagsmates” S5a

“ANnsioso Yy nervioso y con pena de mis compaferos”

Excerpt 5. Students’ log. October 29th, 2014

“| felt a little bit nervous” S5a

“Me senti un poco nerviosa”

Excerpt 6. Students’ log. October 29th, 2014

As previously mentioned, nervousness is stronghneoted to negative anxiety since it
promotes communication apprehension, namely, thelamce of using target language in
spoken performance (Horwitz, 2001). Pragmaticalig,analysis of the third cycle showed the

way students lowered this anxiety by means of theyment of the activity,.

To this regard,Vadillo (1998) describes that wheerdents are immersed in a second
language learning activity that provide them enjeyinn a spontaneous and natural way, this
environment makes them sharply think and reactidyigithout tension or fear, facilitating

students’ number of pauses reduction and, logicalbreasing fluency.
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5.3.2.2 Raising Awareness of the Learning Process
Bearing in mind the results of this study, studémtseased their awareness in the
learning process focusing on three main aspecisndly improvement, self-assessment and use

of ICTs.

5.3.2.2.1 Fluency improvement

In order to analyze the impact of audio-blogs oudshts’ speaking skills, it was
necessary to choose pauses for being one of theanosrate and easiest ways to measure the
levels of fluency improvement in students, takingpiaccount the simplicity of the recordings.
The chosen feature was fluency, and the used cadesient pauses, understood as the presence
of silent intervals in speech (Esposito et Al, 20@¥mong the different kind of pauses explained
in chapter two, it was decided to use the splitspau pauses which violate the phrase or clause
boundaries (split pause groups) and defined inrdgsarch project as periods of two seconds of
silence or more in 30 seconds of recording (Gors&fdil). The analysis was stated by

comparing the participants performance during inee cycles.

First cycle

After analyzing the split pauses, findings revedtst in the first cycle when participants
of the three groups used some chunks of languagdkein recordings for talking about their
learning experiences and personal information thheéncy was low due to it being the first

recording and the level of negative anxiety beiighlas was stated earlier in this chapter.
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Table 6. Split pauses in the first cycle

Group A Group E Group C
Code Paues First Cycl | Code Pauses First Cyc Code Pauses First Cyc
Sle 5 S1k 3 Slc 5
S2¢ 5 S2t 4 S2c 5
S3e 6 S3t 5 S3c 6
S4¢ 6 S4k 4 S4c¢ 4
Sbe 2 S5k 5 S5¢ 4
S6¢ 3 S6k 4 S6¢ 5

Second cycle

Once the second cycle was run, participants’ peréoice showed significant progress in
their fluency granted by the reduced number of eaue almost half the quantity of pauses in
their speech. According to Kellem (2009), the @m®pic had a positive effect on the increase
of fluency, bearing in mind “the more familiar apdrsonally relevant a topic is, the easier it is

to talk about” (p. 10).

Even though in Group B and C split pauses weresigpiificantly reduced, it was evident
they felt more comfortable when speaking becausy tbould use some communication
strategies. In Faerch and Kasper’s words (1988%elstrategies are “potentially conscious plans
for solving what to individuals present themsehas a problem in reaching a particular

communicative goal” (p.58). Correspondingly, D6rr{@995) claims that the use of avoidance



AUDIOBLOGS TO LOWER ANXIETY IN ORAL FLUENCY 54

and compensatory strategies help learners decrafésetive factors and keep talking, for
instance, learners in group 2 used only compensativategies such as fillers or hesitation

devices to short pauses and have more time foesging what they intended to communicate.

Table 7. Split pauses in the second cycle

Group A Group E Group C
Code | Pauses Second Cy | Code | Pauses Second Cy | Code | Pauses Second Cy
Sl: 2 S1k 2 Slc 4
S2¢ 3 S2k 2 S2c 2
S3e 3 S3k 4 S3c 4
S4e 6 S4t 3 S4c 4
Sbe 3 S5k 3 S5¢ 2
S6¢ 2 S6k 2 S6¢ 4

Third cycle

In the third cycle, the students worked in pairgndoa dialogue about their likes and
dislikes, personal information and injuries at therkplace. Taking into account cycle 1 and
cycle 2 the students from group A and B signifibadiminished the split pauses to one, two or
three. Even though the participants from GroupvBlenced minor decrease of split pauses, it
was evident their progress in lowering anxiety. |&®l (2009) states that “when students get
used to recording their conversations, they gragdagl more relaxed, and the task becomes
easier to complete” (p. 10). Besides, it was fotirad working in pairs may help to diminish the
level of anxiety and increase the fluency in thal performance, and according to Young (1999)
pairs and small groups could contribute to lowenmagative anxiety in a classroom situation,

bearing in mind this learning environment gives #tadents opportunities for supporting,
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encouraging and praising each other. As a conclugiovas stated a relation among the level of
anxiety and the number of pauses considering @nasgs decreased when anxiety decreased and

viceversa.

Table 8. Split pauses in the third cycle

Group A Group E Group C
Code | Pauses Third Cyc | Code | Pauses Third Cyc | Code | Pauses Third Cyc
Sle 0 Sik 2 Sic 2
S2¢ 1 S2k 1 S2¢ 2
S3e 1 S3k 2 S3c 3
S4: 1 S4t 3 S4c 1
S5¢ 3 S5k 2 S5¢ 2
S6¢ 3 S6k 2 S6¢ 1

5.3.2.2.2 Self assessment

The results also showed that learners startedrdeegs of development of skills to self-
assess their performance in the target languapecidly, after comparing the three groups of
participants; this was more evident students ofigi® and C. This might be highly related to the
age factor since they have had more opportuniiegif-assess their performance during the
language learning process, getting to know theimlimg styles and needs; whilst group A
students focused on their intrinsic motivation,igedl by Ryan and Deci (2000) as the enjoyment

of the engaged task or a sense of fulfillment aividual acquires from engaging something.
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These excerpts confirm the students’ constantelésiassess their speaking performance

and improve their spoken performance by meansdibalogs:

“I realized it is still difficult for me to talk Eglish fluently, but I will try to improve this”
“Me di cuenta de que aun se me dificulta hablalémge manera fluida pero intentaré mejorar

esto”

