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Abstract

This qualitative, action research study explores@h young adult learners’ interaction in an
ESP context while they carry out a self-reflectstrategy on their learning process at the
Avianca training center in Bogota, Colombia. A needalysis evidenced learners’ lack of
communicative competence and interaction, poomieahEnglish knowledge, and lack of self-
reflection strategies and goal setting. Throughredlection, learners were trained to think about
their learning and self-set their learning goalgpedlagogical intervention was designed and
implemented where communicative tasks and Engtislspecific Purposes (ESP: English for
cabin crew) were included. Also, learners developedlf-reflection strategy for them to reflect
on their learning process at the beginning andodémyery communicative task. The aim was to
enhance students’ interaction and technical Englishpetences to communicate with non-
Spanish speaking passengers in their workplace €dlection instruments and procedures
comprised a piloting stage and three data colledtages. Questionnaires, teacher field notes,
learners’ self-reflection sheets and voice recaysliwere the data collection instruments applied.
The data analysis process took place in the fnstester of 2014, using a grounded theory
approach(Corbin & Strauss, 2008). Findings sugipastself-set goals and reflection allowed
learners to maintain the focus on the specific lagg functions and vocabulary necessary for
them to complete communicative tasks (role playsgessfully and, in turn, led to an increase in
learner awareness, confidence and positive selfeqmnin addition, learner’s evidenced
progress on language development in terms of Sp€EiSP) language functions and technical
vocabulary.

Key words:English for specific purposes (ESP); self-reflectatrategies; goal setting;

communicative activities.
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Resumen

Este estudio cualitativo de investigacién-accidplesa la interaccion once jovenes estudiantes
en un contexto ESP mientras llevan a cabo unaegi@ade auto-reflexion sobre su proceso de
aprendizaje en el centro de entrenamiento de AgiandBogota, Colombia. Un analisis de las
necesidades evidencio la carencia de competenciargoativa e interaccion, escaso
conocimiento técnico de Inglés, y carencia de tegjras de auto-reflexion y fijacion de metas
en los alumnos. A través de la auto-reflexién gstsidiantes se prepararon para pensar en su
aprendizaje y auto-establecer sus metas. Una érteidn pedagdgica fue disefiada e
implementada, incluyendo y vinculando tareas conativas con Inglés para fines especificos
(Inglés para la aviacion), y una estrategia de-geftexion llevada a cabo al comienzo y al final
de cada tarea comunicativa. El objetivo es mejararteraccion y competencias técnicas en
inglés de los estudiantes para que puedan comeaican los pasajeros no hispanohablantes..
Los instrumentos y procedimientos de recoleccidédales (cuestionarios, notas de campo, hojas
de auto-reflexién y grabaciones de voz) pasarorigsar de pilotaje y tres etapas de recoleccion.
El analisis de los datos se llevo a cabo en elgrBamestre de 2014, utilizando un enfoque de
teoria fundamentada (Corbin y Strauss, 2008). essltados sugieren que las metas auto-fijadas
y reflexion permitieron a los estudiantes mantemhenfoque en las funciones especificas del
lenguaje y el vocabulario necesario para que ethospletaran las tareas comunicativas (juegos
de rol) con éxito y, a su vez, condujo a un aumentta conciencia de aprendizaje, creacion de
confianza y autoconcepto positivo. Ademas, el delardel lenguaje del alumno en cuanto a
ESP, Funciones especificas del idioma y vocabutédeico se vio favorecido.

Palabras claveinglés para propositos especificos (ESP); estiaatg auto-reflexion;

fijacion de metas; actividades comunicativas
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Chapter 1: Introduction

1.1  Introduction to the study

Communication is said to be the ultimate and mogiortant goal of language. Although
English is not the language spoken by most peaplena the world (Mandarin is), it is the
language that the highest amount of countries paaks(more than sixty according to different
statistical sources), and it has become the lifigareca in many parts of the world. In 21-
century globalized countries like Colombia, wher®imation is ubiquitous thanks to ICT and
connectivity, the need for meaningful languagerigay contexts in private and/or public
education is more and more evident. Learners neipt@vided with real opportunities for
learning; a need to learn English must be createiidents, and chances to practice and interact
with the language must be offered, even when spgdknglish within our country (Colombia)
is not mandatory or official. In view of these tdsnresearch is a great opportunity to identify
needs and/or problematic situations that may inftedearners’ language development, which
can lead to implementing a set of strategies airatrigposting learning and gaining insights in

the ELT field.

The current qualitative action research study tolake at the Avianca Training Center
(Escuela de Operaciones) which is a private coiftelxinging to Avianca, the leading airline in
Colombia and the third largest in South Americae $tudy emerged from the learners’
difficulty to interact accurately in order to commcate effectively on the plane with passengers
during the different phases of a flight. This ditfity could be attributed to the fact that students
did not have opportunities to engage in relevadtrapaningful classes where they could use
language to talk about and simulate their dailytirms at work. Richards (2006) affirmed that

second language learning is facilitated when laaraee engaged in interaction and meaningful
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communication. In fact, this study aims at provgliearners with opportunities to use language
meaningfully in different contexts and situationsnh their work context, while reflecting on

their strengths, weaknesses and achievements.

The participants of this study were eleven stusl&oim Avianca level 3 (A2 according
to the Common European Framework of Reference doiguages). These flight attendant
trainees, aged from 18 to 25 years old, come frisfardnt regions of Colombia and attended
this ‘commitment course’ as part of their future j@quirement; they are expected to fulfill the
academic program/activities designed for them torawe their English level before they start
working. In order to join the workforce, all flighttendants must have English competences
related to general as well as technical Englistspecific English they are going to need to assist

passengers on the plane in different circumstances.

Throughout the semesters previous to this studyast noticed that English speaking
passengers and crew members at Avianca documemdddeal verbal and written complaints
about poor interaction with cabin crew membershendirplane. At the training center, students
also evidenced their interest and need to strengtieecommunicative competence in order to be
able to communicate in the classroom, and latdreat workplace (on an aircraft) once they
started working. Nonetheless, the syllabus beirgemented at the training center was still
under development and not fully contextualized.i@=s learners were never introduced to
strategies that would aid them in self-reflectimgtioeir language development, which would
help them be active participants of their learrang progress. In this regard, Harris and McCann
(1994) asserted that self-assessment helps leamirisik about their own progress and then to

find ways of changing, adapting and improving.
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1.2 Needs analysis and problem statement

The factors previously mentioned were examinedratified throughout the needs
analysis stage which took place in the first seerg&013. A questionnaire and an interview
were implemented and findings supporting the proldéuation previously observed were
evidenced. . The importance of having conductedesis analysis stage in this study is huge: it
validated the observations, gave the study reitgpbdnd also provided new insights into the way
students perceived English language learning iin toatexts. There were also difficulties which
relied basically on the design of the instrumetiitsy were time-consuming to code and analyze.
The fact of going through questions, refining thearding and avoiding bias was something

very enriching since it left me solid foundations future instrument implementation.

As mentioned above, in this stage, a question@aidean interview were conducted. In
the questionnaire learners were asked five questmexplore their feelings, opinions and
thoughts related to the reasons for studying Engiis connection with their future jobs as flight
attendants at Avianca, and also the skill theyevelil they needed to work the most on.
Likewise, a semi-structured interview was applieavhich students reinforced the information

they had conveyed in the previous survey (Appe’dix

Through a crosschecked revision and analysis ofialte collected in both instruments,
students expressed that their main reason for stgdnglish was their job; they evidenced
awareness of the need for a better English levefotidk in Avianca, which is a commitment they
have with the company. Learners also thought titataction with English speaking passengers
was ‘very important’ or ‘essential’, fact that wesmplemented with their opinions stating that
there was a need to communicate with non-Spanisakapy passengers on the airplane. Finally,

learners commented on their interest in learnioprieal vocabulary that could help them
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communicate better. These categories emergedhaivang implemented a data collection
analysis following a color coding procedure applo@@orbin & Strauss, 2008). In this process,
key elements of students’ questions were analymdchaghlighted. Subsequently, those answers
that shared key aspects where grouped togethecaadkes which would then become categories.
These categories are ultimately samples of studimaisghts, beliefs and opinions about the

language learning process, supporting the probtatereent mentioned above.

As part of the pedagogical intervention, one stpathat arose regarding learners’
communication needs was to engage the learnexsatiamn-based communicative tasks and
activities that involved real life situations. ttkimate objective would be to promote students’
meaningful interactions in the classroom in ordenélp them internalize, practice and enhance

the language they need to assist passengers eénaiffscenarios and contexts.

1.3 Research question and objectives

The research question that was posed related fardidem stated above is:

1.3.1 Research question
How might a self-reflection strategy influence A@umg adult learners’ interactions when

participating in aviation-based communicative t&sks

1.3.2 Research objectives
To explore the influence that a self-reflectiorattgy may have on learners’ interaction

when participating in aviation-based communicatiggvities.

To determine the way goal-setting may affect leaawhievements.
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1.4 Rationale of the study

Bearing in mind students’ needs related to theimted and environment, it is necessary
to refer now to the value of this research studhgtf all, it is important to mention that this
thesis study was carried out in a private contskgre students need English to succeed in their
jobs. Although some of them may not have liked Ehght all, they all knew it was essential and
mandatory for their job, and they could not graduatperform well in their occupation if they
had not fulfilled the ‘English commitment coursebgram and requirements. This extrinsic
motivation factor, which may have been presenbmes of the students, helped this research
proposal to be focused on aspects different thaivatmn; from the very first moment that
students were enrolled in the trainee flight attarigprogram, they were motivated to a certain

extent to learn the language, since they knew Ehgliould be needed for their jobs.

The current study was expected to provide us wsights related to the study of English
for specific purposes (ESP) in the private segtd@olombia-which is not something we read
about everyday- and also to come up with answetsiaw questions appealing for further
research, applicable to specific contexts. Witlpeesto English language learning and
workforce, it is important to point out that Endjliss the official language for Aviation. Since
March 5, 2008, the International Civil Aviation @ugzation (ICAO) dictated a set of standards
for all airlines to be met. Ever since, all theogslflying international routes need to meet a
certain English proficiency level (level 5 ICAO)aBed on this, Avianca, as the leading airline in
Colombia, has accomplished this goal with pilots] decided to start working on flight
attendants’ proficiency as well. The goal is tor@ase all flight attendants’ English level to level

four ICAO (B1 Common European Framework).
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In terms of goal setting and self-reflection, thgortance of conducting this study rests
on the fact learners had never set their goalsfteated on their own competencies in the
English language course at Avianca training cefitieis means that the instructional design also
had an innovation component when students stagtedihg the strategy, applying it to self-set
goals and reflecting on their learning. This wil &xpanded in further chapters. In the following
chapter the most important theoretical constrietsch gave shape and support to the research

design and implementation will be discussed.
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Chapter 2: Theoretical Framework

2.1 Introduction

In this chapter, the most important constructateel to the current research study are
discussed. A focus on English for Specific PurpdB&P), which addresses the settings, context
and underlying principle of the language being taugill be examined, bearing in mind that
English is the international language for aviatiGommunicative Activities is the second
construct. It will be discussed in order to takeak at some key aspects of the instruction itself,
based on the communicative approach and its ptegifyhis construct and ESP work hand in
hand; the specific English language my studentd teéarn (aviation-based), will be framed
into a set of principles which ultimately seek teweurage student communication by using the
language in real contexts. The third construct ball'self-monitoring'. It refers to strategies used
by learners in order to reflect upon and obsereé tharning, monitor their progress and become
responsible for their academic work. Within thishugila concept, self-reflection and goal-
setting will also be discussed. By reviewing argtdssing these constructs it is expected that the

study will have a strong base of core theory.

2.2 Definitions

2.2.1 English for specific purposes.

English for Specific Purposes (ESP) is a concephéd within English Language
Teaching. It refers to features related to Endbsiyuage instruction, from the point of view of
the precise language (technical) that is neededder for learners to succeed in their different
disciplines and careers. Hutchinson & Waters (198dntioned that ESP are English courses

tailored to specific needs. As a matter of factniylearners' context, their needs arise from the
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necessity that cabin crew personnel have in tefrirgeracting and speaking with English
speaking passengers, based on the company's mequieand policies. Belcher(2006) stressed
the importance of carrying out needs analysis,esESP entails specific learners in specific
contexts: “needs assessment is seen in ESP asuth@ation on which all other decisions are, or
should be, made” (Belcher, 2006, p. 135). In tladipular research context, the trainee flight
attendants have specific needs for specific cost@hiscussed in Chapter 1), which were

confirmed by the researcher through his observat@md supported by the learners’ opinions.

Dudley-Evans and St John (1998) complement theique\definitions by adding that
ESP teaching is linked to a particular disciplingpmfession and makes use of a methodology
that differs from that used in General Purpose iEhdeaching. By methodology, Dudley-Evans
and St John (1998) refer to the nature of the &ralgarner interaction that takes place in the
language classroom, where the teacher sometimesnesc language consultant, enjoying

equal status with the learners. Richards (200&tiated the origins of ESP:

Many learners needed English in order to usespecific occupational or educational settings.them it
would be more efficient to teach them the spedificls of language and communicative skills needed f
particular roles, (e.g., that of nurse, engindaghf attendant, pilot, biologist, etc.) rathernhast to

concentrate on more general English. (p.12)

Richards (2006) also stressed the importance efmgting the specific characteristics of
a language when it is used for specific rather tjmeral purposes. Such differences might
include vocabulary choice, grammar, kinds of tedsimonly occurring, the need of particular
skills, and functions. Hence, the language a flagtendant is expected to produce is very
different from the language a child learns in eletagy school; particular expressions,

directions, vocabulary and other technical comptsare crucial when they face their daily
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routines and situations on the airplane. Althowggriers were meant to strengthen those
technical competences in Avianca, the English bubawas still under refinement in order to
include all the technical competences and vocaputea Communicative Language Teaching

approach, which will be another construct revieveer on in this chapter.

Complementing the ESP concept, Hutchinson et 891 highlighted the importance of
three aspects and instances from which the condéd&P emerged: ‘the demands of a brand
new world’, ‘a revolution in linguistics’ and a ‘¢ois on the learner’ (p.8). Regarding ‘the
demands of a brand new world’ Hutchinson et al9@d9nentioned that as English became the
accepted language of technology and commercesated a new generation of learners who
knew specifically why they were learning a langudgdact, narrowing the ESP to English for
cabin crew, this concept is evidenced when reviguhe participant’s settings at Avianca’s

operations school. The aviation language is Engéisld learners know why they are learning it.

Hutchinson et al. (1991) affirmed that the secorgfiance is a ‘revolution in linguistics’
based on the fact that the language we speak \anesderably from one context to another,
and there are differences between, say, the Enfglidaw and the English for engineering. They
stated: “If language varies from one situation £ to another it should be possible to determine
the features of specific situations and then mhked features the basics of the learners’ course”
(Hutchinson et al., 1991, p.7). Those specificatiins the authors mention are in fact the
learners’ context at work: flight attendants wel@ognpassengers, giving directions to locate
their seats, answering questions, offering mealkdrservice, making safety announcements,

giving briefings to special passengers, etc.
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The third and last aspect that shapes the ESPIfistmn et al., 1991, p.8) is the ‘focus
on the learner’. It highlights the fact that leamare seen to have different interests and reasons
for learning the target language, and this supgbésievelopment of English courses in which
‘relevance’ to the learners’ needs is paramoumsplecific contexts like Avianca, English
language learners attend lessons based on theésasp&Ettioned above: they are immersed in a
context where English is used as the global langagation), which varies from those specific
settings to, say, general English, and finallygolasn those specific scenarios, specific needs
and interests for mastering that language areexted@here is a “need for increased

specialization in language learning” (Hutchinsomlet1991, p.8)

2.2.2 Communicative language teaching.

Linked to the previous construct, communicativevétes are a specific factor of
analysis framed into Communicative Language Teap{CLT), a functional approach to
English teaching. Brown (2007) defined CLT by meniing four essential characteristics.
Firstly, he stated that classroom goals are focosedhrious aspects, not only on grammatical or
linguistic competences. Secondly, he asserteddhgtiage techniques are meant to “engage
students in authentic, functional and pragmaticafidanguage with meaningful purposes”
(p.241). In fact, the goal was that learners pigidied in activities that had a functional
component, rather than grammar-based classes,iah wiey could use and practice authentic
language. This is reflected in the language learneking, for instance, ‘safety requests’ instead

of learning what imperatives or modal verbs are.

The third characteristic is fluency and accura@nsas complementary principles when
communicating, where fluency has to take more ingyae and accuracy at times, in order to

keep learners engaged in language use. Finallyotith characteristic is that in the
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communicative classroom the ultimate goal is tothedarget language in unrehearsed contexts.
Supporting this characteristic, Harmer (2007) hgitted that activities in CLT typically

involve students in real or realistic communicatiahere the successful achievement of their
perfomed task is at least as important as theracgwf their language use. The author adds that
role-play and simulation have become very popml&LT. These four characteristics
encompass the principles upon which the classrattivitees were developed at the Avianca
operations’ school as part of the pedagogical wetation, which will be described in-depth in

chapter four.

Having mentioned CLT as the general underpinnirgaach, it is worth reviewing what
communicative activities are. With this view, Rictie (2006) stated that “Communicative
practice refers to activities where practice imgdanguage within a real communicative context
is the focus, where real information is exchanged, where the language used is not totally
predictable” (p.16). These points concerning reahimunicative contexts and unpredictability
seem to me very important to emphasize on. Evemwhgelearners and future flight attendants
need specific language and vocabulary to intena¢he plane with English speaking passengers,
they are going to face completely unpredictablgasibns at work in which their communicative

abilities will be challenged.

Based on the CLT principles, Richards (2006) Bstaimber of communicative activities
suitable to be used in the Language classroom.€eTimotude ‘Task-completion activities’,
which are tasks focusing on using one’s languageurees to complete a task (puzzles, games,
map-reading);‘Information-gathering activities’ whiare student-conducted surveys,
interviews, and searches in which they are requoeade their linguistic resources to collect

information; ‘Opinion-sharing activities’ or actties in which students compare values,
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opinions, or beliefs. Other activities include dnmation-transfer activities’ which require
learners to take information that is presentedhi@ form, and represent it in a different form;
‘Reasoning-gap activities’ which involve derivingmse new information from given information
through the process of inference, practical reagpratc. and ‘Role plays’ which refer to

activities in which students are assigned rolesianiovise a scene or exchange based on given
information or clues. These activities, among athare the communication activities suitable

for the language classroom, and intertwined withdbnstruct of ESP and English for Aviation
previously reviewed. A further and deep accourthefinstructional design, including specific

teacher and learners roles will be discussed iptehdour.

2.2.3 Self-monitoring

So far, the constructs of English for Specific Risgs (ESP) and Communicative
Activities have been reviewed as part of the cargexl purposes of the language being taught,
aiming at facilitating the pupils’ learning and ptiae of that specific language. ‘Self-
monitoring’ is a specific construct derived fronifgegulation, referring to a set of L2 learning

strategies that students learn and implement, d®ptheir autonomous learning process.

Learning strategies are defined a specific actibaekaviors, steps or techniques-such as
seeking out conversation partners or giving onesgtburagement to tackle a difficult language
task used by students to enhance their own legi®uagcella & Oxford, 1992). Oxford(1990)
also defines ‘Language Learning Strategies’ asiiecies implemented by learners to increase
their knowledge, understanding, and using a seooffareign language, while increasing their
independence and autonomy in the learning protessder to classify L2 learning strategies,
Oxford (1990, 2011) provides six major groups: ¢tga strategies, metacognitive strategies,

memory-related strategies, compensatory strategfiextive strategies and social Strategies.
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From these six main groups mentioned, ‘self-momtprbelongs to the ‘metacognitive
strategies’ group, since assessing and monitomegedf in L2 learning entails reflecting upon
and evaluating on the learning process (OxfordDL99omplementing the previous definition,
O’Malley and Chamot (1990) affirmed that metacogeistrategies involve thinking about the
learning process, planning for learning, monitorfigomprehension or production while it is
taking place and self-evaluation after the lear@otyvity. Also, they encourage learners to be
responsible for their own learning, to be critiaad thoughtful regarding the goals they have,
whether they are accomplishing them and the way dhe doing it. Bearing in mind these
concepts, at the Avianca training center, the A2ngpadult learners were meant to have the
chance to set their own goals, reflect upon thehievements, difficulties, strengths and
interests, and finally set plans for improving pbiesdifficulties. Ultimately this study and
intervention sought for students to become resptsand aware of their academic process.
Learner goal setting and self-reflection are imraéns the metacognitive strategies, and are two

aspects of self-monitoring that are explored is 8tudy.

Schunk (2002) affirmed that goal setting involveablishing a standard or objective to
serve as the aim of one's actions, and are invotvddferent moments: forethought (setting
goals), performance control (monitoring) and seffection (evaluating goal progress). The
benefits of goal-setting include learners focusinghe task, learners exerting effort necessary to
meet the task demands, and learners’ buildingesétfacy when goals are attained.
Nevertheless, it is important to bear in mind thetting goals is not as easy as it seems. To
illustrate this, Schunk (2002) pointed out threeperties that learner goals must have to be
successful. The first property is ‘specificity’; @e need to incorporate specific performance

indicators. The second property is ‘proximity’; ¢aeed to be specific as to how far they



GOAL-SETTING AND SELF-REFLECTION FOR ESP LEARNERS 41

project into the future. In this view, short-termads are achieved more quickly and result in
higher motivation and better self-regulation thang-term goals. The third goal property is
‘difficulty’. In this regard, Schunk (2002) affirmdethat easy goals do not motivate, nor do
extremely difficult ones; they may lead learnerfose interest tasks, or may instead frustrate
learners when they are not able to achieve thesgbatead, moderately difficult self-set goals
produce high goal commitment, motivation and setfelated performance. In terms of learners’
training for self-set goals, Schunk (2002) stresbatllearners may need to be provided with the
goals, while the teacher trains on goal-settingtsgies simultaneously. Then, as they learn how
to self-set realistic goals, learners’ high seffeafcy, self-regulation and commitment can be

expected.

Self-reflection in this study is the self-monitagicomponent phase carried out by
learners after a certain task, where they explessitieas, opinions and feelings with regard to
their self-set goal attainment. Zimmerman(2002hhginted that learners’ reflections may take
place as ‘self-judgments’ and/or ‘self-reactior&&lf-judgment occurs when learners compare
and evaluate their performance to a standard pedioce, which can be their own goals, their
prior performances or another person’s. Self-judgnoan also occur when learners point out the
causes of errors or successes. Self-reactionvesdeelings of positive affect, and/or
satisfaction towards one’s performance. Zimmern2892) also asserted that self-reactions can

also take the form of adaptive and/or defensivpaeses.

Hurd and Lewis (2008) stressed the importancearhkrs having time and space for
reflection, together with a clear explanation efpurpose and likely outcomes. Likewise, it is
important for language learners to have opportesitd produce spontaneous writing by means

of unstructured journals or logs. However, Hurd aadis (2008) stressed that learners may find
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it difficult to put their feelings into words, arsbmetimes their repertoire in the target language
may not be enough for them to express everythiag Want to. Based on these important
insights about reflection, the researcher decidegivie learners the choice to write their

reflection ideas in Spanish, English or mixed, aelieg on what they felt comfortable with.

The strategy planned, tought, and implemented,anadlective learning sheet, referred
to by Harris and McCann(1994) as "records of sttalen what has happened in the language
learning over a period of time" (p. 72). Also, Hamnd McCann mentioned that reflective
learning diaries contain a lot of information, sashwhat went on in class, what students feel
they have learned, what problems they have, and thlbg are going to do to overcome them.
Hence, learners at Avianca could think of what tlegyned and their difficulties; they reflected
upon the ways they could tackle and overcome tla@ming at becoming self-directed and

autonomous, as the reflective strategy was beirsgered.