Excerpt 7, Students’ log, Septembef22014

“... I am missing to pronounce some words correctly”

“... alin me falta pronunciar bien algunas palabras”

Excerpt 8, Survey, November 11th, 2014

5.3.2.2.3 Use of ICT

The results pointed out that some students witgss®ghlems when converting the
recording to mp3 file, uploading it to a podcagtl #men uploading that podcast to the blog,
which may have caused the high level of negativeetyrat the beginning of the process.
Nevertheless, the problem was overcome due todhstant repetition of the steps. Some other
students had no problems using technology; takitgaonsideration they had enough computer

skills for developing the task without any consitai

Group A

At the beginning of the first cycle the participsuof group A had some problems in the
process mentioned above, bearing in mind they dichave the necessary computer literacy and
in some cases, it was the first time they had actwea computer, as shown in the answer

provided to the questiowhat did you not like about the activity?
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“we have to do lots of things to upload (the reaagdito the blog” (S6a)

“que tocaba hacer muchas cosas para subir al (Eég)

Excerpt 9, Student’s log. September 22nd, 2014

Nevertheless, according to Norazah and Norbayahl(2¢f the user experiences
enjoyment through the adoption of new technololg,dttitude towards this new technology will
affect the learning process positively. Thus, tadipipants of this group also emphasized that
the use of technology was one aspect they enjdygduse of two basic reasons, due to their
lack of experience with computers and the headphand, their enrollment in this process as it
was new to them. Reasons marked when answeriing tpuestionVhat did | like about the

activity?

“recording with headphones and be able to listenh¢ recordings)” S5a

“grabar con audifonos y poder escucharla (la giah@cS5a

Excerpt 10, Student’s log. September 22nd, 2014

In the third cycle, most participants overcame sifisation, since they had already been
exposed tothe process, knew it and also becaugdduepracticed it during the three cycles.
This is evidenced when students answered to th&tign&Vhat is your opinion about the use of

audioblogs?

“it helps us to improve the English level but a theginning | did not understand
anything” Séa

“le ayuda a uno a mejorar el nivel de inglés péqriacipio no entendia” S6a

Excerpt 11. Survey. November 4th, 2014.
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This knowledge about the process may have increhgddvel of positive anxiety in
these participants, due to the students’ tendembg tmore motivated to repeat an enjoyable
activity than repeating a not enjoyable one (Ndna&dorbayah, 2011). In this specific case,
the participants’ amusement helped to repeat ttratgclearn from it and increase the positive

anxiety, efficiently.

Groups B and C

In contrast, participants of groups B and C, shopreger knowledge skills when doing
the audioblog. Expressly, they asserted technaddigyed them to practice and improve their
English level in a more didactic and meaningful wesywas stated in the answers to the
guestionsiVhat is your opinion about the use of audioblogs@ What did you like about the

activity? Respectively:

“It seems to me that it is better since throughpteetice people learn more and the
audioblogs are a good way” (Sb3)
“me parece que es mejor ya que mediante la pradiegprende mas y los audioblogs

son una buena manera” (S3b)

Excerpt 12, Survey. November1,2014

“the dynamic was different to others, mostly thetivagion to learn English- (S2c)
“la dindmica que fue diferente a lo demas, solde to motivador que es que le der

ganas de aprender inglés” (s2c)

Excerpt 13. Students’ log, Decembel"12014
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In this aspect, Wang and Liao (2011) stated th&tiiCteaching increase the motivation,
raising their receptive skills, such as, efficiemryl autonomy. With group B and C, it is evident
the participants were more motivated and autonopuigloping the different recordings
without any problem, because of the upper leveloohputer skills they have developed in a
more remarkable way in comparison with the paréioig of group A according to the results of

the student log and survey.

Other Findings

In addition to the findings mentioned above, offratings related to metacognitive
regulation strategies were found. In this specifise, the metacognitive regulation helped
students to actively control their cognitive pracby being engaged in their learning
(Livingston, 1997). In actuality, it was evidenogtlen the participants started to reflect upon the
implications of using audioblogs in their learnipgcess when answering the questida:you

feel you have improved your English level? Why?

“Because when implementing often the technologmalls as recordings the speaking

is more fluent each time ” (S6b)

“Porque al implementar los aparatos tecnoldgicesacgrabaciones seguido el

speaking cada vez es mas fluido” (s2c)

Excerpt 14. Students survey, Decembét, D14

Learners showed they could take advantage of alagjslior learning purposes with the
use of some metacognitive regulation strategiethagplanning of the main ideas they

developed in their audioblogs, the monitoring & tomprehension of their own speech and
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their peers’ speech, the evaluation of their pregitbrough the different cycles using the
students’ log and the pair work strategy for sddffa their learning process. This process was

evident when participants answered the quedtibiat is your opinion about the activity?

“It helped me to evaluate myself, listen to me anknowledge whether | have
improved (s2a)

“(me ayudo a) evaluarme, escucharme y considersr Biejorado” (s2a)

Excerpt 15. Students survey, December 12th, 2014

5.3.3 Core category

After data analysis and reduction by means of apdacthniques, the main category
identified in this research study iBicrease of positive anxiety in oral fluency afterising
awareness in learning.

Using audioblogs to lower anxiety in spoken perfance displayed development of two
main categoriefncrease of positive anxiety and decrease of negatnxietyin which positive
anxiety and negative anxiety were analyzed; thersgcategory wagising awareness of the

learning processuch as self-assessment, fluency improvement smofuCT.

Lowering negative anxiety was possible becausé®iuse of audio blogs, thus positive
anxiety was increased by establishing a non-thngageenvironment (Tsiplakides & Keramida,
2009) that allowed students to enjoy the activitg aeflect upon their learning process. On the
other hand, negative anxiety increased studenginfgs of worry and doubt in the performance
of the task (Oxford, 2002), affecting some physgotal processes such as their oral
performance and self-image, because those studetiddly showed a considerable number of

pauses and hesitations when speaking in L2.
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The implementation of audioblogs as a learninglifator and the repetition of the task
(Kellem, 2009) which along with the pair groupingo(ing, 1999), empowered learners with
accurate oral fluency and language skills. In briefvas, audioblogs which was the tool that
contributed to decrease negative anxiety and iser@alpils’ positive anxiety, reinforcing their
oral fluency and raising learning awareness to dnd implement precise strategies to overcome
affective and cognitive difficulties, and enricheih self-assessment procedures. The way
students got actively involved was helpful for faating anxiety management and, actually have
a positive impact on their oral fluency in the l@ag of a foreign language (Scovel, 1978).
Accounting for this purpose, both the study andigipants overtly acknowledged audioblogs as
the way to encourage learners to have higher layggymmoficiency and profit from positive
anxiety in favor of their fluency. This type of aety in truth, increases self-confidence and has

learners seeking strategies to overcome langudéfyeutties (Oxford, 2002)

Thanks to the use of audio-blogs, students wer etgaged in the process despite the
occasional setbacks, obstacles and major challeiigpes answers reflected their awareness of
their active role in the learning process and thbility to learn and succeed during it. They also
expressed with great pleasure their motivation wailihgness regarding the learning process
after having experience in didactic activities ameldia such as audio-blogs to practice the target
language as a key component of their context and, means of communication of great impact
for their performance and higher level languageuesition. To this respect, the profits are also
related to fluency and self-confidence when expngsthemselves orally, with less amounts of
anxiety. Concisely, their curiosity, fed with coest optimism, willingness and great effort to

the using of technology and ICT offered them nagagiills to lead their own learning.
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Figure 2. Final categories and subcategories tifeeselective code procedure.
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5.4  Conclusion

The results of this research project have shownaihdioblogsarean effective tool to
lower negative anxiety and increase positive agietearners’ spoken performance while
raising awareness in their learning process. Ithnageable the positive effect of audioblogs on
students’ language learning process, on the ong laaidioblogs helped learners of the three
groups to decrease negative anxiety and incréaseasitive one. Therefore, learners who
experienced negative anxiety avoided using tasggiuage in communicative situations,
nonetheless, when they used this tool they turneid hegative anxiety into positive and
successfully, increased the use of target langiumaggeaking tasks; this improvement was
evident in the reduction of silent and split pausethe recordings. On the other hand, students
were aware of the improvements they did after uaundjoblogs, due to the fact; this tool helped
them to discover they actually improved in pronation and fluency. Additionally, they
realized audioblogs were an outstanding stratedgarn and develop intrinsic motivation.
Regarding the differences, students from groupedB@were more motivated and autonomous

than group one, this because of their skills usGig
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Chapter 6: Conclusions and Pedagogical Implications

6.1 Introduction

This chapter shows the conclusions originated faosearch study carried out at three
different public institutions, in which the reselaers found out that thanks to the use of
audioblogs, students increased positive anxietyd@egeased negative anxiety in spoken
performance as well as improved their oral fluengyeducing the number of split pauses.
Considering these results, the present study éas tompared and contrasted with previous
research projects with the purpose of enrichingitixgth relevant literaturand analyze its

possible applicability in the EFL Colombian sitwetti

6.2  Comparison of results with previous studies’ result

Through the use of audioblogs participants displgy@sitive changes in two main
aspectsFirst, learners decreased the levels of negatixegnwhich affected their oral
performance in L2 by making numerous pauses; Sedeahers improved their oral fluency
when the affective filter was lowered and studexserienced high levels of positive anxiety,
as well as being aware of their learning processdifyassessing their spoken performance and
using ICT as meaningful tools to improve targeglage skills. These findings support previous
research studies in which audioblogs were usedtiéscts to improve speaking skills and
decrease affective factors that impede the suadgasfcess of L2 learning. Appel and Borges
(2012) found that the implementation of oral tasié audioblogs, helped learners improve
their oral production skills, speaking and listepirand contributed to increase the learners’

level of comfortability when using the target laage, similar to the results of the present
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research study, in which the students felt lessoaisxusing audioblogs, improving their oral

fluency and being aware of the learning procesg went through.

In regards to the decreasing of speaking anxieyi, &d Kafes (2015ysed audio
journals - with the same purpose audioblogs weed usthis proposal- This experience helped
learners to overcome speaking anxiety, which impdke use of target language in
communicative situations (Horwitz, 2001). Furthereoparticipants gained self-confidence and
enjoyment when speaking in the target languagereléwe many similarities in the results of this
study, since both artifacts-audioblogs and audiorjals-assisted learners to overcome the
speaking anxiety that affected their oral perforosaand increased the positive anxiety, which
eventually promotes self-confidence, enjoyment angrovement of speaking skills alike to

Horwitz's results.

Similarly, Ibrahim and Mat Daud (2013) conducteadsts finding podcasts had a
positive effect on the decreasing of anxiety angrowing speaking skills; as audioblogs,
podcasting provides students with the opportunityomversational interaction and feedback
with individuals and groups (Boyd, 2003). The finadults evidenced a reduction in the level of
anxiety in most of the participants and that poticean be used as a teaching aid in teaching

public speaking skills to provide an authentic emviment for practice.

In the study carried out by Huann and Thong (2@bé)use of audioblogs enhanced the
development of picture conversation skills in Cemé&nguage. In fact, this study showed that
by providing students with an audioblogging envimemt as well as a platform, requesting
comments and giving feedback of performances, thasean improvement in the participants’
abilities in conversations. Both studies showedstee results we found in our research study,

first, voice recording tools helped learners tauoon their speaking skills and, as result
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improvedthem; and second, learners felt less anxious ubegg tools because they could give

and receive feedback.

Podcasting and other voice recording tools have bised to analyze the improvement of
oral performance, especially pronunciation andrfye and the development of learning
awareness; for instance Ducate and Lomicka (20@&lyzed the contribution of
extemporaneous podcasts to improve pronunciatibnse/results evidenced a significant
progress in pronunciation, the development oftorgyaand the comfortability students
experienced after the implementation stage. Thesdts are closely related to our study results,
first, because learners had the opportunity torceaad listen to their voices overcoming their
language drawbacks in pronunciation and fluencgpse , students developed creativity and
increased learning awareness-important aspectshimee language skills-and finally students

changed their perceptions towards target langpaggively.