The literature on ESP, communicative activities s@l-monitoring, has given support to
the current research study design. The next seietitins chapter will review some studies that
have been done related to the constructs previsesiged, which give the current research

study important insights, background and support.

2.3  State of the art

Related to local research in the field of English$pecific Purposes, it has been found
that there are not many published studies in Cbiamelated to the field of English for Specific
Purposes. Tajima(2003) mentioned that the avidigbth (ESP) is still an unexplored research
area with a huge potential for language researcRérsden, Ralston and Ineson(2008) also

affirmed that the safety roles of flight attenddmés’e received little attention in the academic
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literature. They stressed the importance of asguhat flight attendants-as a group of
professionals-be well trained and equipped witHsskind knowledge, since English is a very

important aspect of their professionalism.

As mentioned above, cabin crew English has hadcestiattention in Colombia.
Nonetheless, a number of international studiessbad light on the subject matter. Wood(2009)
conducted a research study on preparing Americ&hl&Sners for the workplace. A set of
simulations related to the types of speech thegmeaering learners would find at their jobs were
implemented. This study concluded that formulamussces can help in the effective language
training for specific situations by providing lears with a repertoire of language expressions
and an awareness of the contexts in which they aamoate. These finding suggests that
simulations along with a repertoire of expressiang language (such a corpus) are key
components of an ESP course when they are conteeiand relevant for ESP learners.
Dingcay (2011) also conducted research on designiegrner-centered ESP course syllabus for
administrative personnel in Turkey. He found timat $ituational-based ESP syllabus was the one
that could suit the learners’ needs the most, umecaf its non-linguistic category: the situation.
Based on those situations, the language teacheéogether real or imaginary situations in which
language occurs or is used. These findings makesfiget upon the responsibility the teacher-
researcher has in making the right choice in tleeagos chosen for the learners (e.g. boarding,
onboard service, before take-off) for further dasi meaningful learning experiences.
McDonough (2010) also touches on an aspect cuyrknkied to ESP methodology. He asserted
that ESP success is crucially linked to the matetiaed based on learners’ specific needs and
contexts. He conducted an investigation on cugSR materials for different professional areas

in order to identify key components of ESP courséisand courses. McDonough (2010) found
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there are no absolute rights and wrongs becauseisvimaportant for teachers is whether a
course meets learners’ needs, and this kind otiatiah can only happen in the context of use.
As a conclusion to his study, McDonough (2010) fbaommon, recurrent tasks in several ESP
courses and textbooks. Such tasks include pair,vgauk filling, dialogue completion, role play,
and sentence correction. Of these tasks, gapdfilpair work and role play are the ones

implemented the most in this study, and will belax@d in detail in Chapter 4.

In terms of self-monitoring, Sdnchez(2012) caroet qualitative research to explore the
impact of self-monitoring strategies on the leagnexperience of Al learners in a blended
learning environment in Colombia. She found thatghrticipants increased their awareness of
the language process, despite the fact they weneqoired to evidence their achievements. The
current study was designed to have a data colleatgirument that could evidence some of the
learners’ possible achievements, in order to adcfourtheir language development, progress, or
the difficulties derived from or affected by theeusf the self-reflection strategy. Sanchez (2012)
mentioned that the participants developed selfieggd learning to an extent, but also
experienced some difficulty when dealing with tiemed the blended course itself. From
reviewing this study, | can reflect upon my pagamts and their contexts. By monitoring their
process, they are expected to become active agespgnsible for their learning. Planning,
monitoring and self-evaluating their performance thie aspects to be considered for the
purposes of this study, and the ones that wilbpgozed as the pedagogical intervention takes

place.

Wallace (2012) conducted a research study aimegpdring the Language Learning
Strategies of Spanish adults when engaging in camuative tasks in a business context. The

findings of this study indicate that the Spanidhles used metacognitive strategies consistently
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in all business communication tasks. Also, thepgeezed the importance and use of English
not only in the work environment, but in all asggect their lives. Clearly, this group of Spanish
entrepreneurs needed English for their job, anghrsingly they evidenced their need to be
proficient in their daily lives as well, not onlgifthat specific purpose (business). This suggests,
that the use of metacognitive strategies may ptdeapners to discover and explore other areas
different from the technical English that learnevsy need to carry out communicative tasks in
their workplaces. Forster and Souvignier (2014glistl goal setting and its effects on reading
achievement, reading motivation and reading saticept with students from Munster,

Germany. A control and an experimental group werméd to test the effects of goal-setting
and self-reflection on their achievements and setfeept. In terms of achievements, the
experimental group evidenced significantly highmpiovements in reading than the control
group. However, although success was defined lohneg or exceeding the self-set goal,
inspection of students’ reflection sheets indicdted students sometimes misinterpreted
exceeding a goal as failure. In this case, onlyatttéevement of the exact goal would have been
interpreted as a success, leading to frequent iexes of failure. These interesting, unexpected
findings make me reflect about the importance @hing and sensitizing learners regarding the
purpose of self-set goals, stressing that instééeshmer ‘failures’ there is always ‘room for
improvement’. Training in metacognitive strategesrucial, especially for learners who have
little or no experience. Moeller, Theiler and W0@12) also conducted research on goal setting;
a quasi-experimental study examining goal-settimdystudent achievement in the high school
Spanish language classroom. Learners carried @ltngding, action plan writing and

reflection, and showed a consistent increase immeares. Learners’ achievement was

influenced positively in the first three years @ia®ish, but not as strong in the final years. These
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findings suggest that learners did not have a gtextrinsic motivation, since only three levels
were required for their school, and the others vegtéonal. In contrast, the progress shown in
the first years suggest that goal setting helpachkrs improve their intrinsic motivation and
achievements as highlighted by Schunk (2002). Moet al. (2012) found that the quality of
goals may also play a significant role in the degytlearner achievement, fact to be taken into

consideration as to allotting enough time for tiragriearners in goal setting.

In a more general field, Chimentdo and Aparecid&aigza (2013) carried out a research
study aimed at analyzing learners’ self-regulapaactices when planning their own actions and
strategies. The result of this study concluded pletning and monitoring one’s own learning
process is permitted by self assessment onlynepbito teacher intervention and motivational
strategies, which is in agreement with the findingMoeller et al. (2012) and Férster and
Souvignier (2014). When putting together theseahimg results, one could affirm, that, in
general terms, self-monitoring strategies likedhes present in this study (goal setting and self-
reflection) may need a lot of teacher interventgupport and motivational strategies to be

successful.

Some literature and research studies relatecetantist important constructs in different
language learning contexts have been reviewedsrchapter. The following chapter will
describe the research design: type of study, cgmaes, participants and data collection

instruments.
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Chapter 3: Research Design

3.1 Introduction

In this chapter, the processes and proceduresdarbied out in this research study will
be discussed. First of all the type of study waldescribed, followed by the teacher’s role, the
context, and the participants. Finally, this chapt# present the data collection instruments and
procedures that have been planned and implementader to find answers to the research

guestions. The chart below contains the core cdadkpt shape the research design and its

components:

Type of Study Qualitative Action Research Studywr{is, 2010)
Eleven young adult learners with an A2 level inE8P

Context and Participants context (Avianca Training Center)

Researcher's Role Reflective, observer, teacherrelser.

* Field notes (Burns, 2010)

* Questionnaires (Cohen et. al. 2007)
Data Collection Instruments « Artifacts: Learners’ self-reflection sheets
» Voice Recordings

* Pre-Stage (Dec, 2012-Mar, 2013): A needs
analysis stage was conducted. Data from a
questionnaire and an interview were gathered and
analyzed.

Data Collection Procedures + Piloting Stage (Aug, 2013): Data collection
instruments were piloted prior to the
implementation.

» Data Collection stages 1, 2, 3 (Sep — Nov, 2013):
These data collection stages were carried out
throughout the implementation.

3.2  Type of study
The type of study conducted was a Qualitative Aciesearch (AR). Burns (2010)

stated that action research relates to the ideasflactive practice’ and ‘teacher as researcher’.
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In this case, the teacher is involved in ‘refleetpractice’ (observing while teaching) that
ultimately seeks the implementation of an actim@ngased on a problematic situation or a needs
analysis. As Burns (2010) asserted that ‘problezimagi does not mean looking at teaching as
something full of problems, but rather examining analyzing aspects subject to improvement.
In this sense, the teacher-participant becomesglorer of his own teaching context and
realities. Burns (2010) pointed out other AR featurAR is small-scaled, contextualized within a
specific social situation, school or classroonthis case, this exploratory action research is
contextualized and framed in a class of elevedesits who are taught Aviation English at the
Avianca training center. Burns (2010) also mentibtieat “the central idea of the action part of
AR is to intervene in a deliberate way in the peobétic situation in order to bring about
changes and improvements in practice” (p.2). Theeati study sought an improvement: to
enhance students’ interaction while taking paE8P communicative activities and goal setting

and self-reflection strategies.

Action Research has four main components, whichenaagycle (Burns, 2010): planning,
actions, observation and reflection. (Burns, 20&@rred to this sequence as a ‘reflective
research cycle’ that can be recurrent until theassher has achieved a satisfactory outcome.
‘Planning’ is the stage where the teacher-reseaidkatifies a problem and develops a plan of
action in order to improve. This stage of the projeas described in Chapter 1, when the needs
analysis was carried out at the Avianca trainingeewas presented. In that process, two data
collection instruments were implemented and sonte idggarding the problematic situation was
collected and analyzed. The ‘action’ phase takasegpivhen a deliberate intervention is
implemented over an agreed period of time in ali@acsituation. This intervention took place

from September to December, 2013. ‘Observatiothaghird stage of the cycle, involves the
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systematic observation of the effects of the im@etation and the documentation of the actions
and opinions of those involved. In this stage,dht collection phase -which will be discussed
later- takes place using different tools and imeeats. Finally, there is a 'reflection’ stage, in
which the teacher-researcher evaluates and deschbeffects of the action in order to
understand the explored issue. This stage is ttaeathalysis stage, which took place during the

first semester of 2014.

3.3 Context

This research study took place at the trainingesé&scuela de Operaciones de
Avianca’, which is a private school belonging toidwa airline. This company is the leading
Colombian airline as well as the third largest auth America, which offers domestic,
international and overseas flights and is in tlecess of opening new destinations and routes.
Therefore, it is quite necessary for cabin crevwnipers to be able to interact with passengers in
English. At the training center, trainee flightestttiants study English for four months using a
communicative approach. The learners also studjesigin Spanish related to emergency
procedures, service on board, customer serviceguwes and CPR (cardio-pulmonary
resuscitation), among others. The English lessmtaaght in five face-to-face sessions weekly
and each class lasts two hours and fifteen mintites training center does not have an English
laboratory, which means all the sessions take ptackassrooms. However, learners have access

to other resources such as projectors and speaké&sb aid their learning process.

3.3.1 Participants
The participants of this study were eleven studenta Avianca level 3 (A2 Common
European Framework), one man and ten women. Thaigsee¢ flight attendant students are aged

from 18 to 25 years old., They come from differeggions of Colombia and agreed to attend a
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‘commitment course’ in which they are requiredudiill the academic program/activities
designed for them to improve their English levetioa period of one year. They agreed to take
part in this research study by signing a consdterl@Appendix B) and answered a survey and a
semi-structured interview as part of the needsyaigprocess. For their jobs, flight attendants
are expected to address English-speaking passeamgjegsproper and polite language when
performing different actions such as offering meadd drinks on the plane, making
announcements, making safety requests and asgmstesgngers in general. Although classes
were related to the learners’ needs, little orgarm had been set apart for students to learn in an

autonomous way or reflect upon their learning.