Likewise, Mancera (2014) found that self-recordingsatributed to the enhancement of
pronunciation difficulties in students who conskamiade language errors. This artifact
influenced the advancement of self-monitoring &ptl identify the mistakes learners made in
pronunciation, and in that way to correct them.Sghstudy results coincide with our findings
because the artifact helped learners to developauoghitive abilities as self-monitoring and

self-assessment to improve oral skills, in thissga®nunciation and fluency.

Likewise, Lemos (2010) used radio shows to redusgety and improve participants’
speaking skills; the results of this study showeat students were capable of raising learning
awareness and reducing anxiety level by profititgalthy environment. In spite of using a
different tool, Lemos’ proposal results are simitathe way the artifact created an appropriate

learning environment to decrease anxiety enharanalgskills and rise learning awareness.
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6.3  Significance of the results

Taking into consideration the contribution of thelmblogs in the ELT environment, the
use of ICTs should be included in the syllabi akfgn and second language programs
considering that technology plays an important nelstudents’ skills, motivation and
knowledge (Grabe & Grabe, 2007). Moreover, audigbland podcasting promote language
learning (Fitze, 2006) by allowing learners to pdavand receive feedback, feel more
comfortable when using the target language andawgpspeaking skills. It is evident the need to
decrease negative anxiety because it affects lesaspeken performance since they remain
silent, reserved and inhibited and avoid parti¢cigain speaking activities (Ely, 1986).The
present study clarifies how audioblogs can be adpb lower negative anxiety and raise
positive anxiety to improve oral fluency.

In terms of national perspective, from the Colombizational language policies
established by MEN (2006) foreign language learmeust be provided with the appropriate
tools to develop their linguistic competence-thiitgtio communicate using Foreign Language
in different situations-and anxiety, amongst otfaetors, might become an impediment to
achieve this goal. To this respect, anxiety hasamg effect on productive language skills
(Scovel, 1978; Cope, 1986; Mcintyre and Gardne®11@ida, 1994; Horwitz, 2001,
Tsiplakides & Keramida, 2009) since it does nabdwallearners to achieve learning outcomes;
bearing this in mind, the implementation of audogd is an effective strategy to be applied in
public and private institutions to overcome affeetfactors and improve oral skills, as well as
creating social nets to provide and receive feeklbacaheir oral productions and promote

sociolinguistic competence.
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The results of this study give insights to thernnétional ELT community about the way
the negative anxiety affects the oral performanbemlearning a foreign language, anxiety
causes fear, apprehension and concern associdtethe/iperception or anticipation of negative
events in the context of learning a second lang@@&ang, 2005); additionally it offers the
process of identification of the type of anxietydahow it affects speaking skills, the
implementation of audioblogs to lower anxiety amghrove oral fluency and the way learners
raise learning awareness by self-assessing thaiperformance with the use of ICTs. Hence,
the ELT community might consider the use of strigggother tools and topics to promote the
use and improvement of the target language skhisnausing audioblogs and include them in

syllabi and periodical planning.

6.4 Limitations of the present study

Although the research has reached its aims, there eertain noticeable limitations in
the implementation of this process. First, thiglgtwas conducted with a simple random
sampling because of the time limit. Therefore, @aayalize the results for larger groups, the
study should have been done in a longer time armmvad more participants at different levels
to provide better evidence the effectiveness ofaldgging. Second, implementing the
approach in a group of students using and withsurtg audioblogs would have been an
enriching experience that would have allowed to gara both situations and give stronger
support to the research study.

Another limitation was the application of the instrents, which were only applied at the
beginning and at the end of the process. It woaktelbeen meaningful to apply the instruments

in the middle of the process, too; this with thepgmse of analyzing and comparing the data
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collected in three different stages. For upcomasgarch studies, this strategy might provide
researchers with more significant information aiftecent results and enrich the existing
research studies on the decreasing of anxiety sm@fuaudioblogs.

Finally, the learners’ lack of computer literacyeated the original timetable researchers
designed for the implementation of this project.tiig situation, Becta (2004) asserts that
learners need to be trained before being expostrttechnological tools and the effectiveness
of ICT training depend on some components: timerining, pedagogical training, skills
training and an ICT use in the initial teacherrtinag. Having that information in mind, it was
necessary to train learners to use the audioblegsaice recording tools, this long time could

have been used to analyze other linguistic asptatents possibly improved as pronuncitation.

6.5  Further research

This study demonstrated that audioblogs were a useduhtt only in increasing positive
anxiety and decreasing negative anxiety in spoleefopnance but also to raise students’
awareness of the learning process and improve spegch fluency. Moreover, it would have
been very interesting to determine the effectaudi@blogs in the improvement of pronunciation
skills in young adults and adults. This could bei@ged with the aid of mobile phones, common
and accessible technological devices that wouttheditudents to record, listen, evaluate and
correct their oral performance. It is recommendetinplement a similar research study in which
the improvement of pronunciation can be analyzedimilar age patterns and characteristics of
participants by using audioblogs or mobile phones.

Further studies may also examine the relationséipvden audioblogs and goal-settings since

these artifacts could help to monitor and recoedpitogress of language students in achieving
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their learning objectives. Another factor worth simlering is the study of audioblogs as a tool to
reinforce metacognitive regulation strategies sashow to approach a given learning task,
monitoring comprehension and evaluating progreasndston, 1997), important procedures for
successful learning. To have wider insights ofgtuely, it would be meaningful to conduct a
study to determine the contribution of audioblagshie development of metacognitive regulation
strategies and the differences in teenagers anogyadults, additionally it is suggested to

consider the influence of audioblogs on other aifedactors as motivation and self-esteem.

6.6  Conclusion

Considering that EFL learners need to communicatke target language to express
their thoughts, make questions and interact witlelopeople, and anxiety might discourage
learners to achieve this goal, audioblogs becomentbst suitable tool to overcome this
negative affective factor. In the present studgrrers were assigned to do some speaking tasks
they could not complete successfully because thieiglad using target language due to high
levels of anxiety making high number of pauses.séheeeds encouraged researchers to develop
speaking tasks with the support of audioblogs iedldifferent cycles, including pre, during and
post stages to give input, develop the voice rengrdctivity and assess the learners’ oral
performance. The results of this study showedldahers lowered negative anxiety and
increased positive anxiety, using target languageeroonstantly and improving their oral
fluency, in the same way they managed to raisailegiawareness reflecting upon the
assessment of their oral production and considenmtjoblogs as outstanding tools to learn and

enhance language skills.
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To conclude, this research study lays out the itapoe of including innovative and
meaningful ICT to improve learners’ oral skillsirehermore, this research project highlights the
importance of helping learners to overcome negativeety effects, to this purpose teachers
must support learners’ oral skills development mmgrovement by using audioblogs, which is
an easy and affordable tool to record, listen amgtove their speaking tasks while giving and

receiving feedback and rising learning awarenestheir learning process.
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Appendix A: Consent letters
Bogot4, Septiembre 08 de 2013

Sefior

Luis Mario Lanza

COLEGIO OFELIA URIBE DE ACOSTA IED
La Ciudad

Referencia Solicitud de permiso para aplicar instrumentasg@ementacion pedagdgica con
los estudiantes de grado séptimo

Cordial Saludo,

Actualmente estoy cursando primer semestre encgrgma de Maestria en Ensefianza del
inglés con Enfasis en Ambientes de Aprendizaje Aomdo en la Universidad de La Sabana.
Teniendo en cuenta que me encuentro adelantandmyecto de investigacion titulado: “Use of
audioblogs to lower anxiety in spoken performancel cual tiene como objetivo principal
describir el posible impacto de los audioblogs emahuir la ansiedad que produce en los
estudiantes el hablar en inglés. La participac®tod estudiantes no es obligatoria, por tal razon
los estudiantes participaran liboremente y podréiraree en el momento que consideren
pertinente. Las actividades a desarrollar no seaidas en cuenta para asignarles notas. La
identificacion de los estudiantes sera confidensilutilizaran seudonimos o cédigos con el fin
de proteger la integridad de los estudiantes.

Por tal razon es necesario aplicar instrumentaewstigacion (cuestionario, registro del
estudiante, grupo focal, autoevaluacion y the fpréanguage classroom anxiety scale) Dichos
instrumentos seran aplicados a los estudiantes geteaminar sus necesidades especificas y
determinar el nivel de ansiedad que experimentaromunicarse en inglés. Estos se aplicaran
durante dos meses, comprendiendo parte de los rdesesptiembre, octubre y noviembre de
2014. Adicional a dichos instrumentos, es necessarrollar la implementacion pedagogica en
sesiones que comprenden 24 horas, con tallergs/idades en inglés, por lo que es necesario el
uso de computadores con acceso a internet y diajehtha implementacion pedagodgica esta
programada para hacerse en 5 semanas (desdeebkgptembre al 30 de Noviembre de 2014);
considerando lo anteriormente establecido, soleitstedes el permiso para llevar a cabo dicho
proyecto y también el acceso a los recursos necsgara este.

Agradezco su atencion prestada y quedo atentolguéelacomunicacion.

Atentamente

Laura Sofia Pineda Bautista
C.C. 1.014.185.341 de Bogota.
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Bogota D.C. 28 de Octubre de 2013

Senor
Padre de familia

Estudiante curso 701

Reciba un cordial saludo,

De manera atenta pido a usted su autorizacionllesea a cabo una serie de actividades
dirigidas a los estudiantes de grado séptimo @ri@ada de la tarde, en desarrollo del proyecto
de investigacion de la maestria en didactica dgéscon énfasis en ambientes de aprendizaje
autonomo de la universidad de la sabana, la ct@f esrsando actualmente.

Para el desarrollo del presente proyecto es neggsater analizar los productos que los
estudiantes elaboren, como la creacion de audigshl@scritos. Ademas, las actividades a
realizar seran monitoreadas, grabadas y transgoibago cual se garantiza estricta
confidencialidad sobre las identidades de los etk participantes y los posibles resultados
gue la investigacion pueda arrojar.

La implementacion del proyecto tendré una duradean afio y medio. Las actividades
desarrolladas no tendrén incidencia de ninguneipel rendimiento académico del estudiante.

Agradezco su colaboracion,

Laura Sofia Pineda Bautista

Yo acudiehtstudiante

del curso 701autorizo __ no autorizo al
estudiante a participar en el proyecto de invesitigethe use of audio-blogs to lower anxiety in
spoken performanceégsarrollado en el Colegio Ofelia Uribe de Acostael presente afio.
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Appendix B: Needs analysis instruments
ENCUESTA A ESTUDIANTES
¢, Te gustaria aprender a hablar inglés? SiNO ¢ Por qué?
¢ Sientes verguenza o] temor a hablar en espafnofPor qué?

¢,Como te sentirias si empezaras a hablar ingjgs?qué?

¢En qué temas te gustaria enfatizar?

¢ Has realizado actividades donde hablen inglEsqué lugar?

¢,Ha usado computadores? ¢ Con que fin?

¢Ha usado blogs, audioblogs o podcasts paradgr® mejorar una lengua o con objetivos

académicos?

¢, Se conecta a internet? Si lo hace ¢ desde gpreskel conecta?

¢ Tiene alguna sugerencia para tener en cueintiial del proximo afio relacionada con la clase

de inglés?
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Focus group questions
1. ¢ Le gustaria aprender a hablar inglés?
2. ¢Por qué razén?
3. ¢ Siente temor al pensar en la idea de empdedlar inglés?
4.¢Por qué razon?
5.¢Qué problemas se podrian presentar en ese gPoces
6.¢,Sobre qué temas les gustaria hablar?
7.¢Por qué temas le gustaria empezar y por cudfes n

8.¢Ha usado computadores? ¢ Ha usado blogs, augfiabfmdcast con fines educativos?

90
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Appendix C: Survey

¢, Considera importante comunicarse en inglés?

2. ¢, Cual es su opinién sobre el uso de audio blogs?

3. ¢ Siente que ha mejorado su nivel de inglés lcasoede audio blogs?