3.3.2 Researcher’s role

The role adopted by the teacher in this study wakdf a teacher-researcher, continually
reflecting on the actions happening in the langudgesroom and observing learners as they
were carrying out the action plan and studied &ngliage. The first part of this researcher’s
active process had to do with the identificationhef problem or issue of investigation to be
focused on. Of course, this part was not easytimwadown; the research question based on a
needs analysis, the language skill for the learttensiprove, the literature read, and the selection
of the group were vital aspects from which the aede design was shaped. Burns (2010)
illustrated that “it can be very frustrating tryit@narrow things down so that the focus is clear
and the research is manageable” (p.23). Fortunat&br conducting a needs analysis, the
participants, context and topics to be worked orevmarrowed down. After planning, the
teacher-researcher role was based on putting #meipio action. My role was that of an active
participant and observer of my learners while tttea plan was being implemented (explained

in detail in Chapter 4) and the necessary dataegathin order to answer my research questions.
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3.4  Data collection instruments

The data collection instruments applied were olsemw field notes, questionnaires,
classroom documents, and audio recordings (Bufif);ZCohen, 2007). By implementing these
four data collection instruments, | intended toegmy research study instrument validity and
reliability, and also gather as much rich data@ssible that could lead to answering the research

guestion.

3.4.1 Description

3411  Observation

Observation is a very important strategy suitabl®t use in action research studies.
Through observation, | wanted to gather as much asipossible related to aspects of learners’
interactions that otherwise might not be noticetheclassroom. Burns (2010) highlighted that
“collecting data through observation means sediimgs that are before our eyes in ways we
have not consciously noticed before” (p.57). Tlglmobservation, the teacher-researcher is able
to see aspects and phenomena that are unexpeatsdialior interesting while asking self-
reflective questions about what really happenséndassroom. Since the main focus of this
research study was on enhancing students’ intergatbserving and note taking through field
notes were aimed at helping me obtain detailedrighddata about the way learners interacted,
used the target language, set their goals andefuréflected on them. Burns (2010) stated that
observation as a data collection strategy is smicious because it is focused, objective,
reflective, documented, evaluated and re-evaludtading determined that observation suits the
data | wanted to obtain, the next step was to @eardthe who, what, how often, where and how.

The type of observation | carried out was ‘naretiBurns 2010), by using field notes. A
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narrative observation is a way to make notes tgline story of the events observed as they

happen, and requires a great deal of freehanchgrifAppendix C).

34.1.2 Questionnaires

The second data collection instrument applied queestionnaires, defined as “a widely
used and useful instrument for collecting survégnmation, providing structured data, being
able to be administered without the presence ofg¢kearcher” (Cohen, L., Manion, L. &
Morrison, K., 2007, p. 307.). The questionnaires there designed to collect data had both,
closed-ended items and open-ended items (Burng®)2Closed-ended items are the most
frequently used in questionnaires and there is#dd choice of answers (yes/no, true/false,
rating scales, numerical scales, multiple choiakranking scales). With these type of questions
included in my questionnaires, | expected to g&ialale data, relatively easy to analyze and
code, related to the learners’ beliefs and thougbtat their self-reflective process as well as

language development.

On the other hand, the questionnaires implemeraddpen ended items which will look
at free-form responses. “You could, in fact, havpiastionnaire that consists only of open-
ended items, but more usually these items compleaiese items and take responses further”
(Burns, 2010, p. 85). The previous assertion suppanat was done with this instrument: The
researcher complemented the huge richness of amedetems with the structured, easy-to-
code closed-ended items. The fact that students green chances to express what they thought
openly, gave this study opportunities to analyZfedint aspects. Also, due to the fact that the
participants were eleven students, open-endediqusstere not that time consuming to

analyze. (Appendix D).
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34.13  Classroom documents

Burns (2010) pointed out that classroom documeamtsihkinds of written documents
which can become means for collecting data andiigerg key issues. The types of documents
that were applied were self-reflection sheets, wistudents evaluated their own progress and
documented their perceptions. With this instrumegteived actual information related to
learners’ goals, achievements, difficulties andoacplans. This helped me have objective
information on what my students’ opinions and ppticas were toward their processes and

progress interacting with the target language aradegly mastery.

34.1.4  Audiorecordings

The fourth instrument applied in this researcligtwas audio recordings. One set of
audio recordings was made at the end of the lesirBaglish process; as part of the final exam,
learners were recorded while simulating solvindedént situations that required specific
vocabulary and expressions. Such situations induokersized baggage, passengers in
emergency exits, offering meal service, giving diens, apologizing for a booked meal not
boarded and offering options, explaining alcohaldrage policies, and making requests, among
others. These audio recordings were made and athigorder to have an instrument that
directly accounted for learner’s language develagiateractions, and use of technical
terminology for specific language functions. Bu(@810) affirmed that although recordings can
give the researcher very interesting and usefiglirts into what is happening in the classroom.
Transcribing, however, is time consuming, so itmportant to make decisions about how much
to transcribe. “It's often enough to transcribg jsisort extracts where there is something that
strikes you, important, or even ‘normal’, and illunates the issue you are researching. (Burns,

2010, p. 71). As a matter of fact, the eleven voem®rdings were very time-consuming for me
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to transcribe. However, following Burns’ (2010) oezmendation, the teacher-researcher

listened carefully to them in order to extract keagments (Appendix E).

3.5 Validation

According to the instruments reviewed above, thecept of ‘triangulation’, supporting
the validity of this study arises. Triangulatiordistined by Cohen et al. (2007) as “the use of two
or more methods of data collection in the studgarhe aspect of human behavior” (p. 141).
Burns (2010) asserted that triangulation is wheiegimore than one source of information
gives the researcher different lenses for viewirggsituation, and allows for more objectivity.

This concept is represented in the following figure

Teacher
field notes

Classroom
Documents

Questionnaires TRIANGULATION

Audio
recordings

Figure 1: Instrument triangulation

Triangulation (Burns, 2010; Cohen et al., 2007)psufs the validity of this study. This
concept refers to the use two or more methodstef azlection implemented in order to achieve
validity. Cohen et al. (2007) exemplified thatfaf instance, outcomes of a questionnaire survey
correspond to those of an observational studyetdme phenomena, the the researcher will be

more confident about the findings. This, in conssge is represented in the ‘internal validity’
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of the research study (Cohen et al., 2007). Aftedaa collection procedures and instrument
triangulation is carried out, ‘internal validityCphen et al., 2007) is achieved when findings
demonstrate that the explanation of a particulangvssue or set of data which a piece of

research provides, can actually be sustained bgédtee

3.6  Data collection procedures

The data collection procedures comprise two maigest. The first stage is the ‘pre-
planning’. This stage took place in the first setmesf 2013. In this stage a needs analysis was
carried out; an interview and a questionnaire virgdemented in order to gather data regarding
learners' thoughts, opinions and feeling toward tBeglish learning process at Escuela de

Operaciones de Avianca (Avianca Training Center).

Thanks to this stage, a problematic situation wédemced (learner’s lack of interaction),
a research question was formulated and a plaredtartarise. The ‘while stage’ data analysis
procedure comprised both the piloting of the instents and also the data collection stages as
such. As the implementation progressed, three stafggata collection took place and four data

collection instruments were applied as follows:
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STAGE INSTRUMENT PURPOSE DATE
Questionnaire (Cohe | To carry out possible refinements and chang:
et. al, 2007) wording and questionnaire layout.
Piloting Selfreflection sheet | In this stage students worked with the first versid
Stage (Burns. 2010) the self-reflection sheet, which lead to some ddjests
16 Sep. 2012 before the data collection stages. Sep
— 18 Sep. Field notes Recording quick notes in the format designed, @i 16-18
2013 (Burns, 2010;Cohen | time, about specific moments in the class. After
(3 sessions) | et al., 2007) evaluating those results, the format was changéukto
final version.
Questionnaire # Initial survey information of students’ feelin¢ Sep 2.
(Cohen et al., 2007) | perceptions of their learning process, goal setiimg)
Data reflection.
Collection Students’ reflective writings on their learning pess Sep
Stage 1 Self-reflection sheets | (goals, what they learned/improved, what they had | 23, 30
(Burns. 2010) difficulties with, and a reflection/action plan)
23 Sep. 20143
—30Sep. | Field note Quick notes, in real time, about specific momentthe | Sep
2013 (Burns, 2010; Cohen | class, especially when learners presented the final | 24, 30
(4 sessions) | et al., 2007) speaking tasks in order to discern ongoing behandr
learners’ target language development as it ocdurre
Data Questionnaire # Survey information of students’ feelingperceptions o | Nov. £
Collection (Cohen et al., 2007) | the implementation of goal setting and reflectiboa
Stage 2 their interaction and speaking during the tasks.
5 Nov. 2013 Self-reflection sheets | After re-training, a third set of sereflection sheets we | Nov 5,
— 13 Nov. (Burns. 2010) gathered, evidencing learner’s goal-setting and 12,13
2013 reflection.
(4 sessions) Field Notes Live, quick notes, in real time, about the finakaking | Nov
(Burns, 2010; Cohen | task in order to discern ongoing behavior and kel@'n | 13
et al., 2007) target language development as it occurred
Data Final Questionnair Last survey of students’ feelings, perceptiondet Nov.
Collection (Cohen et al., 2007) | implementation of goal setting and reflection altbeir | 18
Stage 3 language learning process.
Selfreflection sheets | Final set of se-reflection sheets, evidencing learne Nov
18 Nov. (Burns. 2010) goal-setting and reflection processes 18, 20
2013 - 23
Nov. 2013 | Voice Recording Information of learners’ actual oral production ¢ Nov
(5 sessions) language development during the final exam of the
process. 26

Table 1: Data collection stages

The next Chapter will describe in detail the pextacal intervention presented in the

table above as it was carried out during the sixgsEssions.
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Chapter 4: Chapter Four: Pedagogical Intervention ad Implementation

4.1 Rationale

The current action research study sought to explaénfluence that a self-reflection
strategy, along with a design and implementatioooofimunicative activities (framed within the
ESP context) had on learners’ interaction. Theaes$or this research study were based on the
teacher’s observation and knowledge of the coraextell as the needs analysis stage in which
two data collection instruments were implementedéther data that could evidence learners’
interests, thoughts and worries regarding theidiBndanguage learning, taking into

consideration their future jobs as flight attendantthe leading Colombian commercial airline.

The analysis of the data demonstrated the neearfteaningful, contextualized
communicative language teaching approach. A pedegiagtervention that combined technical
aviation English with meaningful communicative sities, along with a self-reflection strategy
was designed to enhance learners’ communicatiVis skid interaction while encouraging the

students to become more autonomous and respoffiliteeir language development.

4.2  Visions of language, learning, and curriculum

4.2.1 Vision of language and learning

Currently Avianca is training future flight attenda to use English to interact with non-
Spanish speakers on airplanes, in different stmst The English for Cabin Crew sessions have
shifted from a focus on ‘general English’ to onetechnical and functional English. The
approach used for students to learn this functiamguage continues to be Communicative

Language Teaching (CLT) which is an approach ttrasses the importance of having students
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practice the language for real, communicative, @doialized purposes. Brown(2007) stressed

one of the characteristics that define CLT:

Language techniques are designed to engage leanrtbespragmatic, authentic, functional use of
language for meaningful purposes. Organizatiomgjuage forms are not the central focus but rather

aspects of language that enable the learner torguisth those purposes. (p. 241)

In this study, language is seen as a means foestsio accomplish specific purposes
such as offering meals, making safety announcenagntsequests, or providing passengers with
other information related to the flight. The ingttional design and lesson plans were created
based on the language functions and specific vdaabthat learners need for their jobs.
Harmer(2004) asserted that the study of functiorilanguage has a profound effect upon the
design of language teaching materials, making laggypurpose a major factor in the choice of

syllabus items and teaching techniques.