4. ¢Qué aspectos mejoraria en cuanto al uso de almfjs para incrementar su habilidad

comunicativa en inglés?

5. ¢ Considera que con el uso de audio blogs sk sir@mos ansioso al momento de comunicarse

en inglés?

6. ¢, Considera que con el uso de audio blogs stesigs ansioso al momento de comunicarse

en inglés?

7. ¢Considera que tiene suficiente conocimienta papresarse en inglés (hablar de si mismo,

de la familia y del entorno préximo a usted? Sho ¢Por qué?

8. ¢ Qué sintid al escuchar su grabacion en el blog?

9. De acuerdo a lo experimentado durante la aetiii¢ Qué aspectos negativos encontrd al

realizar la actividad?

10. De acuerdo a lo experimentado durante la idativ positivos encontré al realizar la

actividad?
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Appendix D: Learning log

92

actividad?

FECHA | (Qué | ¢Quién ,Cémo me | ¢Cémo me ¢Coémo me ¢, Qué me ¢, Qué no me
se estaba senti durante| senti haciendo| senti al gustodela | gustédela
hizo? | ahi? la actividad? | la actividad? | terminar la actividad? actividad?
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Appendix E: Audioblogs

my audioblog

Our Conversation

estefyarias urrego lamprea

g+ Seguir o

Yer todo mi perfil

Archivo del blog
v 2014 (5)
¥ octubre (3)
Cur Conversation
My Most Important Esperience

my most important experience

» zeptiembre (2)

Publicado por estefyarias urrego lamprea en 13:26 1 comentario:

M_D_ @' 8+1 | Recomendar esto en Google
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Audioblogs transcriptions

94

Code| Link Transcription Transcription | Transcription

first cycle second cycle
third cycle.

Sla | http://laurayhelen02.blogspot.comWhen | was// five | When | started Sla: Hello
years old | estudy| five grade | S2a: hello
prescul at school | estarted to Sla: whatis
ofelia uribe de distinguish a | your name?
acosta, next | girl name S2a: my name
estudy primary | helen mateus | is Helen, and
when | was six | // we found yours?
years old / at for the Sla: my name
school Ofelia positions is laura, how
Uribe de Acosta. | because we | old are you?
Next estudy were / good | S2a:lam
secondary when | estudents. thenthirteen years
was // twelve the time pass | old, and
years old at Il we were yours?
school ofelia knowing each | Sla: | am
uribe de acosta. | other and twelve years
My teacher of know we are | old.
preimary // was | the best S2a:w/l
patricia, next of | friends where do you
study primary my | foreveeer. live?
teacher of Sla: llivein
secundary ei bellavista and
francis... you?

S2a | http://laurayhelen02.blogspot.comWhen // | was When |/ S2a: | live in
seven years old || stadied five | san felipe.
estudy //l primery| grade // | Where is your
at school prosperostated to favorite food?
pinzon. next | distinguish // a| Sla: my
studid primary ////| girl name favorite food
when | was seven laura ariza. is pizza and
years old at We found for | you?
school prospero | the position | S2a: my
pinzon. Next becose we favorite food
studid second were wo is hamburguet
when | was students/// Sla: whatis
twelve yeats old | Tttt... then your favorite
at school ofelia | time pass / we| Tv show?
uribede acosta. | were knowing | S2a: my
My teacher of each other and favorite tv
primery was now we are | show is
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geraldine. Next of| the best pocoyo /// and
studid // primery | friends yours?
my teacher of forever. Sla:/llove/
second is the olsen
francisco. S2a: what is
your favorite
music?
Sla: my

favorite music
is reggae and
yours?

S2a: |l love /
taalso ///
What is your
favorite
color?

Sla: My
favorite color
is fucsia and
green and
you?

S2a: My
favorite color
is black, gray
and blug

Sla: bye
S2a: byeeeee
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Code | Link Transcriptio | Transcriptio | Transcriptio
n first cycle | n second
cycle n third
cycle.
S1b | http://mediaflaamiguelzapata.blogspot.dello my Atrip to S1. Good
om/ name is Colombia: In | morning!
Miguel my country | S2: That is
Zapata ehh/ 1| the traditional| why your
have sixteen | local dish is | visit?
years old,// | Ajiaco, but 1 | S1: Oh,
uhmm | like | think that the | come to tell
the music, beans will be | me my
ehh most future!
/lprobably in | delicious// S2: Find the
the future/ | | and anything | right place,
think that I'll | for dessert I'll| sits
study in talk | S1: Thank
/outside this | recommend | you!
country// Gelatin// and | S2: start//
ehhh I think | by the drinks | You will be
in the future// | would be married with
| will study fruits/ fruit Justin.
some juice/l or S1: really?
engineer// lemonade Oh my God!
uhmm system S2:
engineer and Uhmmm,
// ehh 1 don’t you will
know// eh work in the
probably in New York
the future// | Times!
will study// S1: Really?
very some I's my
much and | dream, | will
would like in have
the future this children?
is possible. S2: Yes,
S2b | http://luzramonmendoza.blogspot.conl/Hi, my name | Hi my name | you will
is Luz is Luz have three
Adriana Adriana children
Ramon, | Ramoén, | talk| S1: Oh,
study in Luis | to you/ about | thank you, |
Angel Arang/ | food and will dance
| am sixteen | drinkin my | S2: Thanks
years old, | | region, in my | for you,
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will be region the thanks for
journalist, traditional your visit!
writer and | | food is Mote, | See you
like/ or I like | is delicious is| later
will be cooked with | S1: bye
teacher of vegetables | S2: Bye
history, and meat if
/luhmm my | you can go
my favorite | Norte de
singer is Santander |
Justin Bieber | recommend
and my you the
favorite band | sancocho,
is one uhmmm. The
direction, eh 1| traditional
like the drink is the
English | fruit drink
want// live in | and for
another dessert you

country/uhm
m South
Korea, Japan
London,
Canada and
more ///ehh |
like the anime
| have no no |
will have
seven
dogs//ehhh |
like the anime
and // thank
you see you

later

can eat arepad
it's a little
bizarre you
can’t/ drink
tap water, it's
horrible.
Thank you
Luz Adriana
Ramoén
Mendoza,
Norte de
Santander,

Byyye
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Appendix F: Foreign Language Classroom Anxiety Scale- FLCAS
Cordial saludo apreciado estudiante,

El presente documento es un test denominado “Edeafasiedad en un Aula de Clases”
(sus siglas en inglés FLCAS) que consta de 33 jtesisina version en espafol adaptada del
original creado por ElaineHorwitz (1986) y tiener pbjeto recolectar informacion sobre las
dificultades comunicativas y los sentimientos qated experimenta cuando debe interactuar en
forma oral en el idioma inglés.