Taking into consideration language as a meansrtoramicate in specific settings and
for specific purposes, the instructional design &ddnctional approach where students practiced
language for different scenarios using communiesdietivities and, progressively, reflecting on
their achievements and possible difficulties. Laamgpiis then considered as the means for
learners to communicate taking into account a §ipesgt of needs and a context (English for
cabin crew members), fact that is aligned with p8Rciples. Hutchinson and Waters(1991)
stated that ESP is an approach to language leapaised on learner needs; an ESP foundation is
the simple question, ‘Why does this learner nedddm a foreign language?’ The answer to that
guestion, which narrows down the vision of language learning to a functional approach, is:

the learners need English to communicate with noeRh speaking passengers on the airplane.
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4.2.2 Vision of curriculum

Having stated that the pedagogical implementasdraimed within an ESP approach,
since learners’ needs are narrowed down to iniagon the airplane, a curriculum supporting
these principles is also necessary. First oftal, important to note that the contents and
functions studied by the trainee flight attendatsaligned to the contents they study in their
mother tongue at the operations school (servicdsoand, safety and security, procedures, etc.),
scenarios where learners will need to interact wébsengers, using different functions in
English. Hutchinson and Waters (1987) stated: “fioms are concerned with social behavior
and represent the intention of the speaker of wiite example, advising, warning, threatening,
describing, etc.” (p. 31). Hence, the languageabyit has been designed for learners to construct
functional meaning based on that prior knowledgi bof English and their job. Hutchinson and
Waters (1987) stressed that the move towards fumadty based syllabuses points towards
learners’ needs, which are not to learn the basimmar, but rather to learn how to use the
knowledge they already have. The concepts stateddne related to the vision of curriculum,
will be presented in the next section ‘instructioaksign’, where the implementation focused on

several units and topics with different but speddinguage functions.

4.3 Instructional design

The pedagogical implementation took place for altot fifteen sessions, each one
consisting of a two-hour and fifteen-minute cladse total time allotted to the implementation
was thirty-four hours. The sessions were framdfiwithe communicative approach, the task-
based language learning method, and goal-settingiples. This implementation was aimed at
promoting learners’ interaction and use of spokegli&h in the classroom with different

communicative tasks/activities that integrated ESRylish for Aviation), including language
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functions such as giving directions, making regsiesifering products, apologizing and giving

33

information. The following timeline, describes thedagogical intervention, composed of three

units, and each one subdivided into four sessibhsmhours and fifteen minutes, as follows:

—+

A

g

STATE UNIT DATE CONTENTS
16-Sep Piloting.
Spt'gg('ang UNIT 4 17-Sep Training/piloting the strategy.
18-Sep Piloting field notes.
23-Sep Foods and drinks (1): Vocabulary.
Data UNIT 5: THE | 24-Sep | Foods and drinks (2): Offering drinks.
Collection | ONBOARD . ] .
Stage 1 SERVICE 25-Sep Foods and drinks (3): Offering meals.
Foods and drinks (4): Problems with food orders.
30-Sep -
Apologizing
Take-off: Boarding inconveniences (1) Emergency
5-Nov Exits/ Row 12. Providing information, persuading,
giving directions.
Take-off: Boarding inconveniences (2) Double seg
Data UNIT 6: 6-Nov assignment/oversized Baggage. Providing
Collection | BOARDING information , directions
Stage 2 SITUATIONS — ) —
Take-off: Boarding inconveniences (3) Briefing
12-Nov . : S
unaccompanied minors. Directions
13-Nov Take-off: Safety requests. Polite requests, direct
requests
18-Nov | Entertainment zone: Directions and inforioti
19-Nov Products and services. Giving directions, providin
Data UNIT 7: information
collection | E-ZONE AND 20-Nov Products and services. Giving directions, providin
Stage 3 | SERVICES information
25 Nov Upgrades and special requests: Apologizing, givin
reasons
26-Nov | FINAL EXAM

Table 2: Pedagogical intervention schedule
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4.3.1 Method

The method used for planning the sessions in ebitfedesson plans was task-based
language learning (Nunan, 1989; Willis, 1996). Caminative tasks are defined by
Nunan(1989) as pieces of classroom work which ve¢darners in comprehending,
manipulating, producing or interacting in the tdrigmguage while their attention is mainly
focused on meaning rather than form. This meth@dmnected with the functional focus that all
the classes have, and aligned with learners’ nieettieir ESP context. As explained in this
chapter, the learners’ final communicative taskad@mit or session consisted of a simulation or
role-play that represented a common situation ortbaa airplane, in which flight attendants
needed to interact and convey meaning throughsbeticertain language functions.
Complementing this concept, Willis(1996) stated tha advantages of developing a
communicative task in pairs or groups include giMearners confidence to try out whatever
language they know without fear of being wrong arrected, giving learners experience of
spontaneous interaction, giving learners chancesactice and negotiate while building
meaning, and also giving learners more chancey tmut communication strategies such as

checking understanding or paraphrasing, among&ther

Willis (1996) mentioned the ‘pre-task’, ‘task cycénd ‘language focus’ as the stages of
the whole task. The “pre-task’ introduces leartetbe topic and the main task as such. In this
stage, which is the beginning of the class, learaethe Avianca training center would set their
goals for the unit in the ‘self-reflection sheekppendix F) related to the final task outcome
(simulation or role-play most of the times). Alsome pair or group work activities such as
brainstorming or guided questions would take placader to activate prior knowledge. The

‘task cycle’ offered learners chances to use thguage in order to carry out the task
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(simulation, role-play) and improve that languageer the teacher’s guidance (Willis, 1996).
The last phase, ‘language focus’, allowed a cletgty of some specific features naturally
occurring in the language used in the ‘task cydéis was the time for learners to peer-assess
and self-assess their performance using the digteon sheet sections ‘What | had difficulties
with” and ‘What | learned/can do better’, and figahe ‘comments’ section where learners were

required to write down an overall reflection of ithgerformance (Appendix G).

4.3.2 Lesson planning

The previous concepts stress meaning as the prifmews of the task attached to
communicative goals. Related to the goals compaohenimportant to highlight that the criteria
of goal specificity, proximity, and difficulty(Scimk, 2002) were also taken into consideration
for each of the lesson plans in the goals secf@péndix H). In terms of ‘specificity’ Schunk
(2002) asserted that specific goals raise perfocebecause they specify the amount of effort
required for success and provide standards againsh to determine progress. ‘Proximity’ has
to do with how far they project into the future,iathcan be short-term (resulting in higher
motivation and self-regulation) and also long-tefihe third goal property, ‘difficulty’, refers to
the degree of complexity; moderately difficult gpakem to have better effects on moderation
and self-regulation performance (Schunk, 2002)esehgoal properties were taken into
consideration: All lesson plans have these impoparperties implicit in the goals section.
Also, as part of the self-reflection componentieas were trained to set their own goals during
the ‘piloting stage’. As part of the ‘pre-task’ (M8, 1996), learners were trained to set their
goals for the language task through the use adl&rsflection sheet’ (Appendix G). Other
activities immersed in the ‘pre-task’ and ‘tasktts, were planned for learners to work in pairs

or groups, always maintaining learner centeredardsopportunities for students to interact in
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the target language and construct meaning. Somplsattivities are displayed in appendices |

and J.

In the classes, learners used the self-reflectieetsat the beginning of the session-after
introducing the topic and functions-and at the ehthe session, usually after they simulated or
role-played those functions with common situationboard an airplane. At the beginning of the
session learners would write down their self-sellgydased on the criteria they had previously
received training on. However, after collecting thist set of reflection sheets, it was noted that
learners were having difficulties in adhering te tiharacteristics of the objectives (proximal,
time based and moderately difficult). Consequelithyas necessary to dedicate a second
session for training the students and helping theaome more aware of the central aspects of
the self-reflection sheet(during data collecticagst 1). This sessionincluded not only a focus on
goal setting, but also a focus on the reflectioth @mments they had to put down at the end of

the sheet, which were their action plans.

Returning to the beginning of the class, afterriees wrote down their goals and some
input was given (pre-task), learners usually prepahe task through learner-centered,
communicative group or pair work activities. Théydied the specific language functions for
the session, for instance, making requests, aatlyfiprepared a role play or simulation in
groups that represented a real situation. Thispialg or simulation task presented by the
students was the core of the ‘task cycle’, whicls wsed by the teacher to monitor progress,
solve doubts, and also take field notes whilenleges acted. After some teacher feedback, the
last task component, the ‘language focus’ was mieamearners to think about the language
they had used, reflect on possible difficulties eggister that on the reflection sheet where they

had already written their goals. As lessons preggd, learners gained some mastery in the use
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of the reflection sheets, and started to integraen into their normal class routine.
Nevertheless, learners needed continuous suppettesand emphasis on the self-reflection

process throughout the sessions.

The next chapter will describe data sources, dat@agement, data reduction, open

coding, axial coding, selective coding, core catggecategories (1 and 2), and subcategories.
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Chapter 5: Results and Data Analysis

5.1 Introduction

This chapter presents the data analysis methodpraosddures carried out in the research
project, including the findings (categories andtgrais) emerging from data in order to answer
the research questiohtow might a self-reflection strategy influence ARulyg adult learners’
interaction when developing ESP communicative @3kee approach followed for analyzing
data was ‘grounded theory’ (Creswell, 2012; CorBinStrauss, 2008; Cohen, Manion, &
Morrison, 2007), which consists of generating aothiefrom the systematic analysis of data.
Some grounded theory features highlighted by Ce&heh (2007) are:

« Theory is emergent rather than pre-defined anddest
¢ Theory emerges from the data rather than vice versa
« Theory generation is a consequence of, and paxnsystematic data collection and analysis.

e Patterns and theories are implicit in data, waitmge discovered. (p.491)

In this data analysis design, researchers procéadsystematic procedures of collecting
data, identifying categories, connecting thesegmates and forming a theory that explains the
process (Creswell, 2012). A systematic data arslyas carried out on the data collected from
the instruments applied in the current study (twesgionnaires, three sets of self-reflection
sheet, three sets of fieldnotes, and one finalcaretiording), and conclusions were generated
from it in order to explain whether and how a sellection strategy affected learners’
achievements with regard to their interaction witadking part in ESP communicative tasks.
This grounded theory approach to data analysisvatioan inductive exploration and analysis of
data through coding, which lead to the discoveryotles and categories as the analysis

advanced.
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This type of study led to a ‘systematic designriougded theory’ from which Creswell
(2012) emphasized on the importance of analyzitg step by step, through the use of open,
axial, an selective coding, as well as the devetgrof a visual picture of the theory generated.
These data coding steps will be explained in datadl supported wih samples in the section

‘coding procedures’.

5.2 Data analysis methods and procedures

5.2.1 Data management

Data was gathered through physical and printednmbte the form of questionnaires,
self-reflection sheets, teacher’s field notes, l@wbrded files for the learners’ final speaking
exam. From these collected documents, a physitddifavas created to classify data analysis by
stages (Stage 1, Stage 2 and Stage 3). Data eas aifyanized in Microsoft Excel charts where

open coding took place for all the instrumentshgsiolor techniques.

5.2.2 Data condensation

In order for the data to be organized and ‘reduydétiad to be condensed throughout the
process, not only at the analysis stage; the dasacendensed from the very moment the four
data collection instruments were piloted and chobtles et al.(2014) affirmed that data
condensation refers to the process of selectimgisiag, simplifying, abstracting and/or
transforming the data that appear in the full cerpumaterials. By condensing data, they
become stronger; “it is a form of analysis thatrpkas, sorts, focuses, discards and organizes
data in such a way that conclusions can be drawrvarified”. (Miles et al., 2014, p. 12). The
data condensation in this research study is prefenhstance in the ‘segment’ section of the

data display, where key phrases and certain woots the learners’ whole answers were
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selected and sonparts discarded. To exemplify, in the Questionn2itke student A wrot
down her answer, which included aspects that el lelevance for the analysHence, after
condensing the sample, the fragment subject to/sisalas: tengo una meta clarame enfoco
en cumplirla en cada clase ( ". Below there is a sample on how data was condknsing
ellipses (...) whenever something from the segmestwed necessary to be present, since it

complementary or irrelevant information, basedlanresecher’s criteria and supported

Miles et al. (2014) theory:

QUESTION | STUDENT |

SEGMENT

QUESTION 2

"tengo una meta clara y me enfoco en cumplirla en cada clase [.) "

"el problema es que no soy autodidacta en clase las hago pero salgo y no
estudio”

"Is easier to keep the focus to the want to achieve and more easy to get it"

"cuando formule mis propios objetivos busco la manera de alcanzarlos”

What happens
when you

"Sometimes | finish for completed my goals and | feel so good when | realized

that | achive my goals (.

formulate your
own goals for
the different

"De esta manera se cuales son mis metas y hacia donde debo llegar y como podré
hacerla”

language tasks?