La informacion suministrada a través del presemeuchento sera utilizada para el
desarrollo del trabajo de investigacion tituladésé of Audio-Blogs to loweranxiety in spoken
performance”. Por favor escoja el enunciado con el cual ustediseta mas identificado,
representados por una escala de nimeros de 1 ant® (se indica en las instrucciones).El
diligenciamiento de este documento no es calif&ajph que no existen respuestas correctas o
incorrectas pero se solicita total sinceridad.edglipo investigador asegura completo anonimato
en la informacion recolectada.

Agradecemos de antemano su valiosa colaboracion.
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1. INFORMACION PERSONAL

Ciudad y Fecha de Aplicacion:

Nombres y Apellidos:

Edad:

2. INSTRUCCIONES

Las siguientes afirmaciones se refieren a divesgagciones frecuentes en el aprendizaje de
un idioma. Su tarea consiste en valorar cada urflatedependiendo de su grado de acuendo o
desacuerdo en cada una de las siguientes afirnesciotilizando para ello la siguiente escala.

1 | Estoy 2 Estoy de | 3 No sé | 4 No estoy de| 5 Estoy
totalmente acuerdo acuerdo totalmente
de acuerdo en

desacuerdo.
*Encierre con un circulo la opcién con la que nm&sisenta identificado.
3. APLICACION DEL TEST
1.- Nunca estoy completamente seguro de mi misfino | 2 3 5
cuando hablo en la clase de inglés
2.- No me preocupa cometer errores cuando hahld 2 3 5
en la clase de inglés.
3.- Tiemblo cuando me van a preguntar en la clagé 2 3 5
de inglés.
4.- Me asusta no entender lo que el profesor esta 1 2 3 5
diciendo en la clase de inglés.
5.- No me molestaria en absoluto asistir a mags|as | 2 3 5
de inglés.
6.- Durante la clase de inglés me doy cuenta de fjlle |2 3 5
pienso en cosas que no tienen nada que ver con|la
clase.
7.- Continuamente pienso que mis compafieros $dn | 2 3 5
mejores hablando inglés que yo.
8.- Normalmente me siento relajado cuando 1 2 3 5
presento examenes en la clase de inglés.
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9.- Me pongo muy nervioso cuando tengo que
hablar en clase de inglés y no me he preparado

1
Dien

10.- Me preocupa las consecuencias que traeria
equivocarme al hablar en la clase de inglés.

el

se preocupan tanto cuando deben hablar enla c
de inglés.

11.- No comprendo por qué razén algunas personas

ase

se me olvidan algunas cosas que sé.

12.- En la clase de inglés me pongo tan nerviogd qu

13.- Me averguenza participar voluntariamente e
clase de inglés.

hla

14.- No me pondria nervioso si conversara con
hablantes nativos del inglés.

15.- Me inquieto cuando no comprendo lo que el
profesor esta corrigiendo

16.- Siento temor aun cuando estoy preparado p
una
presentacion oral en inglés.

ata

inglés.

17.- A menudo no me apetece hablar en la clase|de

18.- Me siento seguro de mi mismo cuando habl
la clase de inglés.

DN

19.- Me produce temor que el profesor de inglés
pendiente de corregir cada error que cometo.

ebt

intervenga en la clase de inglés.

20.- Se me acelera el corazon cuando se me pidglque)

21.- Cuando mas estudio para un examen oral d
inglés, mas confundido me siento.

preparo bien para la clase de inglés.

22.- No siento presion ni preocupaciones cuandq fine

otros

23.- Siempre tengo la sensacion de que mis 1
compafieros hablan mejor el inglés que yo.
24.- Me preocupa mucho hablar en inglés frente gl

100
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estudiantes.

25.- Las clases de inglés transcurren con tal eapi
que me preocupa quedarme atrasado.

p1

inglés que en otras clases.

26.- Me siento mas tenso y nervioso en las clasesld

27.- Me pongo nervioso y me confundo cuando
hablo en la clase de inglés.

28.- Mientras voy en camino a la clase de inglés
siento muy seguro Yy relajado.

me

29.- Me pongo nervioso cuando no entiendo cad
una de las palabras que dice el profesor.

30.- Me abruma la cantidad de reglas que hay qu
aprender para poder hablar en inglés.

31.- Temo que mis compafieros de clases se ria
mi cuando hablo en inglés.

nHe

32.- Probablemente me sentiria cOmodo entre
hablantes nativos del inglés.

33.- Me pongo nervioso cuando el profesor de in
me hace preguntas que no he preparado por
anticipado.

101
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Appendix G: Quantitative analysis of Foreign Language Classroomnxiety Scale

Number of participants: 18
Question Option Agycle %/ ASCycIe 30/
0 0
1 0 0% 0 0%
, . 2 0 0% 2 11%
2. 1 don't worry about making mistakes jin 3 > 11% 3 17%
language class.
4 12 67% 9 50%
5 4 22% 4 22%
1 2 11% 1 6%
4. It frightens me when | don't understand 2 10 56% 9 50%
what the teacher is saying in the foreign 3 4 22% 4 22%
language. 4 2 11% 3 17%
5 0 0% 1 6%
1 5 28% 5 28%
" 2 6 33% 5 28%
7. | keep thinking that the other studen > -
3 3 17% 3 17%
are better at languages than | am.
4 3 17% 4 22%
5 1 6% 1 6%
1 4 22% 4 22%
12.1n1 | 2 8 44% 6 33%
- Inlanguage class, | can get so ner ous 5 3 17% ) 2204
| forget things | know
4 2 11% 2 11%
5 1 6% 2 11%
1 4 22% 3 17%
15| hen 1 don't und |2 8 44% 6 33%
- 1 get upset when | don’t understand 3 3 17% 3 17%
what the teacher is correcting.
4 3 17% 4 22%
5 0 0% 2 11%
1 3 17% 3 17%
16. Even if | am well prepared for 2 6 33% > 28%
) 0, 0,
language class, | feel anxious about it 3 S 28% 3 17%
4 2 11% 4 22%
5 2 11% 3 17%
24. | feel very seltonscious about 1 4 22% 3 17%
speaking the foreign language in front of 2 10 56% 7 39%
other students. 3 1 6% 2 11%
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Number of participants: 18

. . Cycle 1 Cycle 3
Question Option AS % AS %
4 2 11% 4 22%
5 1 6% 2 11%
1 4 22% 4 22%
2 8 44% 7 39%
26. | feel more tense and nervousnmy 3 3 17% 2 11%
language class than in my other classes. 4 2 11% 3 17%
5 1 6% 2 11%
1 4 22% 2 11%
2 10 56% 8 44%
27. 1 get nervous and confused when | gm 3 3 17% 3 17%
speaking in my language class.
4 1 6% 3 17%
5 0 0% 2 11%
1 5 28% 3 17%
31. | am afraid that the other students will 2 7 39% 6 33%
laugh at me when | speak the foreign 3 0 0% 0 0%
language. 4 4 22% 5 28%
5 2 11% 4 22%
Conventions

NP: Number of participants
NS: Number of students per question

1. Strongly agree

2. Agree

3. I don’t know

4. Disagree

5. Strongly disagree
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Appendix H: Lesson Plan and Didactic unit
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Area:
humanidade
Subject:
English

N

»]

Week: 1

STUDENT |

Grade: Tenth
and Eleventh

FourthTwo-
monthperiod

Aims: By the

end of the lesson the students wilabke to report orally their learning experieng

TOPIC

ACTIVITY

DATE | GRADE

COMMENTS

Introduction
Session

Presentation

Warming up

Presentation

Practice

Assessment

Individually, the students will create a draft

The teacher will show students a
short presentation including the

research question and the objectives,

in order to let them know the
methodology and timeline (Append
1)

The teacher will provide students
with a survey and two checklists, in

order to determine students’ language

anxiety level.
The teacher will show students the

As this is the
first session of
the pedagogica
implementation
we want our
students to
know about the
development of
the application
of materials.

website they are going to work with,
www. Blaving.comBYy providing
them with some samples, using the

1001
and
1101

August
26

projector and the laptop.Students W
discuss the possible positive impact
of using this tool in class.

Then, the teacher will ask students
create an account in the website, in
order they can participate.
The teacher will show a video about
Learning experiences, taken from
https://www.youtube.com/watch?v
AgS-QEF3Dng

The teacher will ask the students a
of questions to be answered orally.
Example: Do you like your school?
What do you like the most? Do you
like learning English? What did you
learn the last week?

Additionally the teacher will show
students a set of flashcards, they wji
match the picture to the description
of the action in past

to

set

es
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about their learning experiences using
pictures.

The teacher will give students a set of papers
with opposite words, so that they can find
the pairs, they are going to give feedback
about the draft they did.

current level

Institutions Ofelia Uribe High School/ Luis Angel Arango Hight&ol
Servicio Nacional de Aprendizaje SENA, regional Met

Grade or 7" grade, 10 grade and elementary level

proficiency

level

Students’ The students’ current level is Al according to @emmon

European Framework. The students are able to comsatenvery basi
written and oral personal information about theutme, their family angd
their environment. Students are able to establisasic conversation af
to make short presentations about everyday topieswell as makin
short descriptions about everyday scenarios.

Course
description

This course will be focused on the students’ aiffectfactors
especially the level of negative anxiety, which mag causing som
difficulties in the oral performance and the depahent of the speakir
skill. The specific cor@nt will be the past activities (topics: learn
experiences, last vacation and childhood anecdoié® tool chosen to
use in order to help students to decrease negatixeety is the audid
blog.

Course goal

Bearing in mind the background explained above,stete the
following goals:

*What is the possible impact of implementing auldiogs in
order to lower students’ negative anxiety in spogerformance?

*To what extent can the use of audio-blogs fosperaking skills?

A1

Objectives

By the end of théessons the students will be able to express
learning experiences in a voice recording.

By the end of the lessons the students will be tblese audio
blogs as tools to improve their spoken performance.

By the end of the lessons the students will be tbilese languags
for talking about their last vacation and childh@gberiences in a short
dialogue.

A1”J




AUDIOBLOGS TO LOWER ANXIETY IN ORAL FLUENCY 106

Assessment Assessment will be taken as a qualitative procesk will be
focused on checklists that motivate three imporéspects:

Know: After completion of the session students will lxeato
recognize the main steps to make audio-blogs.

Know-how: At the end of the lesson students will be able &ixe
an audio-blog in order to share the final prodwftsheir composition
related to past activities.

Know how to be: Through the construction of audio-blogs,
students will participate actively during the clagsromoting ar
environment of respect, confidence and coexisteficey will also havg
the opportunity to reflect on his/her student log.

1%}

AY”J

Policies Taking into account that learners will use diffdremebsite
sources to develop the audio-blogs, it is necgstfaat students know
that there are some policies regarding the righthe owner to publish
copy, adapt, broadcast and perform material cordaiire literary,
dramatic, musical, and artistic works, and in cotapwsoftware, soun
recordings, films, and broadcasts (James Cook Wsitye Australia)
Thus, students will reference all the authorg/thse in their tasks, if n
students might receive penalizations accordingh&orational copyrigh
policies.
Another important aspect that students need toidenduring the
construction of the audio-blogs is the netiquatles; netiquette refers t
etiquette on the Internet, the good behavior adéfateelectronic
communications via e-mail, instant messaging, ob@is and discussign
forums (Sullivan, 2002). Some of these rules idelthe avoidance of
capital letters, the respect among classmates,\glien disagreeing with
ideas or viewpoints, respect the late work poliegt ase forum and
institutional mail to communicate with the classesa&nd the tutor.

O