"l have better challenges about the language. | try to get them”

"asi nosotros estamos mucho mas pendientes de alcanzar las metas propuestas.”

"aprendo mas porque me pongo a reflexionar en queé tanto estoy poniendo de
mi parte para mi propio aprendizaje (...) me preccupo por algo especifico y asi
aprendo mas"

"I feel that I'll do it. It's easier to achieve"

1!
=]
P
i

Cuando formulo mis objetivos intento realizar o hacer enfasis por me

as aclividades en las nabllidadesque aeo mMEejorar.

Figure 2: Data condensation sample from questioarZaiquestion
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This data condensation also took place after glogoarecordings transcription, in order to
get key insights and discard information that ditl convey anything relevant to the

phenomenon under study.

5.2.3 Coding procedures

Coding, as one of the aspects immersed in dataecsation, is referred to by Cohen et
al. (2007) as the process of disassembling andeedsing the data to produce a new
understanding that explores similarities and defifees, across a number of different cases.
Three types of coding exist in grounded theory: Qpial and Selective (Corbin & Strauss,
2008; Cohen et al., 2007). Creswell (2012) alsmiified these three types of coding, which are

part of the ‘systematic design’ for grounded themgntioned above.

5231  Open coding

Cohen et al. (2007) mentioned that ‘open codingbines exploring the data and
identifying units of analysis to code for meaninigglings, actions, etc., creating categories and
subcategories, creating new codes and integrdigm tvhen relevant. Creswell (2012) asserted
that in this first phase, the grounded theorist®initial categories of information about the
phenomenon being studied by segmenting informaliothis study, open coding was carried
out with each of the instruments though a colohmégue, extracting segments (condensing the
data) and then giving similar responses or insigliame or a ‘code’ which would then become

preliminary categories. Below, a sample of openrapd



GOAL-SETTING AND SELI-REFLECTION FOR ESP LEARNERS 42

QUESTION BTUDEN SEGMENT CODES CATEGORIES
QUESTION 4
A Me dow cuenta que simarco mis objetivos los alzanze mas rapido awareness
B Me doy cuentague tengo v debo estudiar en mi caza. No zolo enla escuy awareness

+ pozitive feelings

l understand thatlhave toleamn and practice more. The leamningis 2 15 -y
SF | awareness- O T
C constant process . . .
Lleva a exigirme mucho méas, a buscar la forma mas practica de . “flearning and
u] aprender y mejorar. improvement

wh I realize for myself what things about the English claszs | need o N N
2t happens : 3 i : . IMArENSFE aw areness raise
whe yoursflect |E reinforce for improve in my english clazs and my autonomous learing i
on your goals, Me preocupo por corregir y mejorar en mis dificultades ytrato | cefrection 3nd.™
achisvements |F de aplicar lo aprendido en el futura. -|improvement
and difficulties Depend, if the situation is positive, | feel good but when it is negative |ty ta i
after alesson? |G look for an option to better Smapn: 34 better learning
Que puedo estar mucho mas segura de que es lo que tengo - q
H i W arensss 3
Pienszo en qué tanto realizé por el cumplimienta de mis objetivos, qué tanta learning ,-"
| hanestidad tenga conmigo misma y mi tiempa. . achievement
1 lhave more enthusiasm with the itemz | have difficulties challenge

Cuando reflesiono identifico las posibles dificultades para

K = - awareness
mejorar

Figure 3: Open coding sample from questionnaic2stion -

5.23.2 Axial coding

‘Axial coding'’ is referred to by Cohen et al. (2Q@& the process of making lin
between categis. It is to explore codes, examine their intetrenships and compare coc
and categories with existing theory. Creswell (9(dsserted that the researcher in this s
selects an opeceding category, positions it at the center offilecess beig explored and then
related other categories to it. These other categare causal conditions (aspects influen
the core phenomenon), strategies (actions takegsponse to the core phenomenon), conte:
and intervening conditions (specific areneral situational factors that influence the styas),
and consequences (outcome from using the straje@edlustrate this crucial process of 1
data analysis, Appendix K represents the real caiegjof the current research study, a

havinganalyzed the data and the interrelationships betiezcore and other categor

5233  Sdective coding
Finally, the third phase of coding consists of sée coding. According to Creswe

(2012), “in selective codinthe grounded theorist writes a theorom the interrelationship «
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the categories in the axial coding model. At abéetrel, this theory provides an abstract
explanation for the process being studied in tiearech” (p.426). It is the process of integrating

and refining the theory and will be explained ipttein the ‘categories’ section below.

5.2.4 Validation

Data validation is a crucial process that givembdity and validity to the findings
presented. The analytic strategy ‘constant comparatocedure’ was adopted (Creswell, 2012;
Corbin & Strauss, 2008, Cohen et al., 2007); d#f¢isources of data were triangulated in order
to confirm and retrieve evidence from two or margtiuments. This means that for open coding,
excerpts from different instruments were being tami$y compared in order to establish
differences and similarities among data to be abt#assify them into concepts and future
categories. Corbin and Strauss (2008) asserted dt@tvhich are conceptually similar are
grouped together under a higher-level descriptorecept. However, as Cohen et al. (2007)
stated that whenever there is a poor fit betweésn alad categories, categories need to be
modified until all data is accounted for. In viewthis, it was crucial for me as researcher to be
careful when open coding, in order to carry outaamn-depth exploration of data and
information from all my instruments, so that alleneant data were taken into consideration and
included in the emerging patterns: “In constant parison, then, discrepant, negative and
disconfirming cases are important in assistingctitegories and emergent (grounded) theory to
fit all the data” (Cohen et al., 2007, p. 493). Tingtrument triangulation that led to the

identification of the categories took place asdot:



GOAL-SETTING AND SELI-REFLECTION FOR ESP LEARNERS

44

Categories

Instruments Triangulated

Awareness increa

Questionnaire # 2, Seléflection sheet

Goals to stay focus

Teacher's field notes, Questionnaire

Pre confidence and setbncept buildin

SelfReflection Sheets, Questionnaire

Interaction improveme

Questionnaire # 3, Audio Record

Table 3: Instruments triangulated for the differeatiegorie

Figure 4 shows fragments taken after data wasatetleand analyzed. A

example of how validation of data through instrutrtriangulation was carried out

found in the final audio recordings and final qimstaire

SUB-CATEGORY: INTERACTION IMPROVEMENT

EXCERPT: AUDIO RECORDING STUDENT K

EXCERPT: QUESTIONNAIRE 3, STUDENT K

T: Excuse me! | ordered a Kosher meal

special [meal]

SK: | am so sorry but in the flight the meal
?ldcuem’t aboard [because]

T: [Oh my god], do you meal was not boarded?!

K: Cuz we had a problem with the catering and in

k: let me see, I'm gonna check in the galley... your...

T: [Yeah?] I called two days ago and they confirmed.

Question 5: Have English classes helped you
improve your fluency? Why?

Yes. Porgue he aprendido
¥y nuevas expresiones que me hacen sentir
segura y asi tener fluidez en el idioma.

Bogota the , the food. didn't aboard. So, would
you like to order maybe a... a vegetarian meal?
Figure 4: Data validation sample.
5.3  Findings

This qualitative action research study has explthecdeffect of a sereflection strategy

on learners’ interaction when taking part in ESRownicative tasks. After implementing a

of strategies and data collection instruments, t@iegories werfound, which can explain tt
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phenomenon under study. These categories were rigoedd tostayfocused’ (core category),
‘awareness increase’ and ‘confidence andconcept building’. Some subcategories suc

‘interaction improvement’ and ‘attainmeof specific goals’ were also identified. FigureHbw/s

the main category and the way it relates to therashpporting categorie

- &
HOW MIGHT A SELF
REFLECTION STRATEGY
INFLUENCE A2 YOUNG ADULTS
INTERACTION WHEN
DEVELOPING ESP
COMMUNICATIVE TASKS?

1=

GOALS TO STAY
FOCUSED
(core category)
: @
sergio
Awareness Confidence
Increase buiding/self concept
(category) (category)
® @ @ ®
self-reflection Attainment of Interaction “l improved,
increase specific goals Improvement learned”
@ )
. " ESP Language
goals ::;":;2 '"fuster functions, vocabulary,

fluency (pace)

Figure 5. Coding paradigm. This figure illustraties interrelationships between the c

category and otheiategories and sub-categories

5.3.1 Core category: goals to stay focused

After the data analysis, the core category found \gaals to stay focused'. £
mentioned in previous chapters, learners wereddbio set their goals based on the criteri
‘specificity’, ‘proximity’ and ‘difficulty’ proposel by Schun(2002) Because of the fact th

learners had not set their own goals before, taiittg and sensitizing phases were neces
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so that learners could cgrout this process in a better way. Below, thersample of how

student’s goals became more spec

English Department
Self-Reflection Sheet
Session Unit

too general goal
Figure 6: Student goal setting process after fiestinc

specific goal

Figure 7:Student goal setting process after second tre

Data found in this study suggests that when learsetrtheir goals at initial moments
a unit, they were able to keep the focus on themmtimg out and narrowing down what th
wanted to learn or improve, for instance, politpressions, technicvocabulary, or any give
language function based on the unit focus. Beloarsame excerpts that support these find

on ‘goals to stay focused'.

“My goals: more fluence and vocabulary, excellegrvice on board, good modals

(reflection sheet, studt D)
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“Ha sido una gran experience (...) me parece una éoomlenada de lograr unos
objetivos propuestos por mi y realmente alcanzadbesuanto al aprendizaje del inglés

en mi campo laboral” (questionnaire 2, student E)

"los objetivos son buenos ya que logro marcar unatas a corto plazo con mi estudio

de inglés" (questionnaire 2, student A)

"everyone has done a great job in this class fagusn their down-to-earth and specific

objectives” (teacher field note 2, Sep 30)

Schunk (2002) supports these findings by statiag gbals help people focus on the task,
select and apply appropriate strategies, and mogatal progress. Schunk (2002) also
highlighted that goals direct individuals’ attemtito relevant task features, behaviors to be
performed, and potential outcomes. In fact, lea'rself-set goals improved in terms of
specificity, proximity and time-based, as morertiiag and practice was provided. This
ultimately resulted in benefits in learners languageraction, since learners focused on specific
language functions, studied them and then used thuging the simulations, as exemplified in
figure 9. These benefits are supported by the $abosy ‘specific goal attainment’ which was
evidenced, not only in their feelings about whatythad learned, but also in their actual
speaking performance. Below some samples that suhp® subcategory ‘specific goal
attainment’:

Yes. Porque he aprendido nuevo vocabulario y nuexpresiones que me hacen sentir

segura y asi tener fluidez en el idioma.(questimen®, student K)
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"| feel that I'll do it. It's easier to achieve"fgstionnaire 2, student J)

STUDENT J: Yes, sir?

PASSENGER: Excuse me, | am travelling with my girlfriend.
She is row 19 and | am row 17: Could you please help us sit
together?

J: ¥es, let me see what can | do for you.

P: Ok

J: I'm so sorry for you but we can't change the seat because
the flight is full, and it's impossible to change.

P: oh:z: my God! | mean... you should be willing to help

people in this situation. How long is the flight?

J:it's only 45 minutes

P: ok... umm... What can | do for the next time not to, , you

know, to avoid this

I: ¥es, eh, in the check in you can tell to the, umm... the
that the seat stay together.

P: Yes! Because the problem was that she was a little bit

late and | checked [first]

J: uhiz yes! You can do check in at the same time if you

want to travel together. It's more easier

P: lunderstand! Thank you!

I: You're welco:::me!

Figure 8: audio recording, student J

5.3.2 Category 1: awareness increase

The first category, ‘awareness increase’ is closelgted to the core category. Data
suggests that learners became more aware of #aeirihg process, thanks to the goals they set
for each unit and the reflections made after thexygsmed orally. Learners evidenced sensitizing
to an extent about what they needed to learn, whesknesses and strengths. The following

excerpts illustrate this category, ‘awareness esee

“I realize for myself what things about the englidhss | need to reinforce for improve in

my english class and my autonomous learning.” (fjaesaire 2, student E)
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| reflect many times. Because esto me ayuda a esteciente de mi avance y de mis

falencias.” (questionnaire 2, student H)

“Cuando reflexiono identifico las posibles dificadtes para mejorar.” (questionnaire 2,

student K)

“The few vocabulary makes | can't have a fluid Estg (reflection sheet, student D)

Undoubtedly, the learners increase in their awa®pnétheir learning process after
setting their goals and reflecting on them, aréchimg and fulfilling steps towards becoming
autonomous learners. This awareness increasergkltsdearners’ putting more effort to set
specific and attainable goals, and also to att@mt Schunk (2002) stressed that it has been
found that self-set goals enhance motivation atferesgulation because they produce higher
goal commitment. In turn, learner’s self-efficaBadura, 1995) increases, which encourages

learners to formulate further challenging goals stnve to achieve them.

Aprendi expresiones de servicio. He mejorado leméode expresarme y mi proposito es

seguir aprendiendo. (reflection sheet, student K)

5.3.3 Category 2: confidence building and self-concept

Data found in this study suggests that when leardeveloped goal-setting and self-
reflection practices, their emotional state is adluenced, based on their goal-attainment and
reflection per-se. Learners not only expressed pexceptions related to their achievements and
language development, as part of a process infeeehyg their goal-setting and reflection
practices, but also they evidenced ‘confidencéimg’ and positive self-concept’ to an extent.

Below are some samples that illustrate the thitdgmy ‘confidence building and self-concept’:
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“| feel that | have learned a lot not only for tiekass, if not for our lives” (reflection

sheet, student J)

"Sometimes | finish for completed my goals an@ll$e good when | realized that |

achive my goals (...)” (Questionnaire 2, student E)

“I am happy for to learn more about this job in thiane” (reflection sheet, student C)

“aprendo mas porque me pongo a reflexionar en quéot estoy poniendo de mi parte
para mi propio aprendizaje (...) me preocupo por agpecifico y asi aprendo mas”

(questionnaire 2, student 1)

Based on the data findings and the previous exsigiporting ‘confidence building and
self-concept’ category, it could be said that leashpositive feelings based on their goal
attainment and reflections may have increased sedfiefficacy which is referred to by
Zimmerman (2002) as a context-related judgmentofqgnal ability to organize and execute
course of action to attain certain levels of perfance. As my learners have created positive
attitudes toward the whole self-reflective processédencing tangible outcomes positively
influenced by these metacognitive strategies,ntlmaexpected that they can challenge
themselves by self-setting more ambitious, butdivn-to-earth objectives, based on their solid
self-efficacy (Bandura, 1995). Due to time consiisian in-depth exploration into learners’
self-efficacy could not be possible. However, gtigdy provides some insights into the subject,
and a research study on learners’ self efficacgdas on their experiences related to their goal

setting and self-reflection can be suggested.
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5.3.4 Sub-category: interaction improvement

Data analized in this study also evidenced legonegress in terms of adequately paced
and accurate interactions when learners addrésggssengers in scenarios simulated in their
daily role-plays and final speaking exam. Data sstgjthat self-reflection and goal-setting
helped learners to stay focused, become awarenfdifficulties and needs, and then to
incorporate and practice those language chunks wibeaking.

“porque he aprendido nuevo vocabulario y nuevagesipnes que me hacen sentir

segura y asi tener fluidez en el idioma” (questainm 2, student K)

“The majority of learners evidenced developmenanfuage communicative skills,
enhancing their interaction in terms of using laage functions (apologizing, offering,
requesting, giving directions) and technical vodaloyi Although learners evidenced
error making with grammar structures, most of theastered technical vocabulary of
the plane and language functions related to thetdagay interaction with passengers,
which was clearly aligned with the objectives teeyat the beginning of each function

unit” (Researcher reflection on audio recordings):

“because | speak more, and the activities give raeermonfidence” (questionnaire 2,

student B)

“porque en clase promueven mucho la participacios,ejercicios de actuacion me han
ayudado mucho para perder la pena a hablar en pabEs importante todas las

expresiones que nos ensefian (questionnaire 3,rgtl)de

Learners also expressed their interest to learaludary for their specific context, and

although this was not the main research focus, fdatangs suggest that many of the learners’
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goals vere focused on vocabulary learning for their spepifirposes and contexts, whi
contributed positively to the interaction in terofsadequate speaking pace and accuracy. B
are some samples of learners desire to deepencabwary learning (sereflection sheets),
their actual interaction when speaking (audio réicay transcript), and their opinions of wi

they had learned (questionnaire sample ans

“my goals: to know vocabulary and learn some exgpi@ss about services on board ¢

meals”

“my goals: know about meal’s vocabulary to impramg fluency, pronunciacion and r

service on board” (reflection sheet, student

“porgue las clases nos ayudan mucho a practicargalmente aprender mi

vocabulario” (questionnaire 2, student

TUDENTE
FASSENGER: Excuse me lady!

:¥es, can | helpyou?
F:Yeah look. Um... 'm trying to fit my bag in the
overhead bins as you said, but it doesn't fit, | don't
[know]

: [ok] | am afraid that it won't fit in the overhead

-3 fartmante

F: oh my [Ged]
: [It's] oversized
F: But they didn't tell me that in the counters
:yeh._. if you want, you can try. If the hand lugsaze...
it, you can keep thebazszasz e, but if not we have to
send the hand baggage to thecargo compartmeant
F:veh, | already tried and it didn’t fit, | am somy. You
=aid cargo compartment, but | have my laptop and [my]
= [please] t=ke it... out. Give me your hand luggage and
| will go.. | will._. give you = bag tag o raclaim
luz zase at the airport, at the bazzaze claim
F: ok, thank you very much
5 Your luggase will be ==fe
F: wonderful
5: Have anice flight

Figure 9: Audio recording student E with technieatabulary highlighte
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Supporting these evidences, Harmer (2007) statexy tearners derive great benefit
from simulation and role play; since they can bedu® encourage general oral fluency and/or to

train students for specific situations, especialhere they are studying ESP.

In this chapter, the findings have been analyzetidiscussed. In Chapter 6, conclusions

from this study will be stated as well as insidlotsfurther research.
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Chapter 6: Conclusions and Pedagogical Implications

This final chapter discusses the conclusions, paglagl implications and further
research ideas derived from the findings. Afterihgyperformed the analysis and interpretation
of data, it is possible to come to the followingnclusions related to answering this study’s
research questiofow might a self-reflection strategy influence A2iyg adult learners’

interaction when participating in aviation-basedhemmunicative tasks?

Through data collection and analysis, the resequelstion was answered by means of
three categories, which together evidenced sortialisteps towards the mastery of learner self-
reflection and goal-setting. The study concludexd $blf-set goals and reflection allowed
learners to maintain the focus specific language functions and the vocabulaessary for
them to interact during the communicative task&e(ptays) successfully and, in turn, led to an
increase in learner awarenesSonfidence building and positive self-concalisb emerged as a
result of tangible goal attainment encouraged bgétpractices. In addition, learner’s language
development in terms of specific (ESP) languagetions and technical vocabulary made
progressenhancing their interactionas evidenced in the final audio recording, angstied
also by their opinions about their learning prodagseir questionnaires, and by the teacher-

researcher in his field notes.

Self-set goals and self-reflection favored ESP Ulagg learners —to a great extent- to stay
focused on specific language they needed for tifiereint tasks. As a result, learners used
different language functions and technical vocatyylas pointed out in their goal and
reflections, to enhance their quality of interaci@uring the simulations. Thanks to this process,

learners could also identify that vocabulary w&eyw element for them to succeed in their
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simulations or role plays representing those sppeiti§tances and stages of a flight. When
learners were asked to think about what they neadddvhat their goals were, an emerging
language aspect (somehow different from the clamss) was highlighted by them: vocabulary
learning. While learners self-set their goals aftected on achievements and difficulties, their
awareness about what they needed to succeed johtlas flight attendants in terms of language
increased. Hence, learners started to self-setrpabxshort-term and moderately difficult goals,
through which their language development was favarel, in turn, some positive confidence
building features and self-concept thoughts emergkdough learners needed continuous
support and help with the reflective strategy mstent, little by little they evidenced a certain

degree of mastery, and they started making theegeoa daily habit.

In terms of the pertinence of the current studgrehare two aspects to be considered.
Firstly, this study is relevant since it representsvation at the local context: Learners had
never been trained on goal-setting and/or selécéitin, which aligned with a student-centered
pedagogical intervention, sought to meet learnargjuage needs despite the challenges and
limitations that training in brand new strategiesynhave had. Secondly, it is important to bear
in mind that reports of studies in the field of E&Rimilar private Colombian contexts have
been limited. This implies that the conclusionsehstated for this specific private context can
shed light on the phenomena explored, which mayamsferable to similar contexts, and also
provide insights into the process of young aduatiers’ self-reflection and goal-setting when

they need English to enter the workforce.

The current study results are transferable to IB&® contexts in Colombia, where
English is needed to enter the company’s workfoftes study is applicable in similar contexts,

where learners’ language level have a direct boitid tveir labor -as flight attendants in the
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private airline company- along with other variabdegh as age and learner’s poor initial
reflection strategies. Consequently, the resulthisfstudy can be transferrable to young adult
learners in Colombian ESP contexts (not necessariipes). Furthermore, this study can be
transferrable to airlines worldwide, where Engistearned as a foreign language (EFL), and

learners have similar characteristics such as ageagget language level.

6.1 Pedagogical implications

This study has shown useful insights into the dgal-setting and reflection by A2
young adult learners while carrying out communicat SP tasks. A self-reflection strategy
along with learner-centered communicative ESP tpsbgided benefits to learner’s language
development. Goal-setting, as part of the learre*reflection strategy, helped learners to self-
set their goals and stay focused on them. Somethatgslightly deviated the study from the
point of view of ‘expected’ outcomes (related tarlger speaking, interaction or fluency) was
that many of the learners’ goals were focused amlag technical vocabulary, rather than
‘improving fluency’ or ‘learning new expressiongrfexample. Related to these findings,
Sanchez(2013) conducted research in a local Colomdmntext with eight graders from a public
school. In this study it was found that self-moriitg had a positive influence on self-efficacy
(self-concept). In addition, the conclusions painbeit that self-monitoring might promote
vocabulary learning, but the analysis did not pdewsufficient evidence, because findings were
focused on learners’ self- concept. As a mattéacif at the end of the current study learners
did evidence (in the final exam audio recordingghificant gains in technical vocabulary and
aviation terminology, which they incorporated irithspeech, resulting in better interaction in

terms of faster pace and better accuracy. Thisesigghat in this ESP context, learners’ became
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aware that vocabulary learning and technical teotoigy were crucial for them to improve the

quality of their interactions.

As a result of presenting the outcomes, findingsaatages and limitations of this study,
an expected pedagogical implication is that thinafs language learning curriculum and
syllabus be revised, in order to adopt self-momtpstrategies regularly in the future flight
attendant trainees, to favor ESP development. Nlesless, it is clear that as teacher-researcher |
need to expand my knowledge and understandindfefinemitoring strategies and goal-setting
in order to improve the training and implementatwacesses. In the Colombian context, this
study expects to provide new insights for resesrchbout ESP and self-monitoring, as well as
the curiosity to explore different strategies featners to become more autonomous and

achievement-motivated.

The experience of researching about topics regasbif-regulation has been truly
enriching. It is important for future teacher-raséars interested in the field to plan a piloting
and training stage based on the main strategiles bmplemented, in order for findings and
results to have as much rich data as possibleidtportant to be considerate when allotting
training time, in order for learners to understand internalize the strategies and make the best

of their experiences.

6.2 Limitations of the present study

As a limitation, it was found that learners reqdiextra training and sensitizing on the
use of the reflection sheet (Appendix A) as wellhasr own goal-setting to ensure they followed
the criteria of specificity, proximity and diffictyl in their goals (Schunk, 2002). This limitation

suggests that results may vary if there is more ttfotted for systematic training on the
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strategy, which might result in new insights redbtie learners’ motivation and higher goal

commitment as a result of effective goal-settingh{8k, 2002), not to mention their language
development in technical vocabulary and languagetians. A second limitation present in this
study is the fact that a technical vocabulary amgjlage functions corpus was not included for
the researcher to keep track of learners’ langdagelopment (technical vocabulary, language

functions, mainly) more accurately.

6.3  Further research

The current research study was focused on explthmgossible influence of a self-
reflection strategy on ESP learners’ spoken intevacuring communicative tasks. As most of
research studies, there are aspects that the teasearcher wished to have examined, but were
not studied in-depth. For instance, in-depth stoidself-assessment and peer-assessment
checklists and rubrics was done after the havitigated most of the data. It would have been

great to use such knowledge to enrich the studylearders’ experience.

The fact that learners found relevant technicabbaodary learning for their spoken
language development, lets me suggest a studymarayg goal-setting and self-monitoring
strategies in an ESP context, having a vocabulamyus to track learners’ vocabulary learning.
Then, ‘measuring’ learners possible achievemetasac to their own self-efficacy concept

(Bandura, 1995) and motivation indicators will kesgible.

Additionally, another interesting topic for furthessearch, which appears to meet today’'s
educational trends, would be to explore vocabukayning in ESP in blended learning courses,
using web tools for instructional and data colleetpurposes, with students’ carrying out self-

monitoring. One of the aspects to analyze in thes @ould be learners’ attitudes and motivation
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indicators towards the blended learning environna@t their self-assessment/monitoring
processes. This would be a great study that caolduge state-of-the-art findings on current
EFL trends.

Finally, the idea of researching into the differem@and similarities of the self-monitoring
process when learners study the target languagesetsool subject (high-school learners or
university learners) in contrast with learners vghady English because it is an essential aspect

to enter the workforce is appealing.
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Appendix A: Sample Needs Analysis Questionnaire

Needs Analysis Survey
QUESTION  |ST EXCERPT CONCEPT CATEGORY
A '_'porque Sl entrevist_a de English ‘commitment
ingreso tuve compromiso
"because | need to improve my
pronunciation, fluency. And is , L
Question 1 B very important to learn the English for Aviation
technical vocabulary of aviation"
Why are you "porque quede en nivel 3y teng o . Jlam
studying C c%mgrorr?iso de ver ingIés‘Y TEnglish ‘commitment studying
English at b | "Porque no tengo el nivel de English for
the inglésiglielexige’Avianca (...)" my job
operations "(...) no poseo el nivel adecuado
school? E |para desempefar una excelenteE :
labor en cuanto a idioma" nglish for work
"(...) at this moment I'm level 3
F |and | need to be on level 4 to get
certificate and start to work"
A "Necesidad de comunicacion con
pax internacionales”
"(...) is the way that I'm going tg
B |deal with passengers and the |English to
information I'll give them" communicate with
"el idioma comun es el inglés y| passengers
Question 2 C lo necesitamos para
What is the comunicarnos con los clientes
connection qgue no hablen espafiol” | need
between "porque va directamente , . English to
learning D [relacionado con la labor como Et?gl:zgr]:?sr flight communicat
English and auxiliares de vuelo" e with
your job as "es muy importante poder passengers
flight £ |comunicarme y asi mismo
attendant? entender el idioma extranjero
(...)" English to
“it's important because i communicate with
need it to communicate with passengers
F |passengers who doesn't speak

Spanish and for you understand

]

what they asking for"

46
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Appendix B: Consent Form (1/2)

CARTA DE CONSENTIMIENTO PARA ESTUDIANTES
ESCUELA DE OPERACIONES DE AVIANCA

Investigacion conducida por: Sergio Andrés Lozano Velandia
Estudiante de "Master in English Lanpuage Teaching
Autonomous Learning Eavironments”

Universidad de la Sabana

Titulo del Proyecto: Enhancing A2 Learners Interaction through a

Self-Reflection Strategy in an ESP Context

Respetados estudianies,

Los cstudiantes de bisico cugtro, fuluros auxiliares de vuelo, estan invilados a participar en
un pravecto de investigacion que se realizard con el fin de mejorar su interaceitn en inglés
con los pasajerns, a partir del uso de actividades comunicativas enfocadas en su contexto
laboral, la formulacidn de metas y |a reflexidn sobre su proceso. Las setividades eealizadas
durante ci proyecto no afectardn las tematicas de |2 clase ni las notas de los estudiantes,
Finalmente, &5 importante aclarar que los datos personales de los estudianies serdn
mantenides en confidencialidad v e informacion recogida durante el proyecto serd usada

{inica vy exclusivamente con fines académicos.

AR y s ot

LS e

Sergio Andrés Lozano Olga Elena Cana
Instructor de Inglés Gerente de Entrenamiento de Auxiliares
Avianca de Vilo. Avianca
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Appendix B: Consent Form (2/2)

Yo, LAY PR A MeUtLLDS AN L esjudiants del curse de zuxilarss de

vuein "héslce 4" de 2013 sutorizo mi parficipacién  en el proyecie de imvestigecian litulaco
"Enhancing A2 Learners’ Interaction through a Sell-Reflection Strategy In an ESP Context”

Firma del Extudiants; %\'{R E{\}.\J&!«J&t \I'I\L ﬁ;&\rwﬁ

vo, Piianes Pacl Aaddn Carbnn

vueks "basico 4 de 203 auiorizo mi

estudiante del curso de auxilizres da

I particlpacién  en el proyecle de Investigacisn tiuladg
nhaneing A2 Learners' Interaction through a Sell-Reflaction Strategy in an ESP Context”

Firma del Estudiante: @A&QA@
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Appendix C: Field Notes Sample

47
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Appendix D: Questionnaire Sampl

oS
Dear students,

I invite you to answer the following survey designed to collect information rega}rding 3
knowledge, feelings and thoughts towards goal setting and self-reflection. The information
collected and participants’ names will be treated confidentially and anonymously for research
purposes. The time allotted for you to answer the questionnaire is fifteen (15) minutes. You may
write down either in English or Spanish.

1. Describe something about your experience with goal setting

Yo (€0 s N dowhiuoy,  Ten —.

\ e e oles Voo mantay otabMese
= cote lp\ﬂw cen  Md cohndas e w&

2. What happ

&(\O0

3. Do you thing setting your own goals has helped your learning process?
YES ﬁ NO
How? (if at all)

-

vy Ot qoe

<

)
1

4, ‘What happens when you reflect on your goals, achievements and difficulties after a
lesson? ; :

Me, doy cwentm =e. b1 (foxco s oh
: I :
D acanzo  we o = XGOS
oUtho ARG -

5. How much do you reflect on your learning process and goals achieved?

A
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Appendix E: Audio Recording Transcript

STUDENT J: Yes, sir?

PASSEMGER: Excuse me, | am travelling with my girlfriend.
Sheisrow 19 and | am row 17: Could you please help us sit
together?

J: Yes, let me see what can | do for you.

P: Ok

Iz I'm so sorry for you but we can't change the seat because
the flight is full, and it's impossible to change.

P: oh:i: my God! | mean... you should be willing to help
people in this situation. How long is the flight?
)z it's only 45 minutes
P: ok... umm... What can | do for the next time not to, , you
know, toavoid this
J: Yes, eh, in the check in you can tell to the, umm... the

7 that the seat stay together.
P: ¥es! Because the problem was that she was a little bit
late and | checked [first]
J: uh:yes! You can do check in at the same time if you
want to travel together. It's more easier
P: 1l understand! Thank you!
J: You're welco:::me!

67
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Appendix F: Self-Reflection Sheet

77

: English Department
AVIanca \«:_ gSelf-ReFf)Iection Sheet
Session Unit
My Goals
WHAT | CAN DO WHAT | HAVE WHAT |
DIFFICULTIES WITH LEARNED/WHAT | CAN DO
BETTER

Comments
o \ English Department
AVlanca — Self-Reflection Sheet
Session Unit
My Goals

WHAT | CAN DO

WHAT | HAVE DIFFICULTIES

WITH

WHAT | LEARNED/WHAT |
CAN DO BETTER

Comments
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Appendix G: Lesson Plan Sample

LESSON PLAN (page 1/2)

LE DATE: LEARNER'S GROUP: CLA
SSON#4 |Sep 17 Basic 4 SS TIME
1:30 pm -
3:50 pm

- Learners will make polite requests using imp&estiand can, could and would

- Learners will achieve the objectives in one les@wo hours and twenty minutes)

- Learnes will a) review vocabulary b) make safetyuests (imperatives) ¢) make safety requestsdlspd
and finally d)  provide reasons and explanatfonshose requests. They will present the a réds-po
finish the task

FO Imperatives, can, could, would
RM
FU Making requests politely and firmly, provide expddions.
NCTION

Learners may use CAN, COULD or WOULD Extra practice speaking in pairs, extra
adding TO after the modal verb. E.G. Could yowimt | practice writing.
ff your cellphone?

STUDENTS:

. Ellis, S., Landsford, L. (2010). English for Calrew. Oxford Universisty Press. Pages 26,27. sa&héor
each student
- Safety requests worksheet 1, 2 and 3

CLASS:
Loudspeakers, laptop computer.
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TIME/
STAGES (page 212) DATA
DESCRIPTION OF THE TASKS COLLECTION
INSTRUMENT
Students are told about the class topic: Safetyastg 20
and are told they will act a real scenario. In pastudents minutes/
discuss and make note about the importance ofysafgtiests. Pair work/
WARM UP Then, they fill the SELF REFLECTION SHEET individlyan SELF
the section "My Goals". Students are invited totseir own REFLECTION
goals for the class. SHEET (goals)
25 minutes
In groups of three, students develop the worksheet Group work
TASK 1 'safety requests 1'. After that, they take turngréxtice making
the safety requests (playing passenger and fliggmhdants). The
teacher monitors and solve doubts.
In pairs, students develop the worksheet 'safepyasts’ 35 minutes
2 and 3. Apart from the safety request as such tithie students| pair work, whole
are required to think about reasons and explarafmmthat class
TASK 2 safety request. Students write down what they belidfter they
finish, the teacher elicits the reasons to the jgspinviting them
to correct any mistakes. The teacher paraphraseséssary.
In groups of three, students prepare a role pléyigc 40 minutes
One learner playing flight attendant and the ottwer Group Work
TASK 3 passengers. Before they present the role plagf #ile students TEACHER'S
must practice both roles. The teachers decidespldys who. FIELD NOTES
Learners are invited to reflect on their perfomabge 10 minutes
completing the SELF REFLECTION FORM. The teachdves® | Individual Work
CLOSING any doubts if requested. Learners also fill out the SELF
TASK QUESTIONNAIRE related to their experiences, feelamyl REFLECTION
thoughts about their language development processheeir SHEET,

reflection and monitoring.

QUESTIONNAIRE

97
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Appendix I: Sample Activity
LESSON 7: UNACCOMPANIED MINORS TASK WORKSHEET

1. Vocabulary
What vocabulary do you need in order to give arcoampanied minor (UM) a good

briefing?

EXAMPLE: life ves

2. Verbs
What verbs do you need in order to give clear mfaion to a UM?

3. Verb forms and expressions
What verb form do you use to give information to?

Simple present? Imperatives? Simple Past? FutuesgRt Perfect? Other?

Write down examples of sentences using the vocapalad verbs

Example: if you need help, please cal
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Appendix J: Sample Activity
SAFETY REQUESTS ON BOARD

PART 1: Work in pairs/groups of three people. Workthe safety requests and give reasons to
the passengers.

1 5 6
S A =
& - & iR J
ITEM ACTION REASONS
1
2
3
4
5
6
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Appendix K: Axial Coding Paradigm

@

HOW MIGHT A SELF
REFLECTION STRATEGY
INFLUENCE A2 YOUNG ADULTS
INTERACTION WHEN
DEVELOPING ESP
COMMUNICATIVE TASKS?

=

GOALS TO STAY
FOCUSED

(core category)

®

Awareness
Increase

(category)

sergio

Confidence

(category)

&

buiding/self concept

@ @

sergio

self-reflection Attainment of Interaction
increase specific goals Improvement

goals achieved “faster
and easier”

@

ESP Language
fluency [pace)

@

functions, vocabulary,

“1 improved,
learned”

®



